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Abstract. The study aimed to investigate how verbal interaction influences the formation and
development of social intelligence in older preschool children. The research was conducted as a
theoretical, qualitative, comparative and interpretative analysis of academic and normative sources,
examined in terms of the psychological, linguistic and pedagogical aspects of the issue. The results
established that the social intelligence of older preschoolers has a multi-component structure
and encompasses social cognition, emotional understanding, the interpretation of another person’s
intentions and experiences, social interaction experience, and behavioural flexibility. The study
determined that verbal interaction facilitates the development of these components not merely as
an accompanying element of communication, but as a mechanism for coordinating joint activity,
aligning positions, verbalising emotional and mental states, explaining intentions, and regulating
behaviour in interaction with adults and peers. It has been shown that dialogic speech is linked
to the development of a child’s ability to consider the position of another; communication with
adults - to the acquisition of models for interpreting social situations; interaction with peers - to
the formation of skills for reaching agreements and revising rules; and verbal accompaniment
of role-play - with the development of social regulation of behaviour. The study established
that the pedagogical conditions for the development of social intelligence in verbal interaction
encompass the dialogical organisation of the educational environment, the encouragement of
children’s initiative in communication, the communicative richness of play, verbal support for
joint activities, the creation of situations for discussing emotional states, intentions and actions,
as well as involving the child in interaction with adults and peers. The relevance of considering
the issue at the intersection of psychological, linguistic and pedagogical approaches has been
demonstrated, as social intelligence in the senior preschool age is formed through meaningfully
organised communicative practice. The practical significance of the study is the possibility of using
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its results to organise a communication-rich educational environment, improve role-play and
prepare teachers to use dialogical forms of interaction with older preschoolers
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Introduction

At the beginning of the 21 century, a child’s lan-
guage development is increasingly seen as being
linked not only to the acquisition of lexical and
grammatical skills, but also to the development
of the ability to understand others, interpret their
intentions, emotional states, social roles and the
rules of interaction. In the older preschool years,
linguistic interaction serves as the environment
for the formation of skills in reaching agreement,
coordinating actions, emotional response, under-
standing the interlocutor’s position, and regulat-
ing behaviour in accordance with the commu-
nicative situation. The increasing complexity of a
child’s social experience, the expansion of their
circle of interpersonal contacts, and the growing
role of the educational environment heighten the
focus on speech as a factor in the development of
social intelligence, which encompasses the ability
to navigate interpersonal relationships, recognise
emotional cues, and build productive interactions.

The issue of verbal interaction in early child-
hood has been examined in studies from vari-
ous methodological perspectives. For instance,
S. Ivakh & I. Palasevych (2020) focused on the
psychological and pedagogical conditions of
speech development in young children during
communication with adults and demonstrated
the decisive role of a communicatively rich en-
vironment in speech development. However, this
approach emphasised an adult-centred model
of interaction and the early stage of ontogene-
sis primarily, whereas in the older preschool age,
the structure of communication became more
complex due to the child’s active involvement in
interaction with peers, where speech performed
not only a developmental but also a socio-coor-
dinating function. Another research perspective

was presented in the work by T. Ponomarenko &
M. Naumenko (2023), in which the development
of communicative competence in six-year-olds
was examined in the context of project-based
activities. In this case, speech was analysed as
a tool for cooperation, coordination of actions
and the child’s inclusion in joint activities. This
approach brought communicative development
closer to the social sphere, although the main fo-
cus was on the competence-based outcome of in-
teraction. In contrast, the study by L. Garashchen-
ko & S.Kondratyuk (2021) demonstrated that the
development of communicative competence in
older preschoolers also took place through work
with contemporary picture books, where speech
was combined with a visual narrative, emotion-
al experience and the interpretation of situa-
tions. Whilst project-based activities highlighted
speech as a means of organising joint activity,
the use of narrative-visual material revealed its
potential as a mechanism for understanding so-
cial situations and the characters’ experiences.
A separate line of research linked speech devel-
opment to the emotional sphere. The study by
O. Bielova (2022), dedicated to the methodology
of studying emotional literacy in older preschool
children with speech disorders, demonstrated
that the recognition, naming and differentiation
of emotions constituted a substantial prerequi-
site for meaningful communication. Within this
approach, speech emerged as a means of emo-
tional encoding and decoding of social experi-
ence. At the same time, the focus on emotional
literacy did not exhaust the broader issue of so-
cial intelligence, as the latter encompassed not
only the ability to understand emotions, but also
the ability to interpret behaviour, anticipate the
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interlocutor’s reactions, incorporate the context
of interaction, and adapt speech to it. The issue
became even more relevant in the context of the
transformation of the communicative environ-
ment of childhood. In the study by O. Kanarova et
al. (2024), the contemporary media landscape is
examined as a means of developing social com-
petence in older preschool children, and an ex-
pansion of socialisation channels beyond direct
interpersonal contact is noted. However, the shift
in focus towards the media environment has not
diminished the importance of live verbal interac-
tion; on the contrary, it has reinforced the need to
clarify its role as a fundamental mechanism for
the development of social awareness.

Further examination of the issue revealed
that the communicative development of pre-
schoolers was increasingly viewed as a process
combining linguistic, cognitive and social factors.
Thus, A. Brovchenko & O.Telna (2025), within the
framework of a psycholinguistic approach to ana-
lysing the communicative competence of children
with speech impairments, linked communication
difficulties not only to the insufficient develop-
ment of linguistic means, but also to the child’s
difficulty in participating fully in social interac-
tion. From this perspective, speech was seen not
as an isolated function, but as a mechanism for
inclusion in a communicative situation. A position
similar in logic but different in emphasis was pre-
sented by N. Golota & A.Karnaukhova (2022), who
viewed dialogical interaction in the educational
process of a preschool institution as a prerequi-
site for the development of communicative com-
petence. Whilst the psycholinguistic approach fo-
cused on the internal mechanisms of speech, the
primary emphasis was placed on dialogue as the
form through which the child learned turn-taking,
clarifying meanings and reconciling positions. For
this reason, dialogical interaction became sig-
nificant not only for linguistic but also for social
development. Another aspect was highlighted
by O. Pokotilo & Yu. Volynets (2023) linked the
development of communicative competence in
older preschoolers to constructive activities. In
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this case, speech was viewed as a means of co-
ordinating actions, providing explanations and
achieving a common outcome. Unlike specifically
organised dialogical interaction, the communica-
tive function of speech was revealed in practical
cooperation, where agreement, the division of
roles and consideration of the actions of others
were substantial. A separate area of research fo-
cused on the influence of the digital and media
environment. The study by T. Andriushchenko et
al. (2021) demonstrates the expansion of educa-
tional opportunities using information and com-
munication technologies, whilst L. Kobyletska &
0. Maksymyshyn (2025) directly analyses the in-
fluence of the mass media on the development of
communicative competence in preschool children.

However, despite this expansion of the com-
municative environment, direct verbal interaction
did not lose its fundamental importance, as the
skills of interpretation of others, response to re-
actions, and the ability to adapt behaviour to the
communicative situation were developed through
such interaction. Thus, the studies revealed cer-
tain aspects of communicative development, but
the correlation between verbal interaction and
the development of social intelligence in older
preschoolers remained incompletely explored.
This necessitated viewing verbal interaction not
merely as a means of speech development, but
as a factor in shaping a child’s ability to navigate
social situations and understand others.

The study aimed to provide a theoretical
justification of the influence of verbal interac-
tion on the development of social intelligence
in older preschool children. In line with this aim,
the following research objectives were iden-
tified: to reveal the structural components of
social intelligence in older preschool children
and to clarify its psychological content in the
context of preschool development; to identify
the mechanisms through which verbal interac-
tion influences the development of social intel-
ligence in older preschool children; to identify
the pedagogical conditions under which verbal
interaction facilitates the development of social
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intelligence in older preschoolers within a pre-
school education setting.

Materials and Methods

The study employed a theoretical qualitative
comparative-interpretative analysis design and
aimed to identify the role of verbal interaction
in the development of social intelligence in old-
er preschoolers. The source base of the study
consisted of academic and normative works rel-
evant to the issues of children’s social develop-
ment, verbal interaction in preschool age, and the
guidelines for preschool education. The corpus of
sources included works that directly addressed is-
sues of social intelligence, communicative devel-
opment, dialogic speech, child socialisation, and
the pedagogical organisation of the educational
environment. Sources were selected based on
criteria of thematic relevance, conceptual signif-
icance, interdisciplinary representativeness, and
suitability for comparative analysis in psychologi-
cal, linguistic, and pedagogical dimensions.

The first stage involved developing the an-
alytical framework for the study, which was nec-
essary to explore the social intelligence of older
preschoolers as a phenomenon linked to social
cognition, emotional understanding, the inter-
pretation of another person’s intentions and ex-
periences, social interaction experience, and
behavioural flexibility. A synthesis of the theo-
retical material revealed that the internal struc-
ture of social intelligence in older preschoolers is
formed by at least five interrelated components:
social cognition, emotional understanding, in-
terpretation of another person’s intentions and
experiences, social interaction experience, and
behavioural flexibility. These components formed
the basis for the subsequent analysis of verbal in-
teraction as a factor in the development of social
intelligence in the senior preschool age group.

In the second stage, a qualitative compar-
ative analysis was conducted of approaches to
verbal interaction, dialogic speech, communica-
tion with adults and peers, the linguistic expres-
sion of emotional and mental states, and their

significance for the development of a child’s abili-
ty to understand others and coordinate interaction
with them. Content analysis was used to identify
consistent semantic components in the interpre-
tation of speech interaction, thematic coding - to
identify and group recurring categories, compar-
ative-interpretative analysis - to compare ways
of explaining the link between speech and social
development across different scientific approach-
es, and categorical comparison - to establish
conceptual overlaps between the psychological,
linguistic and pedagogical dimensions of the
problem. The thematic coding procedure involved
the sequential reading of sources, the identifica-
tion of meaningful fragments, their correlation
with predefined analytical categories, and the
subsequent generalisation of recurring thematic
strands across the entire corpus of sources. The
analysis was conducted based on the following
categories: functions of speech interaction in ear-
ly childhood, the role of dialogue in coordinating
joint activities, the significance of communication
with adults and peers, the linguistic expression
of emotional and mental states, the development
of emotional sensitivity, cooperation, the coordi-
nation of positions, and speech regulation of be-
haviour. During the analysis, the presence of the
relevant category in the source, the recurrence
of thematic emphases, and the characteristics of
their conceptual interpretation were recorded.
The third stage involved the interpretation
and synthesis of theoretical principles within the
context of early years education guidelines. To
this end, the provisions formulated in academic
sources were compared with the approaches stip-
ulated in Order of the Ministry of Education and
Science of Ukraine No. v0033729-21... (2021),
Decree of the Cabinet of Ministers of Ukraine
No. 1557-2025-p “On Approval of the State
Standard of Preschool Education” (2025), and the
recommendations of UNESCO & UNICEF (2024).
In addition, the analysed approaches were cor-
related with the findings presented by P. Le-
seman & P. Slot (2025) and with the methodo-
logical recommendations of UNESCO (n.d.). This
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comparison aimed to identify the link between
the scientific interpretation of speech interaction
and pedagogical guidelines related to the dialog-
ical organisation of the educational environment,
the support of children’s initiative, the commu-
nicative richness of play, verbal support for joint
activities, and the creation of conditions for the
verbalisation of emotional states, intentions and
interpersonal meanings in early childhood.

Thematic coding and categorical analysis
were used as research tools; Microsoft Excel 365
was used exclusively for the technical organisa-
tion,recording and comparison of analytical data.
The reliability of the analysis was ensured by a
re-examination of the source corpus, a system-
atic cross-checking of categorical matches, and
a verification of the consistency of the identified
thematic lines across the entire corpus of works
analysed. The research was conducted following
the principles of academic ethics and scientif-
ic integrity enshrined in the European Code of
Conduct for Research Integrity (2023). The study
utilised only open-access scientific and meth-
odological sources, drawn upon exclusively for
research purposes.

Results
Structural components of social intelligence in
older preschool children. It is appropriate to view
the social intelligence of older preschoolers not
as a separate ability, but as a coherent system of
interrelated skills that provide orientation in in-
terpersonal interaction. At this age, its nature is
manifested not in abstract knowledge about other
people, but in specific forms of social behaviour:
the child recognises the emotional states of their
partner, correlates actions with possible inten-
tions, considers the reaction of others during joint
activities, adapts personal behaviour depending
on the situation, and maintains contact during
play, communication or conflict resolution. This
approach provides grounds for defining social
intelligence as an integrative construct formed
at the intersection of cognitive, emotional and
socio-behavioural development (Denham, 2023;
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Carlston et al., 2024). A synthesis of the theoret-
ical material has shown that the internal struc-
ture of social intelligence in older preschoolers is
formed by at least five interrelated components.
The first of these is linked to social cognition, that
is, the child’s ability to notice meaningful signals
of interaction, distinguish social roles, navigate
the logic of other people’s behaviour, and relate a
specific action to the broader context of the situa-
tion. This refers to an understanding of the social
situation in which the child is no longer limited
to the immediate perception of an action, but at-
tempts to determine who is initiating the action,
who is expecting a response, who is breaking the
rules, and who is supporting the interaction. In
the older preschool years, this is manifested in
the ability to distinguish between play and con-
flict, friendly initiative and rejection, and helping
and controlling, as well as in the ability to rec-
ognise that the same action can have different
meanings depending on the situation. For this
reason, social cognition in this context serves as a
primary guide in interpersonal interactions.

The second component is emotional com-
prehension, which encompasses not only the
recognition of emotions but also linking them to
causes, consequences and the nature of interper-
sonal relationships. For older preschool children,
a key development is the transition from focusing
on outwardly expressed emotions to interpreting
them in context. The child begins to associate
sadness with the loss of a desired role, joy with
being accepted into a game, hurt with unmet
expectations, and fear with the uncertainty of a
situation or the behaviour of another. Within the
framework of social intelligence, this component
provides not only an emotional response but also
a meaningful interpretation of a partner’s behav-
iour, as another person’s emotional state grad-
ually becomes a guide for the child in choosing
how to act. Accordingly, emotional understanding
should be linked not only to displays of empathy
but also to the development of the ability to build
interactions based on the emotional atmosphere
of the situation (Denham, 2023).
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The third component is manifested in the
interpretation of another person’s intentions,
feelings and perspective; that is, in the transition
from perceiving an external action to recognition
of its internal motivations. In this case, a child’s
ability to relate behaviour not only to what has
already happened, but also to what the other
person wants, expects, does not know or is striv-
ing for is implied. This component demonstrates
why a playmate insists on a particular role, why a
peer refuses to join in an activity, or why an adult
change the rules or demands a different way of
behaving. In the older preschool years, this di-
mension of social intelligence facilitates the tran-
sition from describing behaviour to explaining it.
The child begins to focus not only on the external
outcome of an action but also on the internal per-
spective of the other person, which provides more
complex forms of interaction, agreement and be-
havioural adjustment (Carlston et al., 2024).

The fourth component in the structure of
social intelligence is social experience of inter-
action. A theoretical comparison of the literature
shows that social intelligence does not develop
outside of recurring situations involving cooper-
ation, conflict, coordination, imitation, agreement
and adherence to group rules. Social experience
in this context should be understood as the ac-
cumulation and gradual generalisation of ways
of participating in interaction. A child not only
experiences individual communicative events
but also, based on these, forms an understanding
of acceptable and unacceptable behaviours, the
consequences of the initiative, and the need to
take others’ reactions into account. In the older
preschool years, this experience becomes more
structured: the acquired patterns of interaction
begin to be applied to new situations, and pre-
vious failures or successful agreements influence
future choices of action. Therefore, social intelli-
gence acquires a practical dimension and ceases
to be merely a potential ability.

The fifth component is behavioural flexibility,
that is, the ability to adapt one’s actions, respons-
es and participation in joint activities depending

on the social context. Theoretical analysis sug-
gests that it is the result of the coordinated func-
tioning of the preceding components. If a child
perceives the situation, recognises their partner’s
emotional state, interprets their intentions and
draws on previous experience of interaction,
they can not only react impulsively but also ad-
just personal behaviour. In the older preschool
years, this is manifested in the ability to change
roles, abandon an initial insistence, explain one’s
position, give a response that maintains contact,
or move from conflict to agreement. Behaviour-
al flexibility within this framework is not an ex-
ternal addition to social intelligence, but rather
its functional manifestation, as it is through this
that it becomes apparent to what extent a child
is capable not only of understanding another
person, but also of adjusting personal behaviour
(Smith & Hart, 2010; Hopkins et al.,2017).A com-
parison of these components shows that they are
interdependent. Social cognition provides the
basis for the determination of what is happen-
ing in the interaction; emotional understanding
establishes affective meaning; the interpretation
of intentions and experiences can provide a shift
from external observation to an explanation of
behaviour; social experience provides a reper-
toire of response patterns; behavioural flexibility
makes it possible to apply all the preceding abil-
ities in a specific situation. Consequently, social
intelligence in late preschool age emerges as a
system within which perception, interpretation,
emotional response and behavioural regulation
mutually reinforce one another. This system
makes it possible for a child not only to estab-
lish contact but also to maintain it, restore it
after a breakdown, change modes of interaction,
and build joint activities based on consideration
of the other person’s perspective. A theoretical
comparison of the literature has also improved
precision of definition of the age-specific char-
acteristics of this development. The transition
from situational reactions to more complex so-
cial reasoning is characteristic of the older pre-
school age. The child begins to consider not only
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the apparent action of their partner, but also
the possible reason for this action, its emotion-
al context, the role position, and the expected
outcome. Social prediction becomes more com-
plex: it becomes possible to anticipate a peer’s
reaction to a change of roles, to a refusal, to a
remark or a suggestion; the ability to relate per-
sonal words and actions to the possible effect on
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another person increases. This means that social
intelligence in late preschool age is functional in
nature and ensures the child’s integration into a
real system of interpersonal relationships, rath-
er than merely the acquisition of isolated social
concepts (Denham, 2023). Figure 1 summarises
the structural components of social intelligence
in late preschoolers.

Social intelligence in older preschoolers

Social cognition

\

Social experience

Emotional awareness

SN

Interpretation of another
person’s intentions and feelings

\

Behavioural flexibility

Figure 1. Structural components of social intelligence in older preschool children
Source: compiled by the author based on P Smith & C. Hart (2010), B. Hopkins et al. (2017), S. Denham (2023),

D. Carlston et al. (2024)

Figure 1 illustrates the structural compo-
nents of social intelligence in older preschoolers,
which collectively ensure the child’s ability to
navigate interpersonal interactions. The diagram
shows that its content is formed through a combi-
nation of social cognition, emotional comprehen-
sion, interpretation of another person’s intentions
and experiences, social interaction experience,
and behavioural flexibility. This representation
demonstrates that social intelligence in pre-
school age has a multi-component rather than
a linear structure, in which individual elements
do not exist in isolation but interact with one
another. Consequently, it is appropriate to view
the social intelligence of older preschoolers as
an integrative construct that combines the cog-
nitive, emotional, and socio-behavioural dimen-
sions of development. Its structure encompasses
not only the child’s ability to understand a social
situation, but also the ability to interpret another
person’s state, draw on experience of interaction,
and adapt personal behaviour to the context. This
interpretation provides the basis for further con-
sideration of verbal interaction as a factor that

ensures the coordination of these components in
actual communicative practice.

Mechanisms of influence of social intelli-
gence based on verbal interaction. A theoretical
comparison of studies on children’s interaction,
dialogic speech, communication with peers, and
the linguistic expression of mental states provides
grounds for viewing linguistic interaction as one
of the mechanisms underlying the development
of social intelligence in older preschoolers. In this
case, not only the use of speech as a means of
conveying information is referred to, but also to
a form of communication within which a child
learns to take another person into account, to re-
late personal response to their partner’s reaction,
to clarify their position, to adjust their course of
action, and to maintain a sense of shared interac-
tion. Through verbal exchange, the social situation
becomes clearer to the child, as verbalisation can
be used to identify roles, intentions, rules, reasons
for disagreement and ways of resolving them. In
this interpretation, verbal interaction is not mere-
ly an external accompaniment to social devel-
opment, but a process in which comprehension,
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coordination, emotional attunement and be-
havioural regulation are integrated (Church &
Bateman,2022).0ne of the findings of the analysis
is that dialogic speech creates the conditions for
coordinating joint activity. In the older preschool
years, dialogue is no longer limited to taking
turns or responding to an adult’s questions, but
becomes a means of coordinating actions, roles
and the sequence of joint steps. In interaction, the
child not only responds, but also clarifies, asks for
clarification, agrees, disagrees, suggests an alter-
native — in other words, uses speech to regulate
the shared situation. This means that dialogical
interaction is associated with the development
of the ability to take another person’s perspective
into account whilst maintaining personal role in
the interaction. The result is not merely the ability
to take turns speaking, but the ability to coordi-
nate behaviour within a social context. Therefore,
dialogue in early childhood should be viewed as
a mechanism for transitioning from individual
action to jointly organised activity, in which so-
cial intelligence is manifested through the verbal
coordination of intentions, expectations and deci-
sions (Church & Bateman, 2022).

The analysis also showed that verbal inter-
action with adults is substantial in this process.
Communication with a teacher or parents pro-
vides the child with models for explaining social
situations, examples of how to verbalise emotion-
al states, and ways of interpreting other people’s
behaviour. In such situations, the adult does not
merely initiate communication but structures
its content: they name the emotion, explain the
reason for an action, suggest a linguistic form for
describing an intention, and compare the actions
of different participants in the event. As a result,
the child learns that a social situation can be de-
scribed not only through action, but also through
motive, feeling, intention and rule. This changes
the very nature of social understanding: it be-
comes mediated by language and less dependent
on immediate external impressions. In the older
preschool years, interaction with adults ensures
that the child engages with such models of

interpretation, where an event is interpreted in
terms of “wanted”, “took offence”, “did not under-
stand”, ‘expected”, “agreed”, “did not agree”. Conse-
quently, adult speech serves as a means of con-
ceptualising the child’s social experience. Another
mechanism is linked to communication with peers,
where verbal interaction takes on a more horizon-
tal character. Whilst in interaction with adults, the
child largely enters an already structured model
of explanation, and communication with peers
requires independent coordination of positions.
In such situations, remarks aimed at reaching an
agreement, asserting the role, revising the rules,
clarifying the sequence of actions, explaining the
reasons for disagreement, or accepting a partner’s
proposal are most evident. In theoretical terms,
this provides grounds for linking peer talk to the
development of those components of social intel-
ligence responsible for cooperation, coordination
of positions and behavioural flexibility. The child
learns to consider not only personal intentions
but also the interests of the other participant in
the interaction; not only to put forward a propos-
al but also to support it with an argument; not
only to react to conflict but also to use speech
to transform it into an agreement. Thus, commu-
nication with peers serves as an environment in
which social intelligence takes on a functional
form through the constant comparison of posi-
tion with that of a partner (Cekaite et al,, 2017).

