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Abstract. The relevance of the study is determined by the need to analyse the internal psychological
resources of university students, in particular, life values, as factors of resilience and academic performance
under conditions of prolonged war-related stress and uncertainty. The purpose of the study was to provide
an empirical analysis of students’ life values and their relationship with academic performance under
conditions of Russian aggression against Ukraine. The theoretical basis of the study was Schwartz’s theory
of basic values. The empirical study was conducted among first-year students of a higher education
institution using the Portrait Values Questionnaire. The analysis of the empirical data did not identify a
statistically significant relationship between the first-ranked value and academic performance. Further
analysis was consequently focused on the second-ranked value as a more differentiated indicator of the
value hierarchy, which can capture subtler psychological patterns. Hedonism occupies the leading position
in the value structure of most students. The highest academic performance was recorded among students
whose dominant orientation was achievement, whereas orientations towards stimulation, hedonism,
and self-direction were associated with lower learning outcomes. Statistically significant differences
were identified between groups of students with different leading value orientations. Stimulation and
hedonism were associated with lower indicators of academic performance, while achievement had a
more pronounced positive relationship with learning outcomes. Under conditions of wartime uncertainty,
hedonistic orientations become more widespread and may perform a compensatory function in emotional
self-regulation, while also reducing learning motivation. The results of the study may be used to develop
psychological support programmes for students and to optimise the educational process during wartime
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Introduction

The full-scale Russian aggression against Ukraine
has substantially transformed the socio-psycho-
logical conditions in which society functions,
bringing the preservation of mental health and
internal stability under prolonged stress to the
fore. University students are a particularly vul-
nerable social group in these conditions because
they are at a stage of active personal develop-
ment, professional self-determination, and for-
mation of value orientations. The combination
of educational tasks with the need to adapt to
military danger, uncertainty about the future, and
constant psycho-emotional strain creates further
psychological challenges, which directly affect
academic performance and the general well-be-
ing of young people. In contemporary psycholog-
ical research, the ability of the individual to func-
tion effectively under stress is described through
the concept of resilience. D.B. O'Connor et
al. (2021), drawing on a large-scale longitudinal
study, demonstrated that resilience results from
the dynamic interaction of personal and social
resources rather than from a stable character
trait, and established its relationship with a sub-
jective sense of meaning in life. E. Lopez-Zafra et
al. (2019) reported that emotional intelligence,
self-requlation, and effective coping strategies
are key predictors of resilience in student pop-
ulations and are directly related to academic
achievement. Resilience is, in this sense, a mul-
tidimensional dynamic construct shaped by a set
of psychological resources of the individual.

In Ukrainian psychological research, the
problem of resilience is especially relevant in
the context of wartime realities, as war creates a
need to analyse internal resources that support
psychological adaptation and individual stabili-
ty under prolonged stressors. O.M. Kokun (2020)
views resilience as an integral personal resource
that preserves psychological balance and the ac-
tivity of the individual under prolonged stress,
and demonstrates its connection with motiva-
tional-value orientations, which, in turn, affect
the capacity of the individual to adapt effectively
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to changing circumstances. O.A. Chykhantso-
va (2021), in a monograph, substantiates the
multidimensional character of resilience, cover-
ing cognitive, emotional, and behavioural com-
ponents, and establishes its close relationship
with the value-meaning sphere of the individual,
stressing that the value system determines the
pattern of response to crisis situations and the
capacity to overcome difficulties.

One of the key internal resources of resilience
is the individual system of life values. U. Huliak &
V. Lisnevskyi (2024) presented in their study that,
under conditions of wartime instability, the value
orientations of young people undergo substan-
tial transformation, acquire a more pronounced
protective and meaning-forming function, and
serve as a basis for strategies for overcoming
difficulties. M. Vecchione & S.H. Schwartz (2022),
in a longitudinal study, confirmed the validi-
ty of Schwartz’s circular structure of values and
demonstrated that this model is suitable for pre-
dicting behaviour in different cultural contexts
and stressful conditions. According to this model,
values form an integrated motivational system
in which adjacent values are compatible, while
opposing values compete, shaping the orienta-
tion of behaviour and the features of personal
regulation. This conceptual framework allows
the individual value hierarchy to be analysed as
a dynamic system that responds to changing so-
cial conditions. A separate line of study concerns
the relationship between value orientations and
students’ academic performance. M. Vecchione &
S.H. Schwartz (2022) established that hedonism
and stimulation have a stable negative relation-
ship with academic performance, whereas orien-
tation towards achievement and conformity is
associated with higher learning outcomes. The
researchers explain this relationship through the
mechanism of motivational regulation: achieve-
ment values form internal motivation to learn
and persistence in overcoming academic difficul-
ties, while hedonistic orientations direct attention
and personal resources towards the search for
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immediate satisfaction. These patterns become
particularly important under conditions of war-
time instability, when hedonistic orientations may
play a compensatory role in emotional self-regu-
lation while reducing learning motivation.

Despite the considerable number of publica-
tions devoted to resilience and the value sphere
of the individual, the relationship between the
life values of university students, their academ-
ic performance, and psychological stability in
wartime remains insufficiently developed. Most
existing studies were conducted in peacetime
and do not reflect the specific transformation of
the value sphere under prolonged war-related
stress. This determines the scientific relevance
and practical significance of analysing students’
value orientations as a possible socio-psycho-
logical factor of their resilience and academic
performance under conditions of armed conflict.
In view of this, the purpose of the study was to
analyse the structure of life values among uni-
versity students as a socio-psychological factor
of their resilience and academic performance un-
der conditions of Russian aggression.

Materials and Methods

The study used a set of theoretical and empiri-
cal methods to achieve the stated purpose. The
theoretical methods included analysis, synthesis,
and generalisation of academic literature. These
methods outlined the current state of knowl-
edge on student resilience, defined the main ap-
proaches to interpreting life values as an internal
personal resource, and specified the place of the
value sphere within the structure of socio-psy-
chological factors of academic performance. The
theoretical basis for analysing the structure of
values in this study is S.H. Schwartz’s theory of
basic human values (2017).

The empirical part of the study involved a
questionnaire on sex, age, and academic achieve-
ment, together with psychodiagnostic testing us-
ing Schwartz’s scale. The empirical data present-
ed in the article were obtained at the preliminary
stage of the study within the author’s master’s

thesis (Suprun, 2024) and were used as a theo-
retical and empirical basis for a subsequent dis-
sertation study on socio-psychological factors of
student resilience under conditions of Russian
aggression. The empirical study was conduct-
ed during the full-scale invasion (2024) among
first-year full-time students of the National Uni-
versity of Life and Environmental Sciences of
Ukraine, Kyiv. The sample was formed randomly
from students who volunteered to participate. A
total of 75 respondents aged 17 to 19 years took
part. Empirical data were collected in a mixed for-
mat: some participants completed the question-
naires remotely using Google Forms, while others
completed paper questionnaires in person. The
completed paper forms were digitised and incor-
porated into a single electronic database for sub-
sequent statistical processing. Before the study
began, all respondents were informed about its
purpose, procedures, and principles for using the
results. Participants provided informed consent to
take part. The study followed the ethical princi-
ples of psychological research, including volun-
tary participation, confidentiality, and anonymity.
Personal data were not recorded; each respond-
ent was assigned an individual code, which en-
sured full anonymisation of the results.

The procedure complied with the generally
recognised ethical principles for psychological
studies and with the provisions of the WMA Dec-
laration of Helsinki (n.d.), namely ethical prin-
ciples for studies involving human participants
that are relevant to psychological research. Life
values were assessed using Schwartz’s Portrait
Values Questionnaire in the modification by
I.l. Semkiv (2013), which identifies the individ-
ual hierarchy of basic personal values. The test
included 40 questions and allowed scoring on
five levels from O to 5 in relation to ten basic
values: conformity, tradition, benevolence, uni-
versalism, self-direction, stimulation, hedonism,
achievement, power, and security. The rank of
each value in the hierarchy was determined by
the total score for that value. The present study
analysed the values that received the highest
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priority, namely first, second, or third place in the
students’ ranking. The instrument is adapted to
a Ukrainian sample and is used to analyse the
individual hierarchy of basic values.

