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Abstract. Against a backdrop of growing social challenges, work placements are becoming increasingly
important in the training of social work professionals; however, their impact on the development of
students’ professional skills remains under-researched. The purpose of this article was to investigate
the influence of work-based practice on the dynamics of professional skill development among
future social workers and to evaluate the role of the type of practice base, students’ educational
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level, and prior volunteer or employment experience in this process. The study adopted a quantitative
descriptive-comparative design. The sample comprised 187 students from the National University of
Life and Environmental Sciences of Ukraine enrolled in the specialty 231 “Social Work” (taking into
account the higher education standard for the field of “Social Work and Counselling”). Data were
collected via questionnaires administered before the start and after the completion of work-based
practice. The study systematised theoretical approaches to understanding work-based practice as a
pedagogical phenomenon and reveals a statistically significant increase in students’ self-assessed
competence across all five clusters of professional skills: communication skills, assessment of client
needs and resources, planning and implementation of interventions, reflective practice, and ethical
decision-making. The largest effects were recorded for communication skills and reflective practice.
Students who undertook practice in rehabilitation centres and centres for persons with disabilities
demonstrated higher gains in communication skills, needs assessment, and intervention planning.
Practice in organisations supporting internally displaced persons most strongly enhanced the ethical
dimension of professional training. Although prior experience was associated with a higher initial level
of competence, the gap between students with and without such experience significantly narrowed
after the completion of practice. The practical significance of this study lies in the use of its findings
to update work placement programmes, select placement settings, develop methodological guidelines,
and strengthen the supervisory support provided to future social work professionals

Keywords: practical training; social work; professional competence; supervision; reflective learning;

practice bases; professional identity

Introduction

The training of future social work professionals
in the context of contemporary global challeng-
es — armed conflicts, mass displacement of pop-
ulations, growing social vulnerability, and the
transformation of the welfare state - is acquiring
a new dimension. University education can no
longer be confined to the transmission of theo-
retical knowledge: society expects professionals
capable of acting in complex, unpredictable, and
frequently crisis-laden situations. It is for this rea-
son that field practicum, as a form of professional
learning, is occupying an increasingly prominent
place in the system of training future social work-
ers, becoming the educational and professional
space in which theory acquires applied meaning
and the student gradually transitions from the
role of learner to that of future practitioner.

Contemporary approaches to the prepara-
tion of social workers demonstrate that practi-
cum is one of the key forms of professional de-
velopment, as it directly ensures the integration

of academic learning, real professional expe-
rience, ethical responsibility, and engagement
with service users. In the standards of the Coun-
cil on Social Work Education, field education is
defined as an essential component of profes-
sional formation that enables students to apply
the knowledge, values, and skills of social work
in a real or simulated professional environment
(Council on Social Work Education, 2022). At the
same time, research in the field of field educa-
tion indicates that a gap may arise between uni-
versity preparation and the demands of practice,
particularly when the educational process is
insufficiently oriented towards the formation of
the specific professional skills required for cli-
ent work, case documentation, inter-professional
collaboration, and decision-making in complex
situations. This raises a fundamental question for
higher education institutions: under what condi-
tions does field practicum genuinely ensure the
acquisition of competencies needed by the future

Humanities Studios: Pedagogy, Psychology, Philosophy. 2026. Vol. 14, No. 2



social worker. This question is being actively in-
vestigated by scholars across different countries.
J. Caspersen & J.C. Smeby (2021) demonstrated
that the quality of learning during practicum de-
pends significantly on the nature of the specific
tasks the student performs, rather than merely
on the duration of their placement. These find-
ings are consistent with those of a Scandinavian
study in which it was shown that different types
of learning activity during practicum directly in-
fluence the development of professional com-
petence and professional identity among social
work students (Kuusisto et al., 2024).

The issue of professional identity formation
through practical training warrants separate con-
sideration. Reflective writing, when integrated
into the practicum process, has been shown by
J. Christensen & A. Warnsby (2023) to facilitate a
deeper awareness among students of their own
professional role, values, and the meaning of so-
cial work. C. Hitchcock et al. (2025) extend this
perspective by emphasising that social work edu-
cation should foster professional resilience - that
is, the capacity to withstand demanding practical
situations, to maintain ethical orientation, profes-
sional motivation, and readiness for responsible
intervention. Alongside the discussion of the con-
tent of practicum, a parallel debate has emerged
concerning its forms. The COVID-19 pandemic
exposed the limitations of the traditional face-to-
face model of field education and prompted the
search for alternative models of practical training.
B. Mitchell et al. (2021) established the viability
of remote and virtual field placement in social
work, regarding it not merely as a temporary cri-
sis response but as a potentially flexible learning
format. S. Harris & M. Newcomb (2024) demon-
strated the possibilities of simulated placement
in a blended real and digital environment, which
allows professional situations to be modelled,
practical skills to be developed, and the learning
process to be sustained under conditions of limit-
ed access to traditional practice settings. Accord-
ingly, contemporary field practicum increasingly
transcends the classical model of the student’s
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physical presence within an institution and en-
compasses a combination of in-person, remote,
simulation-based, and digital formats.

The Ukrainian scholarly community is
likewise actively engaged with these issues.
ZM. Komarynska & O.V. Kozak (2025) emphasise
practical training as a key factor in the profes-
sional development of future specialists in the
field of social security. Under conditions of mar-
tial law, this issue acquires particular significance,
as societal demands on the social support system
are growing whilst the personnel, organisational,
and resource capacities of social services remain
constrained. N. Tverezovska et al. (2026) highlight
the importance of integrating learning, the re-
search dimension, and practice in the preparation
of future social workers, which is essential for the
development of evidence-informed social work.

An analysis of the scholarly literature makes
it possible to identify several problem areas that
remain insufficiently researched. First, the ques-
tion of how specific types of tasks undertaken
during field practicum affect the development of
particular groups of professional skills among fu-
ture social workers requires more differentiated
investigation. Second, the role of the supervisor
as a pedagogical actor in the process of practi-
cal training is explored predominantly in inter-
national contexts, whereas Ukrainian conditions
demand separate analysis that accounts for mar-
tial law, the staffing pressures on social services,
and the uneven access of students to high-quality
practice settings. Third, the criteria for assessing
the outcomes of field practicum remain a matter
of debate - in particular, the relationship between
formal indicators, such as the number of hours
completed and tasks performed, and qualitative
indicators related to reflection, professional iden-
tity, ethical sensitivity, communicative readiness,
and the capacity to act in complex cases. It is pre-
cisely these gaps that define the relevance of the
present article.

The aim of the study was to determine the
influence of field practicum on the dynamics of
professional skill development among future
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social workers and to evaluate the role of the type
of practice setting, educational level, and prior
experience in this process. Achieving this aim in-
volved addressing the following objectives: 1) to
systematise approaches to understanding field
practicum as a pedagogical phenomenon in the
training of future social workers; 2) to identify the
key factors that determine the effectiveness of
field practicum in the context of professional skill
development; 3) to outline the current challeng-
es and prospects for the modernisation of field
practicum within the Ukrainian educational con-
text. The scholarly novelty of the work lies in the
comprehensive comparison of international and
domestic approaches to the organisation of field
practicum in the training of future social work-
ers, as well as in the identification of the specific
character of this process under conditions of mar-
tial law and the transformational changes taking
place in the social services system of Ukraine.

Literature Review

The question of organising field practicum in
the training of future social workers has a long
research tradition; however, it is precisely recent
years that have been marked by a substantial
rethinking of its content, functions, and effec-
tiveness. This shift in scholarly perspective is
associated with the increasing complexity of so-
cial demands, the growing need for evidence-in-
formed social work, the digitalisation of social ser-
vices, the spread of remote and blended formats
of professional interaction, and the crisis condi-
tions brought about by the COVID-19 pandem-
ic, armed conflicts, and the mass displacement
of populations. Under such circumstances, field
practicum is increasingly regarded not as a con-
cluding stage for consolidating theoretical knowl-
edge but as the central mechanism of profes-
sional development for the future social worker.

In international scholarly discourse, the prac-
tical training of social workers is understood as
a distinctive form of professional learning that
ensures the integration of academic prepara-
tion, real-world experience of engagement with

clients, supervisory support, ethical reflection on
professional actions, and the formation of profes-
sional identity. In the standards of the Council on
Social Work Education (2022), field education is
identified as an essential component of training
that enables students to apply the knowledge,
values, ethical principles, and skills of social work
in a real or simulated professional environment.
This approach fundamentally transforms the un-
derstanding of field practicum: it emerges not as
an appendage to the curriculum but as a space
in which the student transitions from the acqui-
sition of knowledge to the performance of pro-
fessional action. In the work of M. Bogo (2015),
field education is conceptualised as one of the
foundational components of clinical and profes-
sional training for social workers. The research-
er emphasised that it is precisely practicum that
enables the student to learn how to integrate
theoretical knowledge, professional values, ethi-
cal principles, supervisory feedback, and concrete
action in situations of helping.Accordingly, the ef-
fectiveness of practicum cannot be assessed sole-
ly on the basis of its completion or the number
of hours undertaken. Far more important are the
content of the tasks, the degree of the student’s
integration into the professional environment,
the quality of supervisory support, the opportuni-
ty to reflect on one’s own actions, and the gradual
assumption of professional responsibility.
Particular significance for understanding
field practicum as a pedagogical phenomenon
attaches to studies concerned with the relation-
ship between practical training and learning out-
comes. J. Caspersen & J.C. Smeby (2021) argued
that the effectiveness of practicum depends not
merely on the duration of the student’s place-
ment at the practice setting but, above all, on
the nature of the learning tasks, the level of
professional engagement, and the quality of the
educational experience the student gains during
placement training. This position is of special
importance in the context of the problem under
investigation, since the aim of the work is not a
general description of practicum but rather the
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determination of its influence on the dynamics
of professional skill development among future
social workers. The research focus therefore
lies not only on the fact of completing a place-
ment but, above all, on which professional sit-
uations, actions, tasks, and forms of interaction
bring about the development of competencies. A
closely related position is that of K. Kuusisto et
al. (2024), who linked learning activities during
practicum with the development of profession-
al competence and professional identity among
social work students. The authors emphasised
that professional development occurs when the
student does not merely observe the work of
practitioners but participates in real or simulated
professional actions, receives feedback, analyses
their own experience, and relates it to the values
of social work. It is for this reason that the type
of practice setting, the nature of the tasks, and
the quality of supervision may affect the devel-
opment of particular groups of skills - including
communicative, analytical, organisational, reflec-
tive, and ethical - in different ways.

Field practicum may also be understood
within the broader context of work-integrated
learning. D. Chilvers et al. (2021) considered field
education in social work as one form of work-in-
tegrated learning, within which academic con-
tent acquires a practical dimension through the
student’s involvement in a professional environ-
ment. This approach is productive for the analy-
sis of field practicum, as it enables the latter to
be regarded not merely as a component of the
educational programme but as a mechanism of
transition from university study to profession-
al activity. In the same direction, A. Curto-Re-
verte (2025) underlines the role of work-integrat-
ed learning in the European Higher Education
Area as a model that ensures the link between
learning, professional activity, and the formation
of competencies relevant to the contemporary
labour market. Thus, the first objective of the
article - the systematisation of approaches to
understanding field practicum as a pedagogical
phenomenon - draws logically on the conception
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of practicum as an integrative educational and
professional environment.

An important factor in the effectiveness of
field practicum is the student’s own active en-
gagement in the process of professional learning.
P. Beesley (2024) argues for the significance of
collaborative experiential learning in the practi-
cal training of social workers, emphasising that
the development of professional skills occurs
through joint case analysis, teamwork, discussion
of complex situations, and the collective elabora-
tion of solutions. This approach is important for
social work, since professional activity in this field
almost invariably involves interpersonal commu-
nication, team coordination, inter-agency collab-
oration, and attention to the client’s perspective.
Accordingly, practicum must create conditions not
only for the individual performance of tasks but
also for the student’s participation in real pro-
cesses of professional collaboration. Reflection is
one of the key conditions for the effectiveness of
field practicum, as it ensures the transition from
the immediate performance of professional ac-
tions to their deliberate analysis. J. Christensen
& A. Warnsby (2023) demonstrated that reflec-
tive writing helps students to achieve a deeper
understanding of their professional role, value
dilemmas, and their own ways of acting in prac-
tical situations. Practical experience acquires ed-
ucational significance when the student does not
merely record completed tasks but analyses them
in relation to theoretical knowledge, supervisory
feedback, and their own professional develop-
ment. It is for this reason that reflective practice
functions not as an optional element but as a
necessary component of effective field practicum.

A distinct place in the scholarly literature
is occupied by supervision as a mechanism for
ensuring the quality of practical training. Sig-
nificant for the understanding of supervision is
the study by K. Duncanson et al. (2024), which
emphasises the importance of integrating ser-
vice user perspectives into the supervision of
students. This approach helps future social work-
ers to develop a deeper understanding of the
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client-centred nature of the profession, to be-
come aware of the consequences of their own
actions, and to learn to make decisions that
account for the needs, resources, and rights of
service users. Within this context, supervision
is not reduced to monitoring the student’s com-
pletion of tasks but emerges as a pedagogical
space for the formation of the capacity for eth-
ical reasoning, professional judgement, respon-
sible intervention, and critical analysis of prac-
tical situations. The significance of interaction
between the university, students, and practice
settings is highlighted by M. Liu et al. (2021) in
their analysis of the development of field educa-
tion in social work in China. The authors showed
that the effectiveness of practicum depends on
the coordinated action of all participants in the
educational process: students, lecturers, super-
visors, and representatives of the organisations
in which the placement takes place. This point is
directly relevant to the second objective of the
article, as it allows the identification among the
key factors of practicum effectiveness not only
of the content of individual tasks but also of the
organisational readiness of the practice setting,
the quality of partnership between the university
and the institution, the availability of supervisory
support, and a professionally rich environment.
At the same time, contemporary research
demonstrates that practical training requires a re-
newal of its formats in response to new technolog-
ical and social conditions. The COVID-19 pandemic
exposed the limitations of the traditional under-
standing of practicum as the student’s exclusively
physical presence within an institution. B. Mitch-
ell et al. (2021) establish the viability of remote
and virtual field placement in social work, consid-
ering it not merely as a temporary crisis response
but as a potentially flexible learning model. In the
same context, S. Harris & M. Newcomb (2024) an-
alyse simulated placement in a blended real and
digital environment, which allows professional
situations to be modelled, communicative readi-
ness to be developed, and case analysis skills and
student confidence to be fostered prior to entry

into real-world practice. Accordingly, the modern-
isation of field practicum involves the expansion
of its forms, including through simulation-based,
remote, and blended models. The digitalisation of
social work brings into focus yet another dimen-
sion of professional skills. H. Zhu & S.T. Anders-
en (2022) emphasise that digital competence is
becoming an increasingly integral part of the
professional activity of a social worker, as con-
temporary practice involves the use of electron-
ic documentation, online communication, digital
services, remote client support, and inter-agency
collaboration. In the analysis of field practicum,
it is pertinent to note that the type of host insti-
tution influences not only the content of the stu-
dent’s professional tasks but also the level of their
engagement with digital tools in social work. For
example, placement in community organisations,
centres supporting internally displaced persons, or
institutions that work with digital databases and
online referrals may create different opportunities
for the development of digital readiness compared
with placement in traditional social services.