One particular finding of the theoretical anal-
ysis concerns the verbal accompaniment of play.
In early childhood, play is a space where a child
not only performs a role but also constantly coor-
dinates it with other participants through speech.
In play, rules are verbalised, roles are assigned,
characters’ actions are clarified, changes are in-
troduced to the plot, violations are explained,
and the sense of shared interaction is restored
after a conflict. This means that speech in a play
situation is not an adjunct to action, but forms
part of the very mechanism of its organisation.
Through the verbal accompaniment of play, the
child learns to correlate their role with the behav-
iour of others, to adapt personal actions in line
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with the development of the plot, and to accept
or revise the proposed rules. Within the structure
of social intelligence, this is linked to the transi-
tion from a situational reaction to an action that
considers the system of relationships between
participants. Accordingly, the verbal accompani-
ment of play should be interpreted as a mecha-
nism of social regulation of behaviour, where the
child master’s coordination, collaboration and the
joint construction of meanings. Another mecha-
nism through which verbal interaction exerts in-
fluence is manifested through the verbalisation
of emotional and mental states.An analysis of the
literature shows that the development of social
intelligence is linked not only to the child’s abil-
ity to perceive another’s state, but also to their
acquisition of the linguistic means to denote it.
Words that name emotions, desires, beliefs, ex-
pectations, doubts, disagreements or hidden mo-
tivations translate an inner state into a form that
is accessible for understanding, comparison and
discussion. As a result, the child learns to recog-
nise the mental content behind an action, that is,
moves from an external description of behaviour
to explaining it in terms of internal states. In this
context, verbal interaction serves the function
of mentalisation, as it provides the child with a
tool for understanding that another person may
want, know, not know, be mistaken, take offence,
wait, or change their intentions. Consequently,
discourse about internal states does not merely
expand the child’s vocabulary but alters the very
way they participate in social situations. Social
intelligence, in this case, develops through an
increasing ability to relate behaviour to mental
causes, rather than merely to external outcomes
(Bartsch & Wellman, 1995).

Within this same mechanism, a correlation
between speech and emotional sensitivity can
be observed. When a child can name an emotion,
to hear it named in interaction with an adult or
a peer, and to compare different emotional re-
actions to a single event, they gradually move
beyond simple emotional contagion. Instead of
an immediate response, a more complex form
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of social reaction emerges, which incorporates
the cause of the emotion, its intensity, direction
and connection to behaviour. This broadens the
ability to relate personal state to that of anoth-
er and reduces dependence on impulsive reac-
tions. Thus, the verbalisation of emotional states
acts as a mechanism for the transition from an
affective reaction to an emotionally mediated
understanding of the social situation. Theoretical
analysis has also shown that verbal interaction
influences the development of social intelli-
gence through the explanation of personal in-
tentions. In the older preschool years, the ability
to explain why a child wants to act in a particular
way, why they propose a certain role, or why they
disagree with a partner, becomes an element of
social coordination. Explaining one’s intention
makes the action comprehensible to the other
person, thereby reducing the probability of con-
flict based solely on a clash of actions without
mutual interpretation. When a child learns to ex-
press their desires in a form accessible to others,
they simultaneously learn to recognise that their
partner also has the right to an explanation. In
this sense, speech not only expresses a position
but also creates a space for its social contextual-
isation. Through such communicative acts, social
intelligence takes the form of mutual awareness,
rather than merely an individual’s perception of
the other (Church & Bateman, 2022).

A significant finding also concerns the role
of the pragmatic component of speech. In the
approaches analysed, social meaning lies not
only in what the child says, but also in how they
say it: whether they invite interaction, take turns,
can change their speech form depending on
the situation, or use explanations, clarifications,
softening of disagreement, requests, and agree-
ments. The pragmatic organisation of speech is
directly linked to social intelligence, as this re-
flects the ability to relate speech form to context
and the interaction partner. The older preschool
age is characterised by the child beginning to
use speech not only to denote an object or ac-
tion, but also to regulate relationships between
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interaction partners. This expands the functions
of speech from nominative and communicative
to coordinative and interpretative. As a result,
speech interaction serves not only as a channel
of communication but also as a tool for the so-
cial organisation of a situation. A comparison of
scientific approaches concluded that the influ-
ence of speech interaction on social intelligence
is complex in nature. Dialogic speech facilitates
the coordination of joint activities; communica-
tion with adults introduces children to models
for interpreting social situations; interaction
with peers develops the ability to reach mutu-
al understanding; verbal accompaniment during
play fosters social regulation of behaviour; the
verbalisation of emotional and mental states
deepens understanding of another person’s inner

world; the explanation of personal intentions
and the pragmatic organisation of utterances ex-
pand the possibilities for relating actions to the
social context. Together, this demonstrates verbal
interaction as a mechanism through which vari-
ous components of social intelligence not only
manifest themselves but also achieve internal
coherence. In verbal exchange, social cognition
is combined with emotional understanding, the
interpretation of another’s position with the reg-
ulation of behaviour, and the experience of in-
teraction with the formation of new ways of co-
ordination and cooperation (Cekaite et al., 2017;
Church & Bateman, 2022). Table 1 summarises
the mechanisms through which verbal interac-
tion influences the development of social intelli-
gence in older preschoolers.

Table 1. The mechanisms by which verbal interaction influences the development
of social intelligence in older preschoolers

The mechanism
of verbal
interaction

How it works

Development
of components of
social intelligence

Overall result

Sequence of responses, clarifications,
follow-up questions, agreement,

Conversational

Coordination

Social cognition; of joint activities

speech objections, and suggestions for behaylggral and harmonisation
; : flexibility ;
alternative courses of action of actions
Emotional

Identification of emotions, explanation
Interaction with  of reasons for actions, verbal expression

comprehension:
interpreting another

Mastering models
for interpreting social

an adult of intentions, interpretation of rules L - A
L person’s intentions situations
and social situations )
and feelings
Reaching an agreement, asserting the Social interaction
Interaction with  role, clarifying the rules, explaining the experience; Aligning positions and
peers reasons for disagreement, accepting behavioural developing cooperation
or revising the partner’s proposals flexibility

Voice-over for

Assigning roles, clarifying the rules,
refining the plot, explaining breaches,

Social experience of
interaction; social

Social regulation
of behaviour in

the game and restoring cooperation after a conflict cognition collaborative activities
- . . Transition from an
Verbalisation Expressions of joy, anger, fear, . - -
. . ! SN Emotional emotional reaction to a
of emotional disagreement, and satisfaction; linking . .
. awareness conscious understanding
states emotions to causes and effects -
of emotions
- Expressing desires, intentions, Interpre'tlrjg anqther Comprehension
Verbalising person’s intentions

expectations, knowledge, mistakes,

of another person’s inner

mental states doubts and hidden motives aqd feellng;; world
social cognition
Explanation Verbal explanation of the desired role, ﬂei?t:ﬁ;”?lsjcr)ilial Reduction of conflict and
of personal course of action, reason ! Y S improvement of mutual
: : ) . interaction .
intentions for disagreement or suggestion ) understanding
experience
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Table 1. Continued

The mechanism

Development

of verbal How it works of components of Overall result
interaction social intelligence
. . InV|t.at|0ns to engage, rgquests, Social cognition; Regulating relationships
Pragmatic clarifications, softening of disagreement, ; : -
. ) ) behavioural and selecting appropriate
approach to and adapting ones manner of speaking flexibility; emotional language in accordance
speech to suit the conversation partner !

and the situation

understanding with the context

Source: compiled by the author based on K. Bartsch & H. Wellman (1995), A. Cekaite et al. (2017), A. Church &

A. Bateman (2022)

Table 1 summarises the main mechanisms
through which verbal interaction influences the
development of social intelligence in older pre-
schoolers. Its content shows that the influence
of speech is realised through several interrelated
channels: dialogical coordination of joint activi-
ties, communication with adults and peers, verbal
accompaniment of play, verbalisation of emo-
tional and mental states, explanation of personal
intentions, and verbal regulation of behaviour.
All these mechanisms are linked not only to the
expansion of the child’s communicative experi-
ence, but also to the development of the ability to
comprehend another person’s perspective, coor-
dinate actions, interpret internal states, and adapt
behaviour to the social context.

Thus, verbal interaction in the later pre-
school years acts as a mechanism through which
the cognitive, emotional and behavioural-regu-
latory components of social intelligence are in-
tegrated. Its influence is realised not through the
mere fact of verbal activity, but through specif-
ic forms of communicative participation, within
which the child learns to understand others, co-
ordinate interaction, negotiate, explain personal
actions and consider changes in the social situ-
ation. This provides grounds for considering ver-
bal interaction as one of the factors ensuring the
functional development of social intelligence in
older preschoolers.

Pedagogical conditions for the development
of social intelligence in verbal interaction. A
theoretical comparison of academic and norma-
tive sources provides grounds for asserting that
the development of social intelligence in older

preschool children during verbal interaction is
determined not by the mere fact of the child’s in-
volvement in communication, but by the nature
of the pedagogically organised environment in
which this communication takes place. Within
this approach, verbal interaction is viewed as a
component of the educational process that de-
termines the ways of making contact, models for
interpreting emotional and behavioural manifes-
tations, forms of coordinating actions, and rules
for participating in joint activities. Under such
conditions, social intelligence is formed not only
through the individual accumulation of experi-
ence, but also through pedagogically supported
situations in which the child is given the op-
portunity to speak, listen, explain, ask questions,
negotiate, respond to the position of others, and
adapt their behaviour depending on the context.
Accordingly, the focus is not on individual speech
exercises, but on educational conditions that en-
sure the child’s systematic inclusion in meaning-
ful communicative interaction (Order of the Min-
istry..., 2021; UNESCO, n.d.).

The first pedagogical condition is linguistic
play. A theoretical comparison of scientific and
normative sources provides grounds for viewing
linguistic play as a specific form of verbal interac-
tion, within which linguistic activity, the semantic
coordination of actions, the interpretation of a
partner’s remarks, and the varied use of linguis-
tic means in accordance with the communicative
situation are combined. In the context of the de-
velopment of social intelligence, its significance
lies in the fact that the child not only uses words
but also takes into account the other person’s
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reaction, selects a linguistic form in accordance
with the rules of interaction, correlates person-
al utterance with the partner’s communicative
intent, and changes the manner of linguistic ac-
tion depending on the course of the joint activity.
Linguistic play creates conditions for the devel-
opment of social cognition, emotional compre-
hension, the interpretation of another person’s in-
tentions, and behavioural flexibility, as it requires
the recognition of meanings, responding to role
changes, adherence to the rules of linguistic par-
ticipation, and the coordination of actions within
the communicative space. The pedagogical sig-
nificance of language is determined by the fact
that it shifts speech from the realm of reproduc-
ing linguistic units to the realm of interaction,
where words are used as a means of agreement,
clarification, explanation, linguistic influence
and the joint construction of meaning. There-
fore, the inclusion of linguistic play in the edu-
cational environment creates the conditions for
the targeted development of social intelligence
in the later years of early childhood (UNESCO &
UNICEF, 2024; Leseman & Slot, 2025).

The second pedagogical condition is the
encouragement of children’s initiative in com-
munication. A comparison of academic and reg-
ulatory sources shows that the development of
social intelligence is not fully accomplished in
conditions where the child remains merely the
recipient of instructions or the executor of an
adult’s linguistic demands. Its development re-
quires a pedagogical environment in which the
child is given the opportunity to independent-
ly initiate interaction, address communication
partners, ask questions, formulate suggestions,
explain personal ideas, argue their position and
respond to alternative points of view. In this con-
text, supporting initiative does not mean formal-
ly approving every utterance, but rather creating
communicative situations in which a child’s re-
sponse carries substantive weight, influences the
course of the interaction and shapes its further
development. Under such conditions, speech ful-
fils not only a function of expression but also a

function of social influence, which requires con-
sideration of the reaction of the other participant
in the communication, aligning personal inten-
tions with those of one’s partners, and adjusting
the manner of verbal participation accordingly.
As a result, skills of agreement, experience of
participating in communicative interaction, and
the ability to regulate behaviour through speech
are formed. Educational support for children’s in-
itiative is thus linked to the development of the
ability to appropriately choose the content, form,
timing and communicative purpose of an utter-
ance within a specific social context (Order of the
Ministry..., 2021; UNESCO, n.d.).

The third pedagogical condition is the di-
alogical organisation of the educational envi-
ronment. Theoretical analysis shows that verbal
interaction becomes developmentally significant
when a child is engaged not merely in the re-
productive repetition of ready-made utterances,
but in an exchange of remarks based on mutual
consideration of each other’s perspectives. Dia-
logicality in this case means that the educational
environment encourages the child’s questions,
which can be answered in a variety of ways, and
creates situations for clarification, explanation,
justification, agreement and disagreement. In
such an organisation of communication, utter-
ances begin to be perceived not merely as nam-
ing an object or an action, but as an expression
of a position, intention and attitude towards the
other participant in the interaction. As a result,
speech becomes a means of aligning personal
perspective with that of another person. This
creates conditions for the development of such
components of social intelligence as orientation
in interpersonal situations, interpretation of a
partner’s position, and the ability to adjust per-
sonal behaviour in response to changes in the
communicative context. Within the context of
early years education, such a dialogical approach
involves not only children’s linguistic activity but
also a specific type of pedagogical interaction in
which the adult does not limit communication to
the “correct” answer but supports the process of
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joint sense-making (UNESCO & UNICEF, 2024;
Leseman & Slot, 2025).

The fourth pedagogical condition is the com-
municative richness of role-play. In theoretical
and normative sources, play is presented as a
form of activity in which speech is integrated into
the very structure of social interaction. During
the game, the child not only plays a role but also
coordinates it with other participants, introduces
rules, adjusts the course of events, explains the
meaning of actions, agrees on the distribution of
roles,comments on violations and restores the se-
quence of joint activity. This means that pedagog-
ically organised play creates situations in which
speech becomes a tool for coordination, interpre-
tation and regulation, rather than merely an ac-
companiment to action. In such an environment,
social intelligence develops through the constant
comparison of one’s role with that of other par-
ticipants, through the need to consider the logic
of the plot, the reactions of partners and jointly
upheld rules. The communicative richness of the
game is linked not to the number of utterances,
but to the extent to which speech is involved in
solving a shared task, redistributing roles, clarify-
ing intentions and coordinating behaviour. Under
such conditions, play becomes not only a sym-
bolic but also a socio-cognitive practice, within
which the child learns ways of interacting with
other people (UNESCO & UNICEF, 2024; Decree
of the Cabinet..., 2025).

The fifth pedagogical condition is the verbal
accompaniment of joint activities. The develop-
ment of social intelligence requires that a child’s
interaction with other participants in the educa-
tional process is not limited to the parallel per-
formance of actions but is accompanied by their
verbalisation. When joint activities are described,
commented on, explained and reviewed through
speech, the child gains the opportunity to under-
stand more precisely the sequence of events, the
division of responsibilities, the expectations of
partners and the meaning of personal participa-
tion. In this case, speech acts as a form of organis-
ing experience: through it, the rules of cooperation
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are established, the causes of difficulties are clar-
ified, the sequence of actions is determined, and
changes in the participants’ plans or intentions
are noted. This creates conditions for the develop-
ment of behavioural flexibility, as the child learns
to change their mode of participation not impul-
sively, but based on situational awareness. Ver-
bal support for joint activity is also linked to the
development of social forecasting, as it provides
a more accurate interpretation of others’ expec-
tations, the appropriateness of personal actions,
and the possible consequences of changes in
the course of interaction (Leseman & Slot, 2025).

The sixth pedagogical condition is the crea-
tion of situations for discussing emotional states,
intentions and actions. Theoretical analysis sug-
gests that social intelligence develops more fully
when the inner meaning of behaviour becomes
the subject of verbal reflection. If pedagogical
interaction involves naming emotions, explain-
ing their causes, comparing different reactions to
a single event, and discussing the intentions of
characters in a game or real participants in com-
munication, the ability to link an external action
with an internal state is formed. This changes the
nature of social interpretation: instead of directly
equating an action with its result, the ability to
perceive the motive, expectation, or emotional
cause of behaviour develops. Discussing emo-
tional states and intentions in pedagogically or-
ganised communication also contributes to the
differentiation of the vocabulary describing a
person’s inner world. As a result, not only does
the range of linguistic means increase, but so
does the accuracy of social interpretation, as the
child acquires words to denote phenomena that
were previously perceived merely as a general
impression of another’s behaviour. Such linguis-
tic mediation of a person’s inner world is directly
linked to the development of social cognition,
emotional understanding and the interpretation
of another person’s perspective (UNESCO, n.d,;
UNESCO & UNICEF, 2024).

The seventh pedagogical condition involves
engaging the child in interaction with various
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partners — adults and peers. A theoretical com-
parison of sources shows that different types of
partnership lead to different trajectories of so-
cial intelligence development. Interaction with
adults establishes models for interpreting social
events, introduces the child to discussing emo-
tions, causes, rules and consequences, and shapes
the experience of meaningful communication. In-
teraction with peers, on the other hand, requires
independent negotiation of positions, defending
personal ideas, accepting rejection, revising rules
and re-establishing contact after a breakdown in
interaction. If the educational environment pro-
vides both types of communicative experience,
the child’s social intelligence develops more com-
prehensively: on the one hand, the child acquires
meaningful models for understanding social sit-
uations; on the other, they practise the independ-
ent application of these models in joint activi-
ties. The combination of vertical and horizontal
interaction creates the conditions for the devel-
opment of both the interpretation of others’ be-
haviour and the regulation of personal actions in
situations of real communicative choice (Decree
of the Cabinet..., 2025; Leseman & Slot, 2025).
The results of the analysis also provide
grounds for asserting that the pedagogical con-
ditions for the development of social intelli-
gence in verbal interaction must be systematic
rather than sporadic. Creation of a single com-
municatively rich situation does not in itself en-
sure a lasting effect if it is not supported by the
overall logic of the educational environment.
In this context, pedagogically organised verbal
interaction should encompass various forms of
a child’s everyday life in a preschool setting:
play, discussion, joint task completion, conflict
resolution, commenting on characters’ behav-
iour, explaining personal actions, and collective
decision-making. It is the systematic nature of
such practices that transforms individual speech
episodes into accumulated social experience.
This means that the development of social intel-
ligence is linked not to isolated speech-stimula-
tion techniques, but to the consistent inclusion

of the child in those forms of communicative
participation where words serve as a means of
interpretation, coordination and self-regulation
(Order of the Ministry..., 2021).

A review of academic and regulatory sourc-
es also suggests that the development of social
intelligence is related to the communicative ac-
cessibility of the educational environment. This
means that children must be given the opportu-
nity to express themselves, to be heard, to revisit
personal comments, to clarify them, to change
their position, or to question the proposed solu-
tion. Communicative accessibility is not limited
to a generally supportive atmosphere; it involves
specific pedagogical approaches in which the
child has a genuine right to participate in dis-
course. This approach is substantial for social
intelligence, as without the opportunity to en-
gage as an active participant, the child does not
gain experience of social interaction, and con-
sequently, their speech does not become a tool
for interpretation of another person. Accordingly,
linguistic interaction develops social intelligence
not in and of itself, but when it is pedagogically
organised as a space for mutual address, coordi-
nation and interpretation. Figure 2 presents the
pedagogical conditions for the development of
social intelligence in older preschoolers through
linguistic interaction. Figure 2 summarises the
pedagogical conditions for the development of
social intelligence in older preschoolers through
verbal interaction. The diagram illustrates that
such development is determined not by individ-
ual language exercises, but by the organisation
of the educational environment, within which the
child is systematically engaged in linguistic play,
dialogic interaction, initiates communication,
participates in communicatively rich role-play,
accompanies joint activities with speech, discuss-
es emotional states, intentions and actions, and
interacts with adults and peers. The combination
of these conditions facilitates the transition from
isolated speech acts to speech interaction as a
means of comprehending others, coordinating ac-
tions, cooperating and regulating behaviour.
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Linguistic play ‘

Dialogue-based approach to the educational environment ‘

Supporting children’s initiative in communication ‘

Communicative richness of role-play ‘

Verbal support for collaborative activities ‘

— ‘Creation of situations for discussing emotional states, intentions and actions‘

Encouraging children to interact with adults and their peers ‘

v

Development of comprehension of others and behavioural regulation

v

Social intelligence in older preschoolers

Figure 2. Educational conditions for the development of social intelligence
in older preschool children through verbal interaction
Source: compiled by the author based on Order of the Ministry of Education and Science of Ukraine No. v0033729-
21... (2021), UNESCO & UNICEF (2024), Decree of the Cabinet of the Ministers of Ukraine No. 1557-2025-p “On
Approval of the State Standard of Preschool Education” (2025), P Leseman & P, Slot (2025), UNESCO (n.d.)

Thus, the pedagogical conditions for the
development of social intelligence in verbal
interaction encompass the dialogical organ-
isation of the educational environment, the
encouragement of children’s initiative in com-
munication, the communicative richness of
role-play, verbal support for joint activities,
the creation of situations for discussing emo-
tional states, intentions and actions, as well as
involving the child in interaction with various
partners - adults and peers. Together, these
conditions demonstrate that the pedagogical
potential of verbal interaction lies not in in-
creasing the number of verbal contacts, but in
organising communicative experiences in such
a way that the child learns to perceive others,
coordinate actions, regulate their behaviour,
and transform social situations into spaces of
meaningful interaction. In this context, ver-
bal interaction serves not only as a means of
speech development but also as a pedagogi-
cally guided environment for the formation of
social intelligence in older preschoolers.

Discussion
The findings are consistent with previous stud-
ies in which social-emotional development in
early childhood has been linked to the quality
of educational interactions, the structure of the
communicative environment, and specifically
designed pedagogical interventions. A meta-an-
alytic review by D. Murano et al. (2020) shows
that early childhood social-emotional learning
interventions are associated with the develop-
ment of social and emotional skills and a re-
duction in problem behaviour. A similar trend
is evident in the systematic map of systematic
reviews prepared by D. Djamnezhad et al. (2021),
where social-emotional learning in preschool
settings was considered a component of the
early educational environment linked to subse-
quent educational and behavioural outcomes.
This corresponds with the findings of the pres-
ent study, in which the social intelligence of
older preschoolers was defined as a multi-com-
ponent construct encompassing social cogni-
tion, emotional awareness, the interpretation of
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another person’s internal states, experience of
interaction, and behavioural flexibility.

The findings regarding the mechanisms un-
derlying the effects of verbal interaction are also
consistent with previous research. A systematic
review by P-M. Washington-Nortey et al. (2022)
showed that interaction with peers is associated
with speech development in preschoolers, which
confirms the conclusion that communication with
peers serves not only as a channel for linguistic
exchange but also as an environment for coordi-
nating positions, distributing roles and sustaining
joint activity. In an analysis of teachers’ interac-
tion strategies with children aged 2-5,S.Houen et
al. (2022) concluded that rich conversational sit-
uations depend on the way in which the child is
pedagogically engaged in dialogue. This conclu-
sion aligns with the findings of the present study,
where the development of social intelligence is
linked not to the quantity of verbal contacts, but
to the quality of dialogic interaction, verbal ac-
companiment of joint activities, and discussion
of emotional states, intentions and actions. In a
systematic review of children’s social interaction
in preschool settings, F. Aya & S. Shigeki (2022)
demonstrate that it encompasses not only speech
but also participation in joint actions, mutual re-
sponsiveness and behavioural coordination. This
corresponds with the conclusion of the present
study that verbal interaction does not exist in iso-
lation from the broader context of joint activity,
but is embedded within playful, behavioural and
emotionally rich interaction. In this sense, speech
serves not merely as a means of expression, but
also of explanation, coordination, agreement and
behavioural regulation. At the same time, the con-
clusion regarding the significance of verbalising
emotional and mental states is consistent with
the approach presented by K. Bartsch & H. Well-
man (1995), on which the analytical section of
the study was based: the verbalisation of internal
states creates the conditions for a transition from
the external perception of behaviour to its expla-
nation in terms of desires, intentions, knowledge
and experiences.

The pedagogical implications of these find-
ings are also supported by research and norma-
tive approaches to early years education. In a me-
ta-analysis of social interventions for preschool
children with early emotional and behavioural
difficulties, X. Dong et al. (2023) demonstrated a
link between targeted pedagogical interventions
and the development of social skills. This is con-
sistent with the findings of the present study, in
which the development of social intelligence in
verbal interaction is not viewed as a spontaneous
process, but is linked to specific pedagogical con-
ditions. In their analysis of the quality of adult-
child interaction in early education, S. Howard et
al. (2024) also demonstrated its link to develop-
mental and educational outcomes. This approach
is consistent with the conclusion that a dialogi-
cal organisation of the educational environment,
support for children’s initiative, communicative
richness in play, verbal accompaniment of joint
activities, and the involvement of children in var-
ious forms of interaction are conditions for the
development of social intelligence.

Asimilar thematic focus can also be observed
in studies examining the linguistic expression of
emotional states, the relationship between lan-
guage and social cognition, and the role of the
linguistic environment in preschool education.
In a systematic review on ‘emotion talk” in early
childhood, K. Houston et al. (2024) demonstrat-
ed that talking about emotions is linked to the
development of emotional comprehension, social
interaction, and a child’s ability to make sense of
internal states. This is consistent with the findings
of the present study, in which the verbalisation of
emotional and mental states was considered as
one of the mechanisms for the development of
social intelligence. A similar finding is presented
in the systematic review by E. Grau-Husarikova et
al. (2024), which analysed the relationship be-
tween language and social cognition and emo-
tional competence in typical and atypical devel-
opment. This study demonstrates that linguistic
abilities are linked to the comprehension of social
information, the interpretation of internal states,
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and the development of emotional competence.
This corresponds with the conclusion of the pres-
ent study that linguistic interaction in late pre-
school age combines linguistic, psychological,
and socio-behavioural dimensions. This finding
is further supported by a series of meta-analyses
by K. Wieczorek et al. (2025), which established a
link between language abilities and social com-
petence in children with and without speech dis-
orders. In the present study, this link was specified
in terms of the mechanisms of verbal interaction:
agreement on positions, interpretation of the
partner’s reaction, verbalisation of internal states,
and explanation of personal intentions.

The pedagogical implications of these find-
ings are also consistent with research in which
the social development of preschool children
has been examined through their interactions
with peers and their inclusion within the group.
P. Kutnick & J. Colwell (2024) demonstrated that
peer-based relational intervention in a preschool
setting is associated with the development of so-
cial competence and social inclusion. This is con-
sistent with the findings of a study in which inter-
action with peers was viewed as an environment
for developing skills in negotiation, rule-making,
cooperation and maintaining contact. The differ-
ence lies in the fact that in the study by P. Kutnick
& J. Colwell, the focus is on the intervention for-
mat, whereas in this article, the emphasis is shift-
ed to the linguistic mechanisms through which
peer interaction influences social intelligence.
This clarification specified that peer interaction
develops social understanding not in and of itself,
but through the linguistic coordination of roles,
positions and actions. A similar inclusive perspec-
tive is evident in the systematic review by S. Ke-
les et al. (2021), which emphasises interventions
that promote the social inclusion of preschool
children from immigrant and ethnic minority fam-
ilies. In this study, social inclusion is linked to the
organisation of the environment, which ensures
the child’s participation in interactions with peers
and adults. This is consistent with the conclusion
of this article that the development of social
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intelligence depends on pedagogically organised
conditions, namely on the dialogical structure of
the educational environment, the encouragement
of initiative in communication, and the inclusion
of the child in various forms of interaction. The
findings regarding the role of adults in organis-
ing the language environment are also consist-
ent with the systematic review by E. Hadley et
al. (2022a), which analysed teacher language
practices and their relationship with children’s
oral language outcomes in early educational set-
tings. This review shows that teachers’ language
practices depend on the goals of the interaction,
the context, and the composition of the partici-
pants. This aligns with the conclusion of the pres-
ent study that verbal interaction with an adult is
not a neutral accompaniment to the educational
process, but rather a model for interpreting the
social situation in which the child learns ways of
explaining actions, emotions and intentions.

In a meta-analysis of teacher language
practices in early learning settings, E. Hadley et
al. (2022b) demonstrate a link between teachers’
language practices and children’s language out-
comes. This is consistent with the conclusion of
the present study that the role of the adult in lin-
guistic interaction lies in organising forms of com-
munication in which the child receives models for
explaining social situations, expressing emotional
states through language, and coordinating joint
activities. In the study by J. Finders et al. (2023),
language environments in early education are con-
sidered as a set of conditions and types of expe-
rience that promote language development. This
corresponds with the conclusion of the present
study that the development of social intelligence
in linguistic interaction depends on the character-
istics of the communicative environment, and not
merely on the child’s individual linguistic activity.
The findings regarding the interpretation of an-
other person’s internal states are consistent with
the data from I-N. Fu et al. (2023); in a systematic
review of measures of theory of mind in children,
it is shown that this is a multidimensional ability
associated with the attribution of mental states to
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oneself and others. This confirms the conclusion of
the present study that the verbalisation of inten-
tions, knowledge, experiences and expectations
creates conditions not only for the external coor-
dination of behaviour, but also for understanding
another person’s mental world. The pedagogical
dimension of the findings is also consistent with
research on the quality of early childhood edu-
cation. A systematic review and meta-analysis by
A.Rademacher et al. (2025) show that the quality
of early childhood education and care is linked to
children’s subsequent academic outcomes in pri-
mary school; key components of quality identified
include the child-to-staff ratio, staff qualifications,
the learning environment and the quality of teach-
er-child interactions. Another area of comparison
relates to the role of language in children’s broad-
er socio-emotional functioning. In a systematic re-
view on developmental language disorder, M. van
Barreveld et al. (2025) examined the relationship
between language difficulties, socio-emotional
functioning and quality of life from childhood to
young adulthood. This corresponds with the con-
clusion of the study regarding the systemic nature
of the link between speech and social intelli-
gence: speech is embedded in the mechanisms of
social understanding, behavioural regulation and
participation in interaction. A similar perspective
is taken in the systematic review by K. Nilfyr &
L. Ewe (2025), in which emotional self-regulation
in early childhood is examined from an interac-
tionist perspective. This approach is consistent
with the conclusion of the present study that so-
cial intelligence and speech interaction are linked
through coordination, attunement, emotional re-
sponse and behavioural adjustment in real-life
communicative situations. The findings are also
consistent with research into teaching practices
that combine language development with social
and emotional development. In their narrative re-
view of shared book reading, R. Schapira & I. Graz-
zani (2025) demonstrate that shared reading in
an educational setting can be used to support
social and emotional competencies. This corre-
sponds with the conclusion of the present study

regarding the advisability of creating situations
in which emotional states, intentions and actions
become the subject of shared verbal discussion.

Conclusions
The study found that the social intelligence of
older preschoolers should be viewed as a mul-
ti-component construct, comprising social cogni-
tion, emotional understanding, the interpretation
of another person’s intentions and feelings, social
interaction experience, and behavioural flexibil-
ity. The study found that in the senior preschool
age, it is manifested not in the form of isolated
social skills, but as a system of interrelated abil-
ities that is used by the child to navigate inter-
personal situations, recognise emotional states,
understand the motives behind behaviour, antici-
pate a partner’s reactions, and adjust personal be-
haviour following the context of the interaction.
This specified the psychological content of social
intelligence within the context of preschool de-
velopment and demonstrated its connection with
the cognitive, emotional and socio-behavioural
dimensions of personality formation. The theoret-
ical analysis established that verbal interaction is
one of the mechanisms for the development of so-
cial intelligence in older preschoolers. The study
established that its influence is realised through
dialogic speech, communication with adults and
peers, verbal accompaniment of play, verbalisa-
tion of emotional and mental states, explanation
of personal intentions, coordination of roles and
rules, as well as verbal regulation of joint activ-
ity. The study demonstrated that dialogue facili-
tates the coordination of joint activities and the
alignment of participants’ perspectives; commu-
nication with adults introduces children to mod-
els for interpreting social situations; interaction
with peers develops skills in reaching agree-
ments, accepting others’ perspectives, revising
rules and maintaining contact; verbal accompa-
niment of play is linked to the social regulation
of behaviour; the verbalisation of internal states
shifts social understanding from the external per-
ception of behaviour to its explanation through
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intentions, experiences and expectations. Thus,
verbal interaction is not a secondary phenom-
enon, but a process within which the cognitive,
emotional and behavioural components of social
intelligence are coordinated.

An analysis of the results has highlighted
the pedagogical conditions under which verbal
interaction contributes to the development of
social intelligence in older preschool children.
These include the dialogical organisation of the
educational environment, support for children’s
initiative in communication, the communicative
richness of role-play, verbal support for joint ac-
tivities, the creation of situations for discussing

Vlasiuk

only in stimulating verbal activity, but in creating
situations in which the child explains, negotiates,
clarifies, responds to the position of others, mod-
ifies personal behaviour, and relates their actions
to those of other participants in the interaction.
The practical outcome of the study lies in the pos-
sibility of using its findings to organise a commu-
nication-rich educational environment, improve
role-play activities, and prepare teachers to use
dialogical forms of interaction with older pre-
schoolers. The limitations of the study are related
to its theoretical nature. Further study of the topic
could conduct an empirical testing of the iden-
tified mechanisms and pedagogical conditions.
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MoBneHHeBa B3aeMOJisl AK YAHHUK PO3BUTKY COLLiaNlbHOMO iHTENEeKTY
CTapLUMX AOWKiNbHUKIB

Jlina Bnacilok

AcnipaHT

KuniBCbkMI HaUioHanbHMI yHiBepcuTeT iMeHi Tapaca LleByeHka
01033, Byn. Bonoanmumpceka, 60, M. Kuis, YkpaiHa
https://orcid.org/0009-0003-5917-4515

AHoTauif. MeTol focnifxeHHs 6yno 39CyBaHHS TOro, IKUM YUHOM MOBJIEHHEBA B33a€EMOLiN BMIMBAE
Ha QopMyBaHHS M PO3BMTOK COLiaNbHOrO iHTENEKTY Y CTaplIOMy [OLWKiNbHOMY Bili. [ocnimkeHHs
BMKOHaHO Yy ¢dopMaTi TEOPEeTUYHOro $KiCHOrO MOPIBHSAbHO-IHTEPNPETALIMHOrO aHanisy HaykoBWX
i HOpPMATMBHMX [Xepen, 3iCTaBNeHMX 32 MNCUMXONOTIYHUMM, MIHIBICTUMHMMM Ta MefaroriyHUMu
napameTpamu npobnemu. Y pesynbrati BCTAHOBNEHO, WO COLLia/IbHUI iHTENEKT CTapwmX AOWKINbHUKIB
Ma€e 6araTOKOMMOHEHTHY CTPYKTYpPY | OXOMKE cOuUia/ibHE Mi3HAHHSA, €eMOUiMHe pO3YyMiHHS,
iHTeprpeTauito HaMipiB i NepeXxunBaHb iHWOI NOAUHK, COLiaNbHMIA [OCBIL B3aEMOAIT Ta NOBEAIHKOBY
rHyukicTb. BusiBneHo, W0 MOBNeHHEBA B3aeMoAisn 3abe3neyye pO3BUTOK LMX KOMMOHEHTIB He 6K
CYynpoBiAHUI eneMeHT CMifKyBaHHS, a 9K MeXaHi3M KOOpAMHaUii ChifnbHOI AiSNbHOCTI, Y3roaXeHHs
nosuuin, sepbanisauii eMOLiAHMX | MEHTaNbHMX CTaHiB, MOSCHEHHS BAACHMX HaMIpiB i perynauii
NoBeAiHKM Y B3AaEMOAii 3 LOPOCAUMM 1 0fHONITKaMK. [ToKa3aHo, Wo AianoriyHe MOBMEHHS MOB'A3aHe 3
PO3BMTKOM 34aTHOCTI AUTUHM BPAaXOBYBATM NO3MLLIO iHLWOrO, CNiIKYBAaHHSA 3 4OPOC/AUM — i3 3aCBOEHHAM
MoAenen TAyMayeHHs CouianbHUX CUTYaLild, B3aEMOAIS 3 OQHOMITKAMU — 3 (POPMYBAHHAM HaBMYOK
[LOMOBJIEHOCTi 1 nepernsay NpaBu, @ MOBIEHHEBUI CYNpOBif, COXXETHO-POIbOBOI IPpU — 3 PO3BUTKOM
couianbHoi perynsuii noseaiHkW. BUu3HaueHo, Wo nefaroriyHi yMoOBM pO3BUTKY COLLiaNlbHOMO iHTENEeKTY
B MOBJEHHEBIN B3aEMOAIT OXOMNNIOKTbL AiaNoriyHy OpraHisauito OCBITHLOIO CepefoBMLLA, NiATPUMKY
ANTAYOI THILIATUMBM Y CMIiNKYBAHHI, KOMYHIKaTUBHY HAaCMYEHICTb IPU, MOBIEHHEBUIA CYNpOBIA CNiNbHOI
AiSNbHOCTI, CTBOPEHHS CUTYyaui Ans obroBOPeHHS eMOLIMHMX CTaHiB, HAMIpiB i BUYMHKIB, @ TaKOX
3a/ly4YEHHS OMTUMHU OO B3aEMOAIT 3 AOPOCAMMM K OAHONITKaMW. [JoBefeHO [OLiNbHICTb po3rnaay
npobneMnM Ha MepeTUHi MCUXONOTiYHOro, NIHFBICTUYHOrO Ta NEAroriYHOro MNiAXOAiB, OCKiNbKM
couianbHWM iHTENeKT y CTapLIOMy AOWKINbHOMY BiLli GOPMY€ETbCS B NPOLLECi 3MICTOBHO OpraHi3oBaHoi
KOMYHIKaTUBHOI NpaKTUKK. [1pakTUYHA 3HAUYLLiCTb AOCAILKEHHS NONSra€E B MOX/IMBOCTI BUKOPUCTAHHSA
MOro pe3ynbTaTiB A9 OpraHisaLii KOMYHIKaTUBHO HaCUMYEHOIO OCBITHLOIO CEPEAoBMLLA, YAOCKOHANEHHSA
CIOXXETHO-pONbOBOT FPU Ta MiArOTOBKM NeAarorie A0 BMKOPUCTAHHS AianoriyHux GopM B3aeMogii 3i
CTapLUMMM JOLWKINbHUKAMM

KniouoBi cnoea: emouiliHa KOMMETEHTHICTb; MOB/IEHHEBI irpu; pO3yMiHHS €MOLii; poniboBa rpa;
KOMYHIKaTUBHi HaBUYKM
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