The relationship between life values and aca-
demic performance as an indicator of learning ef-
fectiveness was analysed using two objective in-
dicators: the results of the National Multi-Subject
Test (NMT), which reflect students’ level of prepa-
ration at the time of admission, and the average
score after the first examination session. Since the
study involved first-year students, academic per-
formance was measured using the results of their
first examination period. For further analysis, the
sample was stratified into three groups by aca-
demic performance: high level >90 (convention-
ally “excellent students”); medium level >74 <90
(conventionally ‘good students™), and lower level
>60 < 74 (conventionally “satisfactory level”). This
approach enabled a comparative analysis of val-
ue orientations among students with different
academic achievements and helped identify pos-
sible patterns in their relationship. The results
were processed using methods of mathematical
statistics: descriptive statistics, frequency analy-
sis, Pearson correlation analysis, one-way analysis
of variance (ANOVA) to determine relationships
between value and performance level, post-hoc
comparisons, and the Mann-Whitney U test for
between-group comparisons. This combination
of methods allowed both the general structure
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of students’ value orientations and statistically
significant differences in academic performance
depending on leading values to be identified.

Results and Discussion

Life values are an important component of per-
sonal regulation. They shape the orientation of
behaviour, influence decision-making, define a
person’s priorities in everyday functioning and
under life challenges, guide the choice of cop-
ing strategies, and support adaptation under
uncertainty. In wartime, they acquire further
significance as internal reference points that
maintain psychological stability and support the
integrity of the individual. In this sense, values
may be regarded as one of the basic components
of resilience, performing the function of a “navi-
gational mechanism” that structures experience
and directs behaviour in crisis conditions. The
theoretical basis of the study was Schwartz’s
theory of basic values, according to which val-
ues form an integrated motivational system and
include ten main types: security, conformity, tra-
dition, benevolence, universalism, self-direction,
stimulation, hedonism, achievement, and power.
Overall, the results of the empirical study sug-
gest that the structure of students’ life values is
related to their academic performance and can,
accordingly, be regarded as one of the important
socio-psychological factors of resilience under
wartime conditions.

Table 1. Distribution of students’ life values according to the Portrait of Values Questionnaire

Value First-ranked value Second-ranked value Third-ranked value
Conformity 2(2.6%) 0 (0%) 2 (2.6%)
Tradition 0 (0%) 0 (0%) 1(1.3%)
Benevolence 8 (10.4%) 5(6.5%) 1(1.3%)
Universalism 9 (11.7%) 17 (22.1%) 8 (10.4%)
Self-direction 3(3.9%) 14 (18.2%) 18 (23.4%)
Stimulation 4 (5.2%) 9 (11.7%) 13 (16.9%)
Hedonism 36 (46.8%) 12 (15.6%) 8 (10.4%)
Achievement 3(3.9%) 12 (15.6%) 4 (5.2%)
Power 4(5.2%) 3(3.9%) 9 (11.7%)
Security 5 (6.5%) 5 (6.5%) 4(5.2%)

Source: compiled by the author
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The results outlined general trends in the
structure of life values among university students.
Students most often identified hedonism, univer-
salism, and benevolence as their leading value.
Universalism, self-direction, and achievement
dominated among second-ranked values, while
self-direction, stimulation, and universalism were
most frequently represented in third position. By
contrast, values such as conformity and tradition
were almost absent from the sample, which sug-
gests a reduced significance of normatively con-
ditioned forms of behaviour and orientation to-
wards social conventionality.