Structural contradictions of field practicum
are also widely represented in contemporary lit-
erature.C.Morley et al.(2024),analysing the expe-
riences of students, educators, and practitioners
in relation to modified field education standards
during the COVID-19 pandemic, show that the
system of practical training has considerable
adaptive potential whilst simultaneously reveal-
ing problems of quality, equitable access, super-
visory continuity, and student support. In a close-
ly related problem area, D. Jackson et al. (2023)
examined work-integrated learning through the
lens of equity and inclusion, emphasising that
different groups of students may have unequal
access to quality practical experience. This is of
particular importance for the Ukrainian educa-
tional context under martial law, when access to
practice settings, safe environments, superviso-
ry support, and resource provision may be une-
ven. The problem of accessibility and flexibility
in practical training is also illuminated through
the model of employment-based placements.
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M. Lynch et al. (2023) argued for such placements
as a more flexible and socially equitable model
of practicum organisation, capable of broadening
students’ access to quality professional experi-
ence. For the present article, this source is sig-
nificant in light of the investigation of the role
of prior volunteer or employment experience
among students. If a student already has some
experience in the social field, field practicum may
serve not only an introductory but also a deepen-
ing function, facilitating the deliberate develop-
ment of professional skills, professional identity,
and readiness for more complex tasks.
Interdisciplinary research confirms that field
practicum is a universal pedagogical mechanism
for the development of professional skills across
different fields of training. W.A. Alkhelaiwi et
al. (2024), analysing the competence of nursing
students during clinical practicum, show that it is
precisely the practical environment that makes it
possible to assess the future professional’s capaci-
ty to act in real professional situations.R. Carranza
Guevara et al. (2025), drawing on the training of
accounting students, demonstrated the link be-
tween pre-professional internships and the devel-
opment of skills and perceptions of employability.
H. Gutiérrez-Pulido & C. Orozco-Rodriguez (2025),
analysing the professional internships of en-
gineering and science students, showed their
influence not only on applied skills but also on
academic development. Thus, practicum is not
merely a specific requirement of social work but a
broader educational mechanism that enables the
transition from knowledge to competent action.
Additional understanding of the role of practi-
cum in professional development is provided by
studies conducted in the field of engineering edu-
cation. L.Y.Y. Luk & CK.Y. Chan (2022) propose ex-
amining the outcomes of engineering internships
through a system of learning outcomes formed
as a result of the student’s engagement with a
real professional environment. The question of
professional resilience and identity constitutes
another important dimension of the analysis of
field practicum. C. Hitchcock et al. (2025) showed
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that social work education should promote the
development of professional resilience among
students and newly qualified practitioners, since
it is precisely this quality that helps to sustain
motivation, ethical orientation, and the capaci-
ty to act in emotionally demanding professional
situations. B. Moorhead et al. (2026) extend this
perspective by analysing the mechanisms that
sustain the professional identity of social workers.
In the context of the present article, this provides
grounds for regarding field practicum not mere-
ly as a means of forming individual applied skills
but as an environment of professional self-deter-
mination in which the student relates their own
expectations, values, personal resources, and
readiness to work in the field of social assistance.

The Ukrainian context of practical training
has its own specific characteristics, linked to the
transformation of the social services system, the
consequences of the war, the growing number
of vulnerable population groups, and the need
to prepare specialists capable of working under
conditions of resource scarcity and high emotion-
al burden. Z.M. Komarynska & O.V. Kozak (2025)
emphasised that practical training is the lead-
ing factor in the professional development of
future specialists in the field of social security,
as it ensures the connection between theoreti-
cal knowledge and real professional situations.
A.Solnyshkina (2023), analysing the methods and
directions of practical training of social workers
using a Ukrainian university as a case study, em-
phasised the significance of practicum for the
formation of applied skills, professional adapta-
tion, and readiness to work in social institutions.
S. Tkachuk (2024), investigating the field practi-
cum of future vocational education specialists,
likewise regards it as a component of profession-
al training that ensures the link between the ed-
ucational process and future professional activity.

Of particular significance for the issues
raised in this article is the work of N. Tverezovs-
ka et al. (2026), in which field practicum is exam-
ined in connection with the research dimension
of preparing future social workers for practice
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with older adults. The approach proposed by the
authors broadens the understanding of practi-
cum’s functions, as it enables the latter to be in-
terpreted not only as a space for the acquisition of
applied skills but also as an environment for the
development of analytical thinking, a research
culture, and the capacity to combine practical
activity with professional analysis of social prob-
lems. This approach is significant for the prob-
lem under investigation, since the professional
skills of a future social worker are not limited to
communication with clients or the performance
of individual procedures but encompass the ca-
pacity to assess needs, analyse resources, plan
interventions, document outcomes, and critically
reflect on the effectiveness of one’s own actions.

Thus, the analysis of the scholarly literature
provides grounds for regarding field practicum as
a complex pedagogical phenomenon that com-
bines the student’s professional immersion in a
real social work environment, the performance
of professionally significant tasks, supervisory
support, reflective engagement with experience,
the development of professional identity, and
the formation of readiness for responsible inter-
vention. At the same time, the existing research
demonstrates that the effectiveness of practicum
depends not merely on the fact of its completion
but also on the type of practice setting, the na-
ture of the tasks, the quality of supervision, the
student’s educational level, their degree of prior
preparation, and any volunteer or professional
experience they may have. It is precisely for this
reason that the subsequent empirical analysis in
this article is directed towards identifying the dy-
namics of professional skill development among
future social workers before and after completing
their field practicum, as well as towards evaluat-
ing how the type of practice setting, educational
level,and prior experience influence this dynamic.

Materials and Methods
The study was carried out within a quantitative
descriptive-comparative design using question-
naire-based surveying as the primary method of

empirical data collection. The choice of this ap-
proach is justified for the study of the dynamics
of professional skill self-assessment in a large
sample, as it provides standardised measurement
before and after field practicum and enables
comparison of results across students depend-
ing on their type of practice setting, educational
level, and the presence or absence of prior vol-
unteer or employment experience. This logic of
empirical measurement is employed in studies
of the practical training of students across vari-
ous specialties, where attention is focused on the
assessment of competence, learning experience,
and the outcomes of professional development
in a real or simulated professional environment
(Alkhelaiwi et al., 2024).

The study was conducted at the National
University of Life and Environmental Sciences of
Ukraine amongst students in the specialty 231
“Social Work” who undertook field practicum dur-
ing the 2023-2025 academic years. Data collec-
tion was carried out in two stages: at the start
of the field practicum (pre-measurement) and
immediately upon its completion (post-measure-
ment). This design made it possible to track the
dynamics of students’ self-assessed professional
skill development and to compare changes across
individual competency clusters. A total of 187 stu-
dents enrolled in the specialty 231 “Social Work”
at the National University of Life and Environ-
mental Sciences of Ukraine who undertook field
practicum within the timeframe stipulated by the
curriculum were included in the study.Among the
participants, 124 were undergraduate students in
Years 3-4 and 63 were postgraduate students in
Year 2. The gender distribution of the sample was
78% female and 22% male. The mean age of par-
ticipants was 21.8 years, with an age range of 19
to 32 years.

Sample formation was carried out by means
of total sampling: all students enrolled in the
specialty 231 “Social Work” who were undertak-
ing field practicum during the designated period
and who met the inclusion criteria were invited
to participate. The inclusion criteria were: status
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as a full-time or part-time student enrolled in
the specialty 231 “Social Work” at the National
University of Life and Environmental Sciences
of Ukraine; active completion of field practicum
of no less than 90 hours in duration; and volun-
tary informed consent to participate in the study.
The exclusion criteria were the absence of con-
firmed informed consent and failure to return a
completed questionnaire at both measurement
stages. Following the application of the exclu-
sion criteria, 16 students were excluded from
the initial sample of 203 individuals. The final
sample comprised 187 participants, with a re-
tention rate of 92.1%. Students completed their
field practicum at institutions and organisations
of four types, located primarily in Kyiv and the
Kyiv region. The first group comprised social ser-
vice centres, territorial centres for social welfare
provision, and social service delivery centres.
At these institutions, students were involved in
work with older adults, families in difficult life
circumstances, and persons with functional lim-
itations. This group included 68 students, repre-
senting 36.4% of the sample.

The second group comprised rehabilitation
centres and centres for persons with disabilities,
including day centres for social and psychologi-
cal rehabilitation, early intervention centres, and
institutions providing services to persons with in-
tellectual disabilities and autism spectrum con-
ditions. Field practicum was undertaken at such
institutions by 42 students, representing 22.5%
of the sample. The third group comprised organ-
isations supporting internally displaced persons
(IDPs), including civil society organisations and
local government structures involved in provid-
ing humanitarian, psychosocial, and legal as-
sistance to IDPs under martial law conditions.
This group included 51 students, representing
27.3% of the sample. The fourth group comprised
general educational and special educational in-
stitutions, including comprehensive secondary
schools and educational rehabilitation centres,
where students worked alongside social educa-
tors, educational psychologists, and specialists
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in inclusive education. This group included 26
students, representing 13.9% of the sample. The
allocation of students to practice settings was
carried out in accordance with the contracts in
force between the National University of Life and
Environmental Sciences of Ukraine and the host
institutions, as well as in consideration of stu-
dent preferences and available placements.

The primary data collection instrument was
an original self-assessment questionnaire for
professional skill development, designed in ac-
cordance with the competency-based model
of social work specialist training set out in the
Higher Education Standard of Ukraine for the
specialty 231 “Social Work” and updated in line
with the current List of Fields of Study and Spe-
cialisms, under which training is provided in the
specialty 110 “Social Work and Counselling” (Min-
istry of Education and Science of Ukraine, 2019;
Resolution of the Cabinet of Ministers of Ukraine
No. 1021, 2024). The international logic of pro-
fessional competency formation and assessment
in social work was incorporated with reference
to the educational policies and accreditation
standards of the Council on Social Work Educa-
tion (2022). The questionnaire consisted of two
parts. The first, biographical, part contained ques-
tions regarding the mode of study, year of enrol-
ment, type of practice setting, and prior experi-
ence of volunteer or paid employment activity
in the social field. The second, diagnostic, part
comprised 32 statements grouped into five com-
petency clusters.

The first cluster addressed communication
skills and contained 7 statements concerning the
establishment of contact with clients, active Llis-
tening, and the maintenance of documentation.
The second cluster encompassed the assessment
of client needs and resources and contained 7
statements concerning the collection and anal-
ysis of information and the prioritisation of in-
terventions. The third cluster was focused on the
planning and implementation of social interven-
tions and contained 7 statements concerning the
development of an individual plan, coordination

Humanities Studios: Pedagogy, Psychology, Philosophy. 2026. Vol. 14, No. 2



Pedagogy | The role of field practicum in the development...

with other specialists, and the application of
social work methods. The fourth cluster encom-
passed reflective practice and contained 6 state-
ments concerning the analysis of one’s own ac-
tions, awareness of professional boundaries, and
the capacity to engage with feedback. The fifth
cluster addressed ethical decision-making and
contained 5 statements concerning adherence to
principles of confidentiality, responses to value
dilemmas, and the safeguarding of client rights.
Each statement was assessed on a five-point Lik-
ert scale, where 1 denoted “not developed at all”
and 5 denoted “fully developed”. The question-
naire was completed twice: at the start of the
practicum and upon its completion.

Preliminary piloting of the instrument was
conducted with a pilot sample of 18 students
who were not included in the main study. As a
result of the piloting, the wording of four state-
ments was refined. Internal consistency of the
scale was verified by Cronbach’s alpha coeffi-
cient, which was 0.83 for the overall scale and
ranged from 0.71 to 0.86 for individual clusters,
indicating a sufficient level of instrument relia-
bility. The interpretation of internal consistency
indicators was carried out in accordance with the
methodological recommendations of M. Tavakol
& R. Dennick (2011). The survey was adminis-
tered in an online format via the Google Forms
platform, with a secure link accessible only to
registered participants. Students received the
link to the questionnaire through the official ac-
ademic communication channels of the Depart-
ment of Social Work at the National University of
Life and Environmental Sciences of Ukraine. The
average time to complete the questionnaire was
12-15 minutes.

Statistical data analysis was performed in
SPSS Statistics, Version 27.0. Descriptive statis-
tics - including means, standard deviations, and
frequency analysis - were used to characterise
the sample. A paired samples t-test was used
to compare pre- and post-test results. One-way
analysis of variance (ANOVA) with Tukey’s post-
hoc test was used to analyse differences between

student subgroups depending on the type of
practice setting and educational level. The level
of statistical significance was set at p <0.05. Co-
hen’s d coefficient was calculated to assess the
practical significance of the identified differences.

The study was conducted in accordance with
the ethical principles enshrined in the Declara-
tion of Helsinki of the World Medical Association
(World Medical Association, 2013) and the Global
Social Work Statement of Ethical Principles of the
International Federation of Social Workers (Inter-
national Federation of Social Workers, 2018). The
study protocol was approved by the leadership of
the Department of Social Work and Rehabilita-
tion and endorsed in accordance with the inter-
nal academic integrity procedures of the National
University of Life and Environmental Sciences of
Ukraine. Participation in the study was entirely
voluntary. Prior to commencing the survey, each
student received a written explanation of the
aims of the study, the procedures for data collec-
tion and storage, and information about the right
to decline participation or to withdraw consent at
any time without any consequences for their aca-
demic performance or practicum grade. Informed
consent was confirmed by an active tick in the rel-
evant field of the electronic questionnaire.

No personal identifying data - including
name or surname - were collected. Students were
assigned conditional numerical codes at the stage
of primary data processing. The correspondence
between codes from the first and second meas-
urement waves was ensured through a unique
identifier independently selected by the partici-
pant. This approach precluded de-anonymisation
of data by the researchers. The collected data are
stored in a secure, access-restricted environment
and will be destroyed upon completion of the
research project. Members of the research team
were not members of the committees responsi-
ble for the assessment of the practicum of study
participants. Students were separately informed
that the results of the survey do not constitute a
component of their assessment and are not com-
municated to practicum supervisors. None of the
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questionnaire items concerned personal experi-
ences, client situations, or confidential informa-
tion about host institutions. Risks to participants
were assessed as minimal.

Results and Discussion
The empirical analysis was directed towards
determining how field practicum influences
the dynamics of professional skill develop-
ment among future social workers, as well as
how this process varies depending on the type
of practice setting, the educational level of the
students, and the presence of prior volunteer or
employment experience in the social field. In
accordance with the research objectives, a sys-
tematisation of approaches to understanding
field practicum as a pedagogical phenomenon
is presented first, followed by an analysis of the
pre- and post-measurement results across the
five competency clusters, and then an identifi-
cation of the current challenges and prospects
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for the modernisation of field practicum within
the Ukrainian educational context. This logic en-
ables the combination of theoretical synthesis
with empirical findings, and demonstrates that
field practicum is not merely a formal compo-
nent of the educational programme but a com-
plex mechanism of professional development
for the future social worker.

Systematisation of approaches

to understanding field practicum

The first result of the study was a systematisa-
tion of approaches to understanding field practi-
cum in the training of future social workers. The
analysis of scholarly sources made it possible to
identify several interrelated approaches, each of
which foregrounds a distinct dimension of prac-
tical training: the competency-based, experien-
tial-activity, reflective, supervisory-partnership,
digital-innovative, socially just, and interdiscipli-
nary approaches.

Table 1. Systematisation of approaches to understanding field practicum
in the training of future social workers

Approach Content of the approach Educational emphasis
Field practicum is regarded as a space for applying Formation
Competency- K | | fessional skills i I f brofessional .
based nowledge, values, and professional skills in a rea of professional competencies
or simulated environment and learning outcomes
Practicum is understood as learning through the
Experiential- student’s involvement in real professional actions, Transition from theoretical
activity task performance, and interaction knowledge to professional action
with clients and specialists
Practicum acquires educational significance through Development of professional
Reflective the processing of experience, the keeping identity, self-reflection,

of reflective journals, reflective reports,
and supervisory discussion

and the capacity to analyse
one's own actions

Supervisory-
partnership

The quality of practicum depends on the interaction
between the student, the university, the practice
setting, the supervisor, and service users

Professional support, feedback,
client-centredness

Readiness for new formats of

Digital- Practical training can be delivered through remote, . - S
. . . . - social work, digital communication,
innovative simulation-based, blended, and digital formats . -
and online documentation
Practicum is analysed from the perspectives A S
- - - ; Overcoming inequalities in access
Socially just of accessibility, equal opportunity, and financial

and resource barriers

to quality practical experience
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Table 1. Continued

Approach

Content of the approach

Educational emphasis

Practical training is regarded as a universal
Interdisciplinary mechanism for the development of professional skills
across different fields

Comparison of social work
experience with medical,
engineering, economic,
and other specialties

Source: developed by the authors on the basis of M. Bogo (2015), Ministry of Education and Science of
Ukraine (2019), B. Mitchell et al. (2021), Council on Social Work Education (2022), R. Lateef et al. (2023),
W.A. Alkhelaiwi et al. (2024), C. Morley et al. (2024), B. Moorhead et al. (2026)

The systematisation presented demon-
strates that field practicum cannot be reduced
merely to the student’s completion of a pre-
scribed number of hours at a host institution.
It emerges as a complex pedagogical phenom-
enon that integrates the competency-based, ex-
periential, reflective, supervisory, digital, socially
just, and interdisciplinary logic of professional
training. It is precisely this multidimensionali-
ty that explains the necessity of analysing the
effectiveness of practicum not only in terms of
the overall indicator of skill gains but also ac-
cording to individual competency clusters, types
of practice setting, educational levels, and stu-
dents’ prior experience.

Dynamics of students’

professional skill self-assessment

Analysis of the paired measurements revealed
a statistically significant increase in students’
professional skill self-assessment following
field practicum across all five competency clus-
ters. The recorded dynamic confirms the pro-
nounced developmental effect of field practi-
cum and its significance for the formation not

only of individual applied skills but also of the

broader complex of professional characteristics
of the future social worker (Table 2). The largest
gain was recorded in the cluster “Communica-
tion Skills” (A=1.06; d=1.82), indicating that di-
rect interaction with clients during practicum is
the most influential factor in the development
of this group of competencies. In the post-test,
students rated their capacity to establish pro-
fessional contact significantly higher, as well as
their ability to sustain dialogue in consideration
of the cultural and age-related characteristics
of the client, and to document the outcomes of
communication. This dynamic is consistent with
the conclusions of P. Beesley (2024), who argues
for the significance of collaborative experiential
learning as a means of forming professional in-
teraction through the involvement of students
in joint case analysis, collegial discussion, and
practical communication. Field practicum thus
proves to be not merely an environment for
testing knowledge already acquired but a space
of primary professional socialisation in which
communicative competence develops as an
integrative capacity to combine empathy, pro-
fessional distance, active listening, explanation,
and documentation.

Table 2. Dynamics of students’ professional skill self-assessment
before and after field practicum (n=187)

Competency cluster Pre(-;&la)s)t M Pos&t;;st M t P Cohen's d
Communication skills 3.12(0.64) 418 (0.51)  18.42 <0.001 1.82
Assessment of client needs and resources 2.87 (0.71) 3.91(0.58) 16.33 <0.001 1.60
Planning and implementation of interventions 2.64 (0.78) 3.67 (0.63) 14.89 <0.001 1.45
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Table 2. Continued

Pre-test M

Post-test M

Competency cluster (SD) (SD) t P Cohen's d
Reflective practice 3.38(0.62) 4.31(0.48) 17.21 <0.001 1.69
Ethical decision-making 3.56 (0.59) 4.27 (0.52)  13.94 <0.001 1.28

Note: M — mean value; SD - standard deviation; t — paired samples t-test value; p — level of statistical significance;

Cohen’s d - effect size

Source: developed by the authors on the basis of field practicum data

A high gain was also observed in the cluster
“Reflective Practice” (A=0.93; d = 1.69). This result
may be explained by the fact that field practicum
was accompanied by the keeping of practicum
journals, interim discussion of difficulties, and the
writing of final reflective reports. The use of such
instruments facilitated the transition from a sim-
ple description of completed tasks to an analysis of
one’s own actions, difficulties, professional bound-
aries, and value orientations. The results obtained
are consistent with the conclusions of J. Chris-
tensen & A. Warnsby (2023), who demonstrated
that reflective writing enhances students’ capac-
ity to reflect on their own professional role and
professional values. A similar logic is confirmed by
K. Kuusisto et al. (2024), who link learning activ-
ities during practicum with the development of
professional competence and professional identi-
ty among social work students. Accordingly, field
practicum is most effective when it is not reduced
to the performance of individual assignments but
is combined with purposeful reflection, superviso-
ry feedback, and the gradual formation of a pro-
fessional sense of self within the helping system.

Significant gains were also observed in the
clusters “Assessment of Client Needs and Resourc-
es” (A=1.04; d=1.60) and “Planning and Imple-
mentation of Interventions” (A = 1.03; d = 1.45).
These competencies have a complex structure,
combining interpersonal interaction with analyt-
ical reasoning, contextual assessment, prioritisa-
tion of assistance, the use of theoretical models,
inter-professional coordination, and the selection
of appropriate intervention strategies. This finding
is consistent with J. Caspersen & J.C. Smeby (2021),

who emphasise that the effectiveness of practi-
cum depends significantly on the content of the
tasks the student performs during placement
training. In the same context, M. Bogo (2015)
highlights the importance of combining profes-
sional action, supervision, ethical analysis, and
real experience of working with clients. The re-
sults obtained provide grounds for concluding
that field practicum is most effective at devel-
oping complex competencies when the student
does not merely perform individual actions but
is progressively drawn into the logic of profes-
sional case analysis, needs identification, plan-
ning of assistance, and evaluation of its outcomes.

The smallest - though nonetheless statisti-
cally significant - gain was recorded in the clus-
ter “Ethical Decision-Making” (A=0.71; d = 1.28).
This may in part be explained by the relatively
high baseline score for this parameter (M =3.56),
given that the ethics of social work formed part
of the prior theoretical curriculum. At the same
time, even a gain of this magnitude is of consider-
able significance, since ethical dilemmas in social
work acquire real substance precisely in a prac-
tical context, where the need arises to reconcile
the client’s interests, resource constraints, institu-
tional requirements, and professional standards.
In this connection, the results may be interpreted
through the lens of the Global Social Work State-
ment of Ethical Principles, which emphasises the
primacy of human dignity, social justice, profes-
sional responsibility,and respect for human rights
as the key orientations of professional activity (In-
ternational Federation of Social Workers, 2018).
Accordingly, field practicum functions as a space
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for the contextualisation of ethical principles,
in which the student transitions from abstract
knowledge of norms to their application under
conditions of real moral complexity.

Influence of the type of practice setting

on the development of professional skills
One-way analysis of variance revealed statisti-
cally significant differences between types of
practice setting in the development of individ-
ual competency clusters. The identified differ-
ences demonstrate that the educational effect
of field practicum depends not merely on the
fact of its completion but on the character of
the professional environment into which the
student is immersed (Table 3). Students who un-
dertook practicum at rehabilitation centres and
centres for persons with disabilities demonstrat-
ed the highest scores on the clusters “Communi-
cation SKkills”, “Assessment of Needs”, and “Plan-
ning of Interventions” This tendency may be

explained by the high level of complexity of the
professional environment: work with persons
with intellectual disabilities, autism spectrum
conditions, and other functional limitations re-
quires adaptive communication, attentiveness to
non-verbal cues, the individualisation of support
plans, and the coordination of actions with spe-
cialists from diverse professional backgrounds.
In this context, the results are consistent with
the conclusions of K. Duncanson et al. (2024),
who emphasise the significance of incorporat-
ing service user perspectives into the supervi-
sion of students, and with the study of M. Liu et
al. (2021), which highlights the role of coordi-
nated interaction between students, lecturers,
and practice settings in enhancing the quality
of field education. It may therefore be conclud-
ed that it is precisely the level of structural and
substantive complexity of the practical environ-
ment that largely determines the intensity of
students’ professional development.

Table 3. Development of professional skills by type of practice setting (post-test, M +SD)

Social service Rehabilitation IDP support Educational
Competency cluster centres centres organisations institutions F p n?
(n=68) (n=42) (n=51) (n=26)

Communication skills 411+0.522  4.34+0.48> 4.23+0492> 401+0.54® 3.12 0.027 0.05
Assessment of needs 3.87+£0.612  4.12+0.51P 3.94+0.572> 3.72:+0.622 3.47 0.017 0.05
Planning of interventions ~ 3.59+0.672  3.91+0.58®> 3.72+0.613> 3.4210.66 4.21 0.006 0.06
Reflective practice 4.28+0.51 4.39+0.42 435+0.48 4.19+0.52 1.23 0.299 0.02
Ethical decision-making 4.21+0.542 4.37+0.482 4.41+0.492 4.08+0.582 2.91 0.036 0.05

Note: M — mean value; SD - standard deviation; F — F-test value; p — level of statistical significance; n? — effect size;

different letter superscripts within a row indicate statistically significant differences between groups according to

Tukey's test (p<0.05)

Source: developed by the authors on the basis of empirical data

Organisations supporting internally dis-
placed persons produced the highest scores for
ethical decision-making (M =4.41), although the
differences between individual groups according
to Tukey’s test were not statistically significant.
This result is logical given the specific character
of this environment, in which students encounter
resource deficits, high-intensity needs, the trau-

matic experiences of clients, and the necessity of

responding rapidly to situations of moral tension.
ZM. Komarynska & O.JV. Kozak (2025) emphasise
that the practical training of future social secu-
rity specialists acquires special weight when it is
linked to real social problems, the needs of vul-
nerable groups, and the necessity of acting un-
der conditions of limited resources. The results
of this sub-cluster therefore provide grounds
for suggesting that a crisis social environment
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intensifies the moral-practical dimension of the
training of the future social worker.

Students who undertook practicum at ed-
ucational institutions demonstrated somewhat
lower scores on the majority of clusters, al-
though these differences proved statistically
significant only with respect to communication
skills and the planning of interventions. This is
likely connected to the fact that, in an educa-
tional environment, the role of the social work-
er frequently overlaps with the functions of the
social educator, psychologist, and administrative
staff, with the consequence that the student does
not always gain access to the full range of spe-
cifically social-work tasks. This interpretation
corresponds with the conclusions of R. Lateef et
al. (2023), who emphasise that the effectiveness
of a placement depends directly on the extent
to which the institution is able to provide the
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student with a clearly structured profession-
al role and to involve them in a genuine field
of practice. In this sense, lower scores may be
attributable not to the weaker educational po-
tential of the setting itself but to the lesser de-
gree of clarity of the functional space within
which the student constructs professional action.

Educational level, dynamics

of professional skill development,

and the influence of students’ prior experience
Comparison of results between undergraduate
and postgraduate students revealed expected
differences in baseline skill levels and less pro-
nounced differences in the dynamics of their
development. This analysis made it possible to
evaluate the developmental potential of field
practicum for students with differing levels of
prior preparation (Table 4).

Table 4. Development of professional skills among undergraduate
and postgraduate students (M *SD)

Undergraduate (n=124) Postgraduate (n=63) t p
Competency cluster
Pre-test Post-test Pre-test Post-test
Communication skills 2.9810.67 4.09+0.53 3.3910.51 4.36+0.44 3.42 0.001
Assessment of needs 2.74+0.73 3.8410.61 3.121+0.63 4.07+0.51 2.57 0.011
Planning of interventions ~ 2.51+0.81 3.58+0.66 2.89+0.69 3.84+0.56 2.73 0.007
Reflective practice 3.29+0.65 4.24+0.51 3.57+0.54 4.45+0.41 2.91 0.004
Ethical decision-making 3.48+0.62 4.1910.54 3.73+0.51 4.4410.46 3.18 0.002

Note: M - mean value; SD - standard deviation; t — independent samples t-test value for the post-test; p — level

of statistical significance

Source: developed by the authors on the basis of empirical data

Postgraduate students had statistically sig-
nificantly higher scores both at the beginning and
upon completion of practicum, which is expected
given their prior educational preparation, greater
academic experience, and more developed pro-
fessional motivation. More revealing, however,
is the finding that the gain in both groups was
almost equal: the mean gain for undergradu-
ates was A=1.09, and for postgraduates A=1.01.
These results provide grounds for concluding
that field practicum retains its developmental
potential regardless of the student’s initial level

of preparation. In the broader professional-edu-
cational context, this result corresponds to the
logic of competency-based training, according to
which practicum should ensure the attainment
of professional learning outcomes through the
involvement of students in a real or simulated
professional environment (Council on Social
Work Education, 2022).

The data obtained also indicate that post-
graduate field practicum may serve a more com-
plex educational function than practicum at the
undergraduate level. Whereas for undergraduates
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it more frequently performs the function of ini-
tial professional immersion, for postgraduate stu-
dents it becomes a space for in-depth case anal-
ysis, engagement with complex social problems,
and the integration of research and practical rea-
soning. In this context, the work of N. Tverezovs-
ka et al. (2026) acquires particular significance, in
which it is argued that the integration of learning
and practice promotes not only the formation
of applied skills but also the development of a
research culture, analytical reasoning, and read-
iness to work with complex social problems. Ac-
cordingly, field practicum at different educational
levels fulfils a common developmental function,
yet its substantive content and professional
depth may differ substantially.

Additional analysis was conducted with the
aim of clarifying the influence of students’ prior
volunteer or employment experience in the social
field on the dynamics of skill development during
field practicum. Among the study participants, 41
students (21.9%) reported having such experience
of at least six months’ duration. Students with pri-
or experience had statistically significantly higher
pre-test scores across all clusters; however, after
completing practicum, the difference between the
groups notably decreased. The results point to the
equalising potential of field practicum, since after
its completion the differences between students
with and without prior experience were consider-
ably reduced. This finding is consistent with the
conclusions of M. Lynch et al. (2023), who argue
for employment-based placements as a flexible
model of practical training capable of combining
the student’s prior experience with formalised
educational outcomes. At the same time, the re-
sults of this study demonstrate that volunteer or
employment experience alone does not substi-
tute for pedagogically organised practicum, since
it is precisely structured field practicum that con-
verts individual fragments of prior activity into an
ordered system of professional learning.

The significance of prior experience may
also be interpreted through the category of
professional identity. B. Moorhead et al. (2026)

emphasise that the sustainability of the pro-
fessional identity of social workers is formed
through the combination of experience, reflec-
tion, the support of a professional environment,
and an awareness of the significance of one’s own
role. In this sense, field practicum may fulfil a dual
function: for students without prior experience it
becomes the initial mechanism of entry into the
profession, whilst for students with experience
it becomes a means of reflecting upon, structur-
ing, and professionally deepening the practical
knowledge already acquired.

Current challenges in the organisation

of field practicum

The results of the study and their comparison with
scholarly sources make it possible to identify a
number of current challenges in the organisation
of field practicum for future social workers. Their
specification is important, since it is precisely
these challenges that account for the uneven
development of particular groups of professional
skills and the differences between students who
undertook practicum at different types of practice
setting. One of the most prominent challenges
is the uneven educational potential of practice
settings. The results demonstrated that rehabil-
itation centres, IDP support organisations, social
service centres, and educational institutions cre-
ate different opportunities for the development
of communicative, analytical, organisational, and
ethical competencies. This means that an equal
duration of practicum does not guarantee an
equal educational effect. The content of tasks, the
student’s integration into professional processes,
access to client work, and the clarity of the pro-
fessional role are of crucial importance. No less
significant a challenge is the quality of supervi-
sory support. The highest gains were recorded
where students had the opportunity not merely
to perform tasks but also to discuss them, receive
feedback, reflect on errors, and analyse profes-
sional situations. This position is evident in the
works of M. Liu et al. (2021) and K. Duncanson et
al. (2024), which highlight the significance of
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supervision, partnership between the university
and the practice setting, and the integration of
service user perspectives.

Particular attention is required by the insuf-
ficient structuring of complex professional tasks.
Communication skills grew most intensively,
whilst the assessment of needs, planning of in-
terventions, and ethical decision-making required
more complex pedagogical guidance. This indi-
cates the need to design practicum tasks more
deliberately according to levels of complexity:
from observation and communication through to
independent case analysis, participation in the
planning of assistance, and the evaluation of in-
tervention outcomes. In this context it is impor-
tant to consider the conclusions of SJ. Ferns et
al. (2025), who emphasise that work-integrated
learning must be a specifically designed compo-
nent of the educational programme rather than
merely an organisational episode of the student’s
placement at an institution.

The digitalisation of social work constitutes
a significant challenge. Contemporary practice
increasingly involves the use of electronic docu-
mentation, online communication, remote coun-
selling, digital databases, and inter-agency col-
laboration. H. Zhu & S.T. Andersen (2022) show
that digital competence is becoming an impor-
tant component of the professional activity of a
social worker. A similar tendency concerning the
significance of digital readiness and soft skills in
the professional development of graduates is ob-
served by S. Musa et al. (2025) in their analysis of
the impact of internships on employability, soft
skills, and digital competence. Accordingly, field
practicum must ensure not only traditional im-
mersion in an institution but also the acquisition
of digital instruments of professional activity.

An important problem area remains the so-
cial inequality of access to quality practical ex-
perience. Different students have unequal start-
ing resources, prior experience, opportunities to
combine study, work, and practicum, as well as
differing access to high-quality practice settings.
D.Jackson (2015) emphasises that work-integrated
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learning promotes the development of employ-
ability skills, but its effectiveness depends on
overcoming organisational barriers, the quality of
tasks, and students’ readiness to engage reflec-
tively with professional experience. D. Jackson et
al. (2023) emphasise that practical training can
not only broaden professional opportunities but
also reproduce social barriers, if the conditions of
accessibility, support, and resource provision for
students are not taken into account. In the same
context, C. Morley et al. (2024) regard placement
poverty as a significant problem in field educa-
tion, since unpaid or resource-intensive practi-
cum may exacerbate the financial vulnerability
of students and limit their capacity to participate
fully in the professional environment.

It should additionally be noted that field
practicum is not an equally accessible or equiv-
alent experience for all groups of students.
D.Jackson et al. (2023) show that participation in
work-integrated learning may produce different
outcomes for students depending on their start-
ing resources, social circumstances, access to sup-
port, and opportunities to engage fully with the
practical environment. In the broader internation-
al perspective, G. Di Pietro (2022) also emphasis-
es that internships contribute to the development
of not only professional but also communicative,
adaptive, and intercultural skills, though the ef-
fectiveness of such experience depends on the
conditions of its organisation. For the Ukrainian
context, this means that students may differ in
terms of prior experience, place of residence, re-
source capacity, level of professional confidence,
and access to high-quality practice settings. A fur-
ther challenge is the emotional burden of practi-
cum. Working with individuals in difficult life
circumstances, with traumatic experience, disa-
bility, loss, or in need of crisis support may be not
only professionally developmental for students
but also psychologically demanding. Data from
P-L.Wu (2024) concerning the influence of clinical
practicum stress on the professional competence
of nursing students provide grounds for a broader
interpretation of the results of the present study,
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since a practical environment may simultaneous-
ly be both a resource for skill development and a
source of emotional stress, requiring supervisory
support, preparation for crisis interaction, and re-
flective guidance.

Prospects for the modernisation

of field practicum

In light of the results obtained, the modernisa-
tion of field practicum should be linked above
all to the transition from the formal allocation
of students to practice settings towards the
substantive design of practical experience in
accordance with the expected professional com-
petencies. Practice settings should be evaluated
not merely on the basis of the availability of con-
tracts or the capacity to receive students but also
in terms of which specific groups of skills they
are most effectively able to develop: communica-
tive, analytical, reflective, ethical, organisational,
or digital. The results of the study demonstrated
that different types of institution create unequal
opportunities for students’ professional devel-
opment; therefore, practicum programmes must
incorporate more clearly defined tasks related to
the assessment of client needs, the planning of
interventions, inter-professional collaboration,
the maintenance of documentation, and the eval-
uation of helping outcomes. This logic is consist-
ent with the conclusions of SJ. Ferns et al. (2025),
who emphasise the need for the specific design
of a work-integrated learning curriculum, as well
as with the findings of G. Di Meglio et al. (2022),
in which internships are regarded as a factor in
graduates’ entry into the professional environ-
ment and subsequent employment.

An important direction for modernisation is
the individualisation of practical training, taking
account of the student’s educational level, prior
volunteer or employment experience, profession-
al motivation, and readiness for the independent
performance of complex tasks. For undergraduate
students, field practicum should ensure a gradu-
al entry into the profession, the development of
basic communicative skills, familiarisation with

the logic of a social institution’s operation, and
the formation of an initial professional identity.
For postgraduate students, it is appropriate to
strengthen the analytical, research, and coordina-
tive components of practicum - in particular, case
work, the evaluation of intervention effectiveness,
inter-agency collaboration, and participation in
the development of individual support plans. The
systematic review by G. Di Pietro (2022), dedicat-
ed to international internships and skill develop-
ment, additionally confirms that practical training
can form not only professional but also intercul-
tural, communicative, and adaptive qualities, pro-
vided it is organised as a coherent educational
trajectory rather than an isolated episode of insti-
tutional placement.

The supervisory component of field practi-
cum requires particular strengthening. Supervi-
sion should fulfil not only a monitoring function
but, above all, an educational, reflective, and
supportive one. It is advisable to introduce reg-
ular supervisory meetings involving the univer-
sity-based practicum supervisor, a representative
of the practice setting, and students, at which
complex cases, ethical dilemmas, difficulties in
communicating with clients, the boundaries of
professional responsibility, and methods of docu-
menting work outcomes could be analysed. Such
a model would transform practicum from a col-
lection of completed assignments into a sequen-
tial process of professional learning in which the
student gains not only the experience of action
but also the opportunity for its reflection. Ukrain-
ian research also confirms the importance of this
approach: L. Honchar & S. Holovko (2024) regard
work-based practical training as a factor in the
formation of the professional competence of fu-
ture economists, whilst S. Tkachuk (2024) empha-
sises the role of field practicum as a component
of the professional training of future vocational
education specialists, demonstrating its univer-
sality as a mechanism of professional develop-
ment regardless of the field of study.

The results obtained indicate the need for
broader use of simulation-based, blended, and
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digital formats as a preparatory or supplemen-
tary component of field practicum. This does
not imply a substitution of real interaction with
clients but rather the creation of a safe learn-
ing space in which students can practise com-
municative situations, crisis responses, ethical
choices, the maintenance of professional docu-
mentation, and case analysis in advance. In view
of the digitalisation of social work, it is appro-
priate to supplement the content of practicum
with tasks involving electronic documentation,
remote communication, work with digital data-
bases, online client referrals, digital maps of so-
cial services, and inter-agency collaboration in
a digital environment. Such an approach brings
practical training closer to the real changes tak-
ing place in the field of social work and enhanc-
es students’ readiness for professional activity
within a hybrid, crisis-ridden, or geographically
dispersed social support system.

The modernisation of field practicum must
also address questions of accessibility and social
justice. For students who combine study with
paid employment, have family responsibilities,
live at a distance from high-quality practice set-
tings, or have limited resources, it is appropriate
to provide flexible organisational arrangements:
partially remote supervision, individualised time-
tabling, the possibility of practicum at one’s place
of employment provided its content meets ed-
ucational outcomes, and additional supervisory
support. In this way, field practicum may become
not only a means of professional learning but
also a more equitable educational model - one
that does not exacerbate inequality between stu-
dents but instead creates conditions for quality
professional experience irrespective of the learn-
er’s starting resources.

The results of the study thus confirm that
field practicum is an important mechanism for
the development of professional skills among
future social workers, as all five competency
clusters increased statistically significantly fol-
lowing its completion. The most pronounced
gains were recorded in communication skills
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and reflective practice, whilst the development
of needs assessment, intervention planning, and
ethical decision-making depended significantly
on the type of practice setting, the complexity
of the professional environment, and the quali-
ty of supervisory support. Synthesis of the data
obtained demonstrates that the modernisation
of field practicum must involve the substantive
design of tasks, the differentiation of practice
settings according to their educational potential,
the strengthening of supervision, the digitalisa-
tion of practicum content, and the provision of
socially equitable access for students to quality
professional experience.

Conclusions

The study conducted confirms the central role of
field practicum in the process of forming the pro-
fessional skills of future social workers. In accord-
ance with the aim of the study, it was established
that field practicum ensures a statistically sig-
nificant and practically substantial development
of all key clusters of professional competencies
among students of the specialty “Social Work”.
The greatest effect was identified for communi-
cation skills (Cohen’s d=1.82) and reflective prac-
tice (d=1.69), confirming the significance of direct
interaction with clients, with the specialists of the
practice setting, and with instruments of reflec-
tive analysis in the process of transforming the-
oretical knowledge into practical skills. A some-
what smaller, though nonetheless significant,
gain was observed in the skills of assessing client
needs and resources, planning and implementing
interventions, and ethical decision-making. This
dynamic indicates the more complex structure of
these competencies and the need for more sus-
tained pedagogical and supervisory support for
their full development.

It was established that field practicum
should be regarded not merely as a stage of
consolidating theoretical knowledge but as
a multidimensional educational-professional
space in which competency-based, experien-
tial-activity, reflective, supervisory-partnership,
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digital-innovative, socially just, and interdisci-
plinary approaches are integrated. This system-
atisation demonstrates that the effectiveness of
practicum depends not on the fact of the stu-
dent’s presence at the host institution alone, but
on the content of professional tasks, the quality
of integration into the practical environment,
the level of supervision, the opportunities for
reflection, digital readiness, and the accessibil-
ity of quality practical experience. The empiri-
cal results demonstrated that the effectiveness
of field practicum is determined by a number
of interrelated factors. These include the type
of practice setting, the content and complexi-
ty of tasks, the quality of supervisory support,
the student’s educational level, the presence of
prior volunteer or employment experience, and
the opportunity for systematic reflective en-
gagement with practical experience. The type
of host institution proved to be a significant
factor in the differentiation of learning out-
comes. Students who undertook practicum at
rehabilitation centres and centres for persons
with disabilities demonstrated higher indica-
tors of development in communication skills,
needs assessment, and intervention planning.
This is explained by the specific character of
the professional environment, in which work
with persons with intellectual disabilities and
complex functional limitations requires adap-
tive communication, the individualisation of
approaches, and inter-disciplinary coordination.
Conversely, organisations supporting internally
displaced persons produced the highest indica-
tors of development in ethical decision-making,
reflecting the specific character of work under
conditions of martial law, resource deficits, cri-
sis demands, and the constant emergence of
ethical dilemmas.

Prior volunteer or employment experience
in the social field was associated with a higher
baseline level of competencies at the start of
practicum; however, following its completion, the
difference between students with and without
such experience notably decreased. This provides

grounds for concluding that pedagogically organ-
ised field practicum with clearly defined learning
objectives, supervisory support, and reflective
instruments is a more powerful factor in compe-
tency development than unstructured practical
experience. No substantial differences were iden-
tified in the intensity of competency gains be-
tween undergraduate and postgraduate students.
Despite the fact that postgraduate students had
higher baseline scores and concluded practicum
with higher indicators, the dynamics of their de-
velopment were comparable with those of under-
graduates. This indicates that field practicum is
an effective learning instrument for students at
different educational levels, and that its develop-
mental potential is not exhausted at the stage of
initial training.

Analysis of the data obtained made it possi-
ble to outline the current challenges and direc-
tions for the modernisation of field practicum
within the Ukrainian educational context. The
main challenges include the uneven education-
al potential of practice settings, the insufficient
structuring of complex professional tasks, the
need for high-quality supervisory support, the
digitalisation of social work, the social inequality
of access to quality practical experience, and the
emotional burden placed on students during work
with vulnerable population groups. The prospects
for the modernisation of field practicum are linked
to a transition from the formal allocation of stu-
dents to practice settings towards the substantive
design of practical experience in accordance with
the expected professional competencies. A dif-
ferentiated approach to the selection of practice
settings, taking account of which specific groups
of skills each is most effectively able to develop,
is advisable. At the same time, it is necessary to
maintain the diversity of practice settings, since
each professional environment forms a unique set
of competencies important for the future activi-
ty of the social worker. Prospects for further re-
search lie in the broadening of the study’s focus
through an assessment of the quality of supervi-
sory support as an important determinant of field
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practicum effectiveness, as well as in the conduct
of longitudinal studies concerning the application
of acquired skills during the first years of grad-
uates’ professional activity. The study of experi-
ence at other Ukrainian universities with a view
to determining the universality of the identified
patterns within the system of social work training
also holds promise. Separate attention is warrant-
ed by an analysis of the influence of martial law
on the content and forms of field practicum and
on the adaptation of host institutions to condi-
tions of limited resources and increased workload.
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CTYAEHTIB 3a/IMWAETbCS HEAOCTATHBO AOCAiAXEHNM. MeToto cTaTTi 6yN0 BU3HAYEHHS BNMBY BUPOOHUYOI
NPakTUKM Ha AMHAMIKy PO3BUTKY MpodeciiHMX HaBMYOK MaMBYTHiX couianbHMX NpauiBHMKIB Ta
OLLiHIOBAHHA poni Tuny 6a3u NpakTUMKWM, OCBITHBOrO PiBHS | MOMNepefHbOro BOMIOHTEPCbKOro abo
TPYZOBOrO [OCBiAYy Yy UbOoMy npoueci. [ocnifxeHHs 3M4iMCHEHO B MeXax KinbKiCHOrO OnucoBo-
NOpiBHANBHOIO An3anHy. Bubipky ctaHosunu 187 ctypeHTiB HauioHanbHOro yHiBepcuTeTy 6iopecypcis
i NpnpopoKopUCTYBaHHS YKpaiHu, siki 3000yBatoTh OCBITY Y cdepi coLianbHOi pob0TH 3a cnewianbHIiCTIO
110 «CouianbHa poboTa Ta KOHCYNbTYBaHHS» 3 ypaxyBaHHAM CTaHAAPTY BULLOT OCBITM 33 CeLianbHiCTO
231 «CouianbHa poboTa». AHKETYBaHHS NPOBOAMNOCS A0 NMOYATKY Ta MiCNS 3aBePLIEHHS BUPOOHMYOI
NPakTMKU. Y AOCNIOXKEHHI CMCTEMATM30BaHO MiAXOAM [0 PO3YMiHHS BMPOOHMYOI MpaKTUKKM 9K
negarorivyHoro peHoMeHy Ta BUSIBNEHO CTAaTUCTUYHO 3HAYYLLMIA NPUPICT CAMOOLLIHKM BCiX MATU KNacTepis
npodecinHMX HaBMYOK: KOMYHIKaTUBHMUX HAaBMYOK, OLLIHIOBAHHSA NOTpeb i pecypciB KNi€HTa, NNaHYBaHHA
Ta peanisauii BTpy4aHb, peprieKCMBHOT NPaKTUKKU i €TUYHOIO MPUUHATTS pilleHb. Hanbinbwui epekr
3adikCOBaHO ANS KOMYHIKaTMBHMX HaBMYOK i pednekcuBHoi npakTtuku. CrymeHTH, siki npoxoamnu
NpaKTUKy y peabiniTaliMHMX LeHTpax Ta LeHTpax Ans ocib 3 iHBaniAHICTIO, NPOAEMOHCTPYBaNU BULLi
MOKa3HMKMU PO3BUTKY KOMYHIKaTMBHUX HaBUYOK, OL,iHIOBaHHS NoTpeb i nnaHyBaHHS BTpyyaHb. [pakTuka
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Tverezovska et al.

B OpraHisauisix nigTPpMMKM BHYTPIlLHbO MepeMilleHnx ocCi6 Haibinbluie akTyanisyBana eTUYHUM
KOMMOHEHT npodecitHoi nigrotoBku. MNMonepepHin focein 3abe3nedyyBaB BULWMIA CTapTOBMI piBEHb
KOMMNETEHTHOCTEN, OAHAK MiCNg 3aBepLIeHHS NPaKTUKU Pi3HWMLSA MK CTyAeHTamu 3 A0CBigoM i 6e3
HbOro 3MeHLyBanacs. MNpakTUyHe 3HAYEHHS JOCNIIKEHHS MONSTAaE Y BUKOPUCTAHHI MOro pesynsratie
AN OHOBJIEHHS MporpaM BMPOBHWYOI MpakTukK, Ao6opy 6a3 nNpakTUKW, po3pobaeHHS METOAUYHMX
peKkoMeHaLi | mocuneHHs cynepBisiiHoro cynposofy MaibyTHiX daxiBuiB couianbHoi poboTu

KnioyoBi cnoBa: npakTMyHa MmigrotoBka; couianbHa poboTa; npodeciiiHa KOMNETEHTHICTb; CynepBisis;
pednekCcMBHE HAaBYAHHS; 6a3m NpakTUKK; NpodeciiHa iAeHTUYHICTb
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