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Abstract. Contemporary society faces a significant rise in instances of violence, discrimination, and
psychological pressure, particularly among young people. Bullying within student communities has
emerged as a serious social issue, adversely affecting students’ physical and mental health, academic
performance, and overall quality of life. The issue of bullying among students has become increasingly
relevant, prompting measures aimed at establishing a safe educational environment. This study
aimed to analyse Ukrainian and international practices in preventing and addressing bullying within
student communities to identify effective methods, strategies, and practices for fostering a safe and
supportive educational environment. In Ukraine, educational institutions have implemented training
sessions, interactive discussions, and anonymous reporting channels for bullying incidents, promoting
experience-sharing among students. The experience of other countries, particularly in Europe,
highlights a diverse range of effective programmes, including legislative initiatives, psychological
support, and the active involvement of all participants in the educational process. Bullying prevention
was viewed as a multifaceted process requiring a comprehensive approach, encompassing awareness-
raising efforts and the creation of an inclusive environment. Emphasis was placed on the importance of
collaborative efforts among universities, students, educators, and parents in combating bullying, which
is essential for fostering a positive learning climate. Recommendations were provided for the adoption
of successful international practices that could help reduce bullying rates among university students.
Examples of effective programmes from countries such as Sweden, Norway, the United Kingdom, and
Germany were examined, showcasing systematic approaches to bullying prevention through education,
mediation, and cooperation among all stakeholders in the educational process. The active engagement
of all interested parties in anti-bullying efforts was underscored, as only through joint actions can a
safe and supportive educational environment be established
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Introduction

Creating a safe environment that fosters demo-
cratic values is fundamental to building a strong
society. The issue of bullying in higher educa-
tion is particularly pressing, as there is an urgent
need to ensure a safe and non-violent learning
environment. Higher education institutions aim
to facilitate the all-round development of their
students and create conducive conditions for
learning effective interpersonal communication.
However, frequent instances of bullying and el-
evated levels of conflict among peers hinder the
full realisation of these goals.

The classification of bullying helps to grasp
the scale of this social phenomenon, which con-
tinues to evolve in new forms. The particularity of
the problem lies in the fact that young people are
one of the most vulnerable segments of the pop-
ulation. During socialisation, young people devel-
op normative and ethical standards for interact-
ing with others in their social groups. The youth
environment is characterised by instability, with
frequent changes in behavioural rules and com-
munication norms. Despite this, the issue of bul-
lying among young people remains insufficiently
researched and developed in Ukraine. Meanwhile,
the phenomenon has gained social and psycho-
logical dimensions, becoming an international
term recognised by professionals in psychology,
education, and law. n addition to traditional bul-
lying, new forms of harassment, such as cyberbul-
lying and internet trolling, have emerged, causing
psychological trauma to victims. It is important to
emphasise that the serious consequences of bul-
lying affect not only the victims themselves but
also their social environment.

Research in the field of social pedagogy in-
dicates that the problem of aggressive behaviour
and its prevention among young people has be-
come a focus of study for many researchers. V. An-
dreenkova et al. (2019) and M. Chaikivskyi (2024)
note that bullying is the repeated and intentional
use of physical, verbal, or psychological aggres-
sion by one person or a group of people to harm
another. M. Hysing et al. (2021), having analysed
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recent studies, observed that bullying among
university students is associated with a range of
psychological problems, such as depression and
anxiety, which can be exacerbated by academic
pressures. M. Tight (2023) argues that bullying
in educational institutions is a serious social
problem that can have long-term negative con-
sequences for students’ mental health. ). Gdmez-
Galan et al. (2021) also claim that bullying in
higher education is often overlooked but remains
a serious issue, and students who are perceived
as “different” due to their ethnicity, sexual orien-
tation, or socioeconomic status are particularly
vulnerable. L. Mikheieva & O. Kuleshova (2022)
emphasise that bullying can lead to serious psy-
chological consequences for students, such as
anxiety, depression, low self-esteem, and even
suicidal thoughts. A survey of higher education
students conducted in 2022 revealed that 38%
of students had experienced bullying during their
studies (Hrytsenko, 2022). The author notes that
higher levels of bullying are found among senior
students, which is linked to increased competi-
tion and stress during exams.

N. Melnyk (2020) highlights the factors
contributing to bullying in the Ukrainian stu-
dent environment. She draws attention to social
stereotypes and cultural norms formed during
school, where bullying can be normalised. Re-
search on this topic was conducted by scientists
S. Sayed et al. (2023) who analysed how online
education and changes in the learning process
due to the pandemic have affected the level of
bullying among students. The study of research-
ers S.Ali & N.Begum (2022), who studied the role
of student unions and organisations in combating
bullying, is also significant. They note that active
student initiatives aimed at raising awareness of
bullying and developing a culture of mutual sup-
port can significantly reduce the manifestations
of bullying in universities. O. Havrysh (2022), who
studied the phenomenon of bullying in Ukrainian
educational institutions, emphasises that most
cases of bullying in Ukrainian institutions go
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unpunished due to a lack of effective mecha-
nisms for combating bullying, as well as stereo-
types that bullying is a normal phenomenon in
the competitive environment of higher education.

According to a UNICEF survey (UNICEF,2019),
approximately 39% of young people in Ukraine
in 2019 experienced bullying. This phenomenon
poses a serious threat to the physical and psycho-
logical well-being of victims, as well as to social
harmony in society. Addressing this issue requires
in-depth analysis, effective preventive measures,
and concrete actions to combat bullying. In ed-
ucational settings, bullying can manifest in var-
ious forms, from isolated incidents to systematic
aggressive behaviour. Regardless of its specific
manifestations, such actions harm the mental and
physical health of all involved. Detecting inci-
dents of violence in educational institutions is
a challenging task, as they often occur in places
with insufficient adult supervision.

Many universities and educational institu-
tions are developing and implementing specific
strategies, programs, and initiatives aimed at en-
suring the safety and psychological well-being of
students. Key elements of these initiatives include
education and raising awareness about bullying,
creating mechanisms for reporting incidents of
violence and providing support to victims, psy-
chological support, disciplinary measures against
perpetrators, and fostering an inclusive environ-
ment for all students. Bullying is a complex and
painful phenomenon, and the optimal solution to
the problem is not always obvious when it arises.
An effective anti-bullying strategy involves not
only responding to incidents of violence but also
actively preventing its occurrence through the im-
plementation of specific measures and programs.

This study aimed to investigate Ukrainian
and international practices in combating bullying
in higher education institutions and to analyse
the need for creating a safe learning environ-
ment to prevent violence. To explore Ukrainian
and international practices in preventing and
combating bullying among students, the author
employed a comprehensive interdisciplinary

approach, considering the sociological, pedagog-
ical, psychological, and legal aspects of the phe-
nomenon. Specifically, the research analysed nor-
mative documents, scientific studies by Ukrainian
and international scholars, statistical reports, and
the results of surveys, questionnaires, and inter-
views.The experiences of Ukraine and internation-
al practices in combating bullying were systema-
tised through a review of scientific publications,
monographs, conference materials, and reports. A
comparison of approaches to bullying prevention
in different countries was conducted, particularly
in the areas of legislation, educational programs,
psychological support, and the involvement of
community initiatives. The use of these methods
allowed for a comprehensive understanding of
the state of bullying in the student environment,
as well as the identification of the most effective
strategies for its prevention and counteraction,
which can be adapted to the Ukrainian context.

Ukrainian experiences
in preventing and combating bullying
among students
The problem of bullying among Ukrainian stu-
dents is becoming increasingly pressing, leading
to the implementation of various preventive and
counteractive measures. Research on bullying in
the Ukrainian student environment has employed
diagnostic methods to identify cases of bullying
among students. Specifically, researchers have
used psychological tests, questionnaires, and in-
terviews to identify the nature, forms, and con-
sequences of bullying. For instance, T. Fedorch-
enko (2023) conducted a diagnosis of bullying
among Ukrainian higher education students,
utilising various psychological techniques and
questionnaires to assess levels of aggression,
stress, anxiety, and depression. G. Pishchenko &
0. Solovey (2022) also explored bullying through
the lens of sociocultural factors. The researchers
emphasise that bullying is a global issue, and
Ukraine is among the top ten European coun-
tries in terms of bullying prevalence among
11-15-year-old adolescents. The authors also
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outline types of bullying: psychological, physical,
economic, and sexual.

Educational institutions are actively devel-
oping programs to foster a safe learning envi-
ronment. For example, trainings and information
sessions are conducted where students can learn
about the nature of bullying, its consequences,
and prevention methods. For instance, the Volo-
dymyr Vynnychenko Central Ukrainian State Uni-
versity held a training session in the format of an
interactive discussion with students on the topic
“Life without bullying” (ISCM, 2021). During the
moderated discussion, participants evaluated the
importance of this issue in society, actively en-
gaging in the conversation.

A key aspect is the active engagement of
students in discussions on this topic, creating a
platform for open communication. Organising
discussions, seminars, and interactive lectures al-
lows young people to share experiences and seek
joint solutions to combat bullying. Additionally,
many educational institutions are implementing
anonymous channels for reporting bullying inci-
dents, providing students with the opportunity to
seek help confidentially. For instance, the Izmail
Agrotechnical Applied College held a discussion
on “Counteracting Bullying in the Educational
Environment” (NULES, 2023). Students were in-
troduced to the concept of bullying, its legal con-
sequences under the Criminal Code of Ukraine,
and participated in a survey. Furthermore, stu-
dents attended a UNICEF workshop, completed a
friendship test, engaged in exercises to identify
bullying, and learned about the dynamics of this
phenomenon in Ukraine. They also watched a vid-
eo about Nick Vujicic, a renowned motivational
speaker and founder of the “Life Without Limbs”
organisation, which served as a powerful example
of overcoming bullying.

Combating bullying is considered a mul-
ti-stage process requiring concerted efforts from
the government, universities, student organi-
sations, educators, parents, and students them-
selves. Only through coordinated actions and the
implementation of comprehensive measures can
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success be achieved in this struggle and the best
conditions created for the learning and personal
growth of the younger generation. Psycholog-
ical support is a crucial component in the fight
against bullying. Universities are organising
counselling sessions for students, where they can
receive professional help. This benefits not only
victims but also perpetrators who also need sup-
port in addressing their issues. Overall, Ukraine is
beginning to recognise the importance of a com-
prehensive approach to the problem of bullying,
which includes education, support, and creating
a safe environment for all students. In response
to the growing interest in social interaction and
the psychological climate in educational institu-
tions, the Order of the Ministry of Education and
Science of Ukraine No. 1646 (2019) approved
the Procedures for Responding to Bullying Cas-
es and the Procedures for Applying Educational
Measures. Additionally, the Ministry of Education,
in partnership with UNICEF, developed a meth-
odological manual titled Combating Bullying in
Educational Institutions: A Systemic Approach
(Andreenkova et al., 2019).

One effective method of preventing bully-
ing in higher education is through dialogue, a
complex process of organising cognitive activity
(Yanishevska & Tymoshenko, 2018). It involves
a step-by-step discussion of material in a ques-
tion-and-answer format. If even a small part of
the information is overlooked, knowledge be-
comes incomplete, leading to a loss of interest
and motivation. Therefore, this form of preven-
tion is widely used in many higher education
institutions. When studying the psychological
aspects of bullying and methods of prevention, it
is essential to consider the role of communication
and psychological discussions as important tools
(Shatyrko & Moizrist, 2023).

Additionally, collaboration between universi-
ties, professional organisations, and student and
faculty associations is a crucial component of
bullying prevention. Such initiatives help foster
critical thinking in young people and the abili-
ty to recognise instances of bullying, as well as
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understanding their role in preventing it. It is
also important to provide access to anonymous
reporting channels, allowing students to report
bullying incidents without fear. This creates a safe
environment for those who have experienced
bullying and encourages witnesses to take action.
Anonymity reduces the fear of potential repercus-
sions and increases the likelihood of incidents
being reported. Equally important is the involve-
ment of parents in bullying prevention. They can
participate in seminars and information cam-
paigns, helping to create a unified stance against
bullying and strengthening the relationship be-
tween educational institutions and families.

Thus, the combined efforts of all partici-
pants in the educational process foster a culture
of zero tolerance for bullying, which is crucial
for creating a safe and supportive learning en-
vironment. For example, the National University
of Life and Environmental Sciences of Ukraine
(NULES, 2023) has implemented educational
activities aimed at preventing bullying and fos-
tering a legal consciousness among students. As
part of this work, a thematic lecture entitled “No
to Bullying!” was conducted. Similarly, the Drag-
omanov Ukrainian State University demonstrates
a responsible approach to creating a safe learn-
ing environment, organising an event titled “For
the Safety of the Higher Education Institution”
(Dragomanov..., 2023). University initiatives to
create an anti-bullying environment aim to pre-
vent and counteract this phenomenon. During
these events, a system of anonymous complaints
was introduced, allowing students and staff to
report incidents of bullying without fear of re-
taliation or reprisals (Sovenko & Balkova, 2024).
Additionally, universities are actively collaborat-
ing with experts in psychology and pedagogy to
conduct trainings designed to raise awareness
among faculty and students about bullying pre-
vention. These measures not only ensure a swift
response to potential bullying incidents but also
contribute to creating a positive and friendly
learning environment where everyone can feel
confident and protected.

International experiences in combating
bullying in educational institutions
International experiences in preventing and com-
bating bullying in educational settings demon-
strate a wide range of approaches and strategies
successfully implemented in various countries.
Many European Union countries and the USA
have national anti-bullying programs aimed at
reducing incidents of bullying among students.
These programs encompass parental workshops,
playground supervision, and intensive education-
al activities for both adults and children, includ-

ing specific disciplinary measures.

Sweden stands out among European coun-
tries, with its anti-bullying programs demonstrat-
ing exceptional effectiveness. Sweden was one
of the first countries to recognise bullying as a
significant issue. The country’s approach involves
the active participation of all stakeholders at all
stages of anti-bullying measures, making it an in-
tegral part of the educational process. In 2006,
Sweden enacted the “The Act Prohibiting Discrim-
ination and Other Forms of Degrading Treatment
of Children and School Students” (2006). This law
mandated educational institutions to implement
anti-bullying and anti-discrimination policies.
It required schools and universities to develop
equality plans aimed at preventing all forms of
bullying and ensuring a safe learning environ-
ment. In 2008, the law was consolidated with
other anti-discrimination acts within the new
Discrimination Act (2008), which encompasses a
broader range of measures to protect against dis-
crimination and bullying.

In the USA, the primary focus of bullying
prevention and intervention efforts is on em-
powering educators and mentors, supported by
professional and medical organisations, to raise
awareness about bullying both in and outside of
schools and to highlight its negative impacts on
students’ health and society as a whole. Key as-
pects include student education, the implemen-
tation of anti-bullying policies, active reporting
of incidents, and the provision of support services.
Many US universities have implemented effective
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anti-bullying initiatives through programs such
as “Not on My Campus” (ADL, n.d.), which aim to
foster a culture of respect, understanding, and re-
porting of bullying incidents.

In Germany, where, according to S. Fischer
& L. Bilz (2024), 14% of surveyed students have
experienced bullying at school and 7% have re-
ported cyberbullying, online platforms are used
to report bullying incidents and provide psycho-
logical support to victims. These resources allow
students to anonymously report potential bully-
ing cases, increasing comfort and safety for those
who wish to share their experiences. Psycholog-
ical support can also be accessed through these
platforms, where victims can receive confidential
counselling from professionals.

In the United Kingdom, the issue of bully-
ing is addressed from the very first day of school.
Strategies to combat this issue have been devel-
oped since the 1980s, and all educational institu-
tions are mandated to have anti-bullying policies
in place (Harrison et al.,, 2020). Many countries,
including the USA, Canada, and the United King-
dom, have implemented specialised programs
aimed at raising awareness about bullying
among students and staff. One such example is
the “Bystander Training” program, which educates
students on how to intervene actively when they
witness bullying (Wolke & Lereya, 2015). Fur-
thermore, universities in the USA, Germany, and
Canada offer a variety of psychological support
programs for students who have been victims of
bullying. These programs may include individual
counselling, group therapy, and specialised ses-
sions for students experiencing stress related to
bullying (Waseem & Nickerson, 2023). Psycholo-
gists and social workers conduct training sessions
for students, discussing conflict resolution strate-
gies and developing emotional intelligence skills.

In Kazakhstan, where specific legislation to
address bullying in educational institutions is
absent, incidents are handled by a special coun-
cil composed of elected academic staff (Naz-
archuk, 2021). One approach to bullying preven-
tion involves programs focused on developing

Vlasenko

communication skills, conflict resolution abilities,
and resilience. Successful anti-bullying initiatives
such as the “Bullying Prevention Program’, “KiVa”,
“Friendly Schools”, “Anti-bullying - prevention
and intervention”, and the Farsta Method, imple-
mented in Norway, Finland, the USA, and Sweden,
incorporate role-playing activities where partici-
pants assume the roles of both victim and bully,
as well as writing exercises exploring the victim’s
perspective (Olkhova, 2023).

Norway provides another successful exam-
ple. The programme by D. Olweus (2009) has
demonstrated high effectiveness, reducing bul-
lying incidents by 30-50%. This initiative made
mandatory for all educational institutions, em-
phasises peaceful communication within defined
boundaries rather than punitive measures. In
Norway and Sweden, a three-way agreement is
signed at the beginning of the academic year by
students, their parents, and the school adminis-
tration. This agreement fosters greater account-
ability and commitment among all stakeholders
(Nazarchuk, 2021).

Spain has also been actively addressing the
issue of bullying. The country has implemented
programs that involve role-playing exercises,
workshops, and group discussions, allowing stu-
dents to explore different aspects of bullying.
These activities provide students with oppor-
tunities to express their thoughts and feelings,
as well as learn how to support each other in
challenging situations. Under the Organic Law
of Spain (2015), bullying is classified as a crime
punishable by imprisonment of between three
months and two years. Moreover, bullying is one
of the most prevalent forms of aggressive behav-
iour (Saneleuterio et al., 2023).

Each of the approaches discussed reflects a
unique strategy for combating bullying in univer-
sities and schools. However, a common factor is
the active support from administration, faculty,
students, and psychological services, contributing
to effective bullying prevention and intervention.
Thus, international experiences demonstrate that
effective bullying prevention and intervention
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require the integration of various aspects - from
education and support to legislative initiatives
and active participation of all members of the
educational community. This comprehensive ap-
proach enables the creation of a safe and sup-
portive environment for all students.

Conclusions

Bullying remains one of the most pressing and
concerning issues in educational settings, as it has
a direct impact on the physical and psychological
well-being of young people, posing serious threats
to their development. According to UNICEF data,
a significant proportion of students in Ukraine
are victims of bullying, necessitating immediate
and comprehensive measures to address this
problem. Bullying not only affects the personal
well-being of victims but also has long-term con-
sequences, which may include depression, anxiety
disorders,and low self-esteem. Given this, preven-
tive measures aimed at raising awareness of bul-
lying, creating effective mechanisms for anony-
mous reporting of incidents, and providing timely
support to victims are of paramount importance.

The implementation of successful anti-bul-

all educational stakeholders foster a culture of
responsibility, mutual understanding, and respect
among students and staff. They not only facili-
tate prompt responses to bullying incidents but
also actively prevent them through education,
training, and psychological support. Combating
bullying is a complex and multifaceted challenge
that requires the combined efforts of universi-
ties, students, faculty, parents, and even the wider
community. Only through the integration of com-
prehensive measures, including the adoption of
international experiences and practices, can a
safe and supportive educational environment be
created. This approach will enable young people
to develop in a setting where they can learn and
self-actualise without fear, anxiety, or psycholog-
ical pressure, thereby fostering their holistic de-
velopment. Future research should focus on eval-
uating the effectiveness of specific interventions,
such as training programs, interactive activities,
and anonymous reporting channels. This will be
crucial in identifying the most effective practices
for preventing and addressing bullying.

Acknowledgements

lying programs, such as those in Norway and  None.

Sweden, demonstrates the effectiveness of a

systematic approach to addressing this issue. Conflict of Interest

Programs that emphasise collaboration among  None.

References

[1] Al,S.I., & Begum, N. (2022). The Relationship between cyberbullying and mental health among
university students. Sustainability, 14(11), article number 6881. doi: 10.3390/su14116881.

[2] Andreenkova, V., et al. (2019). Combating bullying in educational institutions: A systemic approach.
Methodological manual. Kyiv: Agency “Ukraine”.

[3] Chaikivskyi, M. (2024). Prevention of bullying as a field of work of a school psychologist. (Work on
obtaining a bachelor’s degree, Ternopil Ivan Puluj National Technical University, Ternopil, Ukraine).

[4] Dragomanov Ukrainian State University. (2023). Regulations on the prevention of bullying. Retrieved
from https://surl.li/pzdhit.

[5] Fedorchenko, T. (2023). Bullying prevention among school students in institutions of general
secondary education as a pedagogical problem. Theoretical and Methodical Problems of Children
and Youth Education, 27(2), 253-267. doi: 10.32405/2308-3778-2023-27-2-253-267.

[6] Fischer, SM., & Bilz, L. (2024). Traditional bullying and cyberbullying at schools in Germany:

Results of the HBSC study 2022 and trends from 2009/10 to 2022. Journal of Health Monitoring,
9(1),42-61.doi: 10.25646/11872.

Humanities Studios: Pedagogy, Psychology, Philosophy. 2024. Vol. 12, No. 3


https://doi.org/10.3390/su14116881
https://mon.gov.ua/static-objects/mon/sites/1/zagalna%20serednya/protidia-bulingu/2019-11-25-protydiy-bullingy.pdf
https://mon.gov.ua/static-objects/mon/sites/1/zagalna%20serednya/protidia-bulingu/2019-11-25-protydiy-bullingy.pdf
https://elartu.tntu.edu.ua/handle/lib/46111
https://udu.edu.ua/resursy/normatyvni-dokumenty/nakaz/polozhennia-pro-zapobihannia-bulinhu
https://doi.org/10.32405/2308-3778-2023-27-2-253-267
https://doi.org/10.25646/11872

[7]

(8]

[°]
[10]

[11]

[12]
[13]
[14]
[15]
[16]
[17]

[18]

[19]
[20]
[21]
[22]

[23]

[24]

Vlasenko

Goémez-Galan, J., Lazaro-Pérez, C., & Martinez-Lopez, J.A. (2021). Trajectories of victimization
and bullying at university: Prevention for a healthy and sustainable educational environment.
Sustainability, 13(6), article number 3426. doi: 10.3390/su13063426.

Harrison, M., Fox, C.L.,, & Hulme, J. (2020). Student anti-bullying and harassment policies
at UK universities. Journal of Higher Education Policy and Management, 42(5), 547-562.
doi: 10.1080/1360080X.2020.1767353.

Havrysh, 0. (2022). Bullying in the Ukrainian student environment: Sociocultural and institutional
factors. Psychology and Education, 43(2), 111-126.

Hrytsenko, 0.M. (2022). Psychological consequences of bullying among students. Journal of Mental
Health, 18(3), 110-125.

Hysing, M., Askeland, K.G., La Greca, A.M., Solberg, M.E., Breivik, K., & Sivertsen, B. (2021). Bullying
involvement in adolescence: Implications for sleep, mental health,and academic outcomes. Journal
of Interpersonal Violence, 36(17-18). doi: 10.1177/0886260519853409.

Institute of Socio-Cultural Management (ISCM). (2021). Measures to counteract bullying in the
student environment. Retrieved from https://surl.li/sfxyto.

Melnyk, N. (2020). Sociocultural factors of bullying among students. Ukrainian Pedagogical Journal,
37(4),59-75.

Mikheieva, L., & Kuleshova, 0. (2022) Bullying in educational institutions: Causes and ways to
overcome. Psychology Travelogs, 1,134-151. doi: 10.31891/PT-2022-1-9.

Nazarchuk, K. (2021). Bullying as a form of social deviation in the student environment. (Abstract of
qualification work for obtaining the second (master’s) level of higher education, Mykolayiv).
NULES of Ukraine. (2023). Prevention of bullying in the student environment. Retrieved from https://
nubip.edu.ua/node/134538.

Official website of Anti-Defamation League (ADL). (n.d). Retrieved from https://
notoleranceforantisemitism.adl.org/.

Olkhova, V. (2023). Directions of socio-pedagogical work to prevent bullying among adolescents
in_general secondary education institutions. In Scientific search strategies in social work, social
pedagogy, and social education: The multifunctionality of ideas. Proceedings of the 1% All-Ukrainian
scientific and practical conference of higher education students and young scientists (pp. 147-150).
Ternopil: Ternopil Volodymyr Hnatiuk National Pedagogical University.

Olweus, D. (2009). Understanding and researching bullying: Some critical issues. Handbook of bullying
in schools. London: Routledge.

Order of the Ministry of Education and Science of Ukraine No. 1646 “Some Issues of Responding
to Cases of Bullying and Applying Educational Measures in Educational Institutions”. (2019,
December). Retrieved from https://zakon.rada.gov.ua/laws/show/z0111-207?lang=en#Text.
Organic Law of Spain. (2015, March). Retrieved from https://www.boe.es/eli/es/lo/2015/03/30/1.
Pishchenko, G., & Solovey, O.(2022). Bullying as an object of criminological research. Criminalistics
and Forensics, 67,177-187. doi: 10.33994/kndise.2022.67.20.

Saneleuterio, E., Lopez-Garcia-Torres, R., & Fernandez-Ulloa, T. (2023). Forestalling bullying in
primary and secondary schools in Spain. Athens Journal of Education, 10(1), 9-26. doi: 10.30958/
aje.10-1-1.

Sayed, S., Abuelela, L., Sarhan, A., & EL Demerdash, D. (2023). Cyberbullying among university
students during the E-learning transformation era: The role of the student-teacher relationship
and virtual classroom community. Research in Community and Public Health Nursing, 34(2), 135-146.
doi: 10.12799/rcphn.2023.00038.

Humanities Studios: Pedagogy, Psychology, Philosophy. 2024. Vol. 12, No. 3


https://doi.org/10.3390/su13063426
https://doi.org/10.1080/1360080X.2020.1767353
https://doi.org/10.1177/0886260519853409
https://www.lac.org.ua/%D0%B7%D0%B0%D1%85%D0%BE%D0%B4%D0%B8-%D0%BF%D1%80%D0%BE%D1%82%D0%B8%D0%B4%D1%96%D1%97-%D0%B1%D1%83%D0%BB%D1%96%D0%BD%D0%B3%D1%83-%D0%B2-%D1%81%D1%82%D1%83%D0%B4%D0%B5%D0%BD%D1%82%D1%81%D1%8C%D0%BA/
https://doi.org/10.31891/PT-2022-1-9
https://nubip.edu.ua/node/134538
https://nubip.edu.ua/node/134538
https://notoleranceforantisemitism.adl.org/
https://notoleranceforantisemitism.adl.org/
http://dspace.tnpu.edu.ua/jspui/handle/123456789/30145?locale=uk
http://dspace.tnpu.edu.ua/jspui/handle/123456789/30145?locale=uk
https://www.taylorfrancis.com/chapters/edit/10.4324/9780203864968-3/understanding-researching-bullying-dan-olweus
https://www.taylorfrancis.com/chapters/edit/10.4324/9780203864968-3/understanding-researching-bullying-dan-olweus
https://www.boe.es/eli/es/lo/2015/03/30/1
https://doi.org/10.33994/kndise.2022.67.20
https://doi.org/10.30958/aje.10-1-1
https://doi.org/10.30958/aje.10-1-1
https://doi.org/10.12799/rcphn.2023.00038

Pedagogy | Ukrainian and international practices...

[25] Shatyrko, L.O., & Moizrist, O.M. (2023). Psychological tools for preventing intimidation and bullying
in the school environment: A practicum. Kyiv: H.S. Kostiuk Institute of Psychology of the National
Academy of Pedagogical Sciences of Ukraine.

[26] Sovenko, O., & Balkova, N. (2024). Educational hour “Let’s say NO to bullying!” in Sumy Interregional
Higher Vocational School. Retrieved from https://surl.li/etjjtk.

[27] Sweden National Law No. 2006:67 “The Act Prohibiting Discrimination and Other Forms of
Degrading Treatment of Children and School Students”. (2006, February). Retrieved from https://
www.riksdagen.se/sv/dokument-och-lagar/dokument/svensk-forfattningssamling/lag-200667-
om-forbud-mot-diskriminering-och_sfs-2006-67/.

[28] Sweden National Law No. 2008:567 “Discrimination Act” (2008, June). Retrieved from
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/svensk-forfattningssamling/
diskrimineringslag-2008567_sfs-2008-567/.

[29] Tight, M. (2023). Bullying in higher education: An endemic problem? Tertiary Education and
Management, 29(4), 123-137. doi: 10.1007/s11233-023-09124-7.

[30] UNICEF. (2019). Addressing cases of bulling in education facilities: Systematic approach. Retrieved
from  https://www.unicef.org/ukraine/en/reports/addressing-cases-bulling-education-facilities-
systematic-approach.

[31] Waseem, M., & Nickerson,A.(2023).Bullying: Issues and challenges in prevention and intervention.
Current Psychology, 43,9270-9279. doi: 10.1007/512144-023-05083-1.

[32] Wolke, D., & Lereya, S.T. (2015). Long-term effects of bullying. Archives of Disease in Childhood,
100(9), 824-828. doi: 10.1136/archdischild-2014-306667.

[33] Yanishevska,K., & Tymoshenko, O.(2018). Some problems of counteracting bullying in Ukraine and
ways of solving them. Legal Novels, 4,270-275.

Humanities Studios: Pedagogy, Psychology, Philosophy. 2024. Vol. 12, No. 3


https://lib.iitta.gov.ua/id/eprint/738001/1/%D0%97%D0%B0%D0%BF%D0%BE%D0%B1%D1%96%D0%B3%D0%B0%D0%BD%D0%BD%D1%8F%20%20%D0%B1%D1%83%D0%BB%D1%96%D0%BD%D0%B3%D1%83%20%D0%B2%20%D1%88%D0%BA%D1%96%D0%BB%D1%8C%D0%BD%D0%BE%D0%BC%D1%83%20%D1%81%D0%B5%D1%80%D0%B5%D0%B4%D0%BE%D0%B2%D0%B8%D1%89%D1%96_2023.pdf
https://lib.iitta.gov.ua/id/eprint/738001/1/%D0%97%D0%B0%D0%BF%D0%BE%D0%B1%D1%96%D0%B3%D0%B0%D0%BD%D0%BD%D1%8F%20%20%D0%B1%D1%83%D0%BB%D1%96%D0%BD%D0%B3%D1%83%20%D0%B2%20%D1%88%D0%BA%D1%96%D0%BB%D1%8C%D0%BD%D0%BE%D0%BC%D1%83%20%D1%81%D0%B5%D1%80%D0%B5%D0%B4%D0%BE%D0%B2%D0%B8%D1%89%D1%96_2023.pdf
http://mvpu.edukit.sumy.ua/Files/downloadcenter/%D0%92%D0%B8%D1%85%D0%BE%D0%B2%D0%BD%D0%B0%20%D0%B3%D0%BE%D0%B4%D0%B8%D0%BD%D0%B0%20%D1%81%D0%BA%D0%B0%D0%B6%D0%B5%D0%BC%D0%BE%20%D0%B1%D1%83%D0%BB%D1%96%D0%BD%D0%B3%D1%83%20%D0%9D%D0%86.pdf
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/svensk-forfattningssamling/lag-200667-om-forbud-mot-diskriminering-och_sfs-2006-67/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/svensk-forfattningssamling/lag-200667-om-forbud-mot-diskriminering-och_sfs-2006-67/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/svensk-forfattningssamling/lag-200667-om-forbud-mot-diskriminering-och_sfs-2006-67/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/svensk-forfattningssamling/diskrimineringslag-2008567_sfs-2008-567/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/svensk-forfattningssamling/diskrimineringslag-2008567_sfs-2008-567/
http://dx.doi.org/10.1007/s11233-023-09124-z
https://www.unicef.org/ukraine/en/reports/addressing-cases-bulling-education-facilities-systematic-approach
https://www.unicef.org/ukraine/en/reports/addressing-cases-bulling-education-facilities-systematic-approach
http://dx.doi.org/10.1007/s12144-023-05083-1
https://doi.org/10.1136/archdischild-2014-306667
http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?I21DBN=LINK&P21DBN=UJRN&Z21ID=&S21REF=10&S21CNR=20&S21STN=1&S21FMT=ASP_meta&C21COM=S&2_S21P03=FILA=&2_S21STR=prno_2018_4_43
http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?I21DBN=LINK&P21DBN=UJRN&Z21ID=&S21REF=10&S21CNR=20&S21STN=1&S21FMT=ASP_meta&C21COM=S&2_S21P03=FILA=&2_S21STR=prno_2018_4_43

Vlasenko

YKpaiHCbKUiA Ta MXHapogHui aoceig npodinakTukm
Ta NPOTUAIT 6yNiHry y CTYA€HTCbKOMY CepeZoBuLLi

KapiHa BnaceHko

KaHamaaT neparoriyHmMx Hayk, OOLEHT

HauioHanbHui yHiBepcuTeT BiopecypciB i NpMPOAOKOPUCTYBAHHS YKpaiHu
03041, Byn. lepois O6opoH#, 15, M. Kuis, YkpaiHa
https://orcid.org/0000-0002-4190-8192

AHoTauifi. CyyacHe CycninbCTBO CTUKAETHCA 3 Pi3KMM 3pOCTaHHAM BUMAAKiB HACUIbCTBA, AUCKPUMIHALLT
Ta NCUMXONOFIYHOro TUCKY, 0c06IMBO cepea MONOAi. byniHr y cTyAeHTCbKOMY CepefloBULL CTaB CEPIMO3HOK
couianbHol npobnemoto, WO BMAMBAE Ha Gi3M4He | MCUXiYHE 3[0pOBS CTYAEHTIB, iXHI akaaeMiyHi
[OCSrHEHHS Ta 3arafbHy AKiCcTb XuUTTA. [pobnema ByniHry cepes CTyAeHTIB CTA€ Aefani akTyabHILIOH,
i BXMBAKTLCA 3aX04M ANS CTBOPeHHS 6e3neyHoro oCBiTHbOro cepefnoBuiia. MeTow pgocniaxeHHs 6ys
aHani3 yKpaiHCbKOro Ta MiXHApOAHOro AOCBiAYy MpOdiNakTMKM Ta NpPOTUAIT ByniHry y CTYAEHTCbKOMY
cepenoBULLI 3apagu BU3HAYEHHS ePEKTUBHUX METOLIB, CTpATEriM i NPaKTUK AN8 CTBOPEHHS 6e3neyHoro
Ta NiATPUMYKYOro OCBiTHbOrO cepenoBuila. B YkpaiHi 3aknagy oCBITM BNPOBAmXYTb TPEHIHIK,
iHTepaKTUBHI AMCKYCii Ta aHOHIMHI KaHaNW AN NOBIAOM/EHHS NPO BUMAAKU LIbKYBAHHS, CPUA0UM 0OMiHY
[OCBiOM cepef, CTyAeHTiB. [locBif, iHWMX KpaiH, 30KkpeMa KpaiH €Bponu, AEMOHCTPYE WUPOKUI CNEKTp
epeKTUBHUX NporpaM, BKAHOYAUM 3aKOHOAABYI iHiLLiaTMBM, NCUXONOTIYHY NIATPUMKY Ta aKTMBHY y4acTb
YCiX y4acHMKIB OCBiTHbOro npouecy. lNpodinaktnka 6yniHry posrnsaanacs sk 6aratorpaHHMi npouec,
L0 BMMAra€e KOMMIEKCHOro MNigxony, BK/HoYauM NiaBuLLEeHHS 06i3HAHOCTI Ta CTBOPEHHS iHKJTI03UBHOMO
cepenoBuLA. AKLEHTOBAHO YBary Ha BaX/IMBOCTi CMiIbHUX 3YCUIIb YHIBEPCUTETIB, CTYAEHTIB, BUKNaAaYiB
i 6aTbKiB Yy 60p0OTb6i 3 BYNiHIOM, WO € KPUTUUHO BAXIUBUM AN GOPMYBaHHS NMO3UTUBHOIO HaBYaNbHOMO
KnimMaTty. TakoX Mo4aHO pekoMeHAauii Woao BNPOBAAKEHHS YCMIWHMX MDKHAapOAHMX NPaKTWK, LO
MOXYTb AOMOMOITU 3HU3UTU PiBEHb LbKYBAHHSA Cepef CTYAEHTCbKOI Monofi. Po3rnsHyTo npuknagu
yCMilWHUX NporpaM y Takux KpaiHax, sk Lsewis ta Hopeerig, Bennka bputaHia, HimeuuunHa, aki peanisytotb
CUCTEMATUYHMI Niaxig 4O NpPodinakTMkK ByniHry Yepes HaBYaHHSA, MefiaLilo Ta CniBNpaulo Mix ycima
Yy4aCHUKaMM OCBITHbOrO Mpouecy. 3aKLLEHTOBAHO YBary Ha akKTMBHIM y4acTi BCiX 3auiKaBAeHUX CTOPiH
y 60poTbbi 3 ByniHrom, agxe nuwe CinbHUMKU 3yCUANSMU MOXHa CTBOpPUTK Be3neyHe Ta NiaATpuMytoye
OCBITHE CcepenoBuLLe

KniouoBi cnoBa: Hacunng; CTyLeHTU; OCBITHE CepeaoBuLLE; NCUXONOTIYHA NIATPUMKA; aHTMOYNiHroBa
nporpaMa; iHK3MBHICTb; 6e3neka
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