The dominance of hedonistic orientations
in the student value structure deserves particu-
lar attention. The results show that the most
pronounced value among students is hedonism,
which ranked first among 46.8% of respond-
ents. This points to the importance, for young
people, of positive emotions, psychological
comfort, and avoidance of unpleasant experi-
ences. During wartime, this orientation may be-
come even more relevant as it functions as a
form of internal compensation against a back-
ground of instability and prolonged stress. The
result can be interpreted in the context of cur-
rent socio-psychological conditions, especially
the prolonged effect of stressors associated
with the war. Under conditions of chronic dan-
ger, uncertainty, and limited long-term plan-
ning, orientation towards positive emotions
and “here-and-now” experience may perform a
compensatory function. Similar tendencies cor-
respond to approaches that interpret hedon-
istic values as a means of emotional self-reg-
ulation and tension reduction (Vecchione &
Schwartz, 2022). In this context, the pursuit of
pleasure is not necessarily a sign of superfici-
ality; it may also be an adaptive response to
existential uncertainty.

Universalism occupies a fairly prominent
place in the value hierarchy. It was chosen as the
first value by 11.7% of students, as the second -
by 22.1%, and as the third - by 10.4%. This points
to the importance, for part of the student group,

of social justice, tolerance, humanism, and orien-
tation towards a wider social context. Self-direc-
tion also proved to be a significant value, espe-
cially often recorded in the second (18.2%) and
third (23.4%) positions. This result reflects stu-
dents’ striving for autonomy, independent judge-
ment, and independent choice in life decisions.
In the context of wartime, this value may be es-
pecially significant as a factor of internal agency
and self-regulation.

Stimulation also retains some significance,
involving the search for new impressions, dyna-
mism, and intense experience. Although it was
not the dominant first value for most students,
its frequency in second and third positions sug-
gests that part of the student group tends to-
wards an active, eventful lifestyle and is inclined
to avoid routine. Benevolence, as a value of care
for close others, support, and interpersonal har-
mony, ranked first among 10.4% of respondents.
This may point to the continuing significance of
prosocial orientations in the youth environment.
Achievement, power, and security were less pro-
nounced. This distribution reflects the predomi-
nance among contemporary university students
of orientations towards individual autonomy,
emotional well-being, and personal freedom
over normative obedience and preservation of
traditional patterns.

One-way analysis of variance was used to
identify the relationship between life values and
academic performance. The analysis of empiri-
cal data did not establish a statistically signif-
icant relationship between the first-ranked val-
ue and academic performance. For this reason,
further analysis focused on the second-ranked
value as a more differentiated indicator of the
value hierarchy, which can reveal subtler psy-
chological patterns. The second-ranked value
was associated with academic performance. The
most favourable profile was observed among
students oriented towards achievement, which
reflects the importance of result motivation,
purposefulness, and orientation towards suc-
cess in learning activity.
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Table 2. Relationship between academic performance and the second-ranked value (ANOVA)

Value p-value Performance
Universalism 0.019 73.8
Security 0.019 72.8
Stimulation 0.019 67.4*
Achievement 0.019 82.0*
Benevolence 0.019 73.2
Hedonism 0.019 70.0*
Self-direction 0.019 69.8*
Power 0.019 70.7

Note: statistically significant results are presented at p < 0.05; * — statistically significant difference according to

the post-hoc test
Source: compiled by the author

The highest average score from the previous
examination session was recorded among stu-
dents whose second-ranked value was achieve-
ment: 82 points. This supports the view that ori-
entation towards results, success, and personal
effectiveness strengthens learning motivation
and contributes to better academic outcomes.
By contrast, orientation towards stimulation was
associated with less favourable outcomes, which
may be explained by a conflict between the need
for novelty and the structured requirements of the
educational process. The lowest indicators were
recorded among students whose second-ranked
value was stimulation: 67.4 points. It may be as-
sumed that orientation towards new impressions,
intensity of experience, and the search for dy-
namism is not always compatible with learning

activity, which requires consistency, endurance,
and systematic effort.

The hedonistic orientation had an ambivalent
character. On the one hand, it supports emotional
well-being; on the other, it may reduce readiness
for the prolonged effort required in learning ac-
tivity. This is partly confirmed by further analysis.
Relatively lower indicators were recorded among
students oriented towards hedonism (70 points)
and self-direction (69.8 points). In the case of he-
donism, this may be linked to the predominance
of an orientation towards comfort and pleasure
over readiness for sustained academic effort. In
the case of self-direction, the data require a more
nuanced interpretation since this value may man-
ifest differently depending on whether autonomy
of thought or autonomy of action is involved.

Table 3. Results of the comparison of academic performance
according to the second-ranked value (post-hoc)

Comparison p-value Mean difference Mean score of the comparison group
Achievement — Stimulation 0.003 -14.56 67.4
Achievement — Hedonism 0.012 12.00 70.0
Achievement — Self-direction 0.007 12.21 69.8

Source: compiled by the author

The post-hoc analysis confirmed statisti-
cally significant differences between students
oriented towards achievement and those for
whom stimulation, hedonism, and self-direction
were more important. The most pronounced
difference was between the achievement and

stimulation groups, which further emphasises the
opposite orientation of these value orientations
in the context of learning activity. Hedonism and
self-direction had intermediate indicators and
require a more differentiated interpretation. In
particular, self-direction as a value may have
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different manifestations: autonomy of thought
may support academic performance, whereas ori-
entation towards independence of action is not
always compatible with the requirements of the
educational environment.

Value orientations perform a dual function in
students: on the one hand, they act as a resource
of resilience, maintaining internal stability in cri-
sis conditions; on the other, they affect the ef-
fectiveness of learning activity in different ways
depending on their content. This highlights the
need to account for students’ value profiles when
developing psychological support programmes
and educational strategies under conditions of
prolonged wartime crisis. The identified patterns
allow the student value system to be regard-
ed not only as a component of the motivation-
al-meaning sphere of the individual but also as
one of the key socio-psychological resources that
mediate academic performance and the capac-
ity to adapt under prolonged crisis conditions.
Under conditions of Russian aggression, when
educational activity takes place against a back-
ground of chronic stress, uncertainty about the
future, and emotional exhaustion, the system of
life values acquires the function of a regulator of
behaviour, defining priorities of activity and the
direction of personal self-regulation.

The study provides grounds for viewing the
value system as one of the key internal resourc-
es of psychological stability among universi-
ty students under conditions of armed conflict.
Z.S. Karpenko (2018) defined the motivation-
al-value sphere as the central mechanism for or-
ganising behaviour and implementing personal
strategies. E. Daniel et al. (2022), in a longitudi-
nal study (n=2,321), demonstrated that the val-
ue system is a dynamic personal formation that
changes under the influence of crisis conditions:
under conditions of global threat, the importance
of conservation values related to security and or-
der increases, while values of openness to change
decline, which corresponds to the pattern of val-
ue transformation under war-related stress. The
results of the present study are consistent with

these conclusions: the identified relationship
between students’ value profile and academic
performance confirms the regulatory function of
values in directing learning activity.

A.S. Masten (2021) substantiated resilience
as a dynamic property of a system that allows it
to adapt successfully to challenges threatening
its functioning or development. This approach is
developed in the works of Ukrainian researchers:
I. Halian & O. Halian (2018) established that val-
ues form the basis of life-meaning experiences
and determine the interpretation of crisis events,
thereby supporting the psychological stability of
the individual. O.A. Chykhantsova (2018) stressed
that resilience is a key personal variable mediat-
ing the influence of stressors on activity success.
The results obtained confirm that values function
as a mechanism of meaning-based ordering of
experience and support psychological stability
under prolonged war-related stress.

The dominance of hedonism in the stu-
dent value structure (46.8% of respondents)
may be interpreted as the result of the interac-
tion between age-related and situational fac-
tors. M. Vecchione & S.H. Schwartz (2022), in a
longitudinal study, established that hedonistic
values have a stable negative relationship with
academic performance: students dominated by
hedonism demonstrate lower learning outcomes
than those oriented towards achievement. On
the one hand, under wartime conditions, orien-
tation towards positive “here-and-now” expe-
riences may act as an adaptive compensatory
response to uncertainty. On the other hand, the
data show that this orientation does not support
high academic performance (mean score 70.0),
which can be explained by the dominance of
motivation towards comfort over motivation for
sustained academic effort (p=0.012 compared
with the achievement group).

A similar pattern was observed for stimu-
lation. J.L. Howard et al. (2021), in a large-scale
meta-analysis (344 samples, n=223,209), estab-
lished that controlled motivation, characteristic
of stimulation values, is the weakest predictor of
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academic achievement and learning well-being.
L. Sagiv & S.H. Schwartz (2022), in a cross-cultur-
al review, stressed that stimulation and hedonism
belong to the “openness to change” block and typ-
ically decline under threat and uncertainty in fa-
vour of conservation values, which corresponds to
the transformation of students’ value profiles in
wartime. C.Aelenei et al. (2023), using a sample of
senior school pupils (n=843), confirmed that ori-
entation towards self-enhancement values is as-
sociated with lower learning outcomes. The data
obtained in this study fully correspond to these
conclusions: students whose second-ranked val-
ue was stimulation had the lowest average score
(67.4), and the difference from the achievement
group was the most pronounced (p=0.003, mean
difference = 14.56). This can be explained by the
fact that learning activity requires delayed grati-
fication and consistency, which conflict with the
pursuit of rapid emotional reinforcement.

The highest academic performance among
students oriented towards achievement (82
points) confirms the importance of this value
as a determinant of learning activity. A.E. Poro-
pat (2009), in a meta-analysis, demonstrated that
personality characteristics related to purposeful-
ness and self-regulation are the most stable pre-
dictors of academic performance. J.S. Bureau et
al. (2022), in a meta-analysis of 144 studies
(n>79,000 students), established that satisfaction
of the basic psychological needs for autonomy
and competence is a key mechanism in the forma-
tion of self-determined student motivation, which
is associated with higher academic achievement
and academic well-being. H.P. Lazos (2018), in a
study on personal resilience, substantiated that
orientation towards personal effectiveness per-
forms a mobilising function in crisis conditions.
In the context of a wartime crisis, the value of
achievement acts as an important component of
students’ psychological stability, in addition to
being a learning motivator.

Self-direction had an ambivalent character
(mean score 69.8, p =0.007 compared with the
achievement group).L.Sagiv & S.H.Schwartz (2022),
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in a comprehensive review, emphasised the inter-
nal heterogeneity of this value. M. Vecchione &
S.H. Schwartz (2022) specified this observation in
an empirical study, demonstrating that self-direc-
tion of thought (autonomy of judgement, critical
thinking) is associated with higher academic out-
comes through autonomous motivation, whereas
self-direction of action (behavioural independ-
ence) is not always consistent with the require-
ments of a structured educational environment.
The presented results differ from the situation in
which self-direction has an unequivocally pos-
itive role and confirm its complex, context-de-
pendent character in learning activity.

Prosocial values, namely universalism and
benevolence, perform a stabilising function in
this study and are associated with stable aver-
age indicators of performance (73.8 and 73.2
points, respectively). F.M. Sortheix & J.E. Lonn-
qvist (2014), in a cross-cultural study, demon-
strated that prosocial values are associated
with higher life satisfaction and psychological
well-being, supporting social inclusion and a
sense of meaningfulness. These data correspond
to classical concepts of personal development:
E.H. Erikson (1993) emphasised the role of
prosocial identity in the formation of internal
stability, E. Fromm (2010) regarded orientation
towards care for others as a basis of psycholog-
ical health, and V.E. Frankl (2016) substantiated
that meaning derived from service to others is
one of the most stable sources of resilience. Un-
der wartime conditions, these values play a par-
ticular role by supporting a sense of solidarity
and social connection.

From the standpoint of self-determina-
tion theory by R.M. Ryan & E.L. Deci (2020),
the results can be interpreted as reflecting
different types of motivation. The researchers
distinguish autonomous (internal) and con-
trolled (external) motivation and show that
values supporting autonomous motivation
(achievement, self-direction of thought) con-
tribute to higher effectiveness and persistence
in activity. By contrast, orientation towards
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hedonistic or stimulation-related aspects may
reduce academic productivity because it forms
a controlled type of motivation that depends
on external reinforcement. The results confirm
this logic: students dominated by achievement
exhibited the highest academic performance,
which points to the role of internal motivation
as a key factor in learning outcomes even under
war-related stress.

In a broader context, the results confirm
that life values perform a dual function. On the
one hand, they serve as a resource of resilience,
maintaining psychological stability in crisis con-
ditions and supporting the individual's capacity
for adaptation. On the other hand, the content
of value orientations affects the effectiveness of
learning activity in different ways: achievement
supports academic performance, while hedon-
ism and stimulation are associated with lower
results. This highlights the need to consider the
individual value profile of students when devel-
oping psychological support programmes and
educational strategies under conditions of pro-
longed wartime crisis.

Conclusions
The empirical study on first-year students at the
National University of Life and Environmental
Sciences of Ukraine established that the leading
value orientation of most respondents is hedon-
ism (46.8%), which is interpreted as a manifes-
tation of compensatory personal adaptation to
prolonged war-related stress. The absence of a
statistically significant relationship between the
first-ranked value and academic performance
justified the methodological focus on the sec-
ond-ranked value as a more differentiated in-
dicator of the value hierarchy. The comparative
analysis of academic performance in groups of
students with different second-ranked value ori-
entations confirmed significant between-group
differences (p < 0.05). The highest level of ac-
ademic performance was recorded among stu-
dents dominated by the value of achievement
(X = 82.0 points). Statistically significantly

lower indicators were identified in the stimu-
lation (X = 67.4; p =0.003), hedonism (X =70.0;
p =0.012), and self-direction groups (X = 69.8;
p=0.007). Prosocial values, namely benevolence
(X=73.2) and universalism (X = 73.8), were as-
sociated with a moderate level of academic
achievement and performed a stabilising func-
tion in the educational environment.

The data confirm the theoretical proposition
that value orientations are a system-forming
factor in the regulation of learning activity and
psychological stability of the individual under
crisis conditions. The dominance of hedonistic
orientations in the student population during
wartime may reflect the activation of protective
self-regulation mechanisms aimed at maintain-
ing emotional balance. By contrast, achievement
supports internal motivation and academic pro-
ductivity even under increased stress, which is
consistent with the conceptual propositions of
self-determination theory and basic values the-
ory. The results of the study have both theoret-
ical and practical significance: they extend un-
derstanding of the socio-psychological factors
of resilience among university students under
conditions of armed conflict and may serve as
a basis for developing psychological support
programmes for the educational process. Future
studies may focus on the longitudinal analysis
of changes in students’ value orientations at dif-
ferent stages of study under wartime conditions
and the development and empirical verification
of differentiated psychological interventions
aimed at forming an adaptive value profile as
a resource for resilience and academic perfor-
mance among university students.
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Suprun

0co6nMBOCTi CTPYKTYPU XXUTTEBUX LLIHHOCTEN CTYAEHTCbKOI Monogi
Ta iX 3B'A30K 3 aKaZ,eMi4YHOIO YCHiLLHICTIO B YMOBaX POCiCbKOI arpecil

IpuHa CynpyH

Marictp ncuxonorii, KAHAWAAT CiNbCbKOrOCNOAAPCbKUX HaYK, LOLLEHT, acnipaHT
IHCTUTYT couianbHOi Ta nonitnyHoi ncuxonorii HAMH Ykpainu

04070, Byn. AnapiiBcbka, 15, M. Kuis, YkpaiHa
https://orcid.org/0000-0001-8105-1923

AHoTauif. AKTyanbHiCTb JOCNIAXKEHHS 3yMOBEHA HEOOXiAHICTIO BUBYEHHS! BHYTPILLHIX NCUXONOTIYHUX
pecypciB CTYAEHTCbKOI MONOAi, 30KpeMa >XMUTTEBUX LIHHOCTEW, SIK UYMHHWKIB PE3WUNbEHTHOCTI Ta
aKageMivyHoT yCnilHOCTIi B yMOBaxX TPMBANOro BOEHHOIO CTpeCy Ta HEBU3HAYeHOCTi. MeTo AOCNiAKEHHS
6yno emMnipuyHe BUBYEHHS XMUTTEBMUX LiIHHOCTEN CTYAEHTIB Ta iX 3BM3KY 3 aKaAeMiYHO YCMIlLHICTIO B
YMOBax POCIMCbKOI arpecii npotu YkpaiHu. TeopeTUYHUM MigrpyHTSIM LOCNIIKEHHS CTana KoHUenuis
6a3oBux UiHHOCTeN LlBapua. EMnipuyHe [OCnigkeHHs MpoBeneHO cepen CTYLEHTIB Neplioro Kypcy
3aK/Iafy BWLLOI OCBITM 3 BMKOPUCTAHHSIM MeToauKku «[opTpeT uwiHHOCTeM». AHani3 eMnipuyHmux AaHux
MoKasas, WO AOCTOBIPHOr0 3BA3KYy MiX MEepLIO NPOBIAHOK LiHHICTIO Ta aKafeMiyHOK YCMiLHiCTIo
BMSIBNEHO He 6yn0.Y 3B'93Ky 3 LM NoAanbLLMiA aHani3 6yno 3ocepemykeHo Ha APYrii NPOBiAHIM LIIHHOCTI K
6inbl oMdepeHLiioBaHOMY NMOKA3HWUKY LHHICHOI iEpapxii, K1 LO3BONSE BUSBMTU TOHLLI NCUXONOTIYHI
33aKOHOMIipHOCTI. BcTaHOBNEHO, WO Y CTPYKTYPi LiHHOCTEN BiNblUOCTi CTYAEHTIB NpoBiAHe Micue nocifae
refoHisM. Bu3HayeHo, WO HaMBMLLI NOKA3HWKKM aKafAeMiYHOi YCNiWHOCTI NpuUTaMaHHi CTyAeHTaM i3
LOMIHYBAHHAM LIIHHOCTI OOCATHEHHS, TOAI 9K OpIi€HTALIS Ha CTUMYNAUIiO, FefOHI3M i CaMOCTIlHICTb
MOB'A3aHa 3 HXKYMMM pe3yNbTaTaMu HaBYasIbHOI AisNIbHOCTI. BUSBNEHO CTaTUCTUYHO 3HaYYLWi BiAMIHHOCTI
MiX rpynamu CTYOEHTIB i3 pi3HUMU NPOBIAHWMMU LiHHICHUMM OpieHTauiamu. lNokazaHo, Wo WiHHOCTI
CTUMYAALUIT Ta refoHI3MY MOB'A3aHi 3 HUXUYMMM MOKA3HMKAMMU aKaLeMiYHOI YCMILWHOCTI, TOAI SK LiHHICTb
LOCSATHEHHS MA€E BiNnbll BUPA3HMI MNO3UTUBHUIA 3B30K i3 HABYANbHUMK pe3synbratamu. [okasaHo, wo 8
YMOBaX BOEHHOI HEBM3HAYEHOCTi 3HAYHOrO NOLIMPEHHS HabyBaOTb reJOHICTUYHI OpiEHTALIT, IKi MOXYTb
BMKOHYBATW KOMMEHCATOPHY PYHKLLiKO eMOLIAHOT caMoperynsLii, poTe BOAHOYAC 3HUXKYBATU HaBYaNIbHY
MOTMBALit0. Pe3ynbTat AOCNIoKEHHS MOXYTb 6YTU BUKOPUCTaHI A8 po3po6KM NporpaM NCMXONOrivyHOi
NiATPUMKM CTYAEHTIB Ta ONTMMI3aLii OCBITHbOrO Npouecy nif Yac BiiHU

KniouoBi cnoBa: LiHHiCHI OpieHTaLiT; pe3uNIbEHTHICTb; HaBYalbHA MOTUBALLiS; MCMXONOriYHa afanTalis;
OCBITHE CepefoBULLE; COLiaNbHO-NCUXONOTIYHI YUHHUKM
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