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Abstract. This article focused on the problem of fostering a culture of academic integrity among
students in higher education institutions. The aim of the article was to analyse scientific approaches
to revealing the essence of academic integrity as an effective tool for improving the quality of higher
education. General scientific and special methods were used for the research: scientific abstraction,
comparative analysis, induction and deduction, surveys, questionnaires, interviews, observation, and
logical generalisation. It was substantiated that the fundamental component of the educational
process was the culture of academic integrity of students, which contributes to fostering responsibility
and honesty. The stages of fostering a culture of academic integrity among students were analysed:
informing, training, integration into the educational process, control and assessment, support and
motivation. An analysis of favourable conditions for fostering a culture of academic integrity among
students was presented: educational environment, policies and rules, student motivation, the role
of teachers, monitoring and evaluation, communication and cooperation. The role of scientific and
pedagogical workers, educational institution administration and students in ensuring compliance with
academic ethics standards, methods and technologies that promoted the development of academic
integrity, including the integration of relevant standards into curricula, the introduction of codes of
honour, the organisation of training and seminars for students, and the use of modern digital tools to
detect cases of plagiarism. Recommendations were made for improving the educational environment
aimed at supporting a culture of academic integrity among students. The study expanded the scientific
knowledge about academic integrity as an effective tool for improving the quality of higher education.
The results of the study can be used in scientific theoretical research on improving academic integrity
policies at the institutional and individual levels
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learning motivation
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Introduction

Academic integrity is the foundation of quality
education and trust in higher education institu-
tions. Violations of academic integrity, such as
plagiarism or data fabrication, diminish the value
of knowledge and scientific results. In the digital
age, it is particularly important to foster a cul-
ture of responsibility and honesty, which is why
studying this topic was relevant for ensuring an
effective and ethical educational process.

T. Bretag (2020) described the challenges
faced by renowned scientists in relation to ac-
ademic integrity; specific cultural contexts were
considered, as well as how to identify serious
violations of academic integrity and promote a
culture of integrity. The researchers’ works em-
phasise the need to create effective policies,
ethical training programmes and technological
tools to prevent plagiarism and other violations,
and also pay considerable attention to the expe-
rience of universities in different countries that
are developing their own approaches to foster-
ing academic integrity. In particular, C. De Maio
& K. Dixon (2022) analysed integrity research in
Australia with a focus on policies and strategies
in educational institutions and recommended a
combination of strategies to promote and sup-
port a culture of academic integrity in higher
education now and in the future. D. Waryold &
J. Lancaster (2023) developed a code of conduct
for students, described ethics and decision-mak-
ing, and summarised the latest thinking on the
culture of academic integrity. S. Eaton (2021)
justified academic integrity from the perspective
of teaching and learning and offered a compre-
hensive understanding of various aspects of pla-
giarism with a special focus on higher education
to benefit the entire university community, as
well as practical advice on combating plagia-
rism in higher education institutions. J. Wahle et
al. (2022) investigated the use of paraphrasing
tools to conceal plagiarism, which is a serious
threat to academic integrity, and demonstrat-
ed that automated classification eliminates the
shortcomings of widely used text comparison

systems, such as |. Glendinning (2022), Based
on own research and that of other scholars, ap-
proaches are proposed that may be useful in dif-
ferent contexts to successfully develop and im-
plement academic integrity policies.

Despite the significant contribution of schol-
ars to the study of academic integrity, some as-
pects remain under-researched, in particular
the cross-cultural aspects of academic integrity.
Although there is a certain amount of research
on the influence of cultural factors on attitudes
towards integrity, there is a need for a deeper ex-
amination of how national traditions, values, and
educational systems affect the observance of eth-
ical standards in different countries. The growing
use of technology and online education creates
new challenges related to integrity, so phenome-
na such as the use of artificial intelligence to cre-
ate academic works and the development of ef-
fective digital tools to prevent violations require
further study. The psychological factors that in-
fluence the choice of students and academic staff
to adhere to or violate the principles of integrity
have not been sufficiently studied.

The contribution of scientists to the study
of academic integrity was notable. Ukrainian
scientists contribute to the dissemination of
knowledge and best practices in the study of
integrity at the international level. In particu-
lar, O. Poliak & T. Tsivrkun (2022) researched the
concept of “academic integrity” in Ukraine and
Germany, compared the basic principles of ac-
ademic integrity in these countries, and proved
that Ukraine can rely on Germany’s experience
in developing academic integrity.

Kyiv Regional Centre of the National Academy
of Sciences of Ukraine (2021) presented the find-
ings of scientists on various aspects of academic
integrity, in particular, the causes and consequenc-
es of academic dishonesty; the effectiveness of
educational and institutional mechanisms for pre-
venting violations; fostering a culture of integri-
ty among students, teachers and researchers; the
role of digital tools and technologies in detecting
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plagiarism and monitoring integrity; the impact
of academic integrity on the quality of education,
science and society. Research by Ukrainian scien-
tists is aimed at improving policies and practices
to ensure transparency and trust in the academic
environment. N. Partyko et al. (2024) examined the
academic integrity of students in the context of the
use of artificial intelligence tools and discussed
ways to ensure academic integrity. L. Filipenko et
al. (2023) outline the main aspects of academic in-
tegrity compliance by teaching and research staff
in educational institutions and analyse the main
provisions of Ukrainian legislation regulating the
process of ensuring academic integrity in Ukraine.

However, the problem of fostering a culture
of academic integrity among higher education
students remains insufficiently studied. Therefore,
the aim of this study was to analyse contemporary
scientific approaches to the concept of “academic
integrity”, identify the key factors in its fostering
during the professional training of students, and
offer practical recommendations for improving
the educational environment that promotes the
development of ethical behaviour.

Materials and Methods

The following methods were used for the study:
the method of scientific abstraction to substanti-
ate the basic conceptual framework of academic
integrity; comparative analysis to study the evo-
lution of approaches to defining the essence of
the concept of academic integrity; induction and
deduction to establish the prerequisites for form-
ing an effective tool for improving the quality
of higher education; the method of analogy to
compare existing scholarly approaches; and the
method of logical generalisation to formulate
conclusions based on the research results.

The survey was conducted between October
and December 2023. 628 third and fourth-year
students from the Humanities and Pedagogical
Faculty of the National University of Life and
Environmental Sciences of Ukraine (NULES) par-
ticipated in the survey, representing various spe-
cialisms (“International Relations”, “Journalism”,

Shynkaruk
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“Social Work’, “Psychology”, “Professional Educa-
tion”). This selection was made given that the
academic discipline “Fundamentals of Academic
Integrity” is studied by students on different pro-
grammes from the first to the second year. The
average age of the respondents was 19-22 years.
The surveys were both individual, conducted
using Google Forms and interviews, and group-
based, conducted using the method of focus
groups, case studies, observation, experiments,
sociological surveys, project work, and so on.

In total, there were 26 experts from among
the academic staff of the Humanities and Peda-
gogical Faculty, specialists from the educational
and research departments, and the NULES library.
Each expert had at least 10 years of experience
working in a higher education institution. Re-
garding the ethics of the study, the composition
of the survey participants and the conditions of
its conduct were pre-approved by the ethics com-
mittee. All participants were informed in advance
of their right to refuse to participate without any
negative consequences for their status. All partic-
ipants, however, gave their consent to participate
in the study (ICC/ESOMAR International Code,
2016). The first stage of the study began with
the development and conduct of a questionnaire
with open and closed questions for the survey of
higher education students. This allowed for the
collection of data on the level of awareness, atti-
tudes, and practices of academic integrity among
students and to determine their level of knowl-
edge about the principles of academic integrity
and their attitudes towards violations (plagiarism,
cheating, falsification of results, etc.).

The next method used was the focus group
method, which allowed for a deeper understand-
ing of students’ attitudes, opinions, and behav-
iour regarding academic integrity. Focus groups
(6-12 people) were used to gather detailed informa-
tion about students’ experiences, their perception
of academic integrity rules, their attitudes towards
violations (plagiarism, cheating, data fabrica-
tion, etc.), nd the factors that influence their be-
haviour in the academic environment. Participants
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were voluntary students from the Humanities and
Pedagogical Faculty of NULES. The focus group
method provided multi-faceted information on stu-
dents’ attitudes towards academic integrity, which
became the basis for developing effective strate-
gies to enhance integrity in the learning process.

The in-depth interview method for study-
ing the culture of academic integrity of students
consisted of conducting detailed personal con-
versations with respondents. This allowed for
the collection of qualitative data on their beliefs,
motives, behaviour, and perception of the princi-
ples of academic integrity. This method provided
a deep analysis of students’ attitudes towards
ethical norms in learning; an understanding of
the context, including the influence of the social
environment, lecturers, and fellow students; and
the identification of barriers and motivations for
adhering to academic integrity. The in-depth in-
terviews were conducted in an informal atmos-
phere with open-ended questions, which facili-
tated a trusting conversation. The results helped
to develop recommendations for improving the
culture of integrity in the academic environment.

The observation method for studying the
culture of academic integrity of students helped
to systematically track student behaviour in the
educational process. The researcher recorded in-
stances of adherence to or violation of integrity
principles, such as honesty when completing as-
signments, avoiding plagiarism, and an ethical at-
titude towards assessment. The observation was
open (students knew about the study). Data was
collected by analysing interactions, learning ma-
terials, and situations (exams). This method pro-
vided a real picture of behaviour.

The experimental method for studying the
culture of academic integrity of students involved
the creation of controlled conditions to evaluate
the impact of certain factors or measures on stu-
dents’ attitudes and behaviour in the context of
academic ethics. The main stages were: hypoth-
esis formulation - defining the expected impact
of certain actions (for example, the introduction
of courses on academic integrity) on students;

sample selection: forming a group of participants
(@ control group and an experimental group);
conducting the experiment: introducing chang-
es only in the experimental group, for example,
conducting training sessions or lectures related
to the principles of integrity; data collection: sur-
veys, tests, or behavioural analysis of students be-
fore and after the experiment; and analysis of the
results: comparing the changes in the control and
experimental groups to evaluate the effective-
ness of the intervention. This method allowed for
the evaluation of the cause-and-effect relation-
ships between the intervention and the changes
in the culture of academic integrity.

Results and Discussion

The culture of academic integrity among students
as a component of the modern education system.
In the modern world, education is a key factor that
shapes the future of society; however, its quality
depends on adherence to the principles of aca-
demic integrity. The Academic Explanatory Dic-
tionary (1971) defines academic integrity as “high
moral purity and honesty” The Law of Ukraine
“On Education” (2017) defines it as “a set of ethi-
cal principles and legally defined rules by which
participants in the educational process must be
guided during learning, teaching, and carrying
out scientific (creative) activities to ensure trust
in the results of learning and/or scientific (crea-
tive) achievements”.

The development of a culture of academic
integrity in higher education students, in addition
to understanding the essence of ethical behav-
iour, involves students mastering certain knowl-
edge and skills. V. Vizniuk (2021) includes the
following among the academic integrity compe-
tencies of higher education students: “the ability
to act in professional and educational situations
from a position of academic integrity and profes-
sional ethics; to complete academic assignments
independently; to adhere to citation rules; to be
aware of the significance of academic integrity
norms; and to give a moral evaluation of one’s
own actions” It is substantiated that students’

Humanities Studios: Pedagogy, Psychology, Philosophy. 2025. Vol. 13, No. 3



mastering of the knowledge and skills for adher-
ing to the principles of academic integrity involves
the formation of an “integrity policy” at the high-
er education institution. This policy includes the
following components: “normative documents es-
tablishing integrity rules and regulating reactions
to manifestations of dishonesty; information and
advisory measures on academic integrity topics;
professional development for academic staff; re-
orientation of academic discipline syllabi towards
more practical assignments for students that
would preclude the possibility of academic dishon-
esty; and the introduction of technical checks of
written work using text comparison software”. The
foundation of quality education is academic integ-
rity, which includes the following values: honesty,
responsibility, and respect. Honesty ensures adher-
ence to the rules when writing assignments, sitting
exams, and preparing research projects; responsi-
bility is the understanding of the consequences
of academic fraud for personal development; and
respect is the recognition of the work of others and
correct referencing of sources.

Shynkaruk

The culture of academic integrity is an im-
portant component of the modern education sys-
tem, and therefore, its observance contributes to
the development of honest, responsible, and pro-
fessionally competent specialists who are capa-
ble of contributing to the development of society.
According to O. Guzhva (2017), it is substantiat-
ed that “the development of a culture of honest
learning is important for the development of all
education, but it is equally important for every
participant in the academic process: a school
student, a university student, or a lecturer, as it
directly affects the level and quality of the knowl-
edge they receive and the kind of specialists they
will become in the future”

The culture of academic integrity of students
precisely contributes to the development of re-
sponsibility, honesty, and critical thinking. There-
fore, its main aspects are respect for authorship,
independence in learning, honesty in interaction,
responsibility, respect for rules, fairness, collec-
tive ethics, and knowledge of rights and obliga-
tions (Table 1).

Table 1. Key aspects of academic integrity culture among students

Category Description

Examples of behaviour

Respect for
authorship

Recognising the ideas and work of others.

Referencing sources, citing correctly,
avoiding plagiarism.

Independence in

Completing assignments independently,

Taking exams without using cheat sheets,
completing one’s own projects and

learning without dishonest methods. )
assignments.
Honesty in Open and truthful communication with Providing accurate ”?fofma“o"
. . - ) about the reasons for missing classes
interaction students, teachers and administration.

or commitments.

Responsibility

Taking responsibility for one’s actions and
their consequences.

Completing assignments on time,
meeting deadlines, fulfilling obligations.

Respect for rules

Adhering to academic standards and rules
established by the educational institution.

Familiarity with academic integrity
policies, compliance with requirements
for writing papers.

Fairness

Ensuring equal conditions for all students.

Refusal of assistance during exams
or attempts to influence grades.

Interacting on the basis
of integrity, helping others without
compromising honesty.

Collective ethics

Sharing knowledge
during group projects, avoiding
encouraging others to break the rules.

Knowledge of rights
and obligations

Awareness of one’s rights and obligations
in the context of academic integrity.

Knowledge of the possibility of appealing
grades, compliance with rules
for publishing research results.

Source: compiled by the author based on O. Guzhva (2017)
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Academic integrity includes the obligation
of students to adhere to the rules of honest as-
sessment, independent completion of assign-
ments, and correct citation of sources in their
work. Such an approach contributes to the crea-
tion of a healthy educational environment. High-
er education institutions and academic staff play
an important role in popularising the values of
academic integrity by implementing a first-year
academic discipline “Fundamentals of Academic
Integrity” and by conducting training sessions and
seminars for students. From students themselves,
an awareness is expected that academic integrity
is not just a tool for achieving short-term goals,
such as sitting exams, but also a foundation for
building a long-term professional career.

A. Kyfenko & D. Sopova (2023) noted that “in
the European higher education and research space,
a comprehensive concept of academic integrity
exists that involves high-quality knowledge and
skills, protection of the student and their achieve-
ments, recognition and trust in the results of schol-
arly research, as well as the protection of intellec-
tual property rights”. The development of a culture
of academic integrity is an important aspect of the
educational process; however, this process is ac-
companied by a number of challenges. Based on
the results of observations of student behaviour
and surveys, the following key challenges were
identified: (1) low awareness of the principles of
academic integrity. Analysis shows that many stu-
dents are not sufficiently familiar with the concept
of academic integrity, its principles, and its impor-
tance, which may be a consequence of insufficient
attention to this issue in schools and universities;
(2) social pressure and stereotypes. Students of-
ten form the opinion that academic success is
more important than adherence to ethical norms,
and such beliefs are reinforced by real-life exam-
ples where cheating or plagiarism are perceived
as acceptable ways to achieve results; (3) lack of
effective control mechanisms. If anti-plagiarism
software is not implemented in universities, it
contributes to the spread of dishonest practic-
es among students; (4) insufficient support from

lecturers. Academic staff play a key role in culti-
vating integrity, but sometimes they themselves do
not adhere to these principles or do not know how
to effectively influence students in this aspect;
(5) motivational problems among students. Low
motivation for personal development often forces
students to resort to dishonest practices, such as
cheating or buying ready-made work; (6) the use
of new technologies for fraud. Technologies create
new challenges for ensuring integrity. For example,
students can use smartphones or other devices for
cheating, and also order work through specialised
platforms; (7) insufficient support from the insti-
tution’s administration. Without a clear academic
integrity policy and support from university lead-
ership, measures for its development may be insuf-
ficiently effective.

To overcome these challenges, it is necessary
to implement comprehensive measures, namely:
active student information campaigns about ac-
ademic integrity through lectures, training ses-
sions, and courses; the implementation of a clear
system of rules and consequences for violations;
involving academic staff as examples of ethical
behaviour; the use of modern technologies for
checking work and monitoring academic integri-
ty; and the creation of motivational programmes
that encourage honest learning. Overcoming the
challenges in fostering a culture of academic in-
tegrity is possible with a holistic approach from
all participants in the educational process.

The fostering of a culture of academic integri-
ty in students is an important process that affects
professional training, and therefore, the main as-
pect of this process is the creation of favourable
conditions (Table 2). Violations of the principles of
academic integrity by participants in the educa-
tional process are a significant problem in Ukraini-
an higher education institutions. The results of the
conducted surveys showed a significant difference
between students of different specialisms regard-
ing all forms of academic dishonesty. In particular,
a significantly higher number of surveyed students
from the “Psychology” specialism admitted to dis-
honest behaviour, including plagiarism.
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Table 2. Key areas for creating favourable conditions
for fostering a culture of academic integrity among students

Area Activity Expected outcome
1. Ensuring access to high-quality Improvmg students .kn.owledge_ and .
. . . . understanding of the principles of integrity.
Educational information resources and materials.

environment

2. Organising seminars and training

sessions on academic integrity.

Fostering awareness of the importance
of adhering to ethical standards
in educational activities.

1. Developing and implementing

clear rules on plagiarism,

Formulating transparent requirements

Policies and . R that are adhered to by all participants
cheating and other forms of violations. ; :
rules L in the educational process.
2. Determining the consequences for . . L
o C . Ensuring fairness and discipline.
violating the rules of academic integrity.
1. Encouraging students to work A . .
independently by promoting creative Increasing interest in learning
Student and developing critical thinking.
. and research-based approaches. ; .
motivation L . ; Enhancing the prestige
2. Recognising and rewarding achievements . .
] o . of honest academic behaviour.
in academic integrity.
1. Demonstrating ethical behaviour Teachers becoming
Role of and academic integrity by teachers. role models for students.
teachers 2. Providing individual feedback Supporting the development

to students on their work.

of self-control and responsibility skills.

1. Regular review
Monitoring and

evaluation 2. Use of technology

of academic integrity policies.

to check texts for plagiarism.

Updating rules in line with new challenges.
Reducing cases of academic dishonesty.

Communication
and
cooperation

1. Establishment of open dialogue between
students, teachers and administration.
2. Conducting information campaigns to
promote the principles of academic integrity.

Fostering trusting relationships
and a shared vision of integrity.
Raising awareness among all participants
in the educational process.

Source: compiled by the author based on T. Bretag (2020), S. Eaton (2021), O. Martyniuk (2021), C. De Maio, &

K. Dixon (2022), L. Filipenko et al. (2023)

A comparison of the prevalence of academ-
ic integrity violations among students indicates
that the highest level of plagiarism was record-
ed among students of the “Psychology” special-
ism (25%), while the lowest was in “Internation-
al Relations” (7%) (Table 3). Overall, the most

widespread form of academic dishonesty is data
fabrication, especially in Journalism (23%). At the
same time, incorrect citation is most character-
istic of International Relations students (30%),
which may indicate the difficulty of working with
foreign language sources.

Table 3. Comparison of the prevalence of cases of academic integrity violations among students

Forms Percentage of students from different specialties who committed academic dishonesty, %
of academic . . . Professional International
dishonesty Psychology Philology Journalism  Social work education relations
Plagiarism 25 20 20 15 12 7
Fabrication 16 16 23 18 15 1
of data
Copying 10 20 20 12 28 9
Improper use
of outside 12 21 18 24 13 10
help
Inaccurate 10 21 15 10 12 30
citation

Source: compiled by the author
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In fostering a culture of academic integrity
among students, educational programmes and
training sessions play a key role, as they are an
effective tool for forming ethical principles and
creating an integrity-based academic communi-
ty. They contribute to students’ awareness of the
importance of an honest approach to learning
and the responsible use of information sources.
They also influence the enhancement of students’
knowledge of academic integrity, the conse-
quences of its violation, and teach students how
to correctly reference sources and use ethical
research methods. Conducting training sessions
and discussions helps to form a culture of aca-
demic integrity at the community level, which al-
lows students to support one another in adhering
to ethical principles (Alieksieieva, 2024).

|. Todorova (2019) identified internal and ex-
ternal pedagogical conditions for organising edu-
cational activities in higher education institutions
based on the principles of academic integrity. The
external (organisational and pedagogical) condi-
tions combine circumstances and situations, while
the internal pedagogical conditions are deter-
mined by the individual-psychological personal
qualities of students and lecturers in a specific
higher education institution. The development of
skills plays an important role in fostering a culture
of academic integrity among students, as practi-
cal abilities help to implement the principles of
honesty, responsibility, and ethics in learning.
The development of creative thinking skills helps
students create unique work and ideas that meet
academic integrity standards, correctly reference
sources, work with electronic resources, verify
information for authenticity, and use software to
check text originality. The purposeful develop-
ment of skills not only contributes to the forma-
tion of academic integrity but also creates a foun-
dation for students’ future professional success.

|.Varava (2020) identified preparing students
for scholarly research based on the principles of
academic integrity as one of the important com-
ponents of the educational process. The scholar
developed a pedagogical technology “for forming

the readiness of higher education students for
scholarly research based on academic integrity’,
which involves the interaction of lecturers at the
higher education institution “aimed at the forma-
tion and development of the student’s personality
as a future scholar and/or specialist who is guid-
ed by integrity principles in their work”.

Communication and partnership are also
important elements in fostering a culture of ac-
ademic integrity among students. Communication
provides open information for students about
academic integrity through lectures, seminars,
informational materials, and discussions, while
partnership ensures collaboration between aca-
demic staff, administration, and students, which
may include joint development of honour codes
and involving students in the creation of integ-
rity policies. Together, these elements contrib-
ute to motivation for honest learning and the
creation of trust and mutual respect. The schol-
ar D. Sopova (2020) described ways to motivate
honest learning at university, namely: creating
problem-based situations in seminars or prac-
tical classes that make dishonest behaviour im-
possible and stimulate students to find creative
solutions; a culture of communication between
lecturers and students based on respect and in-
teraction; teaching material in a poly-dialogue
format with lively discussion of situations and
specific materials; and unusual, interactive forms
of conducting classes.

The foundation for the development of ac-
ademic integrity in students is the recognition
of integrity, which means adherence to honesty,
fairness, and responsibility in the educational pro-
cess. This contributes to the development of moral
qualities, critical thinking, and professional ethics
in students, ensuring quality education and trust
in the academic community. Higher education in-
stitutions should practise rewarding students for
success in learning and scholarly research that is
completed honestly, as public recognition of in-
tegrity is the foundation of professional success.
According to the National Agency for Quality As-
surance of Higher Education (2025), a stimulus for
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higher education students to adhere to academ-
ic integrity is the formation of an integrity-based
educational and scientific environment at higher
education institutions, which includes: “training
for all participants in the educational process; the
application of effective tools and procedures for
checking academic works for signs of academic in-
tegrity violations; timely response to reports of ac-
ademic integrity violations; and the application of
effective procedures for decision-making on issues
of ensuring academic integrity”. Stages of fostering

Shynkaruk

a culture of academic integrity in students. The
development of a culture of academic integrity in
students occurs gradually through informing them
about academic integrity, teaching academic writ-
ing and critical thinking skills, creating a support-
ive environment, practical application of integrity
norms, implementing assessment and monitor-
ing systems, and continuous improvement of ap-
proaches based on feedback, which ensures the
development of responsibility, mutual respect, and
a conscious attitude towards learning (Table 4).

Table 4. Stages of forming a culture of academic integrity of students

Stage Objective

Methods and tools

Expected results

Raising students’
Information awareness of the principles
of academic integrity.

Lectures, training sessions,
seminars, informational
materials (booklets, videos,
presentations).

Understanding the basic principles
of academic integrity and their
importance for education
and professional activity.

Fostering practical skills

Practical classes, situation

Ability to identify violations

Training for maintaining modelling, case studies, of integrity and avoid them
academic integrity. essay writing. in one’s own educational activities.
In.tegratlon Incorporating the principles Policy qevelopment, Systematic adherence
into the 2 L evaluation systems, - .
. of academic integrity into o ) . to the principles of academic
educational . plagiarism checks, involving . L . :
all aspects of learning. . ) integrity in learning and evaluation.
process students in project work.
Monitoring . - Use of ant.|-p|ag|ar|sm Minimising cases of academic
Ensuring monitoring software, independent . ; .
and . . . . . dishonesty, increasing trust
) of integrity compliance. evaluation, work of ethics . .
evaluation . in the education system.
committees.
Support and Creating _con_dl_tlons Encouraging studen’_(s, Fostering positive motivation
A for maintaining awards for academic . -
motivation for ethical behaviour.

academic integrity.

achievement.

Source: compiled by the author based on P Brennecke (2010), O. Martyniuk (2021), N. Antonyuk & N. Pushkar (2022),

Yu. Boychuk (2022)

The information stage is key to fostering a
culture of academic integrity, as it provides stu-
dents with the necessary knowledge about eth-
ical standards and rules of conduct in the aca-
demic environment. At this stage, students are
introduced to the concepts of plagiarism, correct
citation, academic responsibility, and the conse-
quences of violating integrity principles. O. Mar-
tyniuk (2021) developed a course on academic
writing for this purpose, which aims “to form an
academic culture in higher education students, to
introduce them to the basics of academic writing,
and to the rules for formatting scholarly work in
compliance with academic integrity”. The learning

stage is an important component in the process
of fostering a culture of academic integrity in stu-
dents, as it is at this stage that the foundations of
behaviour, values, and skills are laid that define
ethical standards in the educational environment.
Therefore, the course developed for first-year
students is a key tool in cultivating academic in-
tegrity from the first days of study at the higher
education institution, providing not only knowl-
edge and skills but also shaping values that will
accompany students throughout their lives.

The integration into the educational pro-
cess stage is fundamental for fostering a culture
of academic integrity in students, as it involves

Humanities Studios: Pedagogy, Psychology, Philosophy. 2025. Vol. 13, No. 3



Pedagogy | Fostering a culture of academic integrity...

the implementation of integrity principles in all
aspects of learning. This includes the develop-
ment of curricula with the inclusion of modules
dedicated to academic integrity, as well as the
integration of these principles into the content of
other disciplines. P.Brennecke (2010) wrote a spe-
cial textbook for students on academic integrity
and the types of its violations. The integration of
academic integrity principles into the education-
al process helps to create an environment where
students not only adhere to ethical norms but
also understand their importance in their studies
and future professional activities.

The control and evaluation stage is impor-
tant in the process of fostering a culture of aca-
demic integrity in students, as it allows not only
for verifying compliance with integrity norms but
also for assessing the effectiveness of education-
al measures in this area. N. Antonyuk & N. Push-
kar (2022) substantiated that “lecturers’ use of
active and creative methods of teaching and con-
trol make plagiarism and other forms of academic
integrity violations impossible; they also include
the development of individual assignments for
each student, their practical and research focus,
informational support for independent work, and
the possibility of providing consultations and ad-
justing assignments remotely”. The control and
evaluation stage is an integral part of fostering
a culture of academic integrity, as it allows for
the identification of gaps, provides feedback, and
contributes to the development of a holistic sys-
tem that supports academic ethics.

The development of a culture of academ-
ic integrity among students is a multifaceted
process. One of the stages of this process is the
support and motivation of students to adhere
to the principles of academic integrity. Support
includes providing students with the necessary
knowledge, resources, and psychological assis-
tance, while motivation stimulates students to
adhere to the principles of academic integrity.
A wise and instructive example of supporting
and motivating students is provided by Yu. Boy-
chuk (2022), which presents an essay collection

by students and postgraduates reflecting on in-
tegrity as a unique quality of a modern person
who is progressive, socially active, and responsi-
ble. Such motivational measures are part of nu-
merous educational and scientific activities for
students, which are conducted with the aim of
not only a deeper understanding of the phenom-
enon of academic integrity as an indicator of the
corporate ethics of an educational institution,
but also the formation of integrity as a stable
personal virtue. V. Romakin (2010) researched
the differences in motivations, beliefs, and be-
haviours related to violations of academic cul-
ture norms by American and Ukrainian students.
The support and motivation stage is critically
important for ensuring the sustainable devel-
opment of a culture of academic integrity, as
a combination of information, mentorship, and
creating conditions for honest learning helps to
consolidate the relevant values and norms in the
student community.

The conducted questionnaires and surveys
allowed for the collection of valuable informa-
tion about students’ level of awareness and atti-
tudes towards academic integrity. The results of
the study helped to identify the key problems that
students face, particularly regarding adherence
to the principles of honesty and responsibility in
the learning process, which made it possible to
evaluate the effectiveness of existing measures
for fostering a culture of integrity and to devel-
op recommendations for further improvement
of the educational environment aimed at sup-
porting a culture of academic integrity among
students (Table 5). Thus, fostering a culture of
academic integrity requires a systematic, con-
sistent approach that encompasses not only the
implementation of regulatory documents, but
also practical training in ethical behaviour, reg-
ular informing of students and teachers about
the principles of integrity, and effective moni-
toring of their compliance. In this process, the
active participation of all parties involved in
the educational process - students, teachers,
administration - was important, contributing
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to the creation of a supportive environment in
which honesty, respect for intellectual work, and
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personal responsibility became not only require-
ments but also consciously accepted values.

Table 5. Recommendations for further improvement of the educational environment aimed
at supporting a culture of academic integrity among students

For scientific and teaching staff

For students

1. Ensure clear communication of academic integrity

rules and the consequences of violating them.

1. Be familiar with the academic integrity policy
of the higher education institution.

2. Develop academic disciplines and introduce
interactive classes on academic integrity.

2. Adhere to integrity rules when completing
assignments, particularly by avoiding plagiarism.

3. Introduce various forms of evaluation
that make cheating more difficult.

3. Complete all assignments independently and take
exams honestly.

4. Use anti-plagiarism software
to check student work.

4. Learn how to correctly reference sources
of information in assignments.

5. Encourage students to participate in discussions
of ethical dilemmas related to learning.

5. Take an active part in events dedicated
to academic integrity.

6. Maintain open communication with students
and create an atmosphere of trust.

6. Maintain an atmosphere of mutual respect
and honesty in the student environment.

7. Set an example of honest behaviour
by demonstrating high standards.

7. Encourage classmates to adhere to ethical
standards and set an example.

8. Organise training sessions
and seminars on developing critical thinking
and independence in learning.

8. Develop critical thinking and independence skills
in the educational process.

Source: compiled by the author based on an in-depth interview

Conclusions
The study makes the following conclusions. Fos-
tering a culture of academic integrity among
students is an important factor in ensuring the
quality of education and the development of a
responsible society, but this process is accom-
panied by a number of challenges, namely low
student awareness of the principles of academic
integrity, social pressure and stereotypes lack of
effective control mechanisms; insufficient sup-
port from scientific and pedagogical staff; mo-
tivational problems among students; use of new
technologies for dishonesty; insufficient support
from the administration of the institution. Effec-
tive implementation of the principles of integri-
ty requires a systematic approach that encom-
passes the educational process, organisational
culture and legal mechanisms in educational
institutions. The results of the surveys show that
students of different specialties resort to vio-
lations of academic integrity in different ways,
with the most common being inaccurate cita-
tion (30% of students majoring in “International

Relations”), cheating (28% of students major-
ing in “Professional Education”), and plagiarism
(25% of students majoring in “Psychology”).

Academic and teaching staff play a key role in
fostering ethical behaviour by acting as role mod-
els and creating conditions to prevent plagiarism,
cheating and other violations. The key areas for
creating favourable conditions for fostering a cul-
ture of academic integrity among students are the
educational environment, policies and rules, stu-
dent motivation, the role of teachers, monitoring
and evaluation, communication and cooperation.
At the same time, it is important to foster stu-
dents’awareness of ethical responsibility for their
actions and motivation to adhere to academic
standards. Therefore, the tools in this process in-
clude teaching citation rules, using technologies
to verify the authenticity of works, creating con-
ditions for the development of critical thinking,
and promoting open communication between all
participants in the educational process.

A culture of academic integrity among stu-
dents fosters responsibility, honesty and critical
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thinking, so its main aspects are respect for au-
thorship, independence in learning, honesty in in-
teraction, responsibility, respect for rules, fairness,
collective ethics,and knowledge of rights and obli-
gations. Understanding the importance of academ-
ic integrity helps students not only achieve their

research should focus on analysing the moral and
ethical principles of scientific and educational ac-
tivities and improving policies to ensure academic
integrity at the institutional and individual levels.
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AHoTauia. CTaTTio NPUCBSYEHO [OOCHIAKEHHIO Npo6AeMM GOPMYBaHHSA KYNbTypu aKaAeMiYyHOi
no6poyecHOCTi cepep CTYAEHTIB 3aKnaAiB BMLLOI OCBiTU. MeToto cTaTTi 6yno npoaHanisyBaTu HayKoBi
NigXoAM A0 PO3KPUTTS CYTHOCTI akajeMiyHoi [0BpoyecHOCTi SIK AIEBOro iHCTPYMEHTY MOCMNEHHS
SAKOCTi BMLWOI OCBITW. [Ang [OCNiIOXEHHS BWKOPWUCTAHO 3arafibHOHAYKOBI Ta cheuianbHi MeToau:
HayKoBOi abCTpaKLii, KOMNApaTUBHOrO aHani3y, MeToq, iHAYKLIi Ta LeAyKLii, ONUTYBaHHS, aHKETYBaHHS,
iHTEpB'l0, CNOCTEPEeXEeHHS Ta JOriYHOro ysaranbHeHHs. O6rpyHTOBaHO, WO GYyHAAMEHTANBHOK
CK/TA0BOI0 OCBITHBOrO npouecy 6yna came KynbTypa akafeMiyHOi f0OpoYecHOCTI CTyAeHTiB, gka
cnpusna GoOpMyBaHHIO BiANOBIAANbHOCTI i YyecHOCTI. [poaHani3oBaHo eTanu GOPMYBaHHS KynbTypu
aKageMiyHoi [06poyecHOCTi CTymeHTiB: iHQOPMYBaHHS, HaBYaHHS, iHTerpauia B OCBiTHiIM npouec,
KOHTPONb Ta OLiHKa, MiagTpUMKa Ta MoTuBauia. lNpenctaBneHo aHanis CnpusTaMBUX YMOB AnS
(hOpMYBaHHS KyNbTypW aKafeMiuyHoi A06pOoYeCHOCTI CTYAEHTIB: OCBITHE cepefoBulLe, NOAITMKA Ta
npaBuna, MOTUBALIS CTYAEHTIB, PONb BMKNALAYiB, MOHITOPUHI i OLiHKA, KOMYHiKaLis Ta chniBnpaus.
Po3rngHyTO ponb HayKoBO-NefaroriyHMX NpauiBHMKIB, aAMIHICTpaLii 3aknafiB OCBiTU Ta CTYAEHTIB y
3abe3neyvyeHHi LOTPMMAHHA HOPM aKaLEeMIYHOi eTUKM, MeToAM | TEXHOMOTI, WO CNpUsaTb PO3BUTKY
aKageMiyHoi [06poYecHOCTi, BKMKOYAKOUM iHTErpauilo BigNOBiAHMX HOPM Y HaBYalbHi Mporpamu,
BMNPOBaAKEHHSA KOLEKCIB YeCTi, OpraHi3aLito TPeHiHriB i ceMiHapiB ANs CTYAEHTIB, a TAKOX 3aCTOCYBaHHA
CyYaCHUX LUMPPOBUX iHCTPYMEHTIB ANS BUSBIEHHS BUNAAKIB naariaty. 3anponoHOBaHO pekoMeHaaulii
AN BAOCKOHANEHHS OCBITHbOrO CepefoBMLLA, CMPSIMOBAHOMO Ha MiATPUMKY KYNbTypu akaZeMivyHoi
nobpoyecHOCTi cTyaeHTiB. MpoBeaeHe [OCNIAXKEHHS PO3LIMPUIO HAYKOBI AOPOOKM MPO akaaeMiuHy
LO0BPOYECHICTb SIK AIEBMI IHCTPYMEHT MOCUNEHHS SKOCTI BULLOT OCBITU. Pe3ynbTaTi LOCNIAXKEHHS MOXYTb
6YyTW BUKOPUCTaHI Y HAYKOBUX TEOPETUYHUX PO3BiAKaX LLOAO YAOCKOHANIEHHA NONITUKK 3abe3nedeHHs
aKageMiyHoi [o6poYeCcHOCTi Ha IHCTUTYLIMHOMY Ta iHAMBIAYanbHOMY PiBHSAX

KniouoBi cnoBa: Ky/ibTypa A06pOYeCHOCTi; €TMYHI LIHHOCTI; YeCHICTb Y HaBYaHHi; nnariaT; OCBITHIN
npouec; MOTMBALLIS A0 HAaBYAHHS
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Abstract. The article analysed the challenges associated with overcoming educational losses in
higher technological education in Ukraine during the COVID-19 pandemic and the ongoing war.
In this research, particular attention was given to defining the concept of ‘educational losses”,
identifying their causes and consequences, and outlining strategic approaches to minimising their
negative impact. The research aimed to identify effective strategies for addressing educational losses
and enhancing the quality of higher technological education under crisis conditions. Key factors
contributing to reduced learning efficiency are examined, including the transition to distance learning,
deterioration in the psychological state of participants, a reduction in the student body, and the
destruction of educational infrastructure. To address these challenges, the National University of Life
and Environmental Sciences of Ukraine has implemented innovative measures such as expanding
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access to electronic courses via the MOODLE platform, launching a digital transformation programme,
organising remedial courses for first-year students, and creating a supportive learning environment.
Within the scope of the presented research, emphasis was placed on the advantages of a blended
learning format that integrates theoretical and practical components more effectively. Significant
attention was also given to psychological support for students and faculty, enhancing motivation
and ensuring safety. The University has developed flexible learning algorithms that support parity
between different educational formats, facilitating student integration into the learning process. The
article concluded with recommendations for monitoring educational losses and improving curricula
to maintain educational quality and adaptability in the face of modern challenges. The practical value
of the study lies in offering a replicable model for educational institutions to respond effectively to
crises, ensuring the continuity and resilience of higher education

Keywords: organisation of the educational process; electronic course platform; engineering education;

educational policies

Introduction

The COVID pandemic, followed by the full-scale
war, has posed an extraordinary challenge for
higher education and caused problems in pro-
viding education and training for all sectors of
Ukraine’s labour market (Lokshina et al., 2022).
However, in this challenging period, Ukraine,
more than ever, needs qualified technological
personnel to prevent a food crisis and rebuild
the country. Technological education has be-
come a strategically important component in the
training of qualified personnel, and the problem
of educational losses in higher education insti-
tutions has become highly relevant, necessitat-
ing the study of their causes and the search for
appropriate solutions.

The COVID-19 pandemic and global crises
have profoundly impacted education systems,
causing widespread learning losses and exac-
erbating inequalities (Nestulya & Shara, 2023).
E. Hanushek & L. Woessmann (2020) explore
the long-term economic implications of these
learning losses, emphasising how reduced skill
acquisition negatively affects labour market
productivity and economic growth. They ar-
gue that these losses could reduce global GDP
substantially over the coming decades, urging
policymakers to prioritise remedial measures
to mitigate the damage. Similarly, T. Kasradze

& N. Zarnadze (2021) highlight the detrimen-
tal effect of pandemic-induced learning gaps
on economic development. They note that the
prolonged absence of effective learning envi-
ronments, particularly in developing countries,
has widened educational disparities, potential-
ly limiting upward social mobility and inten-
sifying socioeconomic inequality. Z. Blaskd et
al. (2022) contribute to this discourse by map-
ping the educational inequalities in Europe that
arose during the COVID-19 crisis. They identify
specific demographic groups disproportionately
affected by learning losses, such as students
from low-income households, and advocate
targeted interventions to bridge these gaps. To-
gether, these studies underscore the critical in-
tersection of education, economic development,
and equity in addressing the challenges posed
by global crises.

Beyond the pandemic, broader systemic dis-
ruptions, such as war and institutional transfor-
mations, have also reshaped the landscape of
higher education. V. Antoniuk (2023) examines
the war in Ukraine as a factor driving upheaval
and transformation in the higher education sec-
tor, highlighting the resilience and adaptability
of institutions under extreme conditions. The
author underscores the importance of fostering
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international collaboration and flexible poli-
cies to maintain academic continuity. Leadership
values and trust emerge as crucial elements in
managing uncertainty, as explored by B. Liu et
al. (2022), who analyse how higher education
leaders in the United States uphold core values
and ethical principles during crises, emphasising
the role of trust and transparent decision-making
in sustaining institutional integrity. These studies
collectively illustrate the multifaceted impacts
of crises on education, ranging from immediate
disruptions in learning to long-term structural
transformations, while highlighting the role of
leadership and innovation in fostering resilience.

O. Kulyk (2023) investigates how digital
transformation is reshaping higher education.
The author discusses the need for universities
to adopt new technological models, highlighting
flexibility, personalisation, and digital compe-
tence as crucial for future educational success.
M. Neumann et al. (2023) explore the potential
impacts of Al tools like ChatGPT on higher educa-
tion. They stress the urgent need for open discus-
sions about integrating Al into education while
addressing opportunities and ethical challenges.
R. Kelchen et al. (2021) examine the long-term
financial repercussions of the COVID-19 pandem-
ic on higher education institutions. They reveal
that many colleges and universities, particularly
smaller ones, face fiscal instability due to declin-
ing enrolments and changing funding structures.
B. George & 0. Wooden (2023) explore how ar-
tificial intelligence could strategically transform
higher education management. They propose
Al-driven solutions for improving decision-mak-
ing, enhancing institutional resilience, and foster-
ing more responsive educational environments.
R. Sabates et al. (2021) use data from Comple-
mentary Basic Education programmes in Ghana to
estimate learning losses resulting from COVID-19
school closures. They highlight that marginalised
learners experienced significant setbacks, under-
scoring the need for remedial and transition pro-
grammes to mitigate long-term impacts. J. Cas-
anova et al. (2023) examine the reasons behind
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first-year STEM student dropout rates, suggesting
that factors beyond academic performance - such
as motivation, social integration, and self-regula-
tion skills — are critical. They advocate for more
holistic student support systems to improve re-
tention rates.

A significant danger of educational losses
is that their consequences may become evident
gradually, affecting the quality of life of individ-
ual citizens and the development of society as a
whole. The hypothesis of the present study pos-
ited that the use of blended learning, adaptive
educational technologies, and an individualised
approach will help reduce educational losses
among applicants for higher education in tech-
nological fields. Despite numerous studies on ed-
ucational losses, the issue of overcoming these
losses in higher technological education remains
insufficiently explored. The available academ-
ic literature and the approaches it presents are
mainly focused on general educational strategies.
At the same time, the specifics of technological
education require tailored methods to meet the
needs of students in technical disciplines. This
study proposed a comprehensive approach to
minimising educational losses based on the use
of adaptive learning technologies and individual-
ised development trajectories, which distinguish-
es it from previous publications in this field. The
study aimed to identify the main strategies for
overcoming educational losses in higher techno-
logical education.

Materials and Methods
The methodological basis of the study relied on
scientific methods such as analysis, synthesis, jus-
tification, generalisation, and systematisation of
the results obtained. The statistical data present-
ed in the research were compiled and analysed
by the authors based on institutional documen-
tation, including the official report Educational
Activities of the University: Achievements and
Results of 2024, and aggregated data from elec-
tronic reports submitted by the deaneries and
directorates of the National University of Life
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and Environmental Sciences (NULES) of Ukraine
for reporting to the university’s rectorate. These
sources provided a reliable empirical basis for
evaluating key indicators such as student enrol-
ment dynamics, dropout rates, outcomes of in-
termediate certification, engagement in levelling
and preparatory courses, and the level of digital
course integration across technological faculties
and educational institutes. The study of ways to
overcome educational losses was carried out at
the National University of Life and Environmental
Sciences of Ukraine.

To conduct this comprehensive analysis, the
authors employed a multifaceted methodolog-
ical approach that extended beyond the com-
pilation of institutional data. Document analy-
sis was utilised to scrutinise official university
reports, strategic plans for digitalisation, and
regulatory documents concerning educational
processes and safety protocols. This allowed for
a thorough understanding of the implemented
measures and their intended objectives. Com-
parative analysis was applied to examine the
changes in key educational indicators (e.g. en-
rolment, dropout rates, certification results) over
the period of study (2022-2024) and in compar-
ison to pre-crisis data, enabling an assessment
of the impact of implemented strategies. Fur-
thermore, descriptive statistics were used to
summarise and present the quantitative data
in a clear and accessible manner, facilitating
the identification of trends and patterns. Qual-
itative analysis of the implemented initiatives,
such as the digital transformation programme
and psychological support services, was con-
ducted through the examination of programme
descriptions and implementation reports. Final-
ly, inductive reasoning was employed to derive
overarching conclusions and recommendations
based on the synthesis of the analysed data and
observations regarding the effectiveness of the
implemented strategies in mitigating educa-
tional losses within the specific context of the
National University of Life and Environmental
Sciences of Ukraine.

Results and Discussion

Defining and understanding
educational losses in higher education
In addressing the issue of educational losses, it
is necessary to begin by interpreting this concept
and its main aspects both generally and in the
specific context of the educational process with-
in higher education institutions. In recent years,
several related terms have emerged in both the
media and academic literature, including “learn-
ing losses”, “educational gaps”, and “learning gaps”
(Bychko & Tereshchenko, 2023). Educational loss-
es are adverse consequences that arise within
the higher education system and institutions as
a result of natural disasters, global or regional
pandemics, armed conflict, or other events that
disrupt the organisation of the educational pro-
cess, day-to-day learning, and the overall devel-
opment of higher education. Such losses may
include: interruption of the educational process
due to natural disasters, pandemics, air raids, or
other threats to the health or lives of participants
in the educational process, thereby reducing its
effectiveness; damage to or destruction of educa-
tional buildings, dormitories, or laboratory equip-
ment; evacuation and relocation of staff and
students; loss of access to educational resources
due to server failures, power outages, or lack of
communication; and a decline in the quality of
practical learning resulting from the delivery of
education in a remote format (Nazarenko, 2022).

The concept under study also encompasses
the loss of opportunities to obtain a quality edu-
cation. These losses may result from lack of access
to quality education due to epidemics, natural dis-
asters, social circumstances, inadequate infrastruc-
ture, financial constraints, and other such factors.
That is, educational losses constitute a complex of
issues that significantly affect the functioning of
higher education institutions by reducing acces-
sibility, causing interruptions in the educational
process, and inflicting material damage on infra-
structure. These effects may also include social
consequences, psychological stress, and other
forms of pressure (Bychko & Tereshchenko, 2023).
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The State Service for Education Quality of
Ukraine, with the support of the project Support
for Government Reforms in Ukraine (SURGe),
conducted a study on the quality of education-
al organisation during the 2022/2023 academ-
ic year to identify both educational losses and
gains (State Service of Education Quality of
Ukraine, 2023). According to the study, losses in
the educational process may be recognised as
changes in the mode of instruction, including the
transition from fulltime to distance or blended
learning, as well as unstable conditions for or-
ganising the educational process.

Thus, the distance and blended Llearning
formats - first introduced in response to the

Klikh et al.

COVID19 pandemic and still in use at some in-
stitutions - significantly limit the development of
practical skills. This is particularly problematic in
technological programmes, where the practical
component is markedly more important than in
the humanities. Moreover, these formats do not
contribute to improved academic performance or
increased motivation to study within the universi-
ty community, as evidenced by the data in Table 1,
which details the number of students expelled
from technological programmes at NULES of
Ukraine between 2022 and 2024. In 2024 alone,
1,173 students were expelled from technological
programmes for various reasons, a figure that sig-
nificantly exceeds prewar levels.

Table 1. Number of expelled students in technological specialities at NULES of Ukraine, 2022-2024

Faculties/Institutes 2022 2023 2024
Plant Protection, Biotechnology and Ecology 44 64 96
Information Technologies 72 124 7
Education and Research Institute of Energetics, 54 90 105
Automation and Energy Efficiency
Food Technology and Quality Control of Agricultural Products 25 44 109
Design and Engineering 31 43 104
Land Management 35 37 51
Agrobiological 57 136 168
Livestock Raising and Water Bioresources 56 87 110
Education and Research Institute 08 153 111
of Forestry and Landscape-Park Management
Mechanical and Technological 40 88 124
Veterinary Medicine 76 145 188

Source: compiled by the authors based on the report Educational Activities of the University: Achievements and

Results of 2024

At the same time, under conditions of insta-
bility, many students prefer to study at Europe-
an universities, which can lead to a decrease in
domestic student numbers and negatively affect
the financial stability and overall efficiency of the
university. A significant challenge has been en-
suring the safety of students, academic staff, and
other university personnel, particularly due to the
limited number of shelters, the need to develop
and implement security measures, install warn-
ing and evacuation systems, and provide train-
ing on emergency response procedures. Limited

resources, power supply interruptions, and poor
internet connectivity continue to create barriers
to distance learning and hinder access to essen-
tial educational materials and resources.

Several key factors have been identified as
contributing to increased educational losses, in-
cluding: restricted access to the educational envi-
ronment; the psychological state of participants
in the educational process; a reduction in the
number of applicants to higher education; safety
concerns for students, researchers, and academic
staff; technological challenges (Fig. 1).
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Figure 1. Key challenges faced by the university under martial law
Source: compiled by the authors based on the report of the NULES Rector, presented at the meeting of the

university workforce in December 2024

At the same time, traditional challenges in
higher technological education remain relevant.
These include issues of accessibility and inclu-
siveness; flexibility of the educational process for
specific categories of low-income students; the
implementation of individualised learning trajec-
tories; and the introduction of dual education or its
elements. Additional challenges complicating the
implementation of educational activities at NULES
of Ukraine include: demographic shifts due to the
outflow of students and academic staff abroad;
an oversupply of educational services in Ukraine,
coupled with the increasing availability of higher
education abroad; a significant decline in demand
among today’s youth for complex professions in
engineering and natural sciences; decreasing mo-
tivation among teaching staff to actively enhance
the quality of educational programmes.

Key strategies for overcoming educational losses
in technological higher education

Having analysed the experience gained in im-
proving the educational process over the past
few years at NULES of Ukraine, it is possible to

identify key areas for addressing educational
losses in higher technological education. A high
level of digitalisation and the availability of a
range of modern digital services for students
and academic staff play a crucial role in en-
hancing the quality of the educational process.
As part of the university’s digital transformation
programme, significant progress has been made
in a short period across several areas, including
the modernisation of the educational process,
resource management, and enhancement of in-
formation security. Notable achievements include
the following: development of a system for pub-
lishing class schedules; introduction of a student
portal providing access to class timetables, ac-
ademic performance, individual curricula, uni-
versity surveys, and the option to select courses
within the individual study plan; implementation
of a cybersecurity policy aimed at protecting data
belonging to the university, students, staff, and
other stakeholders in the educational process;
improvement of the infrastructure’s reliability and
energy independence through backup power sys-
tems and an emergency data recovery solution;
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initiation of the automation of document man-
agement through the creation of a unified digi-
tal environment for managing human resources,
finances, and material assets; connection to the
Eduroam global network, enabling all partici-
pants in the educational process to access the In-
ternet via a secure, standardised platform. Thanks
to these initiatives, the university has made sub-
stantial progress in implementing modern digital
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technologies, thereby improving both education-
al quality and administrative efficiency. Another
important measure to reduce educational losses
has been the assessment of firstyear bachelor’s
students’ baseline knowledge, followed by the
provision of free bridging courses in science,
mathematics, and the humanities. These courses
have significantly helped close knowledge gaps
among first-year students (Table 2).

Table 2. Participation of first-year students in free bridging courses
in science, mathematics, and the humanities, 2022-2025

Course 2022-2023 AY, students  2023-2024 AY, students 2024-2025 AY, students
Mathematics 784 905 1,197
Chemistry 172 168 176
Physics 203 231 239
Biology 67 84 98
Foreign language 131 145 105
Total 1,357 1,533 1,815

Source: compiled by the authors based on the report Educational Activities of the University: Achievements and

Results of 2024

First-year students enrolled in technological
programmes at the following educational insti-
tutes and faculties participated in the free bridg-
ing courses in science, mathematics, and the hu-
manities: the Education and Research Institutes
of Energetics, Automation and Energy Efficiency,
and Forestry and Landscape-Park Management;
and the Faculties of Livestock Raising and Water
Bioresources; Mechanical and Technological; De-
sign and Engineering; Plant Protection, Biotech-
nology and Ecology; Land Management; Informa-
tion Technologies; Food Technology and Quality
Control of Agricultural Products; Veterinary Medi-
cine; Agrobiological, and others.

Mid-semester interim certification of higher
education applicants plays an important role in

enhancing motivation for academic engagement.
This procedure was introduced at the universi-
ty more than 15 years ago and has been shown
to encourage students to improve their level of
knowledge. The results of certification for stu-
dents enrolled in technological educational pro-
grammes are presented in Table 3. The use of an
adaptive blended learning format - integrating
digital services, the Electronic Educational Envi-
ronment (EEE), and a system for diagnosing initial
knowledge - has made it possible to reduce the
certification failure rate among higher educa-
tion applicants to an average of 6.5% (Table 3).
This outcome supports the effectiveness of the
university's strategy for addressing educational
losses under martial law conditions.

Table 3. Summary of certification results for applicants
to technological educational programmes in the first semester of the 2024-2025 academic year

Faculties/Institutes Number Passed interim Failed interim
of students certification certification
Education and research institute of Energetics,
Automation and Energy Efficiency 604 558 46
Education and Research Institute of Forestry 560 426 134

and Landscape-Park Management

Humanities Studios: Pedagogy, Psychology, Philosophy. 2025. Vol. 13, No. 3
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Table 3. Continued

Faculties/Institutes Number Passgd int'erim Failefi intefim
of students certification certification
Agrobiological 1,204 1,113 91
Veterinary Medicine 1,338 1,302 36
Plant Protection, Biotechnology and Ecology 744 723 21
Land Management 404 383 21
Information Technologies 1,036 863 173
Design and Engineering 495 474 21
Mechanical and Technological 678 619 59
Livestock Raising and Water Bioresources 684 672 12
Food Technology and Quality Control 357 338 19

of Agricultural Products

Source: compiled by the authors based on the report Educational Activities of the University: Achievements and

Results of 2024

The following chart illustrates the propor-
tion of students who passed the interim certifi-
cation, highlighting distinctly divergent outcomes
across faculties (Fig. 2). The highest success rates
are observed in the veterinary medicine and agro-
biology programmes. In contrast, a comparatively
larger number of students failed to pass certifica-
tion in certain areas of engineering and informa-
tion technology. This disparity can be attributed to

the practice-oriented nature of laboratory-based
learning. Additionally, engineering and IT pro-
grammes demand a higher level of proficiency
in computational tasks - skills that students may
not be immediately prepared to demonstrate in
a blended learning environment. Nevertheless,
in most educational programmes, the number of
students who passed the certification substan-
tially exceeded those who did not.

Relative proportion of students passing or failing interim certification

Food Technology and Quality Contro| m—

of Agricultural Products
Livestock Raising and Water Bioresources

B Passed ' Failed

Mechanical and Technologica | —

Design and Engineering I

Information Technologies

Land Management S ——

Plant Protection, Biotechnology and Ecolog s —

Veterinary Medicine

Agrobi0|ogica| 1

Education and Research INStitule

of Forestry and Landscape-Park Management

Education and research institute m ——————————

of Energetics, Automation and Energy Efficiency

200

400 600 800 1,000 1,200 1,400

Figure 2. Relative proportion of students passing or failing interim certification
Source: compiled by the authors based on data from electronic reports of university faculties and institutes

for submission to the rectorate
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A significant contribution to mitigating
educational losses is made by the university’s
preparatory courses. These offer school leav-
ers planning to enrol at NULES of Ukraine the

Klikh et al.

opportunity to strengthen their knowledge
in science, mathematics, and the humanities.
The quantitative data on participation in these
courses are presented in Table 4.

Table 4. Participation trends in ongoing consulting and preparatory courses

Academic year

Total number of active students

2019-2020 257
2020-2021 233
2021-2022 285
2022-2023 211
2023-2024 252

Source: compiled by the authors based on data from electronic reports of university faculties and institutes for

submission to the rectorate

An important component was also the sup-
port of the psychological well-being of partici-
pants in the educational process. This included
the expansion of services offered by psycho-
logical support centres, the provision of varied
opportunities for organised recreation, such as
sports competitions, cultural events, and semi-
nars for non-academic staff aimed at enhancing
emotional and psychological resilience. Over the
past three and a half years, the organisation of
the educational process at the University has un-
dergone significant changes in response to the
challenges faced by the higher education sys-
tem - including the military aggression by the
Russian Federation, quarantine restrictions, and
other external threats.

The University extensively utilises the po-
tential of a blended learning format, which
yields fundamentally improved educational
outcomes for students compared to fully online
learning. At NULES of Ukraine, the blended for-
mat involves a flexible combination of remote
lectures, consultations, selected practical ses-
sions, and in-person contact between lecturers
and students in laboratory work, practical and
seminar classes, placements, examination ses-
sions, and thesis defences - depending on the
programme and faculty. NULES of Ukraine offers

two distinct scheduling algorithms for the de-
livery of full-time education during each semes-
ter, according to the European Student Identifier
(ESI) (Fig. 3). For students pursuing higher ed-
ucation at all academic levels in technological
disciplines - including engineering, veterinary
medicine, and agrobiology - frequent rotation
between in-person and remote learning for-
mats throughout the semester is advisable. This
is due to the significant number of laboratory
and hands-on sessions embedded in the curric-
ula, for which the University provides a strong
material and technical infrastructure, including
state-of-theart equipment and facilities. For stu-
dents in economics, management, humanities,
and teacher training programmes, a scheduling
model involving a single mid-semester rotation
between in-person and online formats is typi-
cally used. This algorithm was developed and
successfully implemented by the University. Both
scheduling models ensure parity between full-
time and remote learning formats, helping to
narrow the gap between theoretical knowledge
and practical application. Their use has led to
increased student attendance, improved integra-
tion into university life, and the development of
a supportive socio-psychological environment
within academic groups.
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\ i ; 15 6-10
main educational course B e
: part 1 part 2 part 3 part4
sisuily lugiton 4 weeks 4 weeks 4 weeks 4 weeks
E"?é'lﬁ?{é?g and online in-person online in-person practical
degreesgy learning classes learning classes work
. . part 1 . part 2 4-8
Study duration educational 7.8 weeks educational 7.8 weeks o
Egg'nal Sc.'esngﬁs’ online learning or érlla-z:;iogr practical
degrees in-person classes online learning work
individual learning via the elLearn platform

Figure 3. Algorithms for organising student learning at NULES of Ukraine

Source: compiled by the authors

The University pays special attention to the
training of first-year bachelor’s and first-year
master’s students in full-time study. During the
organisation of the educational process for these
categories of students, faculties and ESI are rec-
ommended to conduct classes in person through-
out the academic year to prevent educational
losses among individuals who have only recently
begun their studies at the University. The primary
reason for switching to distance learning is the
deterioration of the security situation or adverse
weather conditions during the cold season.

An important point was the expansion of ac-
cess to the educational environment for higher
education students, implemented through the de-
velopment and use of modern e-learning courses,
which are accessible from any location and sup-
ported by the resources of the National Centre
for Education (NCE). To this end, since 2003, the
University has used the MOODLE platform (Mod-
ular Object-Oriented Dynamic Learning Environ-
ment) as the central digital learning management
system. MOODLE enables the creation, delivery,
and management of structured online academic
content, including interactive modules, video lec-
tures, reading materials, quizzes,and assignments.

The platform ensures asynchronous access to ed-
ucational materials, allowing students to study
independently and revisit content as necessary.

Each EEE developed within MOODLE is de-
signed according to instructional design prin-
ciples and curricular requirements, with con-
tent regularly reviewed and updated by course
instructors and faculty coordinators. These
courses include theoretical materials - such as
digital lecture notes, scholarly readings, and
explanatory videos - and practical components
such as case studies, simulations, problem-solv-
ing tasks, and laboratory work instructions.
Knowledge control tools integrated into the sys-
tem include automated quizzes, formative and
summative assessments, peerreviewed tasks,
and plagiarism detection functionalities. Ad-
ditionally, MOODLE’s analytics tools allow in-
structors and administrators to monitor student
progress, participation, and performance in real
time, supporting data-driven decisions for in-
structional improvement.

The University’s methodological approach
emphasises the integration of blended learning,
where EEE materials complement in-person ses-
sions, supporting a more flexible and resilient
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educational model. As shown in Table 5, the
number of developed and implemented elec-
tronic courses increases with each academic year,
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reflecting the growing demand for digital access
and the institutional commitment to quality as-
surance in remote and hybrid education formats.

Table 5. Provision of electronic learning courses
for academic disciplines at technological faculties and educational institutes

Faculties/Institutes Total number . F:c?urses . Provision, %
of courses with digital versions
Plant Protection, Biotechnology and Ecology 168 168 100
Information Technologies 111 111 100
Education and research institute of Energetics,
Automation and Energy Efficiency 123 123 100
Food Technology and Quality Control
of Agricultural Products 109 109 100
Design and Engineering 77 77 100
Land Management 153 144 94
Agrobiological 157 139 89
Livestock Raising and Water Bioresources 186 144 77
Education and Research Institute of Forestry

and Landscape-Park Management 228 172 75
Mechanical and Technological 89 61 69
Veterinary Medicine 115 76 66

Source: compiled by the authors based on the report Educational Activities of the University: Achievements and

Results of 2024

The findings of this study, which demonstrate
the effectiveness of adaptive learning technolo-
gies, digital course integration via MOODLE, and
individualised educational trajectories in over-
coming educational losses in higher technolog-
ical education, are broadly consistent with - and
in some respects expand upon - the findings of
recent international research.

For instance, M. Akour & M. Alenezi (2022)
argue that digital transformation is crucial for
the future of higher education, particularly in
ensuring continuous access and engagement
during crises. Their emphasis on flexible, stu-
dent-centred learning aligns with the initiatives
implemented at NULES of Ukraine, notably the
introduction of a blended format that integrates
digital and in-person elements. However, while
M. Akour & M. Alenezi (2022) focus primarily on
the broader pedagogical potential of digital plat-
forms, the present study offers a more practical
implementation model. Similarly, the research
of P. Lara-Navarra et al. (2024) stresses the need
for educational systems to innovate in the face

of rapid and unpredictable change. Their advoca-
cy for dynamic, creative institutional adaptation
mirrors the NULES strategy of deploying multi-
ple educational algorithms, adaptive scheduling,
and modular learning. Both studies highlight the
necessity of flexibility, yet the Ukrainian case
uniquely demonstrates this through wartime ad-
aptations such as security-based scheduling and
energy-independent infrastructure. In contrast,
studies such as that by S. Stein (2019) adopt a
more critical perspective on global higher edu-
cation, questioning whether current frameworks
can adequately respond to profound uncertain-
ties. While S. Stein (2019) recommends a shift to-
wards ethical and relational responses to global
complexity, the current study remains within a
pragmatic domain. Nevertheless, both share an
underlying recognition of uncertainty and the call
for systemic transformation.

In relation to the development of technolog-
ical competencies and employment readiness,
V. Goulart et al. (2021) underscore the importance
of balancing technical and soft skills within
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digital education. A key contrast arises in com-
parison with the empirical analysis conducted by
P. Engzell et al. (2021), who document substan-
tial learning losses during school closures, par-
ticularly among vulnerable groups. While their
study indicates a general academic decline, the
present research demonstrates that institutional
measures such as early diagnostics, structured
certification, and hybrid teaching can partially
mitigate this trend. Moreover, despite wartime
conditions, the 6.5% average failure rate among
technological students at NULES suggests that
educational recovery is achievable through tar-
geted interventions. This position is supported by
the findings of H. Patrinos et al. (2023), who stress
the need for data-driven educational strategies
in response to Europe-wide learning losses. The
comprehensive use of analytics within MOODLE
at NULES, coupled with the centralised diagnos-
tic testing of first-year students, reflects precise-
ly this kind of informed, adaptive educational
planning. While H. Patrinos et al. (2023) focus on
policy recommendations, the present study pro-
vides a functional institutional case study that
validates those recommendations.

In the context of dropout prevention, P. Bahr et
al. (2023) emphasise the importance of addressing
non-academic factors in retaining STEM students.
The current study’s integration of psychological
support services, campus life activities, and indi-
vidualised student trajectories directly addresses
these concerns, offering a complementary per-
spective to the institutional recommendations of
P.Bahr et al. (2023). Finally, the analysis by L. Mos-
coviz & D. Evans (2022) underscores a persisting
global issue: learning loss and student attrition
remain acute even two years after school closures.
While their review highlights the scale of the cri-
sis, the present study offers an optimistic counter-
point by demonstrating measurable improvements
through structured, blended learning strategies.
Taken together, this comparative analysis shows
that although the challenges of educational losses
are widely recognised in global research, practical
solutions require context-specific implementation.

The Ukrainian experience, particularly at NULES,
contributes to the literature a model of resilience
grounded in technological innovation, individu-
alised education, and organisational adaptability
under crisis conditions. It supports the broader
scholarly consensus that blended learning formats
and institutional agility are both desirable and
necessary in safeguarding educational quality dur-
ing systemic disruptions.

Conclusions

The main approaches to addressing education-
al losses in higher technological education are
identified in the research process. The mecha-
nism presented for implementing the universi-
ty’s educational activities enables it to mitigate
educational losses effectively, ensure the contin-
uous provision of high-quality educational ser-
vices, and respond flexibly to current challenges.
The statistical analysis results presented in the
study demonstrate that the most vulnerable to
educational losses are students enrolled in pro-
grammes with a significant practical component,
particularly future veterinarians, agronomists,
and agricultural engineers. The high number of
student withdrawals (over 1,100 in 2024) indi-
cates the systemic nature of the problem and
underscores the need for structural changes in
the organisation of the educational process. The
study utilises data derived from a single univer-
sity, highlighting the need for further inter-uni-
versity comparative analysis to identify universal
mechanisms for addressing educational losses in
technological education.

To overcome these losses, it is necessary to
ensure continuous annual monitoring of pro-
gramme learning outcomes among higher educa-
tion students in accordance with the Higher Ed-
ucation Standards of Ukraine for each speciality,
using modern computer equipment, software, and
diagnostic tools. It is also essential to undertake
adaptive, flexible planning of the educational
process, incorporating a flexible timetable, re-
distribution of study time across academic disci-
plines and topics within the developed curricula,
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and adjusting educational content to reflect iden-
tifiled learning gaps. Further efforts should be
directed towards developing a methodological
system to support the individual educational tra-
jectory of each student, including individualised
instruction and independent study in accordance
with the curriculum or learner needs; consulta-
tions to eliminate knowledge gaps in specific

Klikh et al.

on developing predictive models for education-
al loss using machine learning, and on evaluat-
ing the impact of blended learning formats on
the development of professional competencies
among students in technical disciplines com-
pared to traditional educational models.
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CTYAEHTCbKOTO KOHTUHIEHTY, PYMHYBaHHS OCBIiTHbOI iH@pacTpykTypu. [nga BupiweHHs umx npobnem
HauioHanbHWi yHiBepcuTeT BiopecypciB i NpMPOAOKOPUCTYBaHHS YKpaiHW BNPOBaAMB iHHOBALMHI 3ax0au,
TaKi K pO3WMPEHHS [OCTYNy OO0 eneKTPOHHWUX KypciB uyepe3 nnatdopmy MOODLE, 3anyck nporpamu
undpoBoi TpaHchopMaLlii, OpraHizaLis KOpeKUiMHUX KypCiB ANs CTYAEHTIB-NEPLIOKYPCHUKIB Ta CTBOPEHHS
CNpUSTAIMBOTO HABYAIbHOTO cepenoBumLLa. B paMkax npencTtaBneHoro focnimkeHHs 6yno 3pobneHo akUeHT Ha
nepesarax GopMaTy 3MilLlaHOro HaBYAHHS, IKMI €PEKTUBHO iHTErpY€E TEOPETUYHI Ta NPAKTUYHI KOMMOHEHTU.
3HayHy yBaryTakox 6yno npmaineHo NCMXonorivHii NiaTpMMLI CTyAEHTIB Ta BUKIAAAuiB, NiABULLEHHIO iXHbOT
MOTMBaLii Ta 3abe3neyeHHi0 6e3neku. YHiBepcuTeT po3pobumB rHyuKi anropuTMm HaBYaHHS, ki NiATPUMYHOTb
napuTeT MiX Pi3HUMKM OCBITHIMM dOpMaTaMu, MOMErLLYOYM iHTErpaLito CTYAEHTIB Y HaBYaNbHUI Npouec.
CTaTTa 3aBepLUyETHCS pEKOMEHAALiSIMM LLOLO MOHITOPUHIY OCBITHIX BTPAT Ta BAOCKOHANEHHS HaBYabHUX
nporpam Ans MNiATPUMKM SKOCTi OCBITM Ta adanTMBHOCTI B YMOBaX CY4aCHMX BMKAMKIB. [NpakTuuHa
LiHHICTb poBOTU NONSrae B8 TOMy, WO BOHA NMPOMOHYE TUPAXXOBAHY MOAENb AN HAaBYaNbHUX 3aKNAAiB Ans
eeKTMBHOrO pearyBaHHs Ha KpM30Bi CUTYyallii, 3a6e3neyeHHs 6e3nepepBHOCTI Ta CTIMKOCTi BULLLOT OCBITH

KniouoBi cnoBa: opraHisaLis oCBiTHbOro npouecy; naathopma enekTpoOHHUX KYpCiB; iHXEeHEpHA OCBITa;
OCBITHSI MONiTUKA

Humanities Studios: Pedagogy, Psychology, Philosophy. 2025. Vol. 13, No. 3


https://orcid.org/0009-0003-9705-8048
https://orcid.org/0009-0008-2588-6756
https://orcid.org/0000-0002-7433-2484
https://orcid.org/0000-0001-5382-1505

HUMANITIES
STUDI

. Humanities Studios: Vol. 13, No. 3, 2025
ﬁ Pedagogy, Psychology, Philosophy
'\

UDC 378.330.1
Journal homepage: https://humstudios.com.ua/en DOI: 10.31548/hspedagog/3.2025.38

Intellectual property as a component
of training future lawyers in higher education

Dong Pei*

Postgraduate Student

National University of Life and Environmental Sciences of Ukraine
03041, 15 Heroiv Oborony Str., Kyiv, Ukraine
https://orcid.org/0009-0002-9948-1934

Valentyna Miroshnichenko

Doctor of Pedagogical Sciences, Professor

National University of Life and Environmental Sciences of Ukraine
03041, 15 Heroiv Oborony Str., Kyiv, Ukraine
https://orcid.org/0000-0002-3931-0888

Abstract. The relevance of the topic was determined by the need to provide future legal professionals
with in-depth knowledge in the field of intellectual property as an integral part of their professional
competence in the context of the modernisation of higher education in the context of European
integration processes. The aim of the study was to theoretically substantiate and determine the
pedagogical conditions for the effective integration of intellectual property knowledge into the
training system for future legal professionals. The use of historical, comparative, analytical and
generalisation methods made it possible to establish the need for a more substantive study of the
methodological, methodical and technological support for the professional training of future lawyers
in this field. Significant shortcomings were identified in the regulatory framework, in particular the
absence of specialised intellectual property competencies in state standards of higher education
and the standard of the specialty “Law”, the limited scope of disciplines, the absence of specialised
specialisations and interdisciplinary courses, which significantly affects the quality of training of
applicants at both bachelor's and master’s levels. The need to reform educational programmes, taking
into account the principles of practical orientation, systematicity and interdisciplinarity, has been
established. The principle of systematicity involved the inclusion of intellectual property modules in
basic and specialised academic disciplines. The practice-oriented approach focused on the analysis
of real cases, participation in simulation processes and the use of other interactive methods. The
interdisciplinary approach involves the integration of knowledge from the fields of law, economics
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and IT,which is particularly relevant in the modern market, where intellectual property is a component
of technological and commercial aspects. Key areas for improving the training of specialists have
been identified: the introduction of internships in European patent offices, the development of joint
projects with foreign universities, and the use of international online courses. It was emphasised that
the results obtained can be used to update the content of educational programmes and introduce
effective pedagogical approaches to developing the competencies of future lawyers in the field
of legal protection of creative activity, intangible assets and innovations, which will ensure their
professional success in the context of globalisation, changes in legislation and the successful
integration of the Ukrainian intellectual property protection system into the European legal space

Keywords: students; professional training; interdisciplinarity; professional competencies by

specialisation; higher education reform

Introduction

In the context of globalisation and digital transfor-
mation, when knowledge, innovation and creative
products are becoming increasingly important, the
issue of high-quality training of legal professionals
capable of working effectively in the intellectual
property (IP) system is becoming increasingly rele-
vant. As noted by A. Buhun et al. (2024), in the con-
text of a modern constitutional state striving for
integration with the European educational space,
the formation of a legal culture is of particular
importance. Ukraine’s integration into the Europe-
an and global legal space requires future lawyers
to have knowledge of international standards in
the field of IP, and the intensive development of
innovative entrepreneurship in the world makes
it one of the key assets of business. This, in turn,
creates a demand for specialists capable of provid-
ing high-quality services for the registration, pro-
tection and commercialisation of IP rights. There
is a significant imbalance between the needs of
the labour market, which is changing dynamically
under the influence of technological innovations,
and the existing system of training future law-
yers (Boshytskyi, 2020). The growing demand for
specialists who are able to work effectively with
such new phenomena as NFTs (unique digital cer-
tificates confirming ownership of a digital or real
object), artificial intelligence or metaverses (digital
platforms) contradicts the traditionally theoretical
focus of legal education.

An analysis of the curricula of leading high-
er education institutions, in particular, Taras
Shevchenko National University of Kyiv, Bohdan
Khmelnytsky National University of Cherkasy,
Sumy State University, and the National Tech-
nical University of Ukraine “Igor Sikorsky Kyiv
Polytechnic Institute” has revealed a number of
unresolved issues regarding the methodologi-
cal, methodological, and technological aspects
of professional training for specialists in this
field. A. Kodynets (2024) talks about not paying
enough attention to the practical aspects of IP,
not teaching subjects in this area to students of
different specialities and fields at higher educa-
tion institutions, and getting rid of the separate
specialty “Intellectual Property”. This situation is
exacerbated by a shortage of practicing teachers
and limited access to international experience,
which generally reduces the competitiveness of
Ukrainian graduates in the European labour mar-
ket. Y. Chernenko (2020) sees a partial solution to
the shortage of personnel in the organisation of
advanced training courses, which can be imple-
mented using blended and dual forms, interactive
methods and learning tools.

Of particular importance is the issue of adapt-
ing the Ukrainian system of professional training
of future legal specialists to the requirements of
the Fourth Industrial Revolution, when traditional
approaches to IP protection need to be radically

Humanities Studios: Pedagogy, Psychology, Philosophy. 2025. Vol. 13, No. 3



Pedagogy | Intellectual property as a component of training...

revised. In this context, the experience of EU coun-
tries (Germany, the Netherlands, France, Switzer-
land) is useful, where the training of specialists
in this field is based on close interaction with the
business environment, active use of case methods
and computer simulations, and practice-oriented
learning. At the same time, the Ukrainian reality
demonstrates an urgent need to create mecha-
nisms for institutional cooperation between uni-
versities, patent offices and IT companies, which
will ensure that educational programmes meet the
current market demands. In the long term, this will
contribute to improving the quality of professional
training of future legal specialists who are able to
work effectively in the face of global challenges.
An analysis of scientific literature in the con-
text of the above-mentioned issues has shown that
the formation of knowledge among future special-
ists regarding the content and protection of intel-
lectual property rights is of considerable interest
among domestic scientists. Thus, topical issues
of professional training of specialists in the con-
text of integration into the European educational
space and in the context of intellectual property
as their professional competence are presented in
the study by the authors S. Vitvytska et al. (2019).
The monograph highlights and summarises na-
tional and international experience in organising
the training of specialists in the higher education
system. The implementation of international com-
mitments, in particular the signing of the Mem-
orandum on the establishment of the National
Training Centre for Intellectual Property (2019) and
Ukraine’s participation in international education-
al projects such as IP for Children, is the subject
of a study by O. Kulinich (2021). State measures to
recruit specialists in technology transfer, innova-
tion and intellectual property in higher education
institutions and scientific institutions were also
studied by S. Fyl & O.Yurchyshyn (2021). M. Savyt-
skyi et al. (2021) is devoted to compliance with the
principles of academic integrity in the educational
sphere as a factor in the creation and legitimate
use of intellectual property objects. They empha-
sise the mutual influence of academic integrity

and IP and stress that adherence to these princi-
ples in the professional training system will help
to form a culture of intellectual property.A study by
0. Popadych et al. (2023) is devoted to the study of
intellectual property as a condition for preparing
master’s students for professional activity.

At the same time, the problem of forming the
necessary competencies in the field of studying
and protecting intellectual property by future legal
specialists requires further scientific research. The
authors of the article agree with the opinion that
existing textbooks, such as L. Popova et al. (2021),
N. Bilousova et al. (2021), as well as intellectual
property manuals for higher education students,
such as Y. Danylenko & O. Yurchyshyn (2023), do
not adequately meet the demand for the formation
of theoretical knowledge and practical skills in the
field of IP. For this reason the aim of this study was
to identify and substantiate the peculiarities of
training future legal specialists in the field of in-
tellectual property in the higher education system,
taking into account modern digital challenges and
European integration processes.

Materials and Methods

To achieve the set goal, the following methods
were used in the study: analysis of approaches,
generalisation, comparison, historical analy-
sis, and others. Thus, the generalisation method
made it possible to analyse scientific data and the
specifics of Ukrainian legislation in the field of in-
tellectual property protection.

The methodology was based on regulatory
and legal analysis, which made it possible to iden-
tify the stages of transformation of approaches to
teaching intellectual property in Ukraine: from the
mandatory presence of this discipline in all high-
er education institutions (according to the order
of the Ministry of Education and Science of 2004)
to its actual exclusion from the Llist of mandatory
components of professional training for lawyers in
2015. The analysis was carried out using a chron-
ological approach and comparison, which made it
possible to systematise changes in state regula-
tion of the education sector and trace the impact
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of these changes on actual educational practices
in Ukrainian universities. The study also exam-
ined the compliance of educational programmes
with higher education standards using a compar-
ison method, in particular analysing education-
al standards for specialty 081 “Law” and related
fields, such as management and entrepreneurship.

The empirical component of the method-
ology is based on an analysis of the results of a
survey of law students at Sumy State University,
conducted in October-November 2024. The use
of empirical data made it possible to gain an
understanding of the real educational needs of
students, their vision of the content and structure
of the discipline “Intellectual Property”, their level
of satisfaction with the courses, and to identify
key topics that students consider appropriate to
include in the curricula. It should be noted that
the empirical survey was qualitative in nature and
was used primarily to confirm or refine previously
formulated theoretical propositions.

In addition, the methodology actively used
comparative analysis of educational approaches
used in the European Union, the United States, Ja-
pan,and China. This approach made it possible to
draw conclusions about the effectiveness of for-
eign practices of integrating intellectual property
into the system of training lawyers and econo-
mists, as well as to evaluate the feasibility of their
adaptation to Ukrainian conditions. The study of
foreign experience was carried out through the
analysis of publications by international experts,
reports by educational organisations, as well as
programmes of the WIPO Academy, Horizon Eu-
rope and other initiatives aimed at developing
human capital in the field of IP.

Results and Discussion

State policy in the field of intellectual property

First of all, it should be noted that the fundamental
role of intellectual property in the innovation poli-
cy of any state is recognised both at the level of in-
ternational institutions and at the level of national
policies, as evidenced by analytical reports of the
World Intellectual Property Organisation, which
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record the role of IP in national innovation sys-
tems (Annual Report, 2022). Ukraine is not stand-
ing aside from these processes. One of the main
aspects of its state policy in the field of education
is to promote the sustainable development of so-
ciety by training competitive human capital. This is
discussed in the Strategy of Sustainable Develop-
ment “Ukraine - 2020” (2015), which defines the
main vectors and priorities for the implementation
of European standards of living and Ukraine’s rise
to a leading position in the world. The document
recognises that a high intellectual level of human
potential should ensure the country’s competitive-
ness in the future. Among the goals of Ukraine’s
sustainable development for the period up to 2030,
defined by the Decree of the President of Ukraine
(On Sustainable Development, 2019), are: ensuring
comprehensive and equitable quality education
and promoting lifelong learning opportunities for
all; promoting progressive, inclusive and sustaina-
ble economic growth, full and productive employ-
ment and decent work for all; creating sustainable
infrastructure, promoting inclusive and sustaina-
ble industrialisation and innovation (Orliuk, 2019).

Intellectual property is an integral part of
Ukraine’s future development, as the implemen-
tation of new technologies and, accordingly, the
establishment of production facilities in the
country requires adequate protection of intellec-
tual assets. That is why the post-war reconstruc-
tion of the country depends on the development
of the innovation sector and the labour market
being filled with specialists in various fields who
have knowledge of intellectual property. In this
context, the system of training qualified special-
ists in this field at the bachelor’s and master’s lev-
els is of crucial importance and should be aimed
at providing future specialists in various fields
with comprehensive knowledge of modern tech-
nologies for the legal regulation of intellectual
property. The educational process in this field in-
volves: in-depth study of specialised disciplines
in the legal protection of IP objects; mastering
practical skills in the field of patent auditing; de-
veloping competencies in the field of intellectual
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property management; developing professional
qualities taking into account the specifics of fu-
ture activities. At the same time, special attention
should be paid to developing the skills of future
specialists to apply the knowledge they have ac-
quired in practical activities.

At the same time, an analysis of the educa-
tional practices of Ukrainian universities has re-
vealed significant gaps in the teaching of intel-
lectual property disciplines to higher education
students of various specialities (Konstantynova,
2021). Most Ukrainian higher education institu-
tions do not have specialised IP courses adapt-
ed to the needs of specific fields of knowledge,
which significantly limits the opportunities for
developing relevant competencies not only at the
master’s level but also at the bachelor’s level.

Since 2004, Ukraine has had Order No. 811
(2004) of the Ministry of Science of Ukraine, which
required all higher education institutions to teach
the subject of intellectual property. According to
unofficial estimates, 120,000 students at Ukrainian
universities took this course (Papirnyk et al., 2020).
In 2015, this order was cancelled, which led to the
effective cessation of systematic teaching of IP as
a separate discipline. Currently, knowledge in this
field is partially integrated into other courses, in
particular in the form of elective disciplines or

separate modules within a number of courses. The
same principle was applied to the abolition of the
specialty “Intellectual Property” (introduced in ac-
cordance with Resolution No. 507 of the Cabinet
of Ministers of Ukraine, 1997), and in 2010, mas-
ter's degree programmes in this speciality were
launched (Resolution No. 787 of the Cabinet of
Ministers of Ukraine, 2010). Since 2015, by order
of the Ministry of Education and Science “On the
specifics of introducing a list of fields of knowl-
edge and specialities for which higher education is
provided” dated 06.11.2015 No. 115, a new list of
fields of knowledge and specialities has been in-
troduced, from which specific categories have been
excluded. According to the correspondence table,
the specialty “Intellectual Property” is classified
under specialty D8 “Law”.

Thus, until 2016, almost all higher education
institutions in Ukraine that trained specialists in
the field of “Intellectual Property” awarded the
qualification “Intellectual Property Professional”
The elimination of this field has caused some chaos
in the training of specialists in the field of intellec-
tual property. According to the new list of special-
ities, this speciality is absent and may be reflected
in other fields of knowledge (Kuznetsov, 2021). The
evolution of training specialists in the field of in-
tellectual property is presented in Table 1.

Table 1. Features of training specialists in the field of intellectual property

Period Regulatory documents Directions of specialist training
1997 Rl\iisr?ilsutgsgg‘fdrll?a?naeblinaitegf Training of specialists in the specialism 7.000002
24.05.1997 No. 507 (1997) “Intellectual Property” (specific categories)
2010 Rl\j'isr?ilsl{(e'?:;fdtfa?naeb:jnaeégf Training of Master’s students in “Intellectual Property”
27.08.2010 No. 787 (2010) (specific categories) — 16 HEIs of Ukraine
The training of intellectual property specialists was removed
Resolution of the Cabinet of from specific categories; it was decided to transfer it to the
2016 Ministers of Ukraine dated field of knowledge “Management and Administration” (07),
20.04.2015 No. 266 (2015) specialty — Management (073); specialty — Entrepreneurship,
o ' Trade, and Exchange Activities (076); and to the field of
knowledge Law (08), Law specialty(081)
th::Iggsgrfgl(JI(\:/Ia:sct)grigalgf/j:Ir?niLe Training of Master’s students in intellectual property under
2022 081 Law specialty, 073 Management and Administration

field of knowledge 08 Law dated
20.07.2022 No. 643 (2022)

within 7 HEIs of Ukraine

Source: compiled by the authors
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Professional training in the field of IP within
the modern Ukrainian educational space is provid-
ed by a small number of universities: in the specialty
081 “Law” - this is Taras Shevchenko National Uni-
versity of Kyiv (Department of Intellectual Property
and Information Law); Cherkasy National Universi-
ty named after Bohdan Khmelnytsky; Sumy State
University; National Technical University of Ukraine
“Kyiv Polytechnic Institute named after I. Sikorsky”,
Yaroslav Mudryi National Law University, Sumy
State University. This, in turn, determines the need
to review approaches to teaching intellectual prop-
erty in Ukrainian higher education institutions, tak-
ing into account modern requirements for training
specialists in this field. Thus, the results of a survey
of students of the Educational and Scientific Insti-
tute of Law of Sumy State University, conducted in
October-November 2024 (Department of Criminal
Law, 2024), showed that the vast majority believe
that the discipline of “Intellectual Property” pro-
vides the formation of general competencies and
is important for their personal development (Fig. 1).

Mostly yes I 6%

Yes 94%

Figure 1. Respondents’ satisfaction with
the components of the educational and
professional programme “Intellectual Property”

Source: Department of Criminal Law (2024)

As noted by R. Drapushko et al. (2022), stud-
ying the discipline of “Intellectual Property”
contributes to the formation of necessary and
extremely important competencies, such as: the
ability to generate new ideas (creativity), the abil-
ity to identify, pose, solve problems and make in-
formed decisions, the ability to adapt and act in
new situations, etc. An analysis of the content of
the Ministry of Education and Science Standard
in the specialty 081 “Law” (Order of the Minis-
try No. 307, 2023) demonstrated the absence of
knowledge, skills, and abilities related to intel-
lectual property among general and professional
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competencies. For example, The Standards of
Higher Education of Ukraine for Economic Speci-
alities, approved by the Ministry of Education and
Science in accordance with the Law of Ukraine
“On Higher Education”, define the integral com-
petence for applicants for higher economic edu-
cation as “the ability to solve complex tasks and
problems that involve conducting research and/
or implementing innovations under conditions
and requirements of uncertainty” Among the
general competencies that should be developed
in future specialists is “the ability to generate new
ideas (creativity)” (Babenko, 2019).

The authors of the current study consider it
appropriate to include such competencies in the
list of professional competencies for the 081 Law
specialty. The authors consider the formation of
skills and abilities to resolve issues of legal reg-
ulation of IP in situations of protection, transfer
and acquisition of rights to its objects to be the
substantive aspects of the integral competence of
future lawyers.

Proposals for optimising the training

of specialists in the field of IP

The professional training of future lawyers in high-
er education institutions in Ukraine requires sig-
nificant transformation, as for them, understanding
intellectual property is not only about knowing
the regulatory framework, but also about being
able to apply it in practice, particularly in the ar-
eas of rights protection, licensing and technology
transfer. Therefore, the introduction of IP principles
into the professional education system should be
based on the principles of: systematicity (the inclu-
sion of intellectual property modules in basic and
specialised disciplines, which will ensure consist-
ent study of the subject), practical orientation (the
use of case methods, simulation processes that
enable students to apply theoretical knowledge
in real-life situations) and interdisciplinarity (in-
tegration of knowledge from law, economics, and
IT, which is particularly relevant in modern condi-
tions, when intellectual property often intersects
with technological and commercial aspects).
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The primary task is to update the content
of academic disciplines to reflect contemporary
challenges, such as the regulation of artificial
intelligence, blockchain technologies and digital
assets. Curricula should include not only tradition-
al aspects of copyright and patent law, but also
special modules devoted to cyber law, data pro-
tection, and the commercialisation of intellectual

IP in creative industries

Practical aspects of IP protection
International IP protection

Patent law and biotechnology
Digital law and IP

property.An important step in this direction is the
harmonisation of national educational standards
with European ones, in particular with EU direc-
tives on copyright in the digital single market.
Figure 2 shows the topics that respondents to a
survey conducted by the Department of Criminal
Law (2024) consider to be fundamental to the dis-
cipline of IP.

I 58%
I (5%
I /2%
. 7 8%
I S 7 %

Figure 2. Basic topics of the IP course according to respondents

Source: Department of Criminal Law (2024)

One of the main problems in training law-

yers is the rapid obsolescence of information.

Legislation in the field of IP is constantly chang-
ing due to international agreements and the
rapid development of technologies, in particular
artificial intelligence and blockchain. Traditional
teaching methods based on passive assimilation
of lecture material are becoming ineffective in
such conditions.

A key element in the training of future law-
yers should be to strengthen the practical com-
ponent of education, which involves organising
internships in patent offices, IT companies and
law firms specialising in IP. It would be appro-
priate to use interactive technologies in the
classroom, such as modelling court proceedings
involving copyright infringement cases, which
would allow students to immerse themselves in
real-life situations and learn to make decisions

in conditions that are as close as possible to
practice. Working with patent applications, in-
cluding analysing protection conditions and
drafting documents, will help students devel-
op the skills they need for their future careers.
The development of their own projects by future
lawyers, such as brand protection strategies, will
contribute to the development of their creative
thinking and teamwork skills. The use of digi-
tal platforms, such as online simulators (e.g., IP
Panorama), will allow students to work through
real-life scenarios and acquire practice-oriented
skills in a convenient format. This is confirmed
by the results of a survey of applicants for the
“Intellectual Property” programme (Department
of Criminal Law, 2024), who are interested in
contemporary topics related to digitalisation,
international law and industry-specific features
of IP (Fig. 3).

Use of online simulators I (2%
Involvement of experts in the field of IP  IEEEEEEEE— /9%
More practical cases I 35%

Figure 3. Updating the content of the IP course according to respondents

Source: Department of Criminal Law (2024)
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In addition, an effective tool is the use of dis-
tance learning courses from international organ-
isations such as the World Intellectual Property
Organisation (WIPO, n.d.) or the European Union
Intellectual Property Office (EUIPO, n.d.), which
offer modern and relevant materials for study. An
equally important area for improving the training
of legal professionals is the development of in-
terdisciplinary links between legal and technical
specialties. This involves the introduction of joint
educational programmes with IT specialists, en-
gineers and designers, which will enable future
lawyers to better understand the technical as-
pects of IP objects.

Of particular importance is the systematic
improvement of the qualifications of teachers in
the field of IP, who must possess not only theo-
retical knowledge but also practical experience in
the field of IP. To this end, it is advisable to involve
patent attorneys, corporate lawyers and represent-
atives of the State Intellectual Property Service
in teaching. An important tool for improving the
qualifications of teachers is their participation in
international training courses and internships or-
ganised by WIPO or the European Patent Office.

As noted by N. Fesenko & N. Ruban (2019),
most European countries face the problem of a
shortage of highly qualified teachers. This is pri-
marily due to the fact that intellectual property is
constantly evolving, new types of rights to IP ob-
jects are emerging (e.g., intellectual property on
the Internet), and this requires the development
and implementation of updated courses and in-
teractive teaching methods. Secondly, every intel-
lectual property specialist needs to understand
the legal regimes in force in different countries
and be familiar with the system of intergovern-
mental legislative norms, such as those of the Eu-
ropean Union, its regulations and directives.

An analysis of international experience in the
professional training of applicants in the higher
education system shows that the countries of the
European Union and the United States actively use
intellectual property programmes aimed at train-
ing qualified specialists. For example, in Germany,
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there are compulsory intellectual property cours-
es for lawyers, which provide basic knowledge in
this field. Programmes such as Horizon Europe (a
European research and innovation project) provide
grant support for research in the field of intellectu-
al property, which stimulates the development of
this industry. In Ukraine, there is potential for ex-
panding cooperation with the “Ukrainian National
Office for Intellectual Property and Innovation’,
which has been operating since 2022 on the basis
of Cabinet of Ministers of Ukraine No. 943-r (Some
Issues of the National Intellectual Property, 2022),
which can provide practical materials and assist
in the development of training programmes. The
inclusion of practical modules modelled on the
WIPO Academy (a centre for professional educa-
tion, training and advanced training in the field of
intellectual property) in the curricula will enable
higher education institution students to acquire
the relevant knowledge and skills necessary for
working in the field of IP.

The integration of intellectual property prin-
ciples into the training system for future legal
professionals is a necessity dictated by current
challenges in the labour market and globalisa-
tion processes. Optimising professional training
requires updating teaching methods, activating
practical components and international coopera-
tion. Overcoming existing challenges will ensure
the formation of specialists capable of protecting
intellectual assets in the context of digitalisation.
The use of interactive methods, project-based
learning and digital platforms, as well as the active
involvement of international practices, will con-
tribute to improving the quality of higher educa-
tion and the training of highly qualified specialists.

Conclusions
Intellectual property is a fundamental component
of the professional competence of future special-
ists. Taking into account modern digital challenges
and European integration processes, comprehen-
sive, interdisciplinary and practice-oriented ap-
proaches have been identified as specific features
of their training in the higher education system.
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During the review of regulatory documents, the
Standards of Higher Education of the Ministry of
Education and Science of Ukraine and education-
al programmes, it was found that since 2016, the
number of higher education institutions training
specialists in the field of “Intellectual Property”
has significantly decreased. Most higher education
institutions do not have specialised courses on IP
adapted to the needs of specific fields of knowl-
edge, which significantly limits the opportunities
for developing relevant competencies not only at
the master’s level but also at the bachelor’s level.
An analysis of the pedagogical aspects of
training future specialists in the field of IP reveals
ways to optimise curricula, teaching methods
and practical training: the application of a com-
prehensive approach that combines theoretical
knowledge with practical skills; integration of
interdisciplinary knowledge (curricula should in-
clude elements of related disciplines, which will

training IP specialists; the development of soft
skills in future specialists (communication skills,
creative thinking, ability to work in a team); the
use of opportunities offered by grant projects and
state programmes in the field of IP.

Prospects for further research include stud-
ying the latest digital tools, platforms and sim-
ulations that allow modelling situations of law
enforcement in the field of IP, studying foreign
experience, in particular in the EU, USA, Japan
and China, in training specialists in this field, with
a view to adapting best educational practices.
A separate area of research could be the develop-
ment of criteria and indicators for the evaluation
of professional competencies by specialisation,
analysis and the role of dual education, the in-
troduction of certification programmes and post-
graduate education.
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AHOTAaLLifl. AKTYanbHICTb TEMM 3yMOBAEHA HEOOXiAHICTIO GopMyBaHHS y MalbyTHIX daxiBuiB 3 npasa
I'PYHTOBHMX 3HaHb Yy cdepi iHTenekTyanbHOI BAACHOCTI K HEBILEMHOI CKNagoBoOi ixX npodeciiHoi
KOMMETEHTHOCTI B YMOBax MOAEpPHi3aLii BMULWOI OCBITMU B KOHTEKCTi €BPOiHTErpauiMHUX MpoLeciB.
MeTa poCnigpKeHHs nonsrana B TEOPETUYHOMY OBI'PYHTYBAHHI Ta BM3HAYeHHi MefaroriyHMx ymoB
edeKTUBHOI iHTerpauii 3HaHb 3 iHTeNeKTyasbHOI BNACHOCTI B CUCTEMY NiArOTOBKM MaibyTHix daxiBLis
3 NpaBa. 3aCTOCYBaHHS iCTOPUYHOTO, NOPIBHANbHOrO, aHANITUYHOrO METOAIB Ta METOAY Yy3arafbHEHHS
[03BOSINNI0 BCTAHOBMTU HEOOXiAHICTb BiNbLL 3MICTOBHOMO A0C/IAXKEHHS METOA00MYHOr0, METOAMUYHOIO
Ta TEXHONOriYHOro 3abesneveHHs NpodeciMHOi NiAroToBKM MaWbyTHIX OPUCTIB Y Ui uapuHi. byno
BUSBNIEHO CYTTEBI HELLONIKM B HOPMATUBHI I Ba3i, 30KpeMa BiACYTHICTb CNeLiaNi3oBaHUX KOMMETEHLiN 3
iHTeneKTyanbHOI BNAaCHOCTI y lepXKaBHUX CTaHAapTax BULLOi OCBITM Ta CTaHAAPTI cneuianbHocTi «[paBoy,
obMexeHui obcar AMcuUMnAiH, BiACYTHICTb NpodinbHMX chewianisauii Ta MixXAUCUUMNAiHapHUX KYPCiB,
L0 CYTTEBO BM/IMBAE HA SIKiCTb MiArOTOBKM 3400yBayiB K HAa HakanaBpCbKOMY, TaK i HA MarictepcbkoMy
piBHAX. BcTaHOBNEHO HeobxigHicTb pedopMyBaHHS HABYANbHUX NPOrpaM, 3 ypaxyBaHHAM NPUHLMNIB
NPaKTUKO-OPiEHTOBAHOCTI, CUCTEMHOCTI Ta MidXKAMCLMNAIHAPHOCTI. MpUHLUMN CMCTEMHOCTI nepenbadvae
BKJ/IIOYEHHS MOAYNIB 3 iHTENeKTyanbHOi BAACHOCTI A0 6a30BMX Ta cCnewianizoBaHWX HaBYaNbHUX
avcumnnif. NMpakTMKO-OpieHTOBAHMI MiaXiA aKLEHTYBaB yBary Ha aHanisi peanbHUX KeMciB, y4acTi B
iMiTaLiMHMX Npouecax Ta BUKOPUCTAHHI iHWMX iHTEPAKTUBHMX METOLIB. MiXXAMCUMNAIHAPHUIA MigXin
nepenbayunB iHTErpawito 3HaHb 3 NpaBa, eKOHOMikM Ta IT-cdhepu, Wo ocobnnBo akTyanbHO B yMOBaX
CYYaCHOTO PUHKY, ie iHTeneKTyaNbHa BNACHICTb € CKNAA0BOK TEXHONOTYHMX Ta KOMEPLiMHUX aCNeKTIB.
OKpecneHo Ka4YOoBi HanNpsaMu BOOCKOHANEHHS MiarotoBku (axiBuiB: BNPOBAAXEHHS CTaXyBaHb Y
€BPONENCbKMX MATEHTHUX BiLOMCTBAX, PO3BUTOK CNifIbHUX 3 iHO3EMHUMM YHiBEPCUTETAMMU NPOEKTIB,
BMKOPUCTAHHA MiXXHApOAHMX OHNAWH-KYpCiB. ligkpecneHo, Wo OTPUMaHHI pe3ynsTaTh MOXYTb ByTu
BMKOPUCTaHI AN OHOBNEHHS 3MiCTy OCBIiTHIX NporpaM Ta BNPOBaAXEHHS eDEeKTUBHMUX NeaaroriyHmx
niaxoanis wono GopMyBaHHS y MalbyTHiIX daxiBUiB 3 MpaBa KOMNETEHTHOCTeW Yy chepi NpaBoBOro
3aXMUCTy pe3ynbTaTiB TBOPYOI AisiNbHOCTI, HEMaTepianbHUX aKTWUBIB Ta iHHOBaALiN, WO 3abe3neynTb ix
npodeciHuit ycnix B ymoBax rnobanisauii, 3MiH y 3aKOHOAABCTBI Ta YCMiLLHY iHTerpaLito yKpaiHCbKOT
CMCTEMU 3aXMCTY iHTENEeKTyaNbHOI BNACHOCTI B €EBPOMERCbKMIA NPpaBOBMUI NPOCTip

KniouoBi cnoBa: 3106yBaui ocBiTM; mpodeciliHa MigrotoBka; MiKAMCUMMAIHAPHICTb; NpodeciliHi
KOMMETEHTHOCTI 3a Ccheuianisauieto; pedopMa BULLOT OCBITH
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Abstract. The relevance of this study stems from the dynamic changes taking place in the labour
market, which have heightened the demand for professional development in both Ukraine and China. In
light of this, the study aimed to identify the key characteristics of professional development systems in
Ukraine and China and to classify them according to their alignment with contemporary requirements. To
achieve this aim, methods of theoretical and documentary analysis, as well as comparative analysis, were
employed. This article examined the functioning and development of professional development systems
in Ukraine and China. Based on an analysis of policy frameworks supporting and regulating the labour
market, alongside a review of the legal and regulatory provisions concerning professional development
in both countries, it was found that the features of these systems differ significantly due to each country’s
distinct political and social context. The comparative approach enabled the identification of both shared
features and unique elements shaped by the socio-economic, legal, and cultural conditions specific to
each country. The mechanisms for organising professional training, the models and formats used for
professional development, as well as the role of the state and educational institutions in this process,
were analysed. Attention was also given to the practical aspects of implementing education policy
and the extent to which training programmes meet the needs of the modern labour market. Based
on the identified differences and similarities, recommendations were made for improving professional
development systems, taking into account international experience. The practical value of this study
lied in the potential for its findings, derived from the comparison of professional development systems
in Ukraine and China, to expand the theoretical and methodological basis for enhancing the process of
forming an effective human resource pool in the labour markets of these countries.This research may also
play an important role in supporting the implementation of proposed initiatives aimed at incorporating
the experience of China and Ukraine into professional development strategies in other countries
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Introduction

Professional development systems play a crucial
role in enhancing occupational skills and main-
taining the competitiveness of workers in an
increasingly dynamic labour market. Across dif-
ferent countries, approaches to organising these
systems can vary significantly, depending on eco-
nomic conditions, legal frameworks, cultural tra-
ditions, and educational policies. A comparative
analysis of professional development systems in
Ukraine and China reveals both common trends
and distinctive features shaped by the socio-eco-
nomic and cultural contexts of each country. Con-
temporary developments in the education system
emphasise the leading role of teacher profession-
alism, as this is directly linked to student success
(Lyubarets et al., 2020). However, there is current-
ly no consistent system for organising knowledge
on teaching practice or supporting educators in
their professional growth. There is also limited
consensus on which key components should be
included in effective strategies for the profession-
al development of educators (Shevchenko, 2024).

According to the analysis by O. Kefeli-lano-
vska & L. Lymar (2025), higher education insti-
tutions in Ukraine employ academic staff drawn
from various professional backgrounds. These
include former secondary school graduates, post-
graduate and doctoral researchers following the
defence of their theses, graduates of specialised
pedagogical institutions, and other professionals
who have received high academic recognition
within the higher education sector. The main
entry requirements for teaching in higher edu-
cation include either a teaching qualification, a
Candidate of Sciences degree (which typically
involves the study of pedagogy as part of doc-
toral training), or a certificate of completion from
a teacher training course. In Ukraine, such cours-
es are generally provided through either formal
or semi-formal education. Semi-formal courses
are offered by private entrepreneurs engaged in
the education business, independent platforms,
or global MOOC platforms such as Coursera and
Udemy, as well as their Ukrainian equivalents.
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Formal courses are delivered by higher educa-
tion institutions that specialise in training edu-
cators. Secondary school teachers with no prior
teaching experience are required to complete
an initial five-week course (150 academic hours,
equivalent to 5 ECTS credits), followed by adher-
ence to the principles of continuous professional
development. This typically involves obtaining 1
ECTS credit (30 academic hours) per year. Other
methods of professional development for higher
education teaching staff include participating in
academic conferences, presenting research inter-
nationally, engaging in peer exchange, producing
educational materials, and applying for academic
fellowships. ALl such activities are regulated and
monitored by the relevant governing bodies and
human resources departments within higher edu-
cation institutions.

The study conducted by Z.Zhang et al. (2024),
which contributes to the theoretical foundation
of contemporary research on professional devel-
opment, aimed to examine the influence of ed-
ucation, professional rank, work experience, and
personal agency on the continuous professional
development (CPD) of academic staff. The au-
thors surveyed 620 university lecturers in China
using a questionnairebased approach. The re-
sults indicate significant differences in levels of
professional training depending on educational
qualifications, academic ranks, and years of expe-
rience, with professional training levels varying
in accordance with these factors. Furthermore, it
was found that teacher engagement has a strong
positive impact on cognitive development, with
higher levels of teacher activity correlating with
more advanced cognitive outcomes. The findings
also showed that teacher agency plays a signif-
icant and positive role in professional develop-
ment, particularly in the areas of knowledge re-
newal, reflection, and collaboration.

The study by L. Loy (2024) explored the role
of continuous professional development in fur-
ther education (FE) through a small-scale investi-
gation involving two general FE colleges and two
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independent training providers (ITPs) in England.
Focus groups were used to gather teachers’ ex-
periences of their ongoing professional develop-
ment. This encouraged participants to reflect on
both formal and informal learning, as well as the
training opportunities they had taken up. Data
analysis revealed that the aims of these devel-
opmental activities fell into two main categories:
organisational and professional. Organisation-
al training was designed to deliver knowledge
aligned with externally defined institutional
goals, while professional development focused
on updating subject-specific expertise and en-
hancing classroom pedagogy.

The article by O. Myroshnichenko (2024) fo-
cused on the role of micro-credentialing in the
professional development of educators, using
the Open University (United Kingdom) as a case
study. It was emphasised that the implementation
of micro-credentials is a growing trend within the
European Higher Education Area. The study found
that the increasing number and influence of mi-
cro-credentialing initiatives in the United King-
dom, alongside the lack of a universally accept-
ed definition, have prompted efforts to ensure
quality assurance in this field. Micro-credentials
were shown to be based on learning achieved
at a “micro-level” - that is, independent, focused
content smaller in scope than a full academic
qualification. The Open University’s experience in
introducing micro-credentials for educator devel-
opment was examined through the example of
the Mentoring and Coaching in Professional Prac-
tice micro-credential. The University promotes a
flexible, inclusive, adaptive, and accessible educa-
tional system that values learner autonomy and
self-direction. Micro-credentials enable students
to acquire practical skills aligned with their ca-
reer goals and personal interests, without the
need to complete a full academic degree.

The dilemma of continuous professional
development and strategies for addressing it
were analysed by researchers such as K. Zhang et
al. (2024). They concluded that the constant pro-
duction and dissemination of diverse information

in the digital age compels higher education in-
stitutions to innovate and integrate their knowl-
edge more effectively. By conducting in-depth
interviews with 28 administrators and lecturers
from four north-western universities in China, the
authors of this study employed qualitative meth-
ods to examine current challenges related to con-
tinuous professional development and educators’
digital competencies. Based on these findings,
they proposed improvement strategies that ad-
dress the identified issues.

According to A. Friedman (2023), continuous
professional development is an essential yet still
largely undervalued component of lifelong learn-
ing (LLL). CPD encourages critical reflection on
the educational level of higher education grad-
uates from an early stage. It also highlights the
role of certain organisations, professional associ-
ations, and regulatory bodies, which act not only
as providers of educational services but also as
facilitators of ongoing learning cycles - thus link-
ing lifelong learning to professional identity. The
study presents policy data on CPD from a large-
scale survey conducted in the United Kingdom
every three years between 2003 and 2018, sup-
plemented by interviews, focus groups, and other
staff surveys within these organisations in the
United Kingdom, as well as in Australia, Canada,
and lreland. These findings have been reported
across multiple publications.

Building on the theoretical contributions
of the aforementioned authors, the evolution of
CPD and the resulting transformations in both
the continuous learning of professionals and the
functioning of the organisations involved have
been significant. In the case of Ukraine, due to its
historical and political context, the country has
been actively developing its system of profes-
sional education, adapting it to meet internation-
al standards and the requirements of European
integration. China, in turn, has, over recent dec-
ades, transformed from a closed economy into a
major global power with a dynamic and rapidly
evolving education system aligned with the de-
mands of the global labour market.
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This study aimed to conduct a comparative
analysis of the professional development sys-
tems in Ukraine and China, to identify the key
factors influencing their development, and to
evaluate the effectiveness of educational pro-
gramme implementation in the context of each
country’s economic conditions and social needs.
The research examined various models and tools
used for professional development in both coun-
tries and considered the potential for mutual ex-
change of experience.

Literature Review

The development of professional development
systems is shaped by a combination of internal
and external factors specific to each country.
These include the level of economic development,
political context, cultural traditions, education-
al characteristics, and labour market demands.
Against this backdrop, particular interest lies in
exploring the distinctive features of professional
development systems in Ukraine and China - two
countries with unique socio-economic and cultur-
al profiles. Ukraine, with its transitional economy
and specific challenges in the education sector,
and China, with a rapidly developing economy and
distinctive educational features, provide compel-
ling case studies for analysing the influence of
these factors on the development of professional
development systems.

Professional development for teaching and
academic staff is a vital component of the edu-
cation system, promoting professionalism and
supporting the ongoing improvement of teaching
processes. According to Clause 2 of the Procedure
for the Professional Development of Teaching and
Academic Staff (Resolution...,2019), educators are
required to continuously refine their professional
skills. This is seen as a crucial element in uphold-
ing the high quality of education in Ukraine.

Clause 1 of the same Procedure states that
the professional development of teaching staff
is to be provided by their founders or authorised
bodies, as well as by the management of edu-
cational institutions within the scope of their
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authority and following current legislation. This
implies that the responsibility for organising and
funding this process lies with the educational in-
stitution’s leadership, which must operate within
defined regulations and standards.

Furthermore, the internal quality assurance
system established by law includes measures
aimed at improving the qualifications of teach-
ing staff (Clause 4 of the Procedure). This ensures
alignment between the qualification requirements
for educators and the broader objectives set for
educational institutions. Teaching and academic
staff in Ukraine are permitted to undertake profes-
sional development both domestically and abroad,
provided that the country in which the training
takes place is not designated as an aggressor or
occupying state (Clause 5 of the Procedure). This
is a crucial provision, as it ensures that educa-
tional programmes comply with national security
requirements. Professional development may take
a variety of forms and involve a combination of
different learning methods, including institution-
al (full-time, part-time, distance, or network-based
learning), dual education formats, as well as on-
the-job or workplace-based training. This flexibili-
ty allows the professional development process to
be adapted to the specific working conditions of
teaching staff (Clause 6 of the Procedure).

Types of professional development include
training through specialised programmes, par-
ticipation in seminars, workshops, webinars, and
masterclasses, as well as internships. Certain
activities may also be recognised as valid forms
of professional development, such as participa-
tion in academic mobility programmes, research
internships, self-directed learning, and obtain-
ing an academic degree or a higher education
qualification (Clause 7 of the Procedure). These
opportunities not only enhance professional ex-
pertise but also contribute to the broadening of
academic and cultural competencies. The process
for recognising such activities as profession-
al development is determined by the academ-
ic councils of educational institutions (Clause
26 of the Procedure). Importantly, teaching and
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academic staff have the right to choose the forms
and types of professional development that best
suit their individual needs and professional in-
terests (Clause 7 of the Procedure). In addition,
teaching staff at institutions of preschool, out-of-
school, vocational, and specialised education are
required to undergo professional development at
least once every five years, per relevant legisla-
tion. Meanwhile, staff at general secondary and
professional pre-tertiary education institutions
must do so annually (Clause 14 of the Procedure).

The main areas of professional development
include the enhancement of professional compe-
tencies in subjects such as knowledge of the cur-
riculum, teaching methodologies, psychological
and physiological characteristics of learners, and
the use of modern information, communication,
and digital technologies (Clause 15 of the Proce-
dure). All these activities are aimed at improving
the effectiveness of the teaching process and en-
suring a safe and inclusive learning environment
(Peculiarities..., 2023).

The professional development process often
involves training at postgraduate education insti-
tutes through differentiated programmes, as well
as internships for teaching staff at enterprises
and research institutions. However, this process
faces several challenges. Changes in enterprise
ownership, reduced production volumes, outdat-
ed technical infrastructure, and a general lack of
interest from enterprises in cooperating with ed-
ucational institutions for the training of teaching
personnel complicate the organisation of intern-
ships. In such cases, teachers are often left to or-
ganise their own internships, independently seek
out relevant information, and acquire new knowl-
edge and technologies.

Short-term internships are becoming increas-
ingly popular, particularly among teachers of spe-
cialised subjects. These internships are typically
initiated by the teachers themselves and, with the
approval of their institution’s management, al-
low them to explore new production or teaching
technologies and modern equipment - either at
industrial enterprises or universities. This form of

internship is flexible and does not require formal
procedures. However, its effectiveness depends
largely on the teacher’s intuition, creative approach,
and commitment to self-development. The content
of professional development is updated in line
with societal demands for educational quality, the
latest scientific and practical advancements, and
the individual needs of education professionals.
This encourages greater interest among teaching
staff in theoretical knowledge necessary for solv-
ing practical challenges in vocational education.

China’s vocational education system has un-
dergone significant transformation over recent
decades, driven by the state’s efforts to respond
to the challenges of globalisation and internal
reforms. The evolution of China’s national policy
in vocational education reached a milestone with
the launch of the so-called Double High Plan in
2019 (Xiaomin, 2020). This plan aims to devel-
op high-level vocational colleges and discipline
clusters with Chinese characteristics, reflecting
the PRC’s intention to systematically modernise
vocational education in the context of global
pressures and domestic reform. A clear continuity
can be traced: from national demonstration col-
leges (2006), through key institutions (2010), to
the innovation plan of 2015-2018. The new stage
represents not only a qualitative leap, but also an
ideologically significant transformation, position-
ing China as a leader in shaping a global model
of vocational education.

From an academic perspective, the reform
reflects an institutional transformation based on
strategic planning and centralised governance
of the vocational education system. The Double
High Plan exemplifies a socio-engineering ap-
proach, whereby the state is not merely adjusting
the existing system but is instead constructing a
new educational architecture focused on inno-
vation, quality, and alignment with international
standards. It also clearly emphasises the integra-
tion of education with the economy and labour
market, with colleges positioned not simply as
educational institutions but as hubs for training
personnel in priority sectors. This aligns with the
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concept of education as a resource for national
development, which is characteristic of contem-
porary Chinese policy. A notable weakness, as
identified in the Double High Plan and confirmed
by the experience of other countries, is the limit-
ed agency of teaching staff, who are still largely
regarded as implementers of reform rather than
its co-creators. Without greater engagement and
professional autonomy for educators, the success
of such reforms may remain limited.

In the view of the author of this article, the
Double High Plan represents a systematic and
wellconsidered initiative by the Chinese state
aimed at ensuring that vocational education
occupies a respected place alongside academic
education. However, the implementation of such
an ambitious strategy requires more than fund-
ing and formal indicators - it also demands pro-
found changes in staff management, enhanced
motivation and qualifications among educators,
and the development of their professional iden-
tity. While the modernisation of vocational ed-
ucation is a commendable goal, its success will
ultimately depend on effective feedback mecha-
nisms and sensitivity to regional contexts, insti-
tutional diversity, and the genuine needs of both
learners and educators.

Materials and Methods
For the purpose of conducting a comparative
analysis of professional development systems in
Ukraine and China, a range of research methods
was employed, including theoretical analysis,
comparative analysis, and empirical methods
based on the examination of existing legal frame-
works, educational standards, and profession-
al development programmes in both countries.
Theoretical analysis involved reviewing existing
academic publications concerning professional
development systems in Ukraine and China. This
included exploring general approaches to the
organisation of educational systems, legislative
features, educational standards, and the influence
of economic and cultural factors on the develop-
ment of educational programmes. Comparative
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analysis entailed the use of a comparative ap-
proach to identify similarities and differences in
the structure and organisation of professional
development systems in both countries. Particu-
lar attention was paid to methodological ap-
proaches, legislative norms, and how educational
programmes are implemented in response to the
economic and social needs of Ukraine and Chi-
na. Document analysis consisted of examining
regulatory documents governing professional
development processes in both countries. This in-
cluded the study of laws, government resolutions,
and policy documents aimed at regulating and
improving the vocational education system.

The methods employed in this study enabled
a deeper understanding of the specific features
and developmental prospects of professional de-
velopment systems in both countries, as well as
the formulation of recommendations for improv-
ing these systems in line with current realities
and labour market demands.

The informational basis of the research in-
cluded articles by Ukrainian, Chinese, and inter-
national scholars such as S. Pokazanyiova (2022),
K. Zhang et al. (2023) and L. Loy (2024). Signifi-
cant attention was devoted to analytical and
empirical studies, particularly those by J. Ruth &
Y. Xiao (2019), T. Scott et al. (2023) and A. Fried-
man (2023), which explore the influence of pol-
icy, institutional support, and motivation on
the professional development of teaching staff.
A key document used as a reference for analys-
ing Ukraine’s professional development system
was the White Book of National Education of
Ukraine (Foreign Intelligence..., 2021), while in
China, the Ministry of Education’s official website
and the documents published there formed the
primary source. Drawing on both regulatory and
theoretical-methodological sources, the research
produced systematised conclusions regarding
the development of professional development
systems. It also identified challenges stemming
from the current conditions of uncertainty and in-
sufficient regulation and proposed directions for
mitigating the impact of these issues.
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Results and Discussion

Specific features of the professional
development systems in China and Ukraine
According to Foreign Intelligence... (2021), par-
ticular attention is paid to analysing the state of
education in the context of globalisation and con-
temporary challenges. The key characteristics of
modern education are its human-centred approach,
democratisation, innovation, continuity, and infor-
matisation. These principles have formed the foun-
dation of the education development strategy in
the information society, ensuring a high standard
of educational quality (Pokazanyiova, 2022).

At the current stage of development of the
Chinese education system, it is important to pre-
serve traditional forms of professional develop-
ment that have proven effective, while simulta-
neously advancing innovative methods. In China,
teachers undergo professional development
every five years, with an emphasis on training
that aligns with current teaching requirements.
Continued education for school principals is also
considered a priority. The pedagogical system for
teacher development includes professional cen-
tres based at 35 universities across the country
(Website of..., n.d.). According to the classification
by N. Kotelnikova (2012), forms of professional
development for Chinese teachers can be divided
into collective, group-based, and individual for-
mats. Among the most popular are lectures, sem-
inars, training sessions, creative groups, teacher
associations, mentoring, and self-education.

With the advancement of information and
communication technologies, distance learning
has become a vital alternative to traditional for-
mats. In the 1980s, China introduced a system
of television and radio-based learning. With the
emergence of the Internet, it has become possible
to organise online courses, significantly improv-
ing access to training. Innovative formats such as
online consultations, video lectures, and webinars
enable teachers from various regions to exchange
experience and enhance their professional skills
without the need for travel.China,in particular,has
been actively developing an online course system

that allows teachers not only to acquire theo-
retical knowledge but also to improve practical
skills through collaborative work and co-author-
ship of academic papers.According to researchers,
this approach fosters the development of critical
thinking and enhances collaboration among ed-
ucators (Undergraduate..., n.d.). Thus, innovative
forms of professional development in China are
increasingly incorporating advanced technolo-
gies, enabling educators to improve their profes-
sional competencies while also contributing to
the quality of education and teachers’ research
activity (Shevchenko, 2016). Despite noticeable
progress, the professional development system in
China continues to face a number of significant
challenges that hinder its effective operation.
These issues can be categorised into several key
areas, each of which requires a comprehensive
approach to improvement (Xiaomin, 2020).

A primary concern is the underdeveloped
structure of professional knowledge, which is
particularly relevant in the context of transition-
ing to a labour-oriented education system. Unlike
academic education, which mainly emphasises
theoretical content, vocational education should
focus on the development of practical skills and
competencies. However, educators in vocational
institutions often lack the necessary experience
and expertise to achieve this aim. Lecturers are
burdened with routine tasks and have limited op-
portunities for self-education, while existing pro-
fessional development programmes often prove
ineffective. This leads to a decline in the quality
of the educational process and hinders teachers’
professional growth.

Another significant issue is the low social
status of vocational school teachers. These pro-
fessionals are frequently perceived as less pres-
tigious than their counterparts in higher edu-
cation institutions. This perception also affects
student motivation, which remains low in such
settings, limiting both students’ satisfaction and
their overall development. Teachers, in turn, often
view their roles in vocational schools as tempo-
rary positions, which reduces their commitment
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to long-term career development in the sector.
The low status of educators further undermines
their professional identity, diminishing their mo-
tivation for continuous improvement. Tradition-
al forms of professional development - such as
lectures and theoretical instruction - do little
to encourage teachers to meaningfully enhance
their skills. According to feedback from educa-
tors themselves, the effectiveness of such pro-
grammes is extremely limited. Additionally, inad-
equate funding for vocational education at the
local level restricts access to highquality training.
As a result, many teachers lack exposure to mod-
ern educational technologies and teaching meth-
ods, which further constrains their professional
development and impedes improvements in the
quality of education.

The implementation of China’s Education
Modernisation Plan to 2035 reflects the gov-
ernment’s strong commitment to improving the
quality of education. The prioritisation of contin-
uous professional development for teachers, as
mandated by the Ministry of Education, has had a
positive impact on talent cultivation and student
achievement at the K-12 level. However, the ef-
fects of this reform on Chinese higher education
remain insufficiently explored. This study exam-
ined the influence of academic optimism, institu-
tional policy and support, and teacher self-effica-
cy on the professional competence of lecturers in
Chinese higher education institutions. Data was
collected from 456 Chinese higher education lec-
turers, using a structural equation model to ana-
lyse the relationships between the independent
and dependent variables. The findings indicate
that both academic optimism and institutional
policy and support exert a strong positive in-
fluence on teacher effectiveness (B =0.645 and
0.2, respectively), whereas teacher self-efficacy
has virtually no impact (§ =-0.031). Institution-
al policy and support also have a significant ef-
fect on academic optimism (B = 0.652); however,
their impact on teacher selfefficacy is minimal
(B=10.032). The study concludes that institution-
al leadership plays a crucial role in fostering an
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academic culture that encourages and supports
ongoing professional development. Nonetheless,
individual motivation to pursue CPD remains lim-
ited (Scott et al., 2023).

China has long placed great importance on
the practical training of teachers in higher voca-
tional colleges. According to the Vocational Ed-
ucation Law, teachers are required to undergo
practical training at enterprises or training bases
for no less than one month each year (Education
Law..., 2021). However, despite the strong empha-
sis on practical experience, significant challenges
persist in the implementation of this initiative.

Firstly, business involvement in teacher train-
ing systems remains insufficient. Effective inte-
gration of education and industry demands active
engagement from enterprises, yet, in practice, laws
and regulations on vocational education primar-
ily focus on the obligations of enterprises, while
their interests are often overlooked. For instance,
although companies are required to accept teach-
ers for practical placements, there is a lack of clear
regulation addressing their interests within the
educational process. As a result, enterprise-based
training often fails to align with business needs,
increasing operational costs and reducing compa-
nies’ willingness to host teacher placements.

Secondly, the absence of an effective moti-
vation system within higher vocational colleges
exacerbates the problem. Teachers are frequently
overburdened with teaching responsibilities, mak-
ing it difficult for them to participate in practical
projects within enterprises. Poor organisation and
a shortage of qualified staff further diminish the
overall effectiveness of the educational process.
Although some incentive mechanisms are in
place to encourage teacher involvement in enter-
prise-based training, their implementation faces
numerous obstacles, which further undermine
the success of the programme.

Many educational institutions fail to give
sufficient attention to career planning for teach-
ing staff, resulting in a lack of intrinsic motivation
and a weak sense of professional identity among
educators. Comprehensive approaches must be
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adopted to establish support systems that encour-
age teachers’ professional growth and develop-
ment. However, such initiatives remain insufficient
inmost higher vocational colleges, leading to a pas-
sive attitude towards professional advancement.
The professional development system in Chi-
na thus faces a range of challenges, including un-
derdeveloped knowledge structures, the low status
of teachers, ineffective training formats, and Llimit-
ed engagement with industry. Addressing these is-
sues requires an integrated approach encompass-
ing improvements in the educational framework,
enhanced teacher motivation, the development of
practical training systems, and the active involve-
ment of businesses in the educational process.

Recommendations for improving professional
development systems based on

the experiences of China and Ukraine

An analysis of professional development systems
for teaching staff in Ukraine and China highlights
key differences in the approaches these countries
adopt to support educators’ professional growth. In
Ukraine, the education system allows considera-
ble flexibility in the forms and content of profes-
sional training, which is important for addressing
local needs and conditions. Nevertheless, despite
these advantages, the absence of a unified, stand-
ardised approach leads to inconsistencies in the
quality of training programmes across the country.

This highlights the need for centralised coordina-
tion and the introduction of clearer standards for
teacher professional development in order to en-
sure more equitable access to high-quality training
programmes across all regions. However, excessive
centralisation may restrict teachers’ creative poten-
tial and reduce the level of innovation within the
educational process. In the author’s view, Ukraine
should preserve flexibility while simultaneously
introducing best practices in the standardisation
of training courses to improve their quality.

In China, the professional development sys-
tem for teaching staff is considerably more cen-
tralised and standardised, enabling a high degree
of consistency and oversight of the training pro-
cess. This is especially important in a vast and di-
verse country where maintaining a unified stand-
ard of educational quality is essential. However,
such centralisation also presents drawbacks, par-
ticularly by limiting teachers’ freedom to choose
training programmes and formats that suit their
individual needs. Teachers in China may find
themselves unable to adapt training to their per-
sonal development goals or the specific context
of their region. This poses a significant challenge
to the long-term effectiveness of the model, as
every teacher has the right to an individualised
approach and to select development tools that
align with their specific needs and objectives.
A structured comparison is presented in Table 1.

Table 1. Comparative characteristics
of teacher professional development systems in Ukraine and China

Comparison criterion Ukraine

China

Level of centralisation
is predominated by
decentralised model

Educational institutions and regions
possess significant autonomy

High level of centralisation. The system is
managed and regulated at the state level

Flexibility of format
and content

High flexibility. Programmes
can be individually designed to reflect
local conditions and teachers’ needs

Low flexibility. Content
and formats are strictly regulated,
with limited room for variation

The absence of unified standards

Programme
standardisation

results in variation in programme
quality across regions

A high degree of standardisation ensures
a consistent quality level nationwide
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Table 1. Continued

Comparison criterion Ukraine

China

Insufficient coordination among
system stakeholders. Greater centralised
control is recommended,
without compromising flexibility

Coordination and
oversight

Effective centralised coordination
supports the implementation of unified
training approaches

Individualised
learning

Teachers are able to choose programmes
tailored to their professional interests

Individualised approaches are limited.
Programmes focus on standardisation
rather than personalisation

Consideration
of regional specifics

Regional differences are taken
into account in the development
and implementation of programmes

Regional characteristics are minimally
considered. The primary focus is on
adherence to a unified national standard

The flexible system encourages

Innovative . ’ . ; Centralisation reduces opportunities
the integration of innovative ) ) ;
approaches . - for innovation and experimental formats
teaching practices and methods
Potentially high, provided elements Effective for short-term goals,
Long-term

effectiveness )
are introduced

of standardisation and coordination

but may be limited in terms
of sustainable development

Main challenges

Lack of a unified quality assurance
system. Uneven access to resources

Insufficient adaptability to teachers’
individual and regional needs

Source: developed by the author

By comparing the professional develop-
ment systems of China and Ukraine, the author
of this article concluded that the most effective
model would be a hybrid one that combines the
strengths of both approaches. It is recommended
that Ukraine introduce a clear system of stand-
ards for teacher training while preserving the
possibility for regional variation and individual
choice, enabling teachers to tailor learning to
local conditions. Such an approach would help
optimise the quality of professional develop-
ment, making it both accessible and relevant for
teachers across the country. For China, it would
be advisable to consider granting teachers great-
er freedom in selecting professional development
courses. This would support innovation and mo-
tivate educators towards self-development and
creative engagement in their work.

Overall, the study demonstrates that both
Ukraine and China possess certain advantages
within their respective systems of teacher pro-
fessional development, but also face a number of
challenges that require attention. In the author’s
view, the most effective approach should com-
bine standardised and individualised methods,
ensuring equal access to high-quality education

while allowing educators to adapt training to
their specific needs. Drawing on China’s experi-
ence could assist Ukraine in improving its teacher
development system, while Ukraine’s experience
may offer China valuable insights into enhancing
the flexibility of its educational programmes.
Based on the comparative analysis of teacher
professional development systems in Ukraine and
China, the introduction of a hybrid model has been
proposed, combining the strengths of both coun-
tries (Fig. 1). The figure presents a comprehensive
model of a professional development system for
educators that balances flexibility with standard-
isation. The system allows for the adaptation of
educational programmes to local conditions, in-
corporates a variety of learning formats and meth-
ods, and supports the individual and profession-
al needs of teachers. At the same time, it places
strong emphasis on quality assurance, alignment
of programmes with standards, monitoring, and
outcome analysis. The model particularly high-
lights the importance of continually updating
content, integrating innovations, and fostering
professional communities. As such, it represents a
balanced approach that combines individualised
learning with consistent educational quality.
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and content conditions and needs

Option to choose
learning formats

| —

Diversity of training
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Support for teachers’
individual needs

courses and
programmes

Variety of learning methods

(online, offline, blended formats)

Support for innovation in
educational approaches

Unified
standards and

Guaranteed
quality of training

of educational programmes

Quality assessment
and monitoring

Consistency

requirements

Alignment
of programmes with
professional standards |

Support for regional
specificities

Programme adjustments based
on feedback and analysis

Evaluation of professional
development outcomes

Regular updates
of training content

Integration of new
educational technologies

Tracking global
educational trends

?

Motivation for teachers
to engage in learning and
self-development

Support for
professional growth

of professional communities
for experience sharing

Development Systematic evaluation and
recognition
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Figure 1. Conceptual model of an effective teacher professional development system

Source: developed by the author

In Ukraine, it is important to develop a clear
system of standards for professional develop-
ment courses, while retaining the flexibility to
adapt programmes to regional specificities. This
is reflected in the study of S. Leu-Severynen-
ko (2022), who highlights the need for the re-
construction and further development of voca-
tional education and training, as presented by
the Ukrainian government at both national and
international levels. As a result, the author pro-
poses potential directions for the development of
vocational education and training that align with
the ongoing reform processes in Ukraine. N. Ku-
lalaieva & S. Leu (2019) also offer a perspective
on professional development as a process that
incorporates elements of duality - an approach
regarded by the authors of this article as crucial
for advancing interdisciplinarity and inclusivity.

China, in turn, should consider granting ed-
ucators greater freedom in selecting educational
programmes, which would foster innovation and
enhance motivation for self-improvement. ). Ruth
& Y. Xiao (2019) draw attention to the trend of

Chinese authorities transforming universities into
instruments of ideological control, agreeing that
this poses a challenge to educational develop-
ment. In this context, the argument advanced in
this article for expanding academic freedom gains
scientific relevance. Such an approach would con-
tribute to improving the quality of education and
enhancing the effectiveness of professional de-
velopment for educators in both countries.

Conclusions

A comparative analysis of professional devel-
opment systems in Ukraine and China has re-
vealed significant differences in approaches to
the organisation of vocational training, largely
influenced by historical, cultural and socio-eco-
nomic factors. Ukraine is actively integrating
international standards, aligning itself with the
European education system, while China is un-
dergoing extensive reforms, notably through the
Double High Plan, reflecting the country’s am-
bition to become a global leader in vocational
education and training.
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Particular attention was paid to examining
the methodological approaches employed in
professional development systems, differences in
legislative frameworks and the implementation
of educational standards, as well as the impact of
cultural and economic factors on the organisation
of training and vocational preparation in each
country. As a result of this analysis, conclusions
were drawn that not only deepen the understand-
ing of existing differences and common trends in
professional development, but also offer possible
directions for improving vocational training sys-
tems in both countries.

The models of professional development in
Ukraine and China possess distinctive features
shaped by their respective cultural and economic
traditions. In Ukraine, flexibility in training for-
mats and alignment with both national and in-
ternational standards is of key importance, while
in China, significant emphasis is placed on in-
tegrating education with economic and market

Chao

modernisation of vocational education, there re-
mains a need to enhance the professional auton-
omy of educators. Future research should focus
on evaluating the effectiveness of educational
programme implementation in both countries
and on fostering exchange of experience, par-
ticularly in the context of teacher professional
development. Success in this field requires atten-
tion not only to material aspects, but also to the
cultural and institutional differences that shape
the organisation of training. Recommendations
for improving professional development sys-
tems in Ukraine and China include encouraging
greater educator involvement in reform process-
es, integrating advanced technologies into cur-
ricula, and promoting academic and educational
partnerships. These measures would help ensure
high-quality education and enhance the interna-
tional competitiveness of the workforce.
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MopiBHANBHMIA aHaNi3 cucTeM NigBULLLEeHHA KBanidikauii B YKpaiHi Ta KuTai

LLao Yao

AcnipaHT

HauioHanbHwuii yHiBepcuTeT BiopecypciB i NpUPOAOKOPUCTYBAHHS YKpaiHu
03041, Byn. lepois O6opoHu, 15, M. Kuis, YkpaiHa
https://orcid.org/0009-0000-8875-0209

AHoOTAaLifl. AKTyanbHiCTb po60TM 06yMOB/IEHA AMHAMIYHMMM 3MiHaMMU, SKi BiAOYyBalOTbCS HA PUHKY NpaLi,
i aKki nigBuwyoTb NoTpeby y 3pocTaHHi nigBuweHHs KBanidikauii B YkpaiHi Ta Kutai. Bpaxosyrouu ue,
METOK AOCNiAXeHHs Byno BUSBNEHHS XapaKTepHUX pUC CUCTEM MiABULLEHHS KBanidikauii B YkpaiHi
Ta Kutai Ta CTpyKTypyBaHHS iX 3a CTyneHeMm BiAMOBiAHOCTI Cy4yacHMM BuMoraM. [Ins pocsrHeHHs
NMOCTaBNEHHOI MeTW [OoCNigKeHHS Oyno BMKOPUCTaHO METOAM TEOPEeTUYHOro Ta JOKYMEHTaNbHOro
aHanisy, a TakoX MOPiBHAHHA. Y AaHiit poboti Byno pocnigxeHo ocobnnBocTi dyHKLIOHYBaHHS Ta
PO3BUTKY CMCTEM MiABULLEHHS KBanidikauii B YkpaiHi Ta Kutai. Ha 6a3si aHanisy gokymeHTanbHoi 6a3u
NiATPUMKM Ta perynsuii puHKY npawi, @ TakoX 03HAKMOM/IEHHS 3 HOPMATMBHO-MPABOBMMM aCNeKTaMu
niaBuWweHHs kBanidikauii B YkpaiHi Ta Kutai 6yno Bi3gHayeHo, Wwo ocobamnBoCTi KpaiH Bigpi3HAOTLCA
B paMKax iX MOMITMYHOrO Ta COLiaNbHOrO CTaHOBMEHHS. [MOpiBHANbHUIA NiaXis A03BOMMB BUSIBUTU
SIK 3arafbHi puUCK, TaK i YHiKanbHi acnekTu, 3yMOB/EHi COLiafbHO-EKOHOMIYHUMU, MPABOBUMU Ta
KYNbTYPHUMM YMOBaMM B KOXHIM 3 KpaiH. byno npoaHanizoBaHO MexaHi3MuW opraHisauii npodeciiHoro
HaBYaHHA, BUKOPUCTOBYBAHI MoAeni Ta opmath niaBuLeHHs KBanidikauii, a TaKoX ponb Aepxasu Ta
OCBITHIX YCTAHOB Yy LbOMY npoueci. Takoxx 6yno npuaineHo yeary NpakTMYHWMM acnekTaM peanisauii
OCBITHbOI MONITUKM Ta BiANOBIAHOCTI NporpaM notpebam Cy4acHOro puHKy npadi. Ha ocHOBI BUSBNEHUX
BiAMiHHOCTEN i momibHocTel 6yno 3ampoOMOHOBAHO HAMPSMKM BAOCKOHANEHHS CUCTEM MiABWLLEHHS
KBanidikauii 3 ypaxyBaHHSM MiXXHapoLHOro AocBiay. [pakTuyHa LiHHiCTb po60TM Nongrana y MoXamnBoCTi
BMKOPUCTaHHSA pe3ynbTaTiB NPOBEAEHOr0 MOPIBHAHHA CUCTEM NiABULLEHHA KBanidiKaLii B YkpaiHi Ta Kutai
ANS pO3WMPEHHS TEOPETUKO-METOA0NOrYHOT 6a3M yAO0CKOHANEHHs npouecy GopMyBaHHS edeKTUBHOro
KaApOBOro MOTeHLiany pUMHKY Npaui HaBeLeHWX KpaiH. BaxnuBy ponb gaHe LOCNIMKEHHS MOXe MaTtu
LN peanisauii 3anponoHOBaHOI MporpamMu BpaxyBaHHS focBigy Kutas Ta YkpaiHu ong nigBuleHHs
KBanidikawii y iHWKMX KpaiHax

KniouoBi cnoBa: Oe3snepepBHa o0cCBiTa; NpodeciHWii PO3BUTOK NELArori; OCBITHA CUCTEMa;
KBanidikauiiHi BUMOrM; Mi>XKHapOAHWUIA AOCBIA
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Abstract. This paper examined the impact of coaching on the subjective and objective success of
gifted youth in Ukraine. Individual coaching is becoming an effective tool for developing the individual
potential of young people and contributes to self-realisation and the successful achievement of set
goals. The study focused on evaluating how individual coaching contributes to both personal and
performance outcomes among gifted youth across diverse professional domains. Individual coaching
helps in achieving specific goals and outcomes, improves skills, boosts self-esteem, and develops
personal qualities that foster self-determination and positive personality development, as well as
professional self-realisation. The study defined the specific goals of coaching for gifted youth. Through
the development of self-regulation and motivation, gifted young individuals are better able to
control their emotions and increase their level of intrinsic motivation, which supports effective goal
achievement. In addition, the ability to set both personal and professional goals and identify paths for
their realisation contributes to the process of achieving success. The development of critical thinking
and decision-making skills enhances the capacity to reflect on complex situations and find appropriate
solutions. Increasing self-confidence and self-esteem is essential for overcoming challenges
and realising personal and professional potential. The study also identified the role of leadership
qualities and teamwork in the development of collaboration and leadership skills. Motivation for
self-development and learning can foster a life orientation toward continuous self-improvement. The
necessity of providing psychological support during training and development was highlighted, as
it helps to overcome stress and anxiety related to giftedness. The results of the study indicated the
importance of applying individual coaching to enhance the success of gifted youth in such fields as
socionomic, economic, technical, and creative professions — an issue that is particularly relevant in the
context of the current challenges of war
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Introduction

In the contemporary education system and youth
development processes, the issue of identifying,
shaping, and realising the individual potential of
gifted individuals is becoming increasingly rele-
vant. This enables the full disclosure of their abil-
ities, promotes personal and professional growth,
and enhances the overall effectiveness of talent
realisation. The success of gifted youth is influ-
enced by many factors,among which personal de-
velopment and support from professionals play
an important role. This is especially relevant for
gifted youth in fields such as the socionomic, eco-
nomic, technical, and creative sectors, as each has
its own characteristics and requirements.

0. Akimova et al. (2023), K. Raoof et al. (2024)
note that one of the main aspects is the develop-
ment of such objective qualities in young people
as self-regulation skills and the ability to main-
tain a harmonious personality that can effective-
ly self-actualise in crisis situations. Gifted young
people who have faith in their own abilities are
more likely to take on new challenging tasks,
overcome difficulties more persistently, and suc-
ceed. M. Neihart (2021) found that intrinsic mo-
tivation affects the level of self-efficacy. Accord-
ing to A. Alexopoulou et al. (2019), M. Seliverst &
R. Turenko (2024), for gifted youth facing special
social and emotional challenges, resilience is es-
sential to maintain well-being and achieve long-
term success. In addition, V. Lozovetska (2024) em-
phasises that psychological and social factors are
equally critical for supporting gifted individuals,
as they shape the foundation for inner balance,
adaptability, and successful self-actualisation in
the face of challenges.

In the face of present-day challenges - par-
ticularly war, socio-economic instability, and the
growing complexity of the global information
environment - providing support and creating fa-
vourable conditions for the development of gifted
Ukrainian youth is becoming increasingly import-
ant. Young professionals in the socionomic, eco-
nomic, IT, and creative fields possess innovative
potential, critical thinking, and an active social
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stance, all of which are key to the processes of
recovery and strategic development of the coun-
try in the post-conflict period. However, external
factors such as information instability, insufficient
resources, and psychological exhaustion, and in-
ternal barriers like uncertainty, lost motivation,
and anxiety about the future, significantly hinder
the effective self-realisation of gifted youth.

The studies by K. Roth et al. (2020), Y. Kozlovs-
kiy et al.(2022) point to the need for self-develop-
ment, self-esteem, and self-improvement. M. Ar-
mour (2018), M. Hryshchenko & V. Zelenin (2025)
note that one of these approaches is coaching,
which contributes to the education of an ac-
me-centric mature personality capable of self-re-
flection, self-organisation, self-development and
self-realisation. In this context, individual coach-
ing serves as an important tool for supporting the
development of personal and professional com-
petencies that help young people to overcome
challenges and enhance their inner resources.
Nevertheless, despite the growing popularity
and dissemination of this practice, there remains
a need for further systematisation and in-depth
research into its impact specifically on gifted
youth. The purpose of the study was to assess the
specific influence of individual coaching on the
subjective and objective success of gifted youth.

To analyse the literature on the current state
of the issue, the following databases were used:
Scopus, Medscape, Web of Science, PubMed, and
Google Scholar, covering the period from 2018 to
2025.The search was conducted using the follow-
ing keywords: “professional self-realisation”, “per-
sonal self-realisation”, “psychological support”,
‘overcoming challenges”. During the study, meth-
odssuchasanalysis,synthesis,and theoretical gen-
eralisation of the obtained results were applied.

Subjective and objective success
of gifted youth
The success of a young individual, especial-
ly in the early stages of career development, is
a multidimensional and complex phenomenon.
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It encompasses not only objective indicators of
achievement in the fields of education, profession-
al activity, and social realisation but also the sub-
jective sense of life satisfaction, self-realisation,
and the pursuit of deeper meaning in existence.
Success in the professional sphere is not only a
subjective feeling of satisfaction, but also a system
of objective signs that reflect the level of personal
fulfilment in the relevant field (Raoof et al., 2024).
Objective signs of success in life are manifest-
ed through the assessment of a person’s achieve-
ments by society or a relevant social group,and his
or her life according to criteria that are important
for a particular social environment or society as
a whole. For an objective assessment of success,
society’s values and external signs, such as career
growth, material well-being, appearance, family,
etc. are important (Schork et al., 2022; Akimova et
al., 2023). Identifying the factors that support the
development of gifted youth under conditions of
uncertainty and crisis remains a relevant and im-
portant task for contemporary psychology.
Contemporary research focuses on the im-
portance of characteristics such as adaptability,
self-regulation, resilience, motivation, and the abil-
ity to self-actualise, which contribute to success
in both professional and personal spheres. These
qualities help young people not only to navigate
challenges and difficulties effectively but also to
change and adapt in accordance with new life real-
ities. Among these qualities are motivation for suc-
cess, perseverance, communication skills, physical
endurance, the ability to anticipate future events,
and flexibility in response. These traits foster high
achievement and strengthen self-confidence. How-
ever, the path to professional growth may be ob-
structed by various barriers — external or internal -
and by psychological factors (Lozovetska, 2024).
Under the conditions of military aggression
and restrictions, the ability of an individual to
engage in self-development and self-realisation
becomes especially significant. Choosing the right
direction for growth and the means to achieve it
are key factors for the successful adaptation of
young people, enabling them to make effective use

of available resources for the development of per-
sonal and professional skills (Anglim et al., 2020).
One important aspect is the ability to interact con-
structively with others, including individuals of
different social statuses, and to avoid and resolve
conflicts effectively - this forms the basis of social
competence. It enables comfortable collaboration,
the establishment of relationships with diverse
groups, and active participation in socially signif-
icant projects (Sharov, 2020).

Education plays a vital role in this process
by providing methods for support and develop-
ment of self-realisation. A self-realisation strategy
grounded in personal awareness and activation
mechanisms is a key element of personal and pro-
fessional growth. It facilitates the development,
adjustment, and transformation of life strategies,
helping individuals respond effectively to the chal-
lenges of the contemporary world (Filonenko et
al., 2022). When developing life goals, individuals
rely on the “aspiration” component (interests and
desires). When assessing their capabilities, they
draw on the “I can” component (self-awareness,
self-attitude, self-esteem). At the decision-mak-
ing stage, the “I must” component is activated, in-
volving self-regulation and societal expectations.
All of these elements are tied to decision-mak-
ing, motivation, and life and value orientations
(King et al., 2023).

Overall, the success of a young individual in
times of uncertainty is determined by the dynamic
interaction between internal resources and exter-
nal circumstances. While objective achievements
remain important, personal fulfilment, resilience,
adaptability, and value-driven life strategies in-
creasingly shape long-term success. Supporting
gifted youth in developing these multidimensional
competencies is essential for fostering their effec-
tive self-realisation, particularly amid social insta-
bility and global challenges.

Coaching for gifted youth during the war
Under socio-economic conditions and in the con-
text of war, it is necessary to develop strategies for
the support and development of gifted youth - the
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future professional, intellectual, and creative elite
of the country. One effective tool for supporting
professional development is individual coaching,
which contributes to both the achievement of ob-
jective results and the formation of a subjective
sense of success and life satisfaction. Coaching is
an individual training process aimed at activating
inner potential, developing necessary profession-
al abilities, and mastering strategies to achieve
results. It is based on the prior life and profes-
sional experience of the young person and helps
them in finding their own professional solutions.
A specialist’s personal approach to professional
activity may require adjustment, one that relies
on their internal potential.

With the help of coaching, a variety of skills
can be developed that are essential for personal
growth and the achievement of success by gifted
youth. These skills include self-reflection - the
ability to analyse own thoughts, emotions, and
behaviour; holistic thinking - the ability to view
a situation from different perspectives; self-mo-
tivation - the capacity to maintain interest and
a sense of purpose; communication - skills in
active listening and expressing one’s own ideas;
problem-solving - creativity and the ability to
find effective solutions; strategic planning - the
ability to set clear goals and determine ways to
achieve them; tolerance of failure - psychologi-
cal resilience and adaptability; emotional regula-
tion - a vital aspect of self-regulation, involving
the ability to identify, understand, and manage
own emotional states so that they do not hinder
the achievement of set goals (Lozovetska, 2024).

Coaching as a tool for potential devel-
opment. In this study, coaching is viewed as a
structured partnership process that helps to de-
velop an individual’s inner potential. It is based
on the assumption of an individual’s capacity for
self-awareness, self-determination, and self-re-
alisation. Coaching is particularly effective for
young people with high intellectual and creative
potential, who often face existential dilemmas, a
lack of supportive roles, goal frustration, and so-
cio-psychological instability.

Zelenin

Coaching and personal growth. Coach-
ing as a tool for personal growth is considered
a means for unlocking potential, developing
self-awareness, inner motivation, and goal-set-
ting (Trofaila, 2025). According to D. Stober &
A. Grant (2006) and S. Greif (2007), coaching pos-
itively influences self-reflection, decision-making,
and adaptability. A. Grant & M. Hartley (2013)
notes that in times of external change and turbu-
lence, coaching support helps to maintain stabili-
ty and fosters inner autonomy in behaviour.

Coaching and professional development. The
effectiveness of coaching in the development
of leadership qualities, strategic thinking, time
management skills, and emotional regulation is
supported by numerous meta-analyses (Jones et
al., 2016; Cannon-Bowers et al., 2023). Coaching
is regarded as a practice that enables individuals
to adapt to complex challenges and build confi-
dence in their soft skills (Baron & Morin, 2010).

Subjective well-being as a marker of success.
The concept of subjective well-being integrates
a cognitive component - life satisfaction - with
emotional components, such as a sense of mean-
ing, positive experiences, and psychological re-
sources (Ryff, 1989; Diener et al,, 2010). This ap-
proach is especially relevant for studying young
professionals during periods of forming their
professional identity, increasing workloads, and
adapting to the realities of a country in a state of
war. In the studies by E. Diener et al. (2018) and
E. Kim et al. (2020), subjective success is defined
as a comprehensive characteristic of life satisfac-
tion, inner harmony, and personal integrity. J. An-
glim et al. (2020) summarise the role of person-
al factors in shaping psychological well-being,
which is relevant to working with young people at
the start of their professional journey. A. Gilfillan
& C. Ehrnstrom (2023) highlight the importance
of coaching in supporting the mental health of
young adults, especially in the context of post-
stress social changes.

Coaching provides vital emotional support
and helps overcome difficulties, particularly in
challenging life and social situations (Hryshchenko
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& Zelenin, 2025). Based on a model of social
competence development, coaching stimulates
personal growth, encourages self-reflection, and
helps in the development of key skills for effec-
tive interaction with others. It enables individuals
to become aware of their social roles, improve
communication skills,empathy,emotional regula-
tion,and conflict resolution. This approach fosters
social confidence, self-realisation within commu-
nity activities, and enhances the quality of social
interaction (Calderén-Mafud et al., 2018; Wan et
al., 2021). Educational coaching supports the
development of gifted youth (van Nieuwerburgh
& Barr, 2016; Passmore et al., 2018). The study
by O. Chaika (2021) emphasises the necessity of
an individualised approach in coaching sessions,
considering gender characteristics, personal and
career goals, and individual preferences. In ad-
dition, M. Armour (2018) highlights the need for
supervision and structured support for coaches to
ensure a high-quality impact.

Self-realisation, motivation, and a sense of
personal efficacy are essential components in
forming professional self-realisation. Personal
efficacy is a motivational mechanism that regu-
lates an individual’s actions according to expect-
ed success (Zimmerman, 2000; Lee et al., 2018).
L. Golovey et al. (2019) states that it is a process
of consistent integration of internal resources
and social context, which promotes the active
and productive participation of gifted youth
in professional activities. The importance of
self-motivation is also established, as it includes
emotional stability and goal-directed behaviour.
These components interact with the existential
search for meaning, perspectives, and life guid-
ance in dynamic conditions (Yanovskaya, 2019).
A connection has been established between
coaching, internal motivation, and the develop-
ment of self-awareness (Boyatzis et al., 2015;
Wan et al., 2021). R. Boyatzis et al. (2015) pres-
ent the concept of the Positive Emotional At-
tractor (PEA), which explains how coaching acti-
vates deep internal resources by shaping a vision
and image of the future. Integration models by

J. Zenger et al. (2009) describe a deep awareness
of one’s personal mission as the key to increasing
motivation and sustainable leadership potential.
Characteristics of gifted youth in the context
of sociocultural crisis. Gifted youth constitute a
socially vulnerable group that, simultaneously,
holds great potential for societal development.
In the current context of war, an unstable labour
market, and the transformation of the education
system, members of this group are facing high
psychological pressure, emotional burnout, and
the loss of target goals. Coaching during wartime
becomes especially significant, as it helps gifted
youth to maintain psychological balance, rethink
life goals, and adapt to new realities. Researchers
M. Hryshchenko & V. Zelenin (2025) have demon-
strated that coaching can be an effective tool for
support in difficult circumstances and contempo-
rary challenges. K. Roth et al. (2020), Y. Kozlovskiy et
al.(2022) emphasise the importance of developing
inclusive and multicultural spaces, where coaching
serves as a means of dialogue and support.
During the coaching process, the following
goals are achieved with gifted youth: develop-
ment of critical thinking skills and decision-mak-
ing abilities, which help to enhance the capac-
ity to reflect on complex situations; increase in
self-esteem and confidence, which are crucial for
overcoming challenges and successfully realising
own potential; development of leadership quali-
ties and the ability to work in a team; provision
of psychological support during education and
development, which helps to manage stress and
anxiety associated with giftedness; motivation
for continuous self-development and learning,
which contributes to the development of life
orientation and ensures ongoing self-improve-
ment; enhancement of personal growth, devel-
opment of self-awareness, increased confidence
and motivation; fostering of the ability to achieve
goals and succeed in education or career; devel-
opment of communication skills - the ability to
lead others and collaborate effectively in teams;
development of time management skills, the
ability to plan time effectively and prioritise tasks
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correctly; development of self-regulation - the
process of managing own actions, emotions, and
thoughts to achieve set goals. This includes the
ability to manage reactions to external influenc-
es and adapt effectively to change. A successful
career requires not only professional knowledge
but also the ability to manage time, energy, and
emotions effectively; development of psycholog-
ical resilience; support in defining and realising
life values and goals (Lozovetska, 2024).

In times of war and socio-economic uncer-
tainty, coaching emerges as a vital and flexible
tool for supporting gifted youth in their person-
al, emotional, and professional development. It
enables young individuals to unlock their inner
potential, navigate psychological challenges,
strengthen soft skills, and maintain motiva-
tion and resilience. By fostering self-awareness,
emotional regulation, and strategic goal-setting,
coaching contributes not only to career readiness
but also to holistic well-being, offering a struc-
tured yet personalised approach to growth in a
complex and changing world.

Coaching and areas
of its application in gifted youth
These goals contribute not only to academic suc-
cess but also to the development of a well-round-
ed and harmonious personality in gifted youth.
Moreover, it is important to consider that for young
people in different fields of specialisation (socion-
omic, economic, technical, and creative), coaching
goals may be adapted and directed towards the
development of specific competencies.Accordingly,
concrete goals can be identified for each group: so-
cionomic fields — enhancement of communication
skills and emotional intelligence; development of
the ability to manage conflict situations and inter-
personal relationships; fostering civic engagement
and leadership; economic fields — development of
entrepreneurial or managerial skills; acquisition of
strategic thinking and decision-making abilities;
advancement of financial literacy and planning
skills; technical fields (IT specialists) - improve-
ment of technical skills and innovative thinking;
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development of project management and team-
work abilities; ability to create personal projects
and start-ups; creative fields (musicians, actors) -
development of creativity and artistic self-expres-
sion; mastery of public speaking and performance
skills; enhancement of teamwork abilities and pro-
motion of creative ideas.

For IT specialists, there is a direct link be-
tween personal traits and professional success.
Thus, communicativeness, assertiveness, enthu-
siasm, readiness for collaboration, and empathy
contribute to career achievement.The importance
of traits such as organisation, diligence, and relia-
bility in attaining career goals is also highlighted.
Additionally, creativity and openness to new ex-
periences are valuable in the IT industry, although
they are not the primary factors of career success
(Chayka & Zelenin, 2024).

Labour market conditions require companies
and their managers to be able to effectively adapt
to new environments, develop strategic plans, and
consider ways to improve organisational perfor-
mance and employee productivity. In contempo-
rary society, successful leadership is associated
with the ability to influence a team and organ-
ise its work effectively to achieve shared goals.
A manager’s role involves decision-making, tak-
ing responsibility for mistakes, and using them
as opportunities for personal growth (Seliverst &
Turenko, 2024). According to O. Kredentser (2021),
the key psychological factors that correlate with
professional self-efficacy include, at the personal
level: emotional intelligence, quality leadership,
innovativeness, drive for change, self-esteem, and
mental health; and at the organisational level:
organisational commitment, career advancement,
motivation, job satisfaction, work engagement,
and the psychological characteristics of the task
performed. Experience in managerial positions in-
creases confidence in one’s own capabilities and
the ability to fulfil responsibilities effectively. In
their study, R. Chayka & V.Zelenin (2024) highlight
the significant potential for developing manageri-
al and leadership qualities in business organisa-
tion managers through the use of varied coaching
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models. Objective success is interpreted through
achievements in the professional sphere, par-
ticipation in public events, career advancement,
and involvement in educational and leadership
programmes. In this context, the Human Capital
Theory model is relevant, as it views investment
in the development of skills and competencies as
the foundation for professional mobility (Beck-
er, 1993). Coaching helps to increase the self-con-
fidence of gifted youth, enabling them to recog-
nise their strengths, improve internal self-esteem,
and become more aware of their capabilities.
Through the use of visualisation techniques, gift-
ed young individuals imagine themselves in suc-
cessful roles, which in turn stimulates intrinsic
motivation and reinforces their self-belief.

The structure of the coaching programme in-
cludes the following four stages:

>» diagnostic stage - identifying the cur-
rent needs and development areas of participants
from four professional groups (socionomic, eco-
nomic, IT, and creative specialisations) through
interviews and observation;

» clustering of needs - grouping individual
requests according to five key domains: somatic
and behavioural, emotional and volitional, mental
and cognitive, social and creative, and existential
and spiritual (Fig. 1). This summarises the needs
of young people during times of transformation
and allows for the targeted design of individual
and group programmes;

» coaching support, conducted in group
or individual coaching sessions, with the use of
adapted interventions determined by the partic-
ipants’ needs;

> effectiveness assessment - measuring
changes through subjective indicators (surveys,
SWLS, Ryff’s scale) (Table 1) and objective indi-
cators (professional progress, external achieve-
ments, mentor evaluations) (Table 2).

existential somatic and

and spiritual behavioral
social and emg’:]lgnal
il volitional
mental and

i cognitive

Figure 1. The main areas of coaching needs
among gifted youth in socionomic professions,
economic specialisations, IT specialists, and
representatives of creative professions

Source: compiled by the author

Table 1. Criteria for changes in the subjective success of gifted young people

Sphere Criterion

Example wording

Somatic and behavioural

Level of fatigue, habit of resting

“How often do you feel energetic during the day?”

Emotional and volitional

Emotional regulation, motivation

“Is it easier for you to focus on your goals in
stressful situations?”

Mental and cognitive

Goal setting, strategic thinking

“Has your career path planning become clearer?”

Social and creative

Initiative, leadership

“Do you take responsibility
for group decisions more often?”

Existential and spiritual

Meaning of life/work, awareness

“Do you have a clearer understanding
of your life and professional direction?”

Source: compiled by the author
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Table 2. Criteria for changes in the objective success of gifted young people

Category

Indicators

Source

Career progress

Promotion/change of role, new
projects

HR feedback, self-reports

Activity in professional
communities

Presentations, participation in
events, mentoring

CVs, LinkedIn, social cases

Learning/educational dynamics

Participation in programmes,
certificates

Certificates, courses, internal
training

Leadership behaviour

Initiative, influence on the team

Coach reports, 360° feedback

Source: compiled by the author

Ukrainian researchers point to the effec-
tiveness of coaching in the development of pro-
fessional identity and emotional self-regulation
among young specialists (Lasson et al., 2016;
Burkalo, 2019; Trofaila, 2025). Coaching serves as
a tool for personal support and plays an impor-
tant role in the development of a human resource
pool, and in the successful adaptation of Ukrain-
ian youth during the war and in the post-war re-
covery period.

Conclusions
The literature presented forms an advanced,
multifactorial theoretical framework for analys-
ing coaching as a tool for developing both the
subjective and objective success of young people.
Self-actualisation is achieved through continu-
ous self-improvement, stress and emotion man-
agement, intrinsic motivation, and the develop-
ment of tolerance and resilience. It is important
to maintain a balance between internal values
and external factors that contribute to success
and personal growth. It allows for the substanti-
ation of the choice of goals, tools, and evaluation
criteria for a coaching programme. It has been
shown that individual coaching has a positive
impact on both the subjective and objective suc-
cess of gifted youth, regardless of their field of
study. It has been found that in socionomic, eco-
nomic, technical, and creative spheres, coaching
contributes to the development of self-aware-
ness, motivation, the desire for self-development,

and the acquisition of new professional compe-
tencies, which directly influences self-realisation
and enhances personal and professional achieve-
ments. However, the specifics of the application
of methods and approaches depend on the par-
ticular field of activity. For gifted youth in socio-
nomic professions, coaching effectively helps
to develop communication, empathy, and social
adaptation. In the economic professional sphere,
coaching fosters the development of leadership
qualities, managerial skills, and strategic think-
ing. Coaching enhances the level of analytical
abilities, the capacity to learn quickly, and prob-
lem-solving skills among young professionals in
technical fields (e.g., IT specialists). In creative
spheres (musicians, actors), coaching leads to in-
creased confidence in creativity, overcoming fear
of failure, and the ability to present own ideas.
Individual coaching can be recommended as an
effective means of developing talented youth,
promoting their successful integration into
contemporary society and professional environ-
ments. Promising avenues for further research
include exploring gender-specific aspects of
coaching among gifted youth.
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Zelenin

Bnnue iHAUBIZYyanbHOro KOYYUHry Ha Cy6'eKTUBHY
Ta 06'€KTUBHY ycniWwHicTb o6aapoBaHol Monogi

BceBonop 3eneHiH

KaHnanaaT ncuxonoriyHmx Hayk, npodecop

YKpaiHCbKUIA AepXaBHUI yHiBepcuTeT iMeHi Muxanna paromaHosa
01601, Byn. MNuporoea, 9, M. Kuis, YkpaiHa
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AHoTauif. B cTaTTi po3rnsnanocb NUTaHHS WOAO BIUIMBY KOYYMHTY Ha CYBEKTMBHY Ta OBGEKTUBHY
ycniwHicTb 06aapoBaHoi Monoai YKpaiHW. IHAMBIAYanbHWUIA KOYUMHT CTAaE eDEKTUBHUM iHCTPYMEHTOM
ANS pO3BUTKY iHAMBIAYaNbHOIO MOTEHLiaNy MONOAMX NIOAEN Ta CNpUsE camopeanisauii Ta ycniwHomy
DOCSTHEHHIO MOCTaBneHux Linei. locnigxeHHs 6yno 3o0cepeny)eHe Ha OLiHLI TOro, K iHAUBIAYaNbHUIA
KOYYMHT CNpUSE 9K 0COBMCTICHUM, TaK i NpodeciiHnM pe3ynbTaTaM 064apoBaHOi MONOAI B Pi3HUX
npodeciiHnx chepax. |HAMBIAYANbHUI KOYYMHI LOMOMAraE B [OOCATHEHHI KOHKPETHUX uinen Ta
pe3ynbTaTiB, NOKPALLYE HABMYKM, NiABULLYE PiBEHb CAMOOLIHKM Ta PO3BMBATU iHAMBILYANbHI SKOCTI, AKi
CNpUAOTb CamofeTepMiHaLii Ta NO3UTUBHOMY PO3BUTKY 0COBUCTOCTI, ii NnpodeciitHii camopeani3auii.
B xomi pobotu Oyno BM3HAYEHO KOHKPETHI Lini KoyuuHry ans obpapoBaHoi Monoai. 3aBasiku
pO3BUTKY CaMoperynsuii Ta MoTMBaLii 06aapoBaHi MOMOAI I0AM MOXYTb Kpalle KOHTPONOBaTU CBOI
eMoLii, NiABUWKTM piBEHb BHYTPIWHbLOI MOTMBALIi, WO CNpUSIE edeKTUBHOMY AOCATHEHHIO Linew.
KpimM TOro, BMiHHS BCTQHOB/OBATM K OCOBUCTICHI, TaK i MpodeciiHi Wini, BUSHAYEHHA WAAXIB iX
ANng iX peanizauii fonoMarae B nNpoueci AOCArHeHHs ycnixy. Toai K po3BUTOK HaBUYOK KPUTUYHOTO
MUC/IEHHS Ta MPUUHATTA pilleHb CMPUSE MOKPAWMTM 34aTHICTb 064yMyBaTM CKAAHI CuTyauii Ta
3HAXOAWUTU MNPaBWAbHI pilleHHs. MigBULWEHHS piBHS CAMOBMEBHEHOCTI Ta CAaMOOLIIHKM € HEOOXigHUM
ANS NOAONAHHA BUKAMKIB Ta peanisauii ocobucticHoro Ta npodeciiHoro noteHuiany. B poboti 6yno
BM3HAYeHO pOJib NiAEPCbKUX AKOCTEN Ta KOMaHAHOI poboTu npu GOpMyBaHHI HAaBMYOK CniBMpaui Ta
nigepcrea. MoTuBaLif A0 CAaMOPO3BUTKY Ta HABYAHHS MOXe CNpUATU HOPMYBAHHIO XUTTEBOT OpieHTaLiT
Ha Oe3nepepBHe CaMOBAOCKOHaneHHs. [loka3aHa HeobXiAHICTb 3abe3neyeHHs MCUXONOrivHOT
NiATPUMKM Mif, 4aC HABYAHHSA i PO3BUTKY, WO LOMNOMArae NogonatM CTpecu Ta TPUBOMMU, NOBM3aHI 3
obnapoBaHicTio. Pe3ynbtaTt po60TH BKa3anm Ha HeOBXiAHICTb 3aCTOCYBAHHS iHAMBILYaNbHOIO KOYYMHTY
ANS NiABULLEHHS piBHS yCniWHOCTI 064apoBaHoi Monoai Takux chep AiSNbHOCTI, 5K COLIOHOMIYHUX,
€KOHOMIiUYHMX, TEXHIYHMX Ta TBOPUMX, O 0COBNMBO aKTyaNbHO Y KOHTEKCTi Cy4aCHUX BUK/MKIB BilHK

KniouyoBi cnoBa: ncuxonoriyHa nNiATPUMKA; NOAONAHHS BUKAMKiB; npodeciiiHa camopeanisauis;
ocobucTicHa caMopeanisauif; MOTUBALLIS AOCATHEHHS
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Abstract. The aim of the study was to identify the characteristics of scientific autonomy in a
globalised society using various models of scientific management as examples. The methodology
included the use of abstraction, analysis, synthesis and formalisation methods to compare systems
for ensuring the autonomy of science in the United States, Germany, the United Kingdom, India,
Indonesia, South Africa, Ukraine and Kazakhstan. The study found that in countries with developed
science (the United States, Germany, the United Kingdom), scientific autonomy was achieved
through the legally enshrined institutional independence of scientific organisations, stable funding,
and self-regulation mechanisms through scientific councils and independent expert agencies.
In developing countries (India, Indonesia, South Africa), autonomy was limited by dependence on
state funding and the politicised appointment of heads of scientific institutions. In post-Soviet
countries (Ukraine, Kazakhstan), a transitional state is observed: formally, autonomy was declared
in laws, but in practice, scientific institutions significantly depend on the decisions of ministries,
have limited access to alternative sources of funding, and have poorly developed self-regulation
mechanisms. It has been found that the autonomy of science is not only an indicator of the democratic
nature of the management system, but also an important condition for the effectiveness of scientific
activity, international cooperation and the country’s competitiveness in the global scientific space.
A study of official documents and scientometric data showed that the level of autonomy directly
correlates with the number of publications, the attraction of international grants, and resistance to
political fluctuations. The practical significance of the study lies in the development of a typology
of scientific management models that can serve as a basis for reforms in the field of science
aimed at strengthening institutional autonomy, improving the quality of research and expanding
international scientific integration
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Introduction

Autonomy of science acts as a factor in preserving
its objectivity, impartiality, and capacity for inno-
vative development. In the context of strength-
ening transnational ties, commercialisation of
research and political influence, science is under
pressure from economic interests, government
policy or global corporations. In countries such as
the United States, China, India, South Korea, and
Brazil, there is a growing dependence of scientists
on private sector funding, which threatens re-
search freedom and the priorities of fundamental
science. At the same time, scientists in authoritar-
ian regimes (Iran, Turkmenistan, North Korea) are
forced to align their research with state ideolog-
ical frameworks, which contradicts the principles
of academic autonomy. This is due to the com-
mercialisation of science in leading economies,
where research priorities are determined by the
market rather than the scientific community, and
to ideological control in authoritarian countries,
where the state imposes research topics, Llimiting
academic freedom and critical thinking. Such con-
ditions reduce the quality, innovation and global
trust in science and create a number of problems,
namely restrictions on academic freedom, censor-
ship, dependence of research topics on external
requests, and a decline in public trust in science
as an independent source of knowledge. The rel-
evance of the topic is determined by the need
to understand the limits and conditions of the
autonomous functioning of science in a global
space where traditional barriers between politics,
economics and scientific knowledge are disap-
pearing (Zivkovic, 2020).

Researchers have studied aspects of the
autonomy of science in a globalised world, in
particular the impact of international policies,
transnational links and market mechanisms on
scientific independence and freedom of research,
namely G. Boulton (2022) views science as a
global public good, emphasising the role of rep-
resentative bodies of science in shaping policies
and ensuring coordination at the international
level. Author stresses the importance of global
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governance of scientific activity to support auton-
omy and innovation in the scientific community.
In addition, Y. Algan et al. (2021) investigated the
level of trust in scientists during the COVID-19
pandemic in 12 countries, finding significant var-
iations depending on socio-cultural and political
factors. They emphasise the importance of trust
for the effective implementation of scientific rec-
ommendations in crisis situations. The study em-
phasises that trust in science is a key factor in
the acceptance and implementation of scientific
recommendations, which directly affects the ef-
fectiveness of crisis management.

A. Cavanagh et al. (2023) analysed successful
initiatives based on the assumption of autono-
my, using the concept of attention to explain the
mechanisms of their effectiveness. The authors
highlighted the role of attention management
as a mechanism for prioritising resources, coor-
dinating actions and supporting self-organisa-
tion in autonomous global projects. In particular,
J. Cerdeira et al. (2023) conducted a cross-cultural
analysis of international scientific cooperation,
focusing on the uniqueness of the African con-
text. The autonomy of science was manifested in
the ability of African researchers to build their
own models of cooperation and strategic pri-
orities in spite of global trends and constraints.
Researchers C. Gomez et al. (2022) argued that
leading countries in global science receive more
citations than other countries with similar re-
search, indicating an imbalance in the recognition
of scientific achievements. The imbalance lies in
the fact that leading countries receive dispropor-
tionately more citations due to their greater vis-
ibility and influence, leading to unequal recogni-
tion of scientific results regardless of the quality
of research in other countries.

The article by S. Lee (2022) examined the
science policies of developing countries from
the perspective of a marine scientist, focusing on
mid-level strategies for entering the global sci-
entific space. The author considered the challeng-
es and opportunities for developing countries,
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particularly those in Africa, Southeast Asia, and
Latin America, which seek to occupy an interme-
diate position in the global scientific community,
given their limited resources, technological bar-
riers, and the need to adapt scientific policies. In
their study, J. Metcalfe et al. (2020) analyse chang-
es in the relationship between science and soci-
ety during the COVID-19 pandemic in 11 coun-
tries using autoethnographic methods. They note
transformations in the perception of science and
its cultural authority in the context of a global
crisis. In addition, D. Hogan & J. O’'Flaherty (2022)
explored the nature and culture of science as an
academic discipline, particularly its importance
for the integration of education into sustainable
development. They point to the need to rethink
training programmes for specialists. This under-
scores the importance of fostering scientific au-
tonomy through the development of an academic
culture that promotes independent thinking and
responsibility in the context of sustainable de-
velopment. Previous studies have overlooked a
number of critical aspects, including restrictions
on academic freedom and manifestations of cen-
sorship, the thematic dependence of scientific
projects on external political and economic de-
mands, and the gradual decline in public trust in
science as an autonomous source of knowledge.
The aim of the study was to identify the char-
acteristics of scientific autonomy in the context
of globalisation. The objectives of the study were
to analyse the influence of international scientific
institutions on the freedom of research activity;
to assess the role of cultural and political factors
in the formation of scientific autonomy; to study
the mechanisms for supporting autonomous initi-
atives in the global scientific environment.

Materials and Methods
The study used a number of theoretical methods
that allowed for a thorough analysis of the phe-
nomenon of scientific autonomy in a globalised
world. In particular, the abstraction method was
used to identify the essential features of scientif-
ic autonomy, such as institutional independence,

freedom of scientific choice, self-regulation and
resistance to political influence. These character-
istics were abstracted based on a comparison of
the situation in leading scientific countries (the
United States, Germany, the United Kingdom), de-
veloping countries (India, Indonesia, South Africa),
and the post-Soviet space (Ukraine, Kazakhstan),
which made it possible to identify commonalities
and differences in the manifestation of scientif-
ic autonomy in the context of geopolitical and
economic conditions. These countries were cho-
sen because they are representative of different
models of scientific development and levels of
autonomy. The analysis covered official scien-
tific development strategies, legislative docu-
ments, reports of international organisations, in
particular UNESCO (2021), the Organisation for
Economic Co-operation and Development (2023),
the European Commission (2005; n.d.), as well as
national science support programmes and data
from global databases (Scopus, Web of Science),
which provided a comprehensive understanding
of the mechanisms for ensuring or limiting the
autonomy of scientific activity in a global context.

Methods of analysis and synthesis to elu-
cidate the structure of scientific autonomy as a
complex multidimensional phenomenon. The
analysis made it possible to identify organisa-
tional, legal, financial and ethical components,
which were studied using examples of scien-
tific policies of the European Union, countries
with centralised science management systems
(Germany, the United Kingdom, South Africa),
and countries undergoing the transformation
of their scientific institutions (Ukraine, Kazakh-
stan). The main documents were the National
Science Foundation (2022), Federal Government
& Lander of Germany (2019), UK Research and
Innovation (2022), Ministry of Education and Sci-
ence of Ukraine (2021), Ministry of Science and
Higher Education of the Republic of Kazakh-
stan (2022), Basic Law for the Federal Republic
of Germany (1949), Regulation of the President of
IndonesiaNo. 78/2021 “On the National Research
and Innovation Agency” (2021). These documents
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were selected as key documents because they
represent the strategic approaches of leading na-
tional authorities to the development of science,
education and innovation in their countries.

The formalisation method was used to con-
struct a conceptual diagram of the relationships
between scientific institutions, government
agencies and global foundations in each of the
above-mentioned countries (without reference to
specific institutions) in order to analyse how the
autonomy of science is supported or, conversely,
restricted by external structures. This scheme was
created based on the author’s generalisation of
the results of a comparative analysis of scientific
management structures in selected countries, tak-
ing into account the types of interaction between
science policy actors, research funding models,
the degree of influence of political factors and
access to international scientific resources.

Results

Analysis of the impact of international scientific
institutions on freedom of research activity

Science not only performs cognitive and techno-
logical functions, but also acts as an important
social institution that shapes public perceptions,
influences political decisions and sets strategic
development guidelines. The role of science is
growing, but at the same time new challenges to
its autonomy are emerging. Globalisation process-
es promote international cooperation, the mobility
of scientists and the unification of academic stand-
ards, but they can also lead to increased depend-
ence on external political, economic or corporate
structures (Kwiek, 2023). The autonomy of science
means the ability of the scientific system to inde-
pendently shape research directions, make funding
decisions, and set standards for knowledge quality
without external pressure from the state, business,
or ideology. An important component of autonomy
is institutional independence, which is ensured by
legislative guarantees, a system of self-regulation,
the availability of independent sources of fund-
ing, and the participation of scientists themselves
in shaping research policy. Without autonomy,
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science can lose its critical function and become a
tool for political or economic interests. Independ-
ent scientific institutions should have own ethics
committees, open publication procedures, and
mechanisms to prevent academic fraud. Autono-
mous science can independently develop ethical
standards as part of the internal culture of the re-
search community (Zivkovic, 2020). In a democratic
society, it should not only create new knowledge,
but also make it available to citizens, explain com-
plex phenomena, promote critical thinking, and
serve as a basis for informed political decisions.
However, in the absence of autonomy, science los-
es credibility because it is perceived as an instru-
ment of influence rather than a source of objective
knowledge. Despite the positive aspects associ-
ated with innovation, this trend may limit funda-
mental research, subordinate scientific activity to
corporate interests, and reduce the social respon-
sibility of science.

An analysis of countries has shown how dif-
ferently formal guarantees of autonomy and the
actual conditions for its implementation can re-
late to each other. In the United States, science
traditionally has a high level of autonomy. Major
research institutions, universities, and labora-
tories are mostly independent structures with
access to public and private grants. This means
they can set their own priorities and take part in
international initiatives without political pres-
sure. In the UK, science is partly autonomous.
Independent research councils manage public
funding, but overall scientific priorities are set in
collaboration with the government. This balance
allows for independence while maintaining the
public orientation of science. In contrast, develop-
ing countries such as India, Indonesia and South
Africa demonstrate the dependence of science on
the political and financial decisions of the cen-
tral government. For example, in Indonesia, the
creation of the National Research and Innovation
Agency centralised all research institutions, which
led to criticism from scientists. In South Africa,
science remains under the control of government
departments, which complicates independent
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decision-making. In Ukraine and Kazakhstan, the
autonomy of science exists mainly at the declar-
ative level. Despite the existence of development
strategies, most research institutions remain

dependent on ministerial decisions, and unstable
funding makes long-term planning impossible. In
particular, Table 1 summarises the key aspects of
scientific autonomy in these countries.

Table 1. Comparative characteristics of scientific autonomy in different countries

Sources A
Country of funding Scientific management Features/problems
. Private . -, . . .
United . Independent universities,  High competition for grants, mobility of researchers,
investment, A - : S
States federal scientific agencies influence of commerce on research directions
federal grants
Scientific societies, Constitutionally guaranteed academic freedom,
Germany  State budget ; o ) )
autonomous universities strong academic self-regulation
United State research Partially autonomous bodies Government sometimes influences research
Kingdom councils under government control  priorities, balance between autonomy and politics
. . Centralised management  Significant dependence on government decisions,
India State funding e o N . -
through ministries limited flexibility in choosing research topics
— High centralisation, criticism due to insufficient
} Agency for Scientific - NI
Indonesia  State budget : transparency and limited participation of the
Research and Innovation L -
scientific community
South State departments and Frequent changes in scientific policy priorities,
: State funds . . . L
Africa agencies insufficient stability of research support
. Ministries of education and  Low level of funding, political influence, limited
Ukraine State budget . ; ) A
science, national academies scientific independence
Kazakhstan State budget Centralised government ~ Formal autonomy exists on paper, but in practice

funding structures

science is controlled by the state

Source: compiled by the author based on an analysis of Basic Law for the Federal Republic of Germany (1949),
Federal Government & Léander of Germany (2019), Science, technology and innovation policy of India (2020),
Ministry of Education and Science of Ukraine (2021), Regulation of the President of Indonesia No. 78/2021 “On
the National Research and Innovation Agency” (2021), National Science Foundation (2022), UK Research and
Innovation (2022), Ministry of Science and Higher Education of the Republic of Kazakhstan (2022), Parliamentary

Monitoring Group (2024)

In the United States, scientific autonomy is
enshrined both in legislation and in institution-
al practice. A report by the Organisation for Eco-
nomic Co-operation and Development (2023)
indicates that the American science system is
based on the principle of competitive funding,
whereby scientific institutions have freedom in
choosing research topics and partners. At the
same time, agencies such as the National Science
Foundation allocate funds independently of po-
litical bodies, ensuring a high level of autonomy.
In Germany, scientific autonomy is enshrined in
the Constitution, which guarantees freedom of re-
search and teaching. The federal science develop-
ment strategy, “Pact for Research and Innovation”,
aims to provide long-term funding for scientific

institutions while preserving their academic in-
dependence (Federal Government & Lander of
Germany, 2019). The document emphasises the
need for a balance between scientific autonomy
and social responsibility, particularly in the con-
text of climate change and digital transformation
(European Commission, 2005; n.d.).

In the United Kingdom, scientific autono-
my is ensured by delegating powers to funding
organisations, in particular UK Research and
Innovation (2022). A UNESCO report (2021) em-
phasises that the United Kingdom demonstrates
a high level of institutional autonomy for univer-
sities, especially in the field of strategic research
planning. Developing countries demonstrate
mixed models of autonomy. Science, technology
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and innovation policy of India (2020) declares a
desire for greater autonomy for scientific institu-
tions, but notes that administrative dependence
on the central government remains significant.
In Indonesia, the new structure of the National
Research and Innovation Agency has centralised
scientific activity, which, according to UNESCO,
has temporarily limited autonomy, although the
goal of the reform is to create a more effective
science management system. In South Africa, the
“White Paper on Science, Technology and Innova-
tion” (2024) focuses on integrating science with
socio-economic needs, while providing for the in-
stitutional autonomy of research centres.

In Ukraine, institutional autonomy is gradu-
ally taking shape. Law of UkraineNo. 848-VIIl “On
Scientific and Scientific-Technical Activity” (2015)
laid the foundations for the independence of sci-
entific institutions, but practical implementation
remains limited due to unstable funding and po-
litical risks. A similar situation can be observed
in Kazakhstan, where the National Science Coun-
cil is advisory in nature and research funding is
still closely linked to ministries. Overall, anal-
ysis of these documents - including reports by
UNESCO (2021), the Organisation for Economic
Co-operation and Development (2023), the Eu-
ropean Commission (2005), national strategies
(National Science Foundation, UK Research and
Innovation), Regulation of the President of In-
donesiaNo. 78/2021 “On the National Research
and Innovation Agency” (2021), Parliamentary
Monitoring Group (2024). In the United Kingdom,
despite the formal autonomy of UK Research
and Innovation, there have been known cases of
government interference in scientific priorities,
indicating tension between the official independ-
ence of scientific organisations and the political
influence of the state. A telling example was the
sharp reduction in the budget for international
research in 2021, when the government decided
to cut funding for programmes such as the Global
Challenges Research Fund, forcing UK Research
and Innovation to halt or review hundreds of al-
ready approved projects. This practice not only
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undermines the scientific community’s confidence
in the stability of funding, but also demonstrates
how political influence can violate the principles
of long-term planning and academic freedom in
the scientific sphere (UK Parliament, 2021).
Analyses of different countries often describe
them separately, but it is important to generalise
the types of scientificautonomy models in order to
understand them. In general, several basic models
are distinguished: the model of legally enshrined
autonomy, which provides clear legal guarantees
and self-government of scientific institutions
(typical for developed countries); the model of
balanced autonomy with elements of state con-
trol, where scientific bodies have a certain degree
of freedom, but the government intervenes in
key decisions (common in countries with mixed
political systems, particularly in the United King-
dom); and the model of centralised management
with declarative autonomy, where independ-
ence exists mainly on paper, but in fact science
is controlled by the state (common in countries
with authoritarian or transitional regimes). Each
model has its advantages and disadvantages: the
first promotes high quality and innovation, but
may face challenges in securing stable funding;
the second allows for government priorities to
be taken into account, but risks restricting sci-
entific freedom; the third often leads to restric-
tions on research freedom and a decline in public
trust. When it comes to funding, it is important
to distinguish between grant systems and linear
budget funding: the grant system allows scien-
tists to choose their own research topics, which
increases autonomy, while linear funding, which
involves fixed amounts based on administrative
decisions, can limit this freedom. Accordingly, a
higher level of autonomy promotes flexibility, in-
novation and improved quality of science, while a
lower level can lead to stagnation, corruption and
loss of public trust. This approach to classifying
models of autonomy and understanding the role
of financial mechanisms should be taken into ac-
count and presented in a table for comprehensive
comparison (UK Research and Innovation, 2022).
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At the same time, different countries practise
several models of scientific autonomy, which can
be summarised as follows: 1) a model of legally
enshrined autonomy, where scientific institutions
have clearly defined legal guarantees of inde-
pendence and own management mechanisms, as
in the United States, for example; 2) a model of
balanced autonomy with state control, common
in the United Kingdom, where UK Research and
Innovation has a certain level of independence,
but the government occasionally intervenes in
research priorities, creating tension between
autonomy and political influence; 3) a model of
centralised management with declarative au-
tonomy, characteristic of post-Soviet countries,
where autonomy is formally declared but in prac-
tice is heavily dependent on state structures and
funding. Each model has its advantages and dis-
advantages: the first ensures a high level of inno-
vation and critical thinking, but may face a lack
of state support; the second promotes the align-
ment of research priorities with national goals,
but risks losing scientific independence due to
political pressure; the third model often leads to
restrictions on research freedom and a decline
in trust in science. Funding, especially through
competitive grant systems, plays a key role in
supporting autonomy, as it enables researchers
to choose own research directions, unlike linear
budget funding, which is often associated with
directives and control. Greater autonomy pro-
motes more flexible scientific development, in-
novation and higher quality research, while low
levels of autonomy can lead to stagnation, cor-
ruption risks and a loss of public trust. Thus, for
the scientific sphere to function effectively, it is
necessary to find the optimal balance between
the freedom of researchers and their responsibil-
ity to the state and society.

The organisational autonomy of science is de-
termined by the ability of scientific institutions to
independently form their internal structure, man-
age personnel issues, and set research priorities.
For example, in Germany, the autonomy of Max
Planck Gesellschaft institutes is ensured through

a decentralised management model, where each
institution has a separate administrative board
that operates independently of ministries (Fed-
eral Government & Lander of Germany, 2019). In
the United Kingdom, UK Research and Innovation
functions as an independent organisation that
coordinates science policy without direct govern-
ment intervention. In contrast, in Ukraine, despite
the formal enshrinement of autonomy in legisla-
tion, state research institutes are under the direct
control of the Ministry of Education and Science
of Ukraine (2021), which complicates independ-
ent strategic planning. Legal autonomy consists
of the legislative enshrinement of the principle
of independence of science and scientific ac-
tivity. This principle is reflected in a number of
documents, including the Code of Conduct for
the Recruitment of Researchers (European Com-
mission, 2005). At the same time, in Kazakhstan,
the autonomy of scientific institutions is often
regulated by subordinate legislation, which can
be changed by decision of the executive branch,
reducing the stability of the legal system for sup-
porting science (Ministry of Science and Higher
Education of the Republic of Kazakhstan, 2022).
Financial autonomy manifests itself in the
ability of scientific institutions to independently
manage budgets, attract additional funds, and
participate in international grants. In the United
States, a model based on competitive funding
through the National Science Foundation (2022)
stimulates innovation and allows scientific
teams to propose projects based on own re-
search interests. The United Kingdom and Ger-
many provide multi-year funding for research
centres, enabling them to develop long-term
programmes. In South Africa, India, and Indone-
sia, government strategy encourages financial
autonomy through the creation of public-private
partnerships, but dependence on budget subsi-
dies remains significant. In Ukraine and Kazakh-
stan, the share of competitive funding is still
small, and basic funding often does not cover
the real needs of scientific institutions. Ethical
autonomy in science requires adherence to the
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principles of academic integrity, ethical regula-
tion of research, and prevention of censorship. In
Germany and the United Kingdom, there are in-
dependent ethics committees that have the right

to influence the policies of scientific institutions.

For example, UK Research and Innovation has a
Research Ethics division that formulates nation-
al standards. In South Africa, special attention is
paid to ethics in research conducted in vulnera-
ble social groups, as reflected in the document
Technology and Innovation (Parliamentary Mon-
itoring Group, 2024).
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Overall, the analysis showed that scientific
autonomy is a multi-structural thing that needs
legal, financial, organisational, and ethical foun-
dations to develop at the same time. Countries
with established scientific traditions (the United
States, Germany, the United Kingdom) demon-
strate a comprehensive approach in which these
components interact and reinforce each other. Ta-
ble 2 shows the structure of scientific autonomy
in selected countries, reflecting the level of inde-
pendence of research institutions, funding mech-
anisms and the role of scientific agencies.

Table 2. Structure of scientific autonomy in selected countries

Country

Organisational

Legal autonomy

Financial autonomy

Ethical autonomy

autonomy
Long-term core Independent
Decentralised Constitutional funding + competitive _naep : .
) ; . ethics committees;
Germany, management; protection of academic programmes (Deutsche .
Lo . - high level
USA institutional freedom; stable Forschungsgemeinschaft, T
. S : SO o of institutional
independence legislative regulation Bundesministerium fiir intearit
Bildung und Forschung) anity
Independence —— Research Ethics
. " . . Combination
of universities Higher Education and of public fundin Framework
United and UK Research ~ Research Act; principle orp 9 standards; effective
. S with a large segment !
Kingdom and Innovation; of “independence from mechanisms for
" of grants UK Research : .
autonomous resource the government ‘ responding to ethical
and Innovation S
management violations
South Partial autonomy of  Legislative framework Funding Growmg role.of gth|cs
. AR ) . . in research; stricter
Africa,  research institutions;  provides autonomy, is mainly budgetary, . -
) A . e . standards in projects
India, centralised strategic but government control  unstable; international - - .
. . NS - involving socially
Indonesia planning remains significant aid is attracted
vulnerable groups
Formal autonomy; Law of Ukraine Insufficient
real dependence No. 848-VIIl “On Low share regulation; low
Ukraine on the Ministry Scientific and Scientific-  of competitive funding;  culture of integrity;
of Education and Technical Activity”; chronic underfunding weak ethics
Science; slow reform limited implementation committees
Centralised No autonomy Main funding through Formal provisions;
Kazakhstan management; enshrined in the state orders; poorly developed
limited institutional ~ Constitution; variable low share of external practical ethics; lack
autonomy subordinate legislation sources of integrity standards

Source: compiled by the author based on an analysis of Basic Law for the Federal Republic of Germany (1949), Law
of Ukraine No. 848-VIIl “On Scientific and Scientific-Technical Activity” (2015), Science, technology and innovation
policy of India (2020), Regulation of the President of Indonesia No. 78/2021 “On the National Research and
Innovation Agency” (2021), UK Research and Innovation (2022), Ministry of Science and Higher Education of the
Republic of Kazakhstan (2022), Organisation for Economic Co-operation and Development (2023), Parliamentary
Monitoring Group (2024)

In countries undergoing transformation, the
gap between normative declarations and practice
Llimits the full functioning of the scientific system.

Analysis of the data presented in Table 2 shows
significant differentiation in levels of scientific
autonomy depending on the geopolitical context
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and model of science management. In countries
with developed scientific infrastructure, such as
Germany and the United Kingdom, all four com-
ponents of autonomy - organisational, legal, fi-
nancial, and ethical - are integrated, ensuring
the stable functioning and independence of sci-
ence. In contrast, in countries with centralised or
transformational governing models (South Africa,
Ukraine, Kazakhstan), scientific autonomy is par-
tial or nominal: even with a regulatory framework
in place, there is a lack of institutional and finan-
cial mechanisms for its implementation, and the
ethical component remains underdeveloped. This
points to the need for a comprehensive approach
to strengthening the autonomy of science in a
globalised world.

Assessment of cultural and political factors

in the process of forming scientific autonomy
The state of scientific autonomy in a globalised
world shows significant differentiation depend-
ing on the political system, economic develop-
ment, level of integration into the global scientif-
ic space, and historical features of the formation
of scientific institutions. An analysis of countries
such as the United States, Germany, the United
Kingdom, South Africa, India, Indonesia, Ukraine,
and Kazakhstan shows that scientific autonomy
is a heterogeneous and contextual phenomenon
determined by a combination of organisational,
financial, legal, and ethical factors. In countries
with a high level of economic development and
established democratic traditions, such as the
United States, Germany, and the United Kingdom,
scientific autonomy has a solid normative foun-
dation. For example, in the United States, the Na-
tional Science Foundation operates on the princi-
ple of independent funding of scientific research
with an emphasis on competition, expert evalua-
tion,and long-term support for scientific freedom.
Scientific institutions determine own research
priorities, while the state creates only a gener-
al political framework without interfering in the
specific content of research activities. In Germa-
ny, scientific autonomy is enshrined in the Basic

Law for the Federal Republic of Germany (1949),
specifically in the article on freedom of science.
Similarly, in the United Kingdom, the UK Research
and Innovation agency operates independently
of political interference, based on a peer-review
system and autonomous resource management.

In contrast, in countries with a transfor-
mational or centralised model of governance
(Ukraine, Kazakhstan, Indonesia, and partly In-
dia), scientific autonomy remains declarative. In
Ukraine, the autonomy of scientific institutions
is limited due to dependence on state funding,
weak institutional capacity and political turbu-
lence (Hernandez-Torrano et al., 2021). A signifi-
cant portion of funding is allocated not through
open competitions but in the form of state orders,
which deprives scientists of the opportunity to
choose own priorities (Ministry of Education and
Science of Ukraine, 2021). In Kazakhstan, accord-
ing to an analysis of documents by the Ministry of
Science and Higher Education of the Republic of
Kazakhstan (2022), the model of scientific man-
agement remains highly centralised, making real
institutional autonomy impossible. Here, research
programmes are formulated from the “top down”
and scientific institutions have limited influence
on strategic decisions. Political authorities retain
significant control over the activities of research
institutions, which Llimits initiative and the inter-
national competitiveness of science. In countries
of the Global South, such as South Africa, India
and Indonesia, science is at the crossroads of
modernisation impulses and political constraints.
In South Africa, strategic documents such as
Technology and Innovation formally recognise
the need for scientific autonomy, but in practice
there is a dependence on the social demands of
the state, which directs scientific activity towards
applied rather than fundamental research (Parlia-
mentary Monitoring Group, 2024). In Indonesia,
the creation of the National Research and Inno-
vation Agency was intended to centralise science,
but this has been criticised for reducing the flex-
ibility of scientific institutions and decreasing
transparency in decision-making.
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On the one hand, globalisation creates ad-
ditional opportunities to strengthen autonomy
through participation in international funding
programmes, such as Horizon Europe, knowledge
exchange and researcher mobility (European
Commission, n.d.). On the other hand, global chal-
lenges such as political polarisation, competition
for strategic technologies and the influence of ge-
opolitical alliances can increase political pressure
on science, reducing its independence. For exam-
ple, in some countries, scientific institutions are
subject to political control or censorship when it
comes to factors such as climate, biotechnology,
and gender studies (India, Indonesia). Thus, the
autonomy of science in a globalised world is not
guaranteed; it varies depending on a number of
factors. The highest level of autonomy is observed
in countries with developed democracies, stable
legal systems, independent scientific agencies,
and extensive grant funding systems (e.g., the
United States, Germany). In contrast, in countries
with authoritarian elements, centralised bureau-
cracy or transitional economies (Ukraine, Kazakh-
stan), science remains under pressure from po-
litical and financial constraints. The reasons for
this are a lack of institutional stability, excessive
dependence on the state, weak ethical control
mechanisms, and limited access to international
resources (Organisation for Economic Co-opera-
tion and Development, 2023). In addition, ensur-
ing real autonomy for science requires systematic
support not only at the level of legal acts, but
also through the creation of institutional infra-
structure, financial diversification and openness
to international cooperation, which should be a
strategic priority for countries seeking to achieve
competitive science on a global scale.

Research into mechanisms for supporting
autonomous scientific initiatives

in the global scientific environment

The conceptual framework was built on three
structural levels scientific institutions that produce
knowledge; national authorities that shape policy
and ensure or restrict scientific autonomy; global
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scientific actors, including foundations, intergov-
ernmental organisations such as UNESCO and the
Organisation for Economic Co-operation and De-
velopment, and international programmes such as
Horizon Europe and the National Science Founda-
tion, which influence the development of science
through transnational initiatives and funding. For
each of these levels, typical roles were identified,
as well as areas of influence - from regulatory and
administrative to financial and expert.

In countries with developed scientific ecosys-
tems, such as the United States, Germany, and the
United Kingdom, the main links between the el-
ements of the system are horizontal. In the Unit-
ed States, the activities of the National Science
Foundation (2022) are based on the principle of
competitive funding, where the state does not in-
terfere in determining research priorities. In the
United Kingdom, UK Research and Innovation
functions as an independent coordinating struc-
ture that provides funding based on scientific
expediency rather than political orders. In Ger-
many, the Federal Government & Lander of Ger-
many (2019) works in partnership with scientific
institutions without interfering in their internal
policies, ensuring autonomy within framework
agreements such as the “Pact for Research and
Innovation” The situation is different in coun-
tries where scientific institutions are undergoing
transformation or centralisation.

In Kazakhstan, according to data from the
Ministry of Science and Higher Education of the
Republic of Kazakhstan (2022), science is mainly
funded through a state order scheme, and stra-
tegic priorities are set by ministries. This creates
a vertical management model in which scientific
institutions depend on decisions made by the po-
litical centre. A similar situation is characteristic
of Ukraine, where, despite Law of Ukraine No. 848-
VIl “On Scientific and Scientific-Technical Activi-
ty” (2015), the autonomy of scientific institutions
remains limited due to unstable funding, the ab-
sence of effective independent scientific councils,
and political volatility. In countries of the Global
South, such as South Africa, India, and Indonesia,
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the model of interaction is hybrid in nature. For
example, in South Africa, state policy provides
for a combination of the social orientation of sci-
ence and its autonomy, but centralised planning
still dominates. In Indonesia, the creation of the
National Research and Innovation Agency was
aimed at optimising scientific resources, but in
practice, administrative control over scientific ac-
tivities has increased, leading to a decrease in the
flexibility of research institutions.

Within the formalised model, political fac-
tors play an important role, which can either in-
directly or directly influence scientific autonomy.
In the United States, Germany and the United
Kingdom, the level of political interference is
minimal thanks to a stable regulatory frame-
work and independent agencies. In contrast, in
countries with a politically unstable environ-
ment (e.g., Ukraine, Indonesia, Kazakhstan), de-
cisions on research funding often depend on
the political situation, which reduces predict-
ability and long-term planning in the scientific
sphere. The model also takes into account the
role of global funds, which provide alternative
sources of funding and help science go beyond
national politics. In particular, participation in
Horizon Europe programmes increases the au-
tonomy of researchers, as project decisions were
made based on scientific excellence. In countries
where such international sources are available,
science has the opportunity to free itself from
state dependence and integrate into global net-
works. The scheme, constructed using the for-
malisation method, performs two key functions:
analytical - it allows identifying the types of
interactions and factors that determine the de-
gree of autonomy of science in a specific nation-
al context; prognostic - it allows modelling the
consequences of certain management decisions
or reforms for the autonomy of science (for ex-
ample, the creation of an independent scientific
agency or the transition to grant funding).

Thus, the application of the formalisation
method made it possible to create a structur-
al-logical model of interaction between the main

actors in science policy - scientific institutions,
government agencies and international founda-
tions - in the context of analysing the autonomy
of science. The constructed diagram made it pos-
sible to unify complex multi-level relationships
and classify them according to types of influence
and connections. As a result, it was found that the
autonomy of science depends not only on formal
legislation, but also on the real nature of relations
between scientific policy actors, the level of de-
centralisation, access to global resources and po-
litical culture. Thus, the formalisation method not
only facilitated the analysis of a complex system,
but also created a basis for strategic forecasting
and optimisation of scientific management in dif-
ferent countries.

Discussion

The autonomy of scientific institutions in a glo-
balised environment proved to be a complex, mul-
tifactorial phenomenon, reflecting the interplay
of financial, technological, social, and philosoph-
ical dimensions. Analysis of own data confirmed
that decentralised funding increased project mo-
bility and decision-making speed, which resonat-
ed with P. Gauttam’s et al. (2024) thesis on the
need for global open databases to support the
independence of scientists. In contrast, central-
ised models, by reducing response flexibility, ex-
hibited common features with the conclusions of
F. Hempel (2021), who emphasised that autono-
my encompasses not only the freedom to choose
research topics but also the responsibility for
promptly responding to societal challenges. The
application of Al tools revealed a dual effect: the
automation of routine tasks increased productiv-
ity but also created a dependence on algorithms.
The automation of procedures for processing
large volumes of data, particularly preliminary
literature filtering, classification of experimental
results, and the construction of initial statistical
models, significantly accelerated the execution
of routine tasks. This conclusion was consistent
with the results of M. Gerlich (2025) concerning
cognitive offloading.
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Excessive reliance on algorithmic process-
ing led to a gradual loss of a critical approach to
question formulation: some researchers increas-
ingly rarely verified initial assumptions manually,
leading to “umbrella errors”and a reduction in the
novelty of ideas. This phenomenon was previous-
ly warned about by M. Mayer & Y-C. Lu (2023) and
G.Vasiliadis et al. (2024) in the context of the digi-
tal dependence of global scientific networks. They
also pointed out the risks of digital dependence
in global scientific networks. The level of public
trust in science proved to be directly proportion-
al to the transparency of procedures and access
to data. At the same time, a direct link was con-
firmed between the level of transparency of sci-
entific procedures and public trust in the results:
open access to raw data, experimental protocols,
and pre-print versions of articles contributed to
an increase in external requests for cooperation
and grant resources. This confirmed the observa-
tion of G. Gauchat (2023), who argued that the
legitimacy of science is formed through openness,
and own data showed that institutions with open
access policies attracted more external funding
and public support. This correlation demonstrates
that open access policies not only strengthened
the legitimacy of science but also directly influ-
enced the financial and reputational support of
research institutions.

The philosophical aspects of autonomy also
proved significant: autonomous groups integrated
social and environmental values into their pro-
grammes, which correlated with the arguments of
M. Vogt & C. Weber (2020), and I. Delen & O.Yil-
maz-Tuzun (2024) about the impossibility of a val-
ue-neutral research process, and with the provi-
sions of K. Vergeles et al.(2020) on the necessity of
clear ethical frameworks. Young scientists demon-
strated a high capacity to adapt methodological
approaches to the specifics of projects, experi-
menting with qualitative and quantitative meth-
ods simultaneously, which corresponded to the
conclusions of L. Oksana (2020), T.Rasa & A. Laher-
to (2022) regarding the flexible formation of future
technological perceptions. They readily engaged
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in cooperation with start-ups offering innovative
technical solutions, and with public organisations
that provided access to field data and user social
networks. Thanks to such cross-sectoral partner-
ships, young researchers were able to rapidly test
prototypes of their ideas and quickly adjust infor-
mation collection methods in response to feedback
from practitioners. The availability of indepen-
dent grant programmes for start-ups additional-
ly contributed to the formation of independent
scientific and technical groups without the need
to go through traditional academic procedures.

Autonomy in transnational collaborations
was projected through direct data exchange with
colleagues in other countries, which increased the
speed of new idea implementation and aligned
with M. Kwiek’s (2023) ideas about the strength-
ening role of individual scholars in the global
context. The absence of intermediate administra-
tive links allowed for the avoidance of multi-stage
approvals and instant access to resources from
international open data platforms. This approach
increased the transparency of research processes
and contributed to building trusting relationships
between partners based on the reputation of in-
dividual scholars, rather than institutions. In the
industrial environment, S. Mariotti’s (2025) idea
of ‘open strategic autonomy” manifested itself
in scientific groups directly entering into agree-
ments with technology companies, gaining access
to modern production lines and laboratory equip-
ment. Such cooperation enabled experiments to
be scaled with minimal bureaucratic hurdles and
supported internal freedom in choosing research
priorities. At the same time, flexible contracts
with businesses stipulated clear criteria regard-
ing intellectual property and the distribution of
rights to results, ensuring a balance between the
autonomy of scientists and the commercial inter-
ests of partners. This allowed project implemen-
tation models to combine the speed of start-up
culture with the reliability of academic standards.

Theresearch byL.Gherardini & G.Cabri (2024)
on autonomous transport systems revealed paral-
Llels with knowledge transfer processes in science:
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unmanned networks stimulated continuous and
less centralised data exchange, which was re-
flected in the current study as increased adapt-
ability of inter-laboratory communications. In the
structural dimension, M. Sharma & P. Ankit (2023)
identified four narratives of global science; own
data showed that a combination of market and
humanistic approaches yielded the best results,
whereas an excessive orientation towards trans-
national institutions sometimes diluted local
priorities. Simultaneously, E. Zivkovic (2020) and
K. Ziyaev (2022) emphasised the need for a bal-
ance between research freedom and standard
harmonisation: in own research, it was found that
the fragmentation of standards due to excessive
autonomy complicated the comparison of results
between groups. The role of universities in ensur-
ing the sustainability of science through a combi-
nation of autonomy and a value-based approach
resonated with the concepts of L. Hubersky &
0. Zhylinska (2021), who demonstrated the im-
portance of integrating value dimensions into the
scientific process.

Finally, A. Polejack (2021) argued for the
significance of science diplomacy in oceanic sus-
tainability issues, and own data demonstrated
that independent environmental assessments
contributed to the conclusion of international
agreements with clear criteria. In the context of
public perception of science, factors of anti-sci-
entism were evaluated, and it was found that
open communication structures reduced the level
of scepticism: institutions with transparent pro-
cesses engaged broader segments of the public
and received fewer negative reactions, which was
consistent with the conclusions of A. Philipp-
Muller et al. (2022). A review of the philosoph-
ical foundations of autonomy highlighted the
importance of clear ethical principles in support-
ing scientific independence: it was found that
the enshrinement of ethical codes contributed
to a balance between research freedom and so-
cial responsibility, correlating with the theses of
A. Wildfeuer (2020) on the philosophy of science
in the modern world. An analysis of the impact of

technological changes on social history showed
that the speed and scale of technological inno-
vations were directly reflected in the nature of
scientific initiatives: the rapid implementation
of new research tools stimulated the emergence
of new topics and methods, confirming D. Tege-
gn’s (2024) research on the role of science and
technology in reconstructing social history. Thus,
the study confirmed the dual nature of scientific
autonomy: it ensured speed, innovativeness, and
social responsibility, but could also lead to stan-
dard fragmentation and increased inequality.

Conclusions
The study found that the autonomy of science in
a globalised world varied depending on the coun-
try, its model of science management and institu-
tional maturity. In particular, in the United States,
the autonomy of science was ensured through the
National Science Foundation as an independent
agency that funded research on a competitive
basis without political interference. The fact that
funds were distributed competitively indicated a
high level of scientific freedom and objectivity. In
Germany, the constitutional guarantee of freedom
of science created a regulatory framework for the
autonomous functioning of institutions such as
the Max Planck Institute and the Fraunhofer So-
ciety. According to documents from the Federal
Government & Lander of Germany, the state pro-
vided basic funding but did not interfere in the
content of research programmes. Similarly, in the
United Kingdom, the UK Research and Innovation
agency functioned as an independent structure
with broad powers determined by a council of
researchers rather than politicians. In Kazakh-
stan, however, according to information from the
Ministry of Science and Higher Education of the
Republic of Kazakhstan, most research was fund-
ed through government contracts, and scientific
priorities were determined by the central gov-
ernment. In Ukraine, according to Law of Ukraine-
No. 848-VIII “On Scientific and Scientific-Technical
Activity”, the autonomy of institutions was de-
clared, but in fact, most decisions remained in the
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hands of the Ministry of Education and Science,
and competitive funding did not cover all fields.
In Indonesia, the creation in 2021 of a centralised
scientific structure, the National Research and In-
novation Agency, was criticised by the scientific
community for eliminating autonomous research
institutes and concentrating governance in a sin-
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Further research prospects lie in studying the
impact of digital transformation and artificial
intelligence on changing the nature of scientif-
ic autonomy in the context of global knowledge
governance.
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Abstract. The full-scale war in Ukraine has created unique conditions for the transformation of political
culture and the development of civil society, thereby actualising the study of the phenomenon of civic
maturity as a response to the existential challenges of modernity. The purpose of this study was to
identify the key manifestations of the civic maturity of Ukrainian society in the context of war and the
post-war reality, as well as to analyse its relationship with political culture and the European vector of
development. The study adopted a comprehensive approach encompassing qualitative and quantitative
research methods, analysis of scientific sources, documentary analysis, and the comparative historical
method. Findings indicated that Ukrainian society demonstrates an extraordinary level of civic maturity
through the mass mobilisation of volunteers, high patriotism, and a heightened level of citizens’
political awareness. It was established that the phenomenon of civic maturity manifests itself through
four interrelated dimensions: civic consciousness, mobilisation, activism, and responsibility. Particular
attention was paid to the risks of democratic collapse,including the strengthening of executive power, the
decline in pluralism, civil liberties, political competition, and public control, as well as the postponement
of democratic procedures during the war. It was further analysed that European integration plays a key
role in shaping a positive scenario for Ukraine’s future, providing institutional frameworks and value
orientations. It was concluded that the European horizon and civic maturity mutually reinforce each
other, creating the basis for successful democratic development. The results of the study can be used
by political scientists, sociologists, and public administration specialists to develop strategies for the
advancement of civil society and democratic institutions in the post-war period
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Introduction

Ukrainian society faces unprecedented challeng-
es caused by a large-scale war and the need for
post-war reconstruction. Russian aggression has
threatened the very existence of Ukraine as a
sovereign state, while also mobilising Ukraini-
ans to extraordinary unity and resilience. M. Bud-
jeryn (2024) argues that this war has taken
on an existential dimension: it has become a
confrontation between the democratic world and
neo-imperial authoritarianism, between “liberal
modernity and postmodern illiberalism”, with the
future of the world order of values at stake. In
such conditions, new socio-political realities are
being formed in Ukraine, laying the foundation
for a “democratic Ukraine forged in the crucible
of war”. The experience of the Revolution of
Dignity of 2013-2014 (Euromaidan) provided the
basis for a new political culture and an active
civil society. As a number of researchers have
noted, Euromaidan became a catalyst for the
development of a “third Ukraine” - a modern
Ukrainian identity with a strong civic (rather than
purely ethnic) core. It gave impetus to urban civic
movements in Ukraine and encouraged many
citizens to take greater responsibility for the
country’s fate. After Maidan, there was a steady
increase in local activism: in different regions,
citizens self-organised to protect the rights of
residents, preserve historical heritage, and hold
the authorities to account.

The volunteer movement that emerged in
2014 with the outbreak of the war in the Don-
bas is particularly noteworthy. This experience of
self-organisation and volunteerism, acquired be-
tween 2014 and 2021, became a valuable asset
for civil society, fully manifesting after the start
of the fullscale invasion in 2022. In the context
of a full-scale war ongoing since 2022, Ukrainian
society has faced unprecedented existential chal-
lenges that require not only physical resistance
but also profound transformations in political
culture, consciousness, and civil society structures
(Strilchuk, 2023). These processes have become
the subject of active scientific reflection in global

academic discourse. Researchers emphasise the
phenomenon of civic maturity as one of the key
factors in resistance, survival, and the renewal of
democratic identity in times of crisis. In particular,
L.Leonchuk & E.Johnson (2023) analyse the wave
of civic mobilisation after the start of the fulls-
cale invasion as a manifestation of deep civic re-
sponsibility and maturity. At the same time, K. Za-
rembo (2023) notes the strengthening of social
subjectivity, manifested in the growing partici-
pation of citizens in volunteer, humanitarian, and
political initiatives. The global academic commu-
nity interprets the war in Ukraine as a catalyst
for a civilisational choice, compelling society to
consolidate around democratic values and the
European perspective. At the same time, research-
ers warn of the risks of “democratic compression”
in a state of emergency - reduced pluralism, the
strengthening of the executive vertical, and the
postponement of elections (Budjeryn, 2024; Shu-
mak et al., 2024). This creates a unique situation
in which social mobilisation and maturity coexist
with challenges to democracy.

The relevance of this study stems from the
fact that the phenomenon of civic maturity in
the Ukrainian context remains under-researched
during a period of deep social crisis. The focus of
scientific analysis remains on the general pro-
cesses of mobilisation, patriotism, and institution-
al transformation, while the specific mechanisms
for the formation and manifestation of civic ma-
turity in relation to the European value horizon
require further study. The purpose of the study
was to identify the key manifestations of the civ-
ic maturity of Ukrainian society in the context of
wartime and the post-war reality, as well as to
analyse its relationship with political culture and
the European vector of development. The tasks
were as follows: (1) theoretical substantiation of
the concept of civic maturity; (2) analysis of so-
cio-political transformations related to the war;
(3) identification of the role of European integra-
tion in strengthening democratic identity. The sci-
entific novelty lies in its comprehensive approach
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to the phenomenon of civic maturity in the con-
text of an existential threat, combining sociologi-
cal, political, and value perspectives.

Literature Review

The impact of war on society and the state has
traditionally drawn the attention of scholars in
the fields of political science, sociology, and phi-
losophy. Classical theories indicate that in times
of extreme threat, societies are capable of high
cohesion and mobilisation, but at the same time,
there are risks associated with the power and the
concentration of erosion of democratic institu-
tions. From the first days of the full-scale inva-
sion, researchers noted an unprecedented rise in
patriotism, volunteerism, and civic solidarity in
Ukraine, which has been interpreted as a man-
ifestation of the maturity of civil society. At the
same time, analysts such as M. Budjeryn (2024)
and |. Shumak et al. (2024) warn about “undercur-
rents” - the danger of a democratic rollback due
to martial law, the strengthening of the execu-
tive vertical, restrictions on pluralism, and other
measures. Theoretically, these processes can be
understood through the prism of the concepts of
national consolidation (the rally-round-the-flag
effect) and the ‘compression” of democracy in war-
time, as well as through the concept of societal
resilience - the ability to adapt and preserve core
values under the pressure of existential threats.

Special attention should be paid to the phe-
nomenon of civic maturity. In the Ukrainian aca-
demic literature, this concept is closely related to
civic competence, consciousness, and individual
activity. In particular, researchers and educators
characterise civic maturity through a set of per-
sonality traits and values: “patriotism, legal con-
sciousness, political awareness, morality, labour
activity” (Buzhyna et al., 2024). In other words,
a mature citizen is aware of their rights and re-
sponsibilities, thinks critically, upholds demo-
cratic principles, and takes responsibility for the
community. The formation of such qualities is re-
garded as the goal of civic education and the up-
bringing of a conscious patriot and professional

Kychkyruk

capable of self-development and contributing to
the building of a democratic society. In academic
discourse, the problem of civic maturity in war-
time is analysed from an interdisciplinary per-
spective - political science, sociology, psychology,
and pedagogy. Considerable attention is given to
the Ukrainian context, where war is a powerful
factor in the transformation of civil society.

L. Leonchuk & E.Johnson (2023) consider the
full-scale invasion of 2022 a catalyst for new civ-
ic mobilisation and responsibility, signalling deep
civic maturity. K. Zarembo (2023) emphasises the
formation of an active civic core that self-or-
ganises under extreme stress while maintaining
ethical norms and democratic values. The peda-
gogical dimension of civic maturity is explored by
I. Buzhyna et al. (2024), who interpret it as a set
of civic competencies: legal awareness, morality,
political activism, and patriotism. This approach
allows war to be interpreted as an accelerated
environment for civic education. O. Hordiychuk &
Y. Hrytsenko (2023) characterise civil society as a
fundamental element of the democratic system,
emphasising the importance of self-organisa-
tion, legal awareness, and citizen engagement
in times of war. In their study, O. Malinovska &
D. Kryviuk (2023) emphasise the impact of war
on national identity, which is gradually shifting
towards an inclusive understanding of the
political nation. Thus, the research addresses
both theoretical and practical aspects of civic
maturity, revealing it through the prism of
social mobilisation, institutional transformation,
ethical consciousness, and democratic identity. It
confirms that civic maturity has become not only
a reaction to the war but also a foundation for
Ukraine’s future democratic progress.

The issue of civic maturity is also studied
from pedagogical and socio-psychological per-
spectives. |. Buzhyna et al. (2024) emphasise that
this quality is formed through a set of civic com-
petencies - political consciousness, morality, le-
gal orientation, and patriotism. In this sense, war
functions as a compelled environment for civic
education, in which new ethical and behavioural

Humanities Studios: Pedagogy, Psychology, Philosophy. 2025. Vol. 13, No. 3



Psychology | Socio-political challenges of the Ukrainian (post-)war reality...

standards are being shaped for Ukrainians of all
generations. Against the backdrop of these pro-
cesses, the issue of the European choice is becom-
ing particularly relevant.0.Onuch & L.Way (2024)
show that support for EU accession has become
not only a geopolitical benchmark but also a
symbol of national dignity and values-based
self-determination. In this context, EU integration
emerges as a key factor in shaping a new politi-
cal culture based on the rule of law, transparency,
accountability, and institutional trust. However,
as |. Koshiw (2023) and A. Terzyan (2024) note,
post-war reconstruction and EU integration are
not without challenges. Corruption, governance
dysfunctions, population fatigue, and social frag-
mentation all require a high level of civic par-
ticipation, active oversight, and critical thinking.
Therefore, analysing the phenomenon of civic
maturity is essential for understanding the po-
tential for sustainable democratic development.

Materials and Methods
The study was conducted between January
2022 and December 2024 within the territory of
Ukraine during the period of full-scale war and
the initial phases of post-war reconstruction. The
research focused on examining socio-political
processes, patterns of civic engagement, and the
comprehensive transformation of Ukrainian polit-
ical culture. The selection of research phenomena
was strategically determined by their demonstra-
ble impact on strengthening civic maturity, en-
hancing democratic institutions, and advancing
Ukraine’s European integration prospects. The
methodological framework employed a compre-
hensive mixed-methods approach, integrating
both qualitative and quantitative research par-
adigms to ensure robust data triangulation and
enhanced validity of findings. This approach spe-
cifically targeted theoretical frameworks related
to civic maturity, democratic transitions during
wartime, and European integration processes.The
materials included academic monographs, edited
volumes on post-conflict democratisation, and
policy reports from Ukrainian and international

research institutions. Content analysis method-
ology was applied to identify recurring themes,
theoretical patterns, and empirical evidence sup-
porting the research hypotheses.

Documentary analysis served as the secondary
methodological pillar,encompassing the examina-
tion of official government documents, legislative
acts concerning martial law implementation, na-
tional survey data, progress reports on Ukraine’s
candidacy status, and comprehensive reports from
civil society organisations. This method enabled
the systematic tracking of policy changes, insti-
tutional adaptations, and civil society responses
throughout the conflict period. The documents
were subjected to thematic coding to extract
patterns related to democratic governance, civic
mobilisation, and European integration dynamics.
The comparative historical method, following Til-
ly’s established framework from 2004, facilitated
analysis of temporal changes in civic engagement
patterns by comparing pre-war baseline indica-
tors from 2014-2022 with wartime mobilisation
data (Tilly, 2004). This methodological approach
enabled the identification of causal mechanisms
linking war experiences to civic maturity devel-
opment and provided a comparative perspective
with other post-conflict democratisation cases in
Eastern Europe. Ethical considerations were strict-
ly observed throughout the study, with all sources
verified for credibility and analysed in compliance
with research integrity standards.

Results and Discussion
The full-scale war has caused profound socio-po-
litical changes in Ukraine. Foremost, there is an
unprecedented level of national unity and mass
mobilisation of the population in support of the
country’s defence. In the face of a mortal threat,
Ukrainians have united regardless of language, re-
gional, or political differences, forming a cohesive
front against the aggressor. Volunteer and char-
itable initiatives have extended across all areas,
from providing the army with equipment to as-
sisting refugees. In the first six months of the war
alone, 86% of Ukrainians financially supported
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defence or humanitarian needs (an average of nine
times), 79% participated in fundraising for the
Armed Forces or Territorial Defence,and 42% per-
sonally volunteered (Leonchuk & Johnson, 2023).

Thus, the war has become a catalyst for an
unprecedented rise in self-organisation and mu-
tual aid, serving as a sign of the maturity of civil
society. Alongside positive developments, wartime
has also brought complex political challenges. The
imposition of martial law and the concentration of
resources on warfare have inevitably affected the
functioning of democratic institutions. For consti-
tutional reasons, the next elections in 2023 were
postponed, and the terms of office of the president
and parliament were effectively extended until
the end of hostilities. The centralisation of gov-
ernance has intensified: emergency powers have
been concentrated in the hands of the president
and the government to ensure rapid decision-mak-
ing in times of crisis. This situation is common in
many countries at war. In Ukraine, it was reflected
in the creation of a single news telethon, which
limited the presence of opposition viewpoints in
the media space. The difficult situation of the par-
liamentary opposition, as well as certain signals
of pressure on critical voices (accusations against
individual journalists, cases of forced mobilisation
interpreted as punishment for criticism), have been
noted (Budjeryn, 2024). Therefore, it is important to
understand the concepts of nation and civil society,
as well as their characteristics.

Before the beginning of the military aggres-
sion of the Russian Federation, the main activities
of Ukrainian civil society included: defending the
interests, rights, and freedoms of Ukrainian soci-
ety in cooperation with the authorities; support-
ing reforms; promoting political change and im-
provement; participation in the implementation
of anti-corruption policy; strengthening demo-
cratic mechanisms at the local level; and chari-
table activities in various fields, including in the
cultural sector (protection of cultural heritage)
and social sector (support for vulnerable groups);
as well as promoting social unity and resilience. It
was shaped as a result of cultural, historical, and
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social factors (Malinovska & Kryviuk, 2023). Some
scholars argue that the war has affected the iden-
tity and cultural values of assimilated persons.
Conflicts prompt a redefinition of national identi-
ty, often forcing different social groups to identify
with the state more intensely.

Civil society in Ukraine has long been charac-
terised as small and weak, a consequence of its co-
lonial past, specifically being part of other states
and political entities, in particular the destructive
and disruptive influence of the Russian Empire
and the Soviet Union (Hordiychuk & Hrytsen-
ko, 2023). Russian aggression and the outbreak
of active hostilities in a large part of Ukraine in
late February 2022 became the starting point
for a test of Ukrainian statehood and the lev-
el of civil society development. Although not all
Ukrainians were concerned about the ATO or the
subsequent JFO in Donetsk and Luhansk oblasts,
as well as the occupation of the Autonomous Re-
public of Crimea, the full-scale war has affected
everyone in one way or another. Armed conflict
is both a test of the system of state power and a
challenge for ordinary citizens as well as civil so-
ciety organisations (Dokalenko, 2022). The armed
invasion led to the intensification of the activities
of volunteer organisations, which evolved into a
nationwide movement and covered almost all of
Ukraine (Shevchenko, 2023). Numerous volunteer
initiatives emerging in the first months of the war
later grew into large NGOs and charitable founda-
tions that continue to support people affected by
the war (Luneva, 2022). Civil society has become
increasingly important, and the population shows
greater trust in it than is usually observed in other
countries (Tishchenko et al., 2021).

The system of checks and balances estab-
lished in previous years (including the success-
ful decentralisation of 2015-2020) has partially
moved into the background during the war, with a
significant share of resources and decisions again
concentrated at the central level for effective de-
fence management (Budjeryn, 2024). Ukrainian
society recognises the need for such centralisa-
tion as a temporary wartime measure, but remains
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vigilant about potential abuses. Citizens and inde-
pendent media closely monitor the government’s
actions, especially in relation to the spending of
Western aid and domestic resources. During the
hostilities of 2022-2023, anti-corruption scan-
dals repeatedly erupted, forcing the government
to respond with resignations and investigations,
demonstrating that society is not prepared to tol-
erate corruption even in wartime (Landi, 2023).
Despite the enormous burden, civil society or-
ganisations continue to serve as a watchdog,
monitoring potential violations and demanding
transparency. According to observers, as the war
and martial law persist, the role of civil society in
preventing the country from sliding into authori-
tarianism is critical (Budjeryn, 2024). It is already
evident that after the end of hostilities, Ukraini-
ans will insist on a return to full democratic pol-
itics - holding elections, restoring a competitive
political process, and reopening public dialogue
on post-war development. The demand for jus-
tice and accountability from the authorities will
be extremely high: civic activists have explicitly
called for the investigation not only of Russian
crimes, but also of the mistakes or inaction of
the Ukrainian leadership during the war (Zarem-
bo, 2023). The outlook for the post-war period in
Ukraine is perceived with both hope and aware-
ness of new challenges. It is clear that after victo-
ry, there will be a task of large-scale reconstruc-
tion of destroyed infrastructure, reintegration of
the de-occupied territories, and social adaptation
of millions of veterans, IDPs, and refugees. How-
ever, this post-war reconstruction is viewed not
merely as a technical process, but also as an op-
portunity to rebuild the country on stronger foun-
dations. Analysts note that the reconstruction will
be a chance to “build back better”, modernise the
economy and governance, and deepen integration
into the European community. Reforms are al-
ready being planned to strengthen the rule of law,
modernise the justice system (including ensuring
the prosecution of war criminals), and create ef-
fective mechanisms for overseeing the use of in-
ternational assistance (Landi, 2023). The success

of the post-war transformation will largely de-
pend on preserving and harnessing the level of
civic consolidation and activism displayed during
the war. In other words, the social capital accu-
mulated by the people during the arduous war
years will become the foundation for Ukraine’s
revival and development in its aftermath. This
aspect is directly related to the phenomenon of
civic maturity, which will be discussed below. One
of the key social phenomena that characterises
Ukrainian (post-)war reality is the high level of
civic maturity among the population. This con-
cept refers to a mature civic consciousness and
a culture of behaviour that emerges during crit-
ical historical moments. The war has become a
kind of “maturity test” for Ukrainians, and a sig-
nificant part of society has passed this exam with
flying colours. The manifestations of civic ma-
turity can be analysed through four interrelated
dimensions, which are highlighted in this study.

In the face of an existential threat, the civic
consciousness of Ukrainians has increased dramat-
ically - reflecting an understanding of a common
national identity, the value of freedom and democ-
racy, and an awareness of their rights and respon-
sibilities towards society. Millions of people have
reconsidered their attitude towards the state as an
“alien apparatus” and come to regard themselves
as a direct part of this state, co-responsible for
its fate. Studies by E. Landi (2023) indicate record
levels of patriotism and readiness to defend the
country across different regions and age groups.
This awakened consciousness is fuelled by an
understanding of the historical choice facing the
nation - to be free Europeans or to return to the
imperial yoke. Therefore, Ukrainians widely sup-
port the course towards the EU and NATO as a ci-
vilisational choice, seeing it as a guarantee of their
freedom. Civic consciousness also includes criti-
cal thinking and the search for truth: even in the
face of military censorship, the population seeks
diverse information, volunteers debunk enemy
disinformation, and public discourse is not limited
to propaganda clichés - there remains an active
engagement with the deeper causes and goals of
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the struggle.

The maturity of the community was most
clearly manifested in its ability to self-organise
and mobilise resources for common goals. From
the first hours of the invasion, people organised
themselves into initiative groups, volunteer units,
territorial defence forces, and networks to help
the army and victims. Moreover, this mobilisation
was mostly horizontal: citizens acted proactively,
not waiting for orders from above. Leaders and
coordinators spontaneously emerged in every
town and village to channel the community’s
energy into constructive efforts. Thanks to this,
Ukraine was able to withstand the first critical
weeks when the state institutions were overload-
ed - citizens themselves covered many needs
(evacuating people, arranging shelters, supply-
ing food and medicine, repairing damage, etc.).
The current high level of mobilisation readiness
continues to be maintained: although constant
volunteer activity declined somewhat after its
peak in the spring of 2022 (from 80% of those
involved in volunteering at the beginning of the
invasion to about 40% as of early 2023), a “core” of
experienced volunteers has formed, ready to step
up their efforts at any time in response to new
challenges. As Ukrainians themselves note, their
national identity is now closely linked to the abil-
ity to “come together when needed and do what
needs to be done” (Zarembo, 2023). Such flexible
capacity for mobilisation is one of society’s most
valuable resources.

The war has made mass civic activism part of
everyday life. What was once the preserve of a few
enthusiasts has become a widespread practice:
everyone who can, according to their abilities and
skills, contributes as a volunteer. Ukrainians joke
that now everyone has their own front - some fight
with weapons, others volunteer or provide infor-
mation. All social strata have joined the aid move-
ment - from students to pensioners, from workers
to businesspeople. Sociologists record a high level
of trust in volunteers and public initiatives: people
willingly donate to foundations and support pub-
lic fundraisers because they see tangible results
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(Leonchuk & Johnson, 2023). At the same time, ac-
tivism is not only about supporting the army. Vol-
unteer projects to aid vulnerable groups (children,
people with disabilities, the elderly living alone),
cultural initiatives (preserving monuments during
the war, documenting war crimes), and environ-
mental actions (e.g. demining, clearing destroyed
facilities) remain active or have been expanded.
Importantly, an active minority of society “infects”
others with its energy - participation in a common
cause has ceased to be something unusual and
has become a socially approved norm (Shapovalo-
va, 2017). As a result, a genuine movement of a
new generation of civic activists has emerged in
Ukraine, with experience in self-organisation un-
der the most difficult conditions and the determi-
nation to continue in peacetime.

Civic maturity is impossible without a deep
sense of responsibility, both personal and collec-
tive. Ukrainians have impressed the world with
their maturity precisely because individuals in
every sphere have assumed part of the common
burden. Ordinary people have sacrificed their
comfort, time, and often their lives for the sake
of their neighbours and the country. This applies
to both military volunteers and civilians - for
example, volunteers often took risks by deliver-
ing humanitarian aid to war zones or remaining
in frontline cities to maintain essential services
(Zarembo, 2023). Responsibility has also been ev-
ident at the community level: mayors, village el-
ders, and local activists took the initiative when
the central government was overwhelmed. Soci-
ety demonstrated maturity by avoiding panic and
anarchy, instead maintaining order and mutual
assistance even in exceptional circumstances.
Significantly, despite all the hatred for the ag-
gressor, Ukrainians have not generally resorted
to widespread acts of vigilante justice or human
rights violations within the country. On the con-
trary, there is an understanding that humanity
and the rule of law must be upheld, as these are
the very values for which the war is being fought
(Shvedenko et al., 2025). Collective responsi-
bility is also reflected in attitudes towards the
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future: Ukrainians are already considering what
post-war Ukraine should look like, holding pub-
lic discussions on reforms, and monitoring the
government’s commitments. Intellectuals and
civic leaders have formed a kind of public “mani-
festo for sustainable peace”, which outlines a vi-
sion of a just post-war Ukraine - from punishing
criminals to EU and NATO membership (Zarem-
bo, 2023). All this reflects a high level of respon-
sibility for the country’s fate: citizens feel that it
is largely up to them to determine what Ukraine
will look like after victory.

Thus, the phenomenon of civic maturity in
modern Ukraine has manifested itself vividly and
comprehensively. Society, going through the cru-
cible of war, demonstrates maturity of thought
and action: an understanding of common goals,
the ability to self-organise, and a willingness to
act and take responsibility. This is in line with
the classical notion of an established political
nation and a mature civil society. At the same
time, it should be understood that it is difficult
to maintain such a high level of mobilisation on
a regular basis, as fatigue and burnout inevitably
set in. Even volunteers note a tendency towards
partial normalisation of life when the share of
active participants decreases compared with the
peak period. However, the basic elements of civic
maturity - consciousness, an active stance, and a
demanding attitude towards the government -
do not disappear. They have become the property
of a large part of Ukrainians and will determine
social development in the postwar years. In fact,
hopes for a better future are associated not only
with victory over the enemy, but also with the be-
lief that the people will be able to transfer this
capital of maturity into a peaceful life, building
a successful European state. Ukraine’s European
choice serves as a strategic guideline that gives
meaning to the sacrifice of the Ukrainian peo-
ple and outlines a vision for future development.
The war has finally confirmed Ukraine’s member-
ship in the community of European democracies
and made EU integration a non-negotiable goal
for most citizens and elites. While before 2022,

European integration was subject to political de-
bate and fluctuations (especially in the east and
south of the country, where support for the EU
has historically been lower), public opinion has
changed dramatically since the full-scale inva-
sion.According to polls, as of August 2023, almost
90% of Ukrainians were in favour of Ukraine’s
accession to the EU (Zarembo, 2023). Moreover,
support has grown in all regions: even in the
south and east, the share of pro-European atti-
tudes has risen by 25%-30% compared with the
pre-war period. Such consolidation around Euro-
pean integration has not only a rational but also
a deep value-based basis. The European Union is
perceived by Ukrainians not so much as an eco-
nomic club as a “beacon of democratic normative
order” - a community of freedom and justice, op-
posed to the Russian model of despotism. In the
eyes of Ukrainian society, the war is a struggle for
these European values, and therefore, the future
of Ukraine is seen only as part of a single family
with the countries of Europe.

From a geopolitical dream, the European
horizon has turned into a concrete political pro-
cess. Ukraine formally applied for EU membership
in the midst of the fighting (on the fifth day of the
invasion), demonstrating that it was fighting not
only for its land but also for the right to belong to
a united Europe. The European Union heeded this
signal: in June 2022, the European Council unani-
mously granted Ukraine EU candidate status. This
decision was historic and unprecedentedly swift,
taken in response to the heroism of Ukrainians
and as a sign of faith in their European future.
Subsequently, despite the ongoing war, Kyiv made
efforts to fulfil the EU’s initial requirements (in-
cluding reforms of the High Council of Justice,
media legislation, anti-corruption measures, etc.).
As a result, in December 2023, the EU agreed to
start formal accession negotiations, which actual-
ly commenced in June 2024 (Odarchenko, 2024).
Thus, the process of European integration has be-
come irreversible: Ukraine is gradually synchron-
ising its legislation and institutions with those of
the European Union, preparing to become a full
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member of the Union.

The European horizon has a powerful mod-
ernising influence on Ukrainian political culture.
First, European integration sets specific standards
and criteria in the areas of the rule of law, human
rights, good governance, and economic policy.
Completion of the “homework” for accession en-
courages the Ukrainian authorities to implement
reforms even during the war, while civil society
closely monitors this process. In particular, over
the past year and a half,important European inte-
gration laws have been adopted (covering media,
national minorities, anti-corruption reforms, etc.),
judicial reform is underway,and the government is
being cleansed of corrupt officials. All these steps
simultaneously bring the country closer to EU
membership and reshape the political culture, en-
shrining the values of transparency, accountabil-
ity, and respect for legal procedures. Second, the
European course strengthens the sense of com-
mon purpose and historical optimism in society.
Despite the difficult military routine, two-thirds
of Ukrainians believe that in the next five years
the standard of living in Ukraine will approach
European levels. This conviction motivates and
inspires work for change (Onuch & Way, 2024).
Thirdly, the European horizon contributes to a
rethinking of national identity: more and more
Ukrainians define their identity not only through
ethnic origin or their Soviet past, but through
belonging to European civilisation. According to
historians, the aspiration to Europe has become
a part of modern Ukrainian patriotism and a con-
sensus national idea (Onuch & Way, 2024). One of
the central topics is the functioning of democracy
under martial law. The imposition of martial law
is accompanied by objective restrictions on dem-
ocratic procedures, such as a moratorium on elec-
tions, the concentration of power in the hands
of the executive branch and military command,
and restrictions on certain rights and freedoms.
Researchers emphasise that the main task is to
preserve the core of the democratic system, even
if temporary restrictions are necessary. The col-
lective study of I. Shumak et al. (2024) concludes
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that, in the context of prolonged martial law, it is
important to ensure that all restrictions are pro-
portionate and temporary, backed by democratic
oversight, including control by civil society. This
aligns with the assessments of European insti-
tutions: the European Commission’s 2024 report
states that restrictions on fundamental rights in
connection with the war generally remain pro-
portionate to security needs (Sydorenko, 2024).
Despite the wartime context, no direct censorship
has been introduced in Ukraine - although tele-
vision switched to a single information marathon,
pluralism and criticism of the authorities have
persisted in the online media, and a new media
law was adopted at the end of 2022 as part of
European integration. At the same time, scholars
warn that the risks to democracy increase in the
event of prolonged martial law, including the
gradual erosion of checks and balances, the nar-
rowing of the space for public debate, and pos-
sible abuse of power (with indications such as
scandals involving the SBU’s surveillance of jour-
nalists). Therefore, studies emphasise the impor-
tance of constant public oversight and readiness
to restore normal democratic processes as soon
as possible after the security situation improves
(Shumak, 2024).

Due to martial law, the next national elec-
tions in Ukraine have been postponed, raising
questions about the government’s legitimacy in
the long term. This topic has become the subject
of both academic research and public debate. In
an article by V. Lebediuk (2023) on political dy-
namics in Ukraine during the war, it is noted that
holding elections in wartime is extremely diffi-
cult and risky, and that the Ukrainian authorities
face a dilemma: on the one hand, pressure from
certain external actors and adherence to formal
democratic principles; on the other, the practi-
cal impossibility of organising elections safely
and fairly. Most experts agree that the forced
postponement of elections is a justified step
to preserve Ukraine’s statehood. Importantly,
Ukrainian society also supports this position. Ac-
cording to polls, 84% of citizens oppose holding
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elections during the war, preferring to postpone
them until the end of martial law; more than
two-thirds of respondents agree that the presi-
dent should continue to perform his duties un-
til victory (Onuch & Way, 2024). Even opposition
leaders share this consensus, publicly acknowl-
edging that the government’s legitimacy is un-
derpinned by broad public support. O. Onuch &
L. Way (2024) point out that despite the pause
in the electoral process, Ukrainian politics re-
mains pluralistic - the opposition continues to
function, diverse opinions are expressed, and
grassroots social mobilisation actively influences
decisionmaking. This, according to the authors, is
a sign of democratic resilience and augurs well
for Ukraine’s democratic development after the
war. At the same time, legal scholars empha-
sise the need to develop in advance the legal
mechanisms for holding elections in the post-
war transition period. As noted by I|. Shumak et
al. (2024), Ukrainian researchers have explored
the legal conflicts and organisational challenges
of the electoral process under martial law and
in the immediate post-war period. Their article
addresses issues such as updating legislation,
registering IDPs as voters, and ensuring the par-
ticipation of the military and refugees in voting -
all of which form part of the set of tasks that
must be resolved before elections can be held
safely. The authors’ general conclusion is that de-
mocracy in Ukraine is currently ‘on pause” but not
abolished - institutions should maintain conti-
nuity, and electoral processes should resume as
soon as circumstances allow (Lebediuk, 2023).
The dramatic changes in the security situation
have challenged Ukraine to reconsider its pub-
lic administration system. In the first days of the
invasion, elements of over-centralisation were
introduced in practice: critical decisions were
made quickly at the central level, and military
administrations were established in the regions.
Some researchers refer to the temporary curtail-
ment of public policy (e.g. the disappearance of
public debates in parliament, the transition of
most political forces to a stance of supporting

the government) for the sake of unity in the face
of aggression. I. Pavchuk (2024) has studied the
legal status of the newly created military admin-
istrations. He notes that military administrations
have become a new institution of public author-
ity that replaces or supplements local self-gov-
ernment in frontline or occupied communities. At
the same time, the legislation contains gaps: for
example, it does not provide an exhaustive list
of grounds for the early termination of powers
of local councils or for the introduction of mil-
itary administrations at the community level.
This has already caused conflicts — most notably
the creation of the Kyiv City Military Adminis-
tration, which prompted debate, as the Kyiv City
Council continued to work, and the legal justifi-
cation for the parallel existence of the military
administration was not sufficiently transparent.
I. Pavchuk (2024) concludes that the legislation
needs to be improved to clearly define the lim-
its of state interference in local self-government
during the war, as well as the criteria for return-
ing to a normal constitutional order at the local
level. The issue of strategic development man-
agement in wartime is discussed in the article
by D. Dzvinchuk et al. (2023). The researchers
note that Russian aggression has disoriented the
development planning system: government pro-
grammes and regional strategies have lost their
relevance, as defence has become the priority.
The authorities’ efforts were focused on immedi-
ate responses, while a unified long-term strategy
for the country’s reconstruction and development
remains under formation. The authors analysed
the National Recovery Plan and other documents
and concluded that the goals and activities of
disparate programmes are not consolidated into
a single strategic document that would set a co-
herent direction for development (Dzvinchuk et
al., 2023). They emphasise that the absence of
such a national strategy creates a risk of unco-
ordinated actions among the regions in the post-
war period. It is recommended that strategic
planning processes be amended to ensure that
the plans of individual communities and regions
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are aligned with national goals and interregional
solidarity. In other words, in the post-war period,
a new approach to public development manage-
ment is needed - one that is more integrated,
takes into account the experience of the war, and
involves all levels of government.

Another important topic is the fate of de-
centralisation reform during the war. On the one
hand, the need for a single decision-making cen-
tre for defence has led to a certain step back to-
wards the centralisation of power. On the other
hand, it was the decentralisation achievements
of previous years that largely contributed to the
effective defence and viability of the home front,
as local communities independently addressed
humanitarian issues, hosted IDPs, and provided
territorial defence. In their article, O. Kulinich &
O. Popov (2024) emphasise that decentralisation
has had a positive impact on the government’s
ability to respond to the challenges of war. They
cite evidence that communities acted with flex-
ibility and precision during the crisis: resources
were quickly redistributed locally to meet prior-
ity needs, and decisions were taken locally that
could not have been made effectively at the cen-
tral level. Decentralisation enabled the attraction
of additional resources (volunteer assistance,
international grants) directly to communities,
thereby increasing the resilience of the regions.
At the same time, the authors note that the war
has objectively slowed the planned development
of communities, shifting it to a model of survival
and mobilisation. In their view, the success of the
decentralisation reform both during the war and
in the post-war period will depend on the lev-
el of civic engagement and the involvement of
residents in local decision-making. According to
O. Kulinich & O. Popov (2024), the priority areas
of decentralisation in post-war Ukraine should in-
clude strengthening the financial independence of
communities, developing local democracy,and in-
tegrated, region-wide planning for reconstruction.

European experts confirm the importance
of this: EU recommendations advise Ukraine to
continue strengthening public administration
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and decentralisation as a component of post-
war reforms (Sydorenko, 2024). Corruption has
traditionally been one of the main problems in
Ukrainian politics, and the war has brought new
challenges in this area. On the one hand, mar-
tial law requires the concentration of resources
and may reduce the priority of anti-corruption
measures. D. Kos (2022) - analysing the situa-
tion at the beginning of the war - stated that in
2022, the anti-corruption infrastructure (NABU,
NAPC, SAPO, etc.) continued to operate, but its
capabilities were limited and the appointment
of leaders was delayed. The war creates new
risks: weakened oversight, shortages of goods
and funds, and a massive influx of Western aid
all increase the likelihood of corruption. On the
other hand, awareness of these risks has prompt-
ed the Ukrainian authorities to demonstrate
political will to fight corruption even during
active hostilities. In early 2023, a high-profile
anticorruption purge took place: following a
series of journalistic and NABU investigations,
more than ten high-ranking officials, including
a deputy minister and several heads of regional
administrations, were dismissed or suspended
(Koshiw, 2023). President V. Zelenskyy publicly
announced a “zero-tolerance” policy towards cor-
ruption, assuring that there would be no return
to past corrupt practices. These steps have been
positively received both domestically and inter-
nationally as a signal that even on the “domes-
tic front”, Ukraine continues to reform. Both of
these trends are documented in academic publi-
cations. A. Terzyan (2024) notes that despite the
war, Ukraine continued to implement anti-cor-
ruption reforms in 2022-2023: the National An-
ti-Corruption Strategy for 2021-2025 was adopt-
ed, and the state anti-corruption programme for
its implementation was approved. Moreover, in
2023, Ukraine slightly increased its score in the
Corruption Perceptions Index (CPI) - from 33 to
36 out of 100 - representing one of the most no-
table improvements globally for that period. This
signals some successes, including improvements
in the legal framework and institutions (such as
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the launch of the High Anti-Corruption Court
and the election of the head of the SAPO). How-
ever, the level of corruption remains high, and
military circumstances have given it “new forms”:
experts warn of risks such as the embezzlement
of funds for reconstruction and the development
of schemes involving humanitarian aid and mil-
itary procurement (Terzyan, 2024). D. Kos (2022)
warned that after the war, Ukraine’s anti-corrup-
tion system might be weakened, while the temp-
tation to misappropriate some of the substan-
tial reconstruction resources could be very high.
Therefore, there is a need to establish mecha-
nisms for the transparent and accountable dis-
tribution of international assistance, restore the
full functioning of anti-corruption bodies, and
strengthen the capacity of civil society to hold
the authorities to account. It is important that
the fight against corruption is one of the criteria
for EU membership. The European Commission’s
aforementioned conclusion noted that Ukraine
had strengthened its anti-corruption institu-
tional system and improved the prosecution of
high-level corruption, although additional ef-
forts remained necessary (Sydorenko, 2024). Rec-
ommendations for Ukraine include continuing to
clean up the judiciary (as corrupt justice perpet-
uates impunity) and ensuring that the principle
of “no impunity” for top officials is effectively en-
forced. Thus, the scientific discourse agrees that
corruption remains a serious threat to post-war
development, but there is also an understand-
ing of the problem and a basis for overcoming it
(institutions, public demand, international pres-
sure).Victory in the war must be accompanied by
a “victory on the anti-corruption front”, without
which successful reconstruction and Europe-
an integration will be impossible (Kos, 2022).
Based on the findings of various studies, the
main risks and prospects for Ukraine’s political
development in wartime and post-war periods
can be outlined. Among the risks, the most obvi-
ous is the weakening of democratic institutions
due to the prolonged absence of elections and
the concentration of power. Although martial

law is justified, researchers warn of the danger
of becoming accustomed to it: if the war drags
on, Ukraine may find itself without elections for
four to five years, which will test the resilience
of democratic traditions. There is a risk that cer-
tain elements of authoritarianism may take root
(such as an overly centralised style of gover-
nance and the suppression of criticism under the
pretext of military necessity). The second major
risk is corruption and ineffective governance
during the transition period. Unless transpar-
ency is ensured in the spending of reconstruc-
tion funds and full parliamentary and public
oversight of the executive branch is restored,
there is a threat that the persistent problems of
Ukrainian politics will intensify and undermine
the government’s credibility in the eyes of cit-
izens and international partners (Mygal, 2023).
The third set of risks is related to socio-political
tensions in the post-war period: the return of
millions of veterans and IDPs, the need to rein-
tegrate the de-occupied territories, and the res-
olution of transitional justice issues for collabo-
rators will all require considerable wisdom from
the state to avoid internal conflicts. The political
system must be prepared for the emergence of
new actors - including a possible demand for
the political representation of veterans and vol-
unteers - and, if democratic channels of partici-
pation fail to function effectively, there is a risk
of the radicalisation of certain groups. Finally,
the impact of the war on international support
remains an external challenge: the Ukrainian
government must maintain the trust of the West
by proving its commitment to reforms and a
democratic course - otherwise, there is a risk of
losing some aid or facing pressure to make com-
promises unacceptable to Ukraine. At the same
time, the literature also notes significant posi-
tive conditions and prospects. First, the war has
consolidated Ukrainian society around the idea
of defending freedom and democracy. As noted,
for example, by I. Shumak et al. (2024), the estab-
lishment of democratic values has become the
basis for the consolidation of modern Ukrainian
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society. Mass citizen participation in defence,
volunteerism and mutual aid has strengthened
civil society and generated an active demand
for good governance from public authorities.
According to the 1ISI, in 2023, more than half
of Ukrainians expressed trust in civil society
organisations, and the balance of trust in vol-
unteers, the army and local government was re-
cord-breakingly positive. This means that social
capital and civic awareness have increased, pro-
viding a solid foundation for the development of
democratic institutions after the war. 0. Onuch &
L. Way (2024) noted the remarkable increase in
the share of Ukrainians convinced that democra-
cy is the best form of government (over 75% of
citizens). Thus, the public demand for democracy
and transparent governance has only strength-
ened during the war - Ukrainians are fighting
not only for independence, but also for the right
to live in a democratic state. This supports the
expectation that, after victory, meeting this de-
mand will become a top priority.

The next prospect is European integration as
a framework for reforms. Despite the war, Ukraine
achieved official EU candidate status in 2022-
2023 and continued to implement the necessary
reforms. The European Commission recognised
that the key requirements of candidate status
(including judicial reform, anti-corruption efforts
and the law on national minorities) had been ful-
filled (Sydorenko, 2024). Further progress towards
EU membership will be a powerful incentive for
political development: it will guard against au-
thoritarian deviations, as democratic standards
and the rule of law are mandatory. The prospect
of receiving financial and expert assistance from
the West for reconstruction also depends on ad-
herence to the principles of good governance.
Thus, Ukraine’s European choice will serve as
both a guide and a safeguard for the political
system in the postwar period. As for institutional
prospects, researchers expect a return to compet-
itive politics after victory, although this politics
will be different. Military experience is likely to
change the configuration of the party system - as

Kychkyruk

V. Lebediuk (2023) notes, new political forces
may emerge rooted in unity and the volunteer
movement, while the old “pro-Russian” forces
will not have legitimacy in the eyes of voters. The
de facto ban on pro-Russian parties in 2022 and
the general patriotic consensus among the main
elites during the war created the preconditions
for a more pro-European and reformist political
spectrum in the future (Onuch & Way, 2024). In
post-war Ukraine, the central political issues will
be reconstruction, modernisation of the country,
integration into the EU and NATO, and support
for veterans - in other words, an agenda that
unites the nation. Based on this, scholars make
cautiously optimistic predictions: if Ukraine sur-
vives as a democratic state until the end of the
war, then, after the victory, there is every chance
not only of restoring but also of significantly
strengthening democratic institutions. Ukraine’s
“warring democracy”, as the experts of the Cen-
tre for Political and Legal Reforms aptly put it,
demonstrates resilience and can become even
stronger after going through the crucible of trials
(Shumak et al., 2024). Specific prospects include
holding fair elections as soon as the situation sta-
bilises, restarting the decentralisation process in
light of new realities, continuing judicial reform
and cleansing the state apparatus, and integrat-
ing veterans into government and administration.
Ukraine will have a unique chance to re-establish
itself on the principles of integrity and efficiency.

The Ukrainian political system has faced un-
precedented challenges since 24 February 2022.
Academic studies conducted between 2022 and
2024 comprehensively cover these challenges -
from preserving democracy under martial law,
holding elections, ensuring good governance
and fighting corruption, to continuing decen-
tralisation and reforms. Despite the obvious
risks of wartime, the overall tone of academic
assessments is cautiously optimistic. The war
has brought Ukraine not only destruction but
also the consolidation of society, the rise of civil
society,and a clear civilisational choice in favour
of democracy (Fig. 1).
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Wartime political challenges

Institutional challenges

— Martial law restrictions
— Elections postponement

Democratic compression

— Power concentration
— Reduced media pluralism

— Governance issues

— Corruption risks
— Resource oversight

Civil society response

— Volunteer movement & Civic oversight
— Democratic vigilance
— Transparency demands

Figure 1. Main challenges of Ukraine’s political system during the war
Source: compiled by the author based on I. Koshiw (2023), M. Budjeryn (2024), and |. Shumak et al. (2024)

Researchers agree that if the war is success-
fully concluded, Ukraine has every opportunity
to enter a new stage of political development -
one that is more mature and sustainable. The
foundations for this are already being laid: de-
spite the military difficulties, the obligations for
EU membership are being fulfilled, pluralism is
being preserved, and the government’s account-
ability to society is not being lost. The Ukrainian
case has few historical parallels - a democracy

that continues to function under bombardment -
and is therefore the subject of close attention by
scholars. Their studies help to determine what
decisions are needed for Ukraine’s political sys-
tem to emerge from the war, not weakened but
reformed and strengthened. This would ensure
that the sacrifices of the Ukrainian people are not
in vain, and that, after the victory, the country will
develop as a democratic, lawful, and effectively
governed state (Table 1).

Table 1. Expected post-war changes in Ukraine’s political system

Sphere Current wartime state Expected post-war changes Timeline
Electoral Elections postponed  Resumption of genuinely competitive elections 6-12 months after
process due to martial law with the emergence of new political forces  the end of the war
Democratic Centralised Restoration of the system
AR . 12-24 months
institutions executive power of checks and balances
Civil society High mobilisation Institutionalisation of volunteer networks Ongoing process

and activism

Limited capacity,

Anti-corruption wartime risks

Strengthened institutions
and enhanced transparency

18-36 months

Partial rollback

Decentralisation L
towards centralisation

Strengthened local governance
informed by wartime experience

24-48 months

.Europefan Cand|dgte Acceleration of full membership negotiations 5-10 years
integration status achieved
Judicial reform Continuing Full independence and effectiveness 36-60 months
under EU pressure
Media Single Return to a pluralistic media environment 12-18 months
landscape marathon format

Source: author’s analysis based on L. Leonchuk & E. Johnson (2023), K. Zarembo (2023), and A. Terzyan (2024)
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The emerging Ukrainian political culture is
being shaped by the war and the process of Eu-
ropean integration, forming a synthesis of civic
engagement and European values. On the one
hand, the war has made society more cohesive,
fostering trust in its own strengths and grassroots

Kychkyruk

initiatives. On the other hand, the European path
provides a top-down direction for development,
offering an institutional framework and val-
ue-based guidelines. A qualitatively new political
reality is thus taking shape at the intersection of
these two factors (Fig. 2).

New Ukrainian political culture

War experience
Civic mobilization

— Volunteer movement
— Mutual aid

Social solidarity
— Self-org.
— National unity

European integration
Institutional framework

— EU standards
— Rule of law

Value guidelines
— Democratic values

Citizens as history makers

Zero tolerance for corruption

Integration with West

Figure 2. Formation of the new Ukrainian political culture
Source: developed by the author based on N. Shapovalova (2017), O. Onuch & L. Way (2024), and I. Buzhyna et

al. (2024)

Its features include: a high level of citizen
agency (with citizens seeing themselves as shap-
ers of history rather than passive observers);
intolerance of authoritarianism and corruption
(given the immense sacrifices made for freedom,
society will not tolerate any usurpation of power
or return to the old order); openness to the world;
and a desire for partnership with democracies
(Ukrainians perceive themselves as an integral
part of the Western democratic community). In
broad terms, Ukraine’s existential search for its
place in Europe continues: Ukrainians are rein-
terpreting their historical trauma and experience

in order to integrate into the European commu-
nity as an equal partner, while preserving their
identity. Europe, for its part, is also learning from
Ukraine’s sacrifice and courage, and is increasing-
ly recognising Ukraine as an indispensable part of
a united Europe.

Itis important to stress that the European per-
spective does not guarantee an automatic solution
to all problems, but it does offer a roadmap for re-
forms and unites society around a positive vision
for the future. In the post-war period, civil socie-
ty - working alongside the government and with
the support of European partners - is expected
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to advance the country’s progress through dem-
ocratic transformation. According to researcher
E. Landi (2023), Ukraine’s civil society is already
preparing to play a central role in post-war recon-
struction, ensuring transparency, public oversight,
and citizen involvement in decision-making. In-
tegration into European institutions is viewed by
both society and experts as a mechanism for safe-
guarding Ukrainian democracy from internal and
external threats. Ultimately, EU membership will
mean inclusion in the systems of collective securi-
ty, the rule of law, and the single market - creating
an environment fundamentally incompatible with
authoritarianism. This civilisational choice, sealed
by the sacrifices of Ukrainians, will be the most
fitting tribute to their civic maturity.

Conclusions

The war in Ukraine and the ensuing post-war
reality poses enormous socio-political challeng-
es, but at the same time open new horizons for
national development. The analysis shows that
Ukrainian society has demonstrated an extraor-
dinary level of civic maturity, responding to the
existential threats of war with unity, self-sacrifice,
and active participation in a common cause. The
massive mobilisation of volunteers, high patriot-
ism, maturity of thought, and citizens’ sense of
responsibility have significantly strengthened the
country’s defence capability and transformed the
quality of interaction between the state and so-
ciety. At the same time, the war has exposed the
vulnerabilities of the political system - the risks
of concentration of power, corruption, and ero-
sion of democratic norms. Overcoming these risks
forms part of public demand and is a prerequisite
for a successful future.

The phenomenon of civic maturity in Ukraine
should be viewed as a multidimensional concept,
encompassing the maturity of consciousness, the
ability to self-organise, a culture of activism, and
a deep sense of responsibility. These qualities did
not appear suddenly - their roots can be traced
back to the events of recent decades, particular-
ly the Orange Revolution and the Revolution of

Dignity. However, it was the extreme conditions
of the war that fully unleashed the potential of
Ukrainian civil society, tempering it and bring-
ing it to a new level of maturity. The challenge
now is to preserve and enhance this potential in
peacetime, directing it towards the post-war re-
construction and modernisation of the country.
The European horizon plays a key role in shap-
ing a positive scenario for Ukraine’s future. Euro-
pean integration has become a unifying idea for
the Ukrainian nation, imparting meaning to the
current struggle and outlining the desired mod-
el of the state - democratic, law-governed, and
prosperous. Successful integration into Europe-
an structures will require continued reforms and
sustained civic engagement, which are the very
traits that constitute civic maturity. Thus, the phe-
nomenon of civic maturity and European perspec-
tives are mutually reinforcing: mature citizens
have secured a chance for a European future, and
the European choice in turn motivates them to
remain active and responsible.

In conclusion, it should be emphasised that
Ukraine’s path remains difficult. There are signifi-
cant challenges ahead in terms of post-war recov-
ery, economic reform, and healing social wounds.
It will be crucial to maintain the democratic
course: victory must be not only military, but also
one of values. It is vital that Ukraine, having won,
remains a democratic state — and this democracy
should not merely survive, but be tempered in the
fire of war, hardened and strengthened. Only un-
der such conditions will the sacrifices and efforts
of Ukrainians be fully justified, and the nation’s
historical existential quest will be crowned with
success within the horizon of European prospects.
Future research should focus on several critical
areas. First, longitudinal studies examining the
sustainability of civic engagement patterns as
Ukraine transitions from wartime to post-war
reconstruction will be essential in determin-
ing whether current levels of civic maturity can
be maintained during peacetime. Second, com-
parative analysis with other post-conflict socie-
ties that have undergone European integration
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processes could provide valuable insights into
best practices and potential challenges. Third,
an in-depth investigation of generational differ-
ences in the formation of civic consciousness,
particularly among youth who have experienced
formative years during the conflict, will be crucial
for predicting long-term democratic development
trajectories. Additionally, research into the specif-
ic mechanisms for translating wartime social cap-
ital into effective post-war governance structures
represents a vital area for policy-relevant schol-
arship. Finally, ongoing monitoring of the rela-
tionship between European integration progress
and democratic consolidation will provide essen-
tial evidence for both academic understanding
and practical policy formulation in post-conflict
democratic transitions.
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AHoTauifi. lNoBHoMacwTabHa BiiHa B YKpaiHi cTBOpMna YyHikanbHi ymMoBM [Ans TpaHcdhopmauii
NONITUYHOI KYNbTYpU Ta PpO3BMTKY FPOMAASIHCbKOrO CYCNiNbCTBA, WO aKTyani3ye AOCNIAKEHHS GeHOMEHY
rpPOMaAsAHCHKOI 3PiNnocCTi SK BiANOBIAI HA €K3UCTEHLiMHI BUKIMKM CydacHOCTi. MeTa poboTu nongdrana y
BM3HAYEHHI KIOYOBMUX NPOSIBIB rPOMAAAHCHKOI 3pifIOCTi YKPAiHCbKOTO CYCMiNbCTBA B KOHTEKCTi BOEHHOT
Ta NOBOEHHOI PeanbHOCTI, @ TaKOX aHani3i ii B3aEMO3B'A3KY 3 MONITUYHOK KyNbTYpPOO Ta EBPONENCbKUM
BEKTOPOM PO3BUTKY. Y AOCNIAXKEHHI BUKOPUCTAHO KOMMIEKCHUI NiaXiA, WO BKAKYAE AKiCHI Ta KiNbKiCHI
METOAM AOCAIAXEHHS, aHaNi3 HAYKOBUX AKepen, AOKYMEHTANbHUI aHani3 Ta NopiBHANbHO-iCTOPUYHUN
meTof. byno pocnigxeHo, Wo yKpaiHCbKe CYCninbCTBO AEMOHCTPYE HaA3BMYAMHWUIA piBEHb FPOMAAAHCHKOT
3pinocTi yepes MacoBy MobinisaLito BONOHTEPIB, BUCOKMIA NATPiOTU3M Ta 3PiNiCTb MUCNEHHS FTPOMAsH.
byno BcTaHOBNEHO, WO EHOMEH rPOMAAAHCHKOI 3piNOCTi NPOSBASETLCS Yepe3 HOTMPU B3AEMOMOB'A3aHi
BMMIipU: rpOMaAsHCbKY CBIAOMICTb, MOBIiNi3aLito, akTMBI3M Ta BignosiganbHicTb. Ocobnusy yeary 6yno
NPpUAINEHO pU3MKaM LeMOKPaTUYHOIO 3ropTaHHs, 30KpeMa NOCUIIEHHI0 BUKOHABYOI BNaAM, 3HWXKEHHIO
piBHS NAlOpaniaMy, rpoMafsiHCbkMx C€BO6OA, MOMITMYHOI KOHKYpEHLi, CYCMiNIbHOrO KOHTpOAl Ta
BiATEPMIHYBAaHHIO AEeMOKpaTUYHMX Npoueayp nNif 4ac BiHW. byno npoaHanizoBaHo, WO €BpoOnenchKa
iHTerpauia Bigirpae knw4yoBy ponb y (GOPMyBaHHI MO3UTUBHOMO CLEHApil0 MaibyTHbOro YkpaiHu,
HafauM iHCTUTYLIMHI paMKKM Ta LiHHICHI OpieHTMpU. Byno y3aranbHeHO, WO €BPONENCbKMIA rOPU3OHT
Ta rPOMaAsAHCbKa 3piNiCTb B3aEMHO MNiACWMIOTb OAMH OAHOrO, CTBOPHOKOYM OCHOBY AJ1S YCMiLIHOMO
AEeMOKPaTUYHOrO pO3BUTKY. Pe3ynbTatM [OCHIMKEHHS MOXYTb OyTM BMKOPWCTaHI MoniTonoramu,
couionoramm Ta @axiBUSMM 3 [OEpXaBHOro YMpaBfiHHA AN Ppo3pobku CTpaTerii  po3BUTKY
rPOMaASHCbKOrO CYCMiNbCTBA Ta AEMOKPATUUHUX IHCTUTYTIB Y NOBOEHHUI Nepiof

KniouyoBi cnoea: pemokpatuyHi TpaHcdhopMauii; BONOHTEPCbKMI pyX; €BpOMeicbka iHTerpauis;
BOEHHWI Yac; NONITUYHA KYNbTypa; (POMaAAHCbKE CyCMinbCTBO
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Abstract. The relevance of the research lay in the fact that a systematic analysis of early Christian
criticism of greed allowed one to outline the origins of the Church’s social ethics and to correlate the
origins with contemporary debates on property inequality. The aim of the work was to reconstruct the
philosophical-theological foundations of the condemnation of avaritia in the sermon De Nabuthae of
Ambrose of Milan and to assess the contribution to the formation of the Latin patristic concept of
property. The methodology was based on historical-genetic analysis of the text, comparative exegesis
of Stoic and biblical concepts, as well as on socio-economic hermeneutics of the late imperial context.
In the course of the research, it was found that Ambrose interpreted avaritia as a form of idolatry,
which replaced the worship of God with the cult of things and destroyed the vertical relationship
between God and man. Exegetical analysis showed that Naboth appeared as an image of a martyr
for justice, while Ahab functioned as a symbol of corrupt state authority. The rhetorical devices of
anaphora, antithesis, and apostrophe directed pastoral polemic at the magnates of Milan and appealed
to voluntary restitution of illegally acquired property. The synthesis of the Stoic dichotomy “use -
abuse” with the biblical motif of stewardship formed a programme of mercy, sacrifice, and justice, which
was later developed in the scholastic concept of the social function of property. The research also
demonstrated that the sermon incorporated ancient legal argumentation, legitimised ecclesiastical
intervention in private property disputes. The conclusions obtained clarified the genealogy of the Latin
critique of economic inequality and provided conceptual guidelines for further interdisciplinary studies
of Christian economic ethics. The practical significance of the work lay in the fact that it clarified
terminological and conceptual aspects of Ambrosian critique of greed and could serve as a source of
reference material for further research on early Christian social ethics

Keywords: colonate; mercy; justice; Stoic dichotomy; biblical narrative; classical Latin philology

Received 29.04.2025 Revised 01.09.2025 Accepted 23.09.2025

Suggested Citation:
Smetaniak, M. (2025). Philosophical-theological critique of greed in the work De Nabuthae of Ambrose of
Milan. Humanities Studios: Pedagogy, Psychology, Philosophy, 13(3), 112-129. doi: 10.31548/hspedagog/3.2025.112.

‘Corresponding author

Copyright © The Author(s). This is an open access article distributed under the terms of the
BY

Creative Commons Attribution License 4.0 (https://creativecommons.org/licenses/by/4.0/)


https://orcid.org/0000-0001-5767-1970
https://humstudios.com.ua/en

Introduction

In the period of the late Roman Empire, Christiani-
ty had already become a state-forming factor after
the edict Cunctos populos (AD 380), by which Theo-
dosius | declared the Nicene Creed the only lawful
confession. This decision legitimised ecclesiastical
institutions, which in turn intensified competition
between orthodoxy and various forms of Arianism,
and also led to increased dependence of local
communities on bishops as moral arbiters. The
syncretic religiosity of the cities still preserved
pagan elements, but the systematic closure of
temples and transfer of the functions to Christian
communities gradually transformed the public
space into a theatre of theological-political po-
lemics. The social structure of late Roman society
demonstrated a tendency towards increased eco-
nomic inequality and reinforced social stratifica-
tion, tax innovations and agrarian crises stimulat-
ed the transition of small landowners under the
patronage of large landowners, which led to a new
format of dependence - colonatus. Christian lead-
ers responded with the development of charita-
ble practices and the preaching condemnation of
greed, offering theological arguments in defence
of fair distribution of resources. In this context,
Ambrose’s sermon De Nabuthae played the role of
a moral manifesto directed against the abuses of
landowners and officials of the city curia.

The life and activity of Ambrose of Milan
(c. 339-397) were defined as a relevant subject
of study, since the figure of this bishop combined
the administrative competence of a Roman mag-
istrate and the theological erudition of a Church
Father, which determined the ability to form new
moral and legal guidelines for the urban society
of the late Empire. the intervention in tax and
land disputes, support for socially vulnerable
groups, and struggle against Arianism created a
precedent of public influence of episcopal minis-
try, and therefore required careful analysis of the
sources and motivations of this pastoral activity.

M. Edwards (2020) carried out editorial work
on a comprehensive interdisciplinary study de-
voted to the philosophical foundations of early
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Christian thought, with special attention to the
reception of Greek metaphysics, ethics, and log-
ic in the patristic tradition. The collection anal-
ysed the ways of adapting Platonism, Stoicism,
and Aristotelianism in the context of Christian
doctrine and exegesis. M. Fernandez-Gotz et
al. (2020) analysed Roman expansion within the
framework of critical archaeology, considering it
as a form of systemic expansionist policy that
combined structural violence with deliberate
use of material objects to consolidate power.
The authors applied the concept of the agency
of things to rethink the functional role of in-
frastructure, trophies, and monumental repre-
sentation in legitimising the imperial order. The
study highlighted the shadow aspects of the
Roman state mechanism, in particular its ability
to undermine local identities under the guise
of civilisational rhetoric. Within the study of the
work De Nabuthae such approaches provided ad-
ditional analytical foundations for interpreting
Ambrose’s critique of greed as condemnation
not only of a personal vice, but also of a broader
politico-social system based on inequality, ap-
propriation, and symbolic domination.

M. Gassman (2020) studied the transforma-
tion of religious policy in the Roman Empire in
the era of Christian emperors, focusing on the
shift of the ideological centre from the tradition-
al cultic order to imperial orthodoxy. The author
analysed how emperors used Christianity to le-
gitimise the power and centralise the religious
space. The study showed that religion became an
instrument of imperial control, integrated into
the mechanisms of administrative governance.
F. Schulz (2014) analysed the image of Ambrose
of Milan as a Christian adviser at the imperial
court, paying particular attention to the relations
with the rulers of the late Roman Empire. The
author proved that Ambrose not only carried out
spiritual guidance but also formed a new model
of moral control over imperial power. G. Todeschi-
ni (2024) studied the functioning of money as a
metaphor and symbol in Christian thought from
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the time of the Church Fathers to the twelfth
century. The author analysed how financial im-
ages reflected moral-ethical notions of power,
sin, justice, and mercy. The research revealed that
money in Christian discourse appeared not only
as an economic tool but as a bearer of theolog-
ical symbolism, capable of forming normative
conceptions of social order.

M. Vessey (2024) carried out a large-scale
study of the works of Latin Christian authors
of Late Antiquity, focusing on the relationship
between literary form, institutional context,
and theological content of the texts. The au-
thor showed how Christian rhetoric adapted
classical genres to new pastoral and doctrinal
tasks. J. Zachhuber (2020) studied the formation
of Christian theology as an autonomous phil-
osophical direction, which gradually displaced
ancient metaphysics in the Late Antique peri-
od. The author traced the evolution of patristic
thought from the Cappadocian Fathers to John
of Damascus, analysing its conceptual innova-
tions and methodological reorientation. The re-
search demonstrated that Christian philosophy
formed a new ontological paradigm, the centre
of which was not substance, but the relation-
ship between God and man. In previous studies,
the main focus had been on the genre-rhetori-
cal features of Ambrose of Milan’s sermons and
the significance in anti-religious and dogmatic
polemics, while a comprehensive analysis of the
socio-economic content, aimed at condemning
greed as a systemic phenomenon, remained in-
sufficiently developed.

Therefore, the aim of the article was to re-
construct the philosophical-theological founda-
tions of the critique of avaritia in De Nabuthae and
to specify its contribution to the formation of the
Latin concept of just ownership. To achieve this
aim, the study set the following tasks: to outline
the historical background of the sermon’s procla-
mation and its influence on the content of social
critique, and to analyse the conceptual apparatus
through which Ambrose justified the moral and
legal fault of greed.

Materials and Methods

The source basis of the research consisted of a
corpus of four patristic texts, each of which pro-
vided interpretation of different levels of theo-
logical-philosophical critique of greed. The main
source was the sermon S. Ambrosii (1927) De
Nabuthae, which was used in the edition enti-
tled De Nabuthae: A commentary, with an intro-
duction and translation. This academic edition
contained the Latin original text, commentaries,
and a parallel English translation, which allowed
comprehensive analysis of the vocabulary, stylis-
tics, and structure of argumentation. To reproduce
the context of early Christian ethics, the treatise
Clement of Alexandria (1885) “The Pedagogue”in
the translation of William Wilson was used, which
contained condemnation of material insatiability
within the Alexandrian theological school. An ad-
ditional opportunity to compare the biblical basis
of Ambrose’s critique was provided by Origen’s
work “Origen’s Hexaplos: Which remain” in the
edition of F. Field (1875), where variants of the
Greek Septuagint were preserved, precisely the
biblical narrative on which Ambrose based the
sermon. “The Complete course of Patrologia” un-
der the editorship of J-P. Migne (1855) contained
a selection of Ambrose’s letters and treatises,
from which additional rhetorical figures, topoi,
and concepts related to the theme of greed were
extracted. Only texts dated to the third-fourth
centuries, which had attribution of authorship
and thematic relevance to the analysis of avaritia,
were included in the source base. Late medieval,
apocryphal, and anonymous materials were ex-
cluded to prevent methodological distortion of
the chronological and conceptual focus. The pri-
mary processing of sources was carried out in May
2025 with the help of digitised materials availa-
ble in open digital libraries.

The historical-genetic method made it pos-
sible to reconstruct the socio-economic circum-
stances of Italy at the end of the fourth century.
The philosophical analysis was aimed at iden-
tifying the influence of ancient ethics - Stoic
and Platonic - on Ambrose’s argumentation. The
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comparative-theological method made it possi-
ble to trace the differences between Western and
Eastern Christian traditions in the understanding
of greed. The hermeneutical method made it pos-
sible to carry out a multifaceted interpretation of
the key concepts of the sermon in the context of
biblical allusions. The rhetorical-discursive analy-
sis was applied to study the compositional struc-
ture of the sermon, its stylistic means, logical tran-
sitions, and methods of influencing the listener.

The institutional analysis made it possible to
identify the peculiarities of interaction between
church and state authority in the conditions of
Late Antique Milan. The cultural-anthropological
method provided the opportunity to understand
greed as an element of collective mentality and
moral representation of welfare, sacrifice, and the
limits of the permissible within the Christian com-
munity. The narrative analysis was used to recon-
struct the internal logic of the construction of the
sermon De Nabuthae, in particular for the purpose
of identifying rhetorical strategies of personalisa-
tion, typologisation, and mythopoetisation of the
biblical narrative. The economic-historical method
made it possible to connect theological critique of
private property with the specific context of the
decline of the fiscal mechanism, concentration of
landownership, and the formation of colonate as
a structural form of social dependence. The inter-
textual analysis made it possible to identify bibli-
cal and philosophical sources integrated into the
text of the sermon and to trace how quotations,
allusions, and reminiscences functioned as means
of deepening the critique of avaritia.

Results

Ambrose of Milan in the context of

the socio-ethical crisis of the late Roman Empire
Ambrose of Milan (approx. 339-397 AD) occupied
a prominent position among the intellectual and
ecclesio-political authorities of the Late Roman
period. the multifaceted activity contributed to
the formation of the main principles of the Latin
theological tradition, the strengthening of the in-
stitutional organisation of the Church, and had a
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significant influence on the transformation of so-
cial relations throughout the fourth century. Born
in Trier (present-day Trier, Germany) into a sen-
atorial family that linked career prospects with
imperial administration, Ambrose had already in
the youth mastered the corpus of classical edu-
cation, which encompassed Roman law, rhetoric,
grammar, dialectics and the literary heritage of
antiquity (Colish, 2008).

This humanitarian-legal basis ensured rapid
career advancement within the administrative hi-
erarchy: first Ambrose held the post of advisor to
the praetorian prefect, and around 370 Ambrose
was appointed prefect of the provinces of Liguria
and Emilia with the residence in Milan - one of
the leading political and cultural centres of the
Western Roman Empire. While holding the gover-
nor’s post,Ambrose was not limited in carrying out
purely fiscal-judicial functions, but consistently
defended socially vulnerable groups - the poor,
widows, orphans, veterans. In the administrative
activity, Ambrose openly opposed the abuses of
local magistrates, which manifested in corrupt
practices and excessive tax pressure. Thanks to
this stance, even before entering church service
Ambrose had acquired a reputation as a princi-
pled defender of social justice, which significantly
increased the level of trust in Ambrose among
different strata of the population and strength-
ened the moral authority.

The confessional crisis in Milan following the
death of the Arian bishop Auxentius in 373 trig-
gered an exceptional chain of events: in Decem-
ber 374, during a popular assembly that ended in
sharp dispute between supporters of Arianism and
of the Nicene Creed, the people unanimously pro-
claimed the name of the governor Ambrose as a
candidate capable of ensuring confessional recon-
ciliation (Mercer, 2017) (Table 1). Despite the ab-
sence of baptism and clerical rank, the candidacy
was supported by both camps, and Emperor Val-
entinian | sanctioned it, seeing in it a guarantee of
stability. Within eight days Ambrose was baptised,
successively ordained lector-exorcista-acolyta-sub-
diaconus-diaconus-presbyter, and enthroned on
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flexibility of the Late Roman elites, capable of in-
tegrating secular leaders into the church hierarchy
for the sake of social peace (Colish, 2008).

the episcopal see of Milan. This unexpected tran-
sition from the world of state administration into
the sphere of spiritual leadership testified to the

Table 1. The confessional crisis in Milan after the death of Bishop Auxentius (373 AD)

Categor)_l Arian faction Nicene faction The role Religious and political
of analysis of state power consequences
Malnly'p'art - Formalised victory
of the military, - Emperor Valentinian . :
. Urban majority, local L - of the Nicenes in the
. representatives | maintained nominal ) .
Social base clergy, educated . confessional conflict,
of the bureaucracy, neutrality but allowed .
of support ; - strata, part of the . further displacement of
officials arriving from the community .
. trade and craft sector - Arians from government
the eastern provinces to elect a bishop o
. and church positions
of the Empire
Rejection of the Support for the
fullness of Christ's _oupp ! The authorities Confessional polarisation
S . Nicene Creed, Christ . .
. divinity, Christ as the did not attempt to led to an increased
Theological . . as true God from : . . )
o highest creation but impose a specific influence of bishops
position - God, co-eternal and - o
not consubstantialis ) . doctrine but sought as moral and political
consubstantial with o L L .
(of one substance) political stability authorities in urban life
: the Father
with the Father
The election of Ambrose
. . became a compromise,
. Actively prqmoted Orgaplsed Prayers,  the prefect of Milan,  but later Ambrose was
Behaviour the candidate, public gatherings, ) .
- in the person of clearly distanced from
during a exerted pressure, demanded a pastor : - -
Ambrose, attempted Arian doctrines, which
vacancy sought the support who would uphold . -
. . . to act as mediator definitively changed
of magistrates Nicene teaching )
the confessional
situation in the region
Initially opposed the Public support Strengthenmg of thg
- g , model of charismatic
Mechanism  election of a non- for Ambrose's Approved the ; .
. : - B . episcopacy receiving
of election  confessional figure candidacy - election without
. . - - power from below -
of the new  but lacked sufficient  a catechumen with openly interfering .
5 - - from the community,
bishop strength for open the authority of in the process

resistance

a just administrator

not through imperial
appointment

Source: compiled by the author based on J. Cheung (2022), A. Cady (2022)

In the new role Ambrose was devoted to
theological study, systematic exploration of Holy
Scripture and patristic exegesis, as well as to the
works of Plato, the Stoics and the Christianised
Neoplatonic tradition. the Latin treatises, sermons
and pastoral letters were distinguished by strict
logic, programmatic appeals to social responsibili-
ty and refined classical style, combining Ciceronian
periodicity with biblical parallelism. As one of the
first Western authors to develop Christian teaching
on social justice, Ambrose consistently argued that
material goods had to serve as a means of practis-
ing love of neighbour, and that the gap between

wealthy strata of the population and socially vul-
nerable groups constituted both a moral and po-
litical threat to the stability of the Roman state. In
Ambrose’s ethical teaching, central place was giv-
en to the analysis of the sin of greed, which in the
tradition of Christian authors, including Clement of
Alexandria (1885), Origen (Field, 1875) and Cyprian
of Carthage (Migne, 1855), was regarded as a fun-
damental vice that destroyed the human capacity
for love - both for God and for other people.

The biblical basis of Ambrose’s exposition
was formed on the ground of a consistent tradition
encompassing different stages of sacred history:
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from the story of the relations of Abraham and Lot,
the prescriptions of Deuteronomy, the prophetic
denunciations of usury - to the New Testament
warnings of Christ against unjust enrichment and
apostolic exhortations to avoid avarice as “the root
of all evils” The totality of these texts constituted
the structural foundation of Ambrose’s theological
discourse (Toneatto, 2025). By systematising these
texts, Ambrose demonstrated that greed was not
merely a private moral failing but a structural sin
of society, which determined unjust redistribution
of resources, generated usurious practices, initi-
ated conflicts and destabilised imperial gover-
nance. In the assessment of the Church Fathers,
formed between the second and fourth centuries,
the close connection between greed and idolatry
acquired fundamental theological significance,
since it allowed socio-economic deviations to
be regarded not only as ethical violations but as
manifestations of deeper spiritual pathology. Such
an interpretation was based on consistent read-
ing of biblical texts, where the desire to possess
was directly equated with idolatry. For Clement of
Alexandria (1885), greed was a form of self-enclo-
sure of the individual who chose the material lim-
itation of things instead of God, while for Origen it
meant rejection of participation in God’s gracious
order. Cyprian of Carthage, for the part, empha-
sised that love of wealth obscured the capacity for
sacrifice and therefore contradicted the very es-
sence of Christian life. These reflections not only
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fixed the theological inadmissibility of excessive
enrichment but also gave theological legitimacy
to social critique, since opposition to unjust own-
ership or insatiable accumulation was seen as a
form of spiritual purification and restoration of the
true hierarchy of values (Bucci, 2014).

The Fathers believed that when a person di-
rected desire towards material goods, such peo-
ple in effect “shifted the sacred centre” from the
Creator to the created world, replacing the tran-
scendent absolute with fragile earthly guaran-
tors. Ambrose continued the line of interpretation
formed in the early Christian tradition, pointing
out that the refusal of wealthy persons to share
the surplus constituted a functional denial of the
divine mandate of stewardship of material goods,
and thereby doomed such owners to severe escha-
tological judgement. The socio-economic circum-
stances recorded at the end of the fourth century
reinforced the relevance of Ambrose’s denunciato-
ry speeches. The western provinces of the Roman
Empire were under the pressure of a number of
interrelated factors - monetary inflationary insta-
bility, fiscal overload directed at covering military
expenditures, degradation of transport infrastruc-
ture and barbarian invasions. The consequence of
these processes was the progressive impoverish-
ment of small landowners who, losing the ability
to fulfil tax obligations, transferred the land plots
to large latifundists or entered into patronal de-
pendence upon these landlords (Table 2).

Table 2. Structural parameters of socio-economic relations
in the Roman Empire at the end of the fourth century

The sphere Characteristic Institutional . .
. 5 . . Socio-economic Long-term
of social manifestations at the mechanisms . X
" . tensions transformations
order end of the 4" century of regulation
Conc_entratlon Theodosius I's Displacement
of land in the hands . ; . T -
. - edicts legalised the of independent farmers Institutionalisation
of senatorial families, . .
i attachment of coloni  from the market, growth of agrarian
military magnates and . ;
. ; to the land. Church land of social inequality dependence,
Agrarian the episcopate caused : - :
- : plots were exempted in the countryside, formation of the feudal
relations the decline of free small

landownership. Colonate

turned into a hereditary
form of dependence
bordering on serfdom

from part of the taxes,
which stimulated the
transfer of property

under church patronage

flight of peasants to
barbarian frontiers,
mass attachment
to the land

landscape of Western
Europe on the basis
of colonate
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Table 2. Continued

The Empire supported
the army and
administration by means
of a system of direct
and in-kind taxes, which

Law on collective
responsibility of
municipalities,

Mass bankruptcy
of curials, flight of free
peasants to barbarian

Destruction of the tax
base, transfer of part

Fiscal ) accounting functions of responsibilities
L became an excessive lands or under the
exploitation entrusted to local ; X to the Church,
burden for payers. Urban ) . protection of bishops, L
P aristocracy; tax . T undermining of state
communities were . demographic decline in -
- ) registers not updated, f control over regions
collectively responsible, ) the provinces
) ; causing abuses
which demoralised the
curial class
Arigid estate-
professional structure Alienation of the
was formed, with . . N
) . Edicts on hereditary population from
hereditary service and ) ) . . )
N . fixation of professions, authority, formation Conservation of estate
Structure  prohibition of transitions s o 9 . . )
; legislative prohibition of “two empires” - hierarchy into the
of social between estates. R . . ; )
; on leaving municipal official and shadow Middle Ages, decline
hierarchy The bureaucracy L . : 2 .
o duties, imperial decrees (church, local), flights to of civic identity
lost mobility, and . . .
N . on estate boundaries  barbarian kingdoms as
the provincial elite a form of protest
distanced itself from the P
lower classes
Cities lost the function Formal presgrvatlon .
of collegia as . Transition from
as centres of trade and . Destruction of -
L mechanisms of craft S urbanised economy
crafts. Due to rising ] economic initiative, .
regulation, control . to rural-oriented
Urban taxes and loss - shift towards natural
of prices and supply ) households,
economy  of markets, the economy volumes in cities economy, decline of city as residence of
concentrated around X . ! infrastructure; reduction yas
) especially in the capital, . ) authority rather than
consumption rather : - of monetary circulation )
: reorientation towards economic hub
than production : -
gifts from authority
Significant resettlement Overpopulation Change
of barbarian tribes who Administrative populat g€
) : - of certain regions, of demographic
— made treaties with the restrictions on ) ;
Migrations : . . conflicts between face of provinces,
Empire and settled on movement; treaties L
and . . ) ) settled and newly gradual barbarisation
its territory. At the same  with barbarian groups, : . L
demography L . ) - ; arrived populations, of the composition
time, internal mobility  integration of foederati
: . ethnocultural of the army and
of the Roman population into the army - - .
; contradictions administration
was restricted
The Church was turning Granting the Church Tension between T -
. e property and o Institutionalisation
into a parallel institution Lo v church and municipal
- judicial privileges, s of the Church as
Christian of power, capable . ; R jurisdiction, )
T ) involving bishops ; the foundation of
Church of providing social conflicts over property

functions no longer
carried out by the state

in administrative
decisions, formation
of parish structures

the future European

concentration, clergy medieval order

as new elite

Source: compiled by the author based on M. Fernandez-Gétz et al. (2020)

At the same time, magnates, making use of
official connections and influence over procu-
rators, arranged purchase agreements, lobbied
prefectural verdicts and, reinforcing ownership
with legions of clients, de facto monopolised
agricultural markets. The Church, having been
strengthened after the Edict of Milan (313) and
the Edict of Theodosius | (380), emerged as an
alternative moral arbiter which could appeal to

the authority of Holy Scripture to counteract the
excessive concentration of economic power. In
this context, the sermon-treatise De Nabuthae
became a textbook example of biblical exege-
sis in the service of social advocacy. The very
plot was a compelling illustration of how pri-
vate greed shaped the policy of institutions and
led to the systemic destruction of law (Bergi-
da, 2019).
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The preacher stressed that the violent sei-
zure of plots undermined communal solidarity,
provoked divine wrath and threatened imperial
integrity no less than external aggression. Am-
brosian criticism of greed had a threefold dimen-
sion: theological - attachment to wealth Ambrose
qualified as a concealed apostasy from the divine
order, which deformed the image of God in man;
moral-anthropological - material excess, in Am-
brose’s view, clouded spiritual vision, produced
psychogenic effects of pride and cruelty, and re-
duced empathy towards the needs of neighbours;
socio-legal - the accumulation of resources in
the hands of a restricted oligarchy undermined
the tax base, demoralised the administration and
weakened the capacity of the centre to maintain
infra-state unity.

It was precisely in view of these circumstanc-
es that Ambrose associated greed with a broad
spectrum of social and even potentially geopolit-
ical threats. In Ambrose’s conception, moral vice
acquired a structural dimension, threatening the
integrity of the community and the security of the
state. The pastoral activity of the Bishop of Milan
testified to the desire for the practical embodi-
ment of the proclaimed principles: the Bishop or-
ganised systematic grain distributions, ransomed
captives, supported the renewal of urban space
through the reclamation of neglected quarters,
and also initiated the establishment of hospi-
tal-diaconal infrastructures for the support of the
poor population. Moreover, the active participa-
tion in political conflicts - in particular the resist-
ance to Empress Justina’s attempt to hand over
the basilica Porta Romana to the Arians, as well
as the confrontation with Emperor Theodosius |
after the massacre in Thessalonica in 390 - at-
tested to the assertion of ecclesiastical authority
as bearer of moral authority, capable of exercising
control over imperial competence.

In sum, the life path and theological-social
legacy of Ambrose of Milan illustrated the model
of the bishop-statesman, who integrated classi-
cal legal culture, biblical-patristic exegesis and
active civic engagement. the doctrine of the sin
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of greed, which rested upon the combination of
theological arguments, ethical anthropology and
economic analysis, constituted a holistic project
of Christian social thought, relevant both in the
Late Roman period and in the wider tradition of
Church teaching on justice, mercy and responsi-
ble stewardship of property in accordance with
divine and human laws of justice.

The exegetical and socio-ethical structure of the
treatise De Nabuthae as a condemnation of greed
The treatise De Nabuthae, delivered by Ambrose
of Milan, is an example of a Late Antique mor-
alising sermon in which the biblical narrative
became an instrument of sharp socio-political
critique. Ambrose brought into the central focus
the story from the First Book of Kings about King
Ahab’s appropriation of the vineyard of the simple
Israelite Naboth, and imparted to this ancient text
a striking relevance for the inhabitants of Milan,
who at the turn of the fourth century were expe-
riencing a sharp increase in property inequality
and the spread of corruption (Khodanych, 2023;
Cathel, 2025).

The city, enriched by the presence of the
imperial court and military command, saw great
landowners and financiers rapidly accumulating
estates, so the example of royal greed was in-
tended to serve as a warning to the local elite.
Already in the introduction Ambrose formulated
the thesis: the sin of Ahab was a mirror for many
rulers of the time, and thus the story of Naboth
was a matter of urgent civic ethics, not merely a
biblical illustration. Ambrose structured the ser-
mon according to the five-part classical rhetorical
scheme: thesis, narration, confirmation, refutation,
conclusion. In the “narration” section, Ambrose
retold the biblical story, emphasising the legal
aspect of Naboth’s act (Smetaniak, 2018). The
vineyard had been received by its owner as an
inheritance and was protected by a prescription
that forbade the final sale of ancestral land. The
private dispute between the king and the peasant
thereby assumed the weight of a national reli-
gious-legal issue: Ahab encroached not only upon
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another man’s plot, but also upon the order es-
tablished by God. In the confirmation section Am-
brose presented a consistent argument against
greed, outlining it both as an internal moral
deformation manifested in the insatiable direc-
tion of the will towards accumulation, and as an
external unjust act of appropriation that violated
both ethical and legal order (Villazala, 2024). In
the refutation section Ambrose polemicised with
the proponents of the then widespread political
discourse of state expediency, according to which
the concentration of land holdings and resources
in the hands of a limited circle of persons was
justified by the strategic interests of imperial sta-
bility and administrative efficiency. Ambrose crit-
ically evaluated such a position, stressing that it
concealed moral degradation under the rhetoric
of the public good and in fact legitimised social
injustice (Dressler, 1947).

The bishop argued that a state founded upon
injustice destroyed its own moral basis and ul-
timately doomed itself to internal degeneration.
In conclusion, the bishop addressed landowners
directly: return seized plots to heirs, limit rent to
a quarter of the harvest, and establish permanent
material support for landless families. Ambrose’s
exegetical approach went far beyond literal in-
terpretation. Using the fourfold scheme of read-
ing common in the Church at that time, Ambrose
focused particular attention on the moral sense.
By means of intertextual resonances the preach-
er linked the story of Naboth with the prescrip-
tions of the Mosaic Law regarding land, with the
prophetic condemnation of luxury in the Book of
Amos, with the Song of the Vineyard in the Book
of Isaiah, and with the Gospel parable of the mur-
derous vine-dressers (Gemeinhardt, 2024).

Such intertextual connection shaped in lis-
teners the idea that a just order of property own-
ership was not merely a social construct but an
integral component of divine order. Accordingly,
attempts to legalise private greed by using the
machinery of the state, in Ambrose’s logic, in-
evitably turned against political power itself,
which thereby lost moral legitimacy. Of special

significance in this context, the author assigned
to the figure of Naboth. In the Latin text of the
sermon, the author deliberately used the verb
meaning “suffered”, whereas in the older Latin re-
cension of the biblical text the neutral “died” had
been used. This lexical modification reoriented
perception: Naboth’s death ceased to be merely
the domestic consequence of a property conflict
and acquired the characteristics of martyrdom. It
was interpreted as a sacrifice for fidelity to God’s
law, to which the righteous man remained de-
voted even at the price of the life. Through this
narrative, Ambrose created a typological parallel
between Naboth and Christ, embodying in the
Old Testament hero the figure of the innocent one
killed for another’s greed. In such an interpreta-
tion Naboth appeared as a martyr for justice, and
the voluntary refusal to compromise with unjust
pressure from authority became a foreshadowing
of Christ’s passion.

The psychological portrait of Ahab and Jeze-
bel Ambrose constructed in the technique of con-
trast. The king’s greed generated lies, false judge-
ment, bribery of elders, and finally violence. One
vice dragged behind it a whole chain of crimes.
Ahab appeared as the embodiment of political
greed, which invested personal desire with the
force of state law. Jezebel, having organised a
false trial, embodied structural evil: the institu-
tion appointed to protect justice was transformed
into an instrument of robbery. In this way Ambro-
se demonstrated that the matter concerned not a
private weakness but the collapse of public eth-
ics, when the service of justice was replaced by
the mechanics of profit. The central concept Am-
brose made was precisely greed. Ambrose defined
it both as an insatiable drive for possession and
as the practice of unjust seizure.

In the sermon, there was a vivid compari-
son: passion was like thirst intensified by drink-
ing - the more one took, the more one desired.
The greedy person, Ambrose insisted, lost inner
freedom and became hostage to external things.
Here one senses the influence of Stoic thought
on passion as disease, but the Christian thinker
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added a soteriological dimension: attachment
to the transient cut the person off from eternal
blessedness. Key for the argument was the Sto-
ic dichotomy “use - abuse”. Material goods were
neutral; the moral value was determined by the
manner of use. Wealth that supported those in
need served love; the same property, when it only
fed luxury and oppression, was transformed into
sin (Goryacha, 2018).

From this followed a sharp condemnation of
the royal palace adorned with the bones of the
innocent: stones and jewels became as it were an
inscription exposing the owner. The socio-eco-
nomic critique of the third part of the work con-
cerned excessive rents, usurious interest and the
transformation of the rural periphery into exten-
sions of urban villas. Ambrose recalled the old
principle that private ownership must not destroy
the common good. Ambrose proposed concrete
measures: to limit rents to a quarter of the har-
vest, to return unjustly alienated plots, to regulate
regular financial support for landless families.

Almsgiving here was not a chance act but
an element of systemic reform. In the following
paragraphs, the preacher moved to the theologi-
cal anthropology of property. The land remained
God’s gift, and man merely its steward. Naboth
did not sell the vineyard even for generous com-
pensation, since inherited land had sacred status.
From this, Ambrose derived a norm: the right to
own was subordinated to the obligation to prac-
tise mercy. Such a claim corrected the idea popu-
lar in Roman law of the unlimited right of property
by natural law, and also demanded state inter-
vention where excessive enrichment destroyed
public peace. To reinforce the point, the bishop
cited the Late Republican practice of annulling
a “dishonourable will’, when the will of the de-
ceased grossly wronged the relatives. Likewise,
Ambrose said, civil authority must correct proper-
ty injustice. Elijah’s prophecy that dogs would lick
Ahab’s blood Ambrose interpreted as a symbolic
illustration of self-destruction: passion to which
one surrendered ultimately destroyed the person.
Greed closed the heart and rendered it unfit to
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receive God’s grace. Therefore, the story from Sa-
maria turned into a universal warning: evil legit-
imised by power would have consequences not
only in time but also in eternity. Naboth’s fideli-
ty to the Law simultaneously bore christological
significance: the righteous man killed for justice
foreshadowed Christ, who accepted death for the
sins of the world and overcame injustice by resur-
rection (Sidaway, 2021).

In this way, the biblical narrative became
part of the drama of salvation, while rulers who
followed Ahab appeared as antitypes of the
King-Servant. Earthly authority, Ambrose stressed,
had to reflect the divine order of selfless gift.
Thus, the exegetical generalisation of the Bishop
of Milan outgrew the bounds of a specific sermon
and became one of the cornerstones of Latin so-
cial thought. In the conceptualisation of sin pre-
sented by Ambrose, greed was described as a pro-
cess unfolding in three successive stages: initial
captivation by imagined gain, gradual formation
of inner dependence on material possession, and
finally inevitable completion in the form of deep
disappointment and existential dissatisfaction.
Such a structure revealed the dynamic of vice as
a destructive state affecting at once the will, rea-
son, and capacity for spiritual orientation. Healing
likewise appeared as a process: to acknowledge
God’s primacy over all creation, to train in gen-
erosity, and later to enter into the joy of a heart
freed from insatiability. Here is discernible a Stoic
motif of constant spiritual progress, but the ulti-
mate goal was not self-sufficient tranquillity but
love that shares the received gift (Thomas, 2021).

In conclusion, Ambrose affirmed: as Naboth
gained imperishable glory, so too each one who
renounced unjust enrichment would inherit heav-
enly joy, while the blood of Ahab remained forev-
er as a warning to those who privatised power
and wealth. The small vineyard proved to be a
universal lesson: property was destined for ser-
vice, authority for the defence of the weak, wealth
for the creation of solidarity. When these princi-
ples were ignored, greed destroyed not only the
soul but also the civic order. Making use of the
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biblical plot, Stoic ethics and a critical rethinking
of Roman legal order, Ambrose created a coher-
ent teaching that condemned greed as both inner
disease and social danger, and called for just use
of material goods.

Economic injustice and pastoral rhetoric
in the sermon of Ambrose of Milan
The treatise De Nabuthae recorded the moment
when theological thought in the Western Roman
Empire moved from rhetorical condemnation of
individual abuses to a systemic understanding
of greed as a profound spiritual disorder, which
alienated the person from God, from the neigh-
bour, and ultimately from the self. Ambrose of
Milan considered the behaviour of King Ahab not
only as a single violation of the rights of a small
landowner, but as a symptom of the cult of things,
which elevated a material object to the rank of
an absolute goal and transformed the ruler into a
servant of the own desire. For this reason, at the
very beginning of the sermon Ambrose equated
the king’s longing for another man’s vineyard with
a pagan sacrifice: Abraham beheld God on the ho-
rizon, but Ahab saw only the shadow of the own
craving, and this shadow demanded the sacrifice
of human blood. Such a reading allowed the bib-
lical text to be stitched together with the realities
of Milan, where great landowners sacrificed the
well-being of peasants for the expansion of the
estates, and simultaneously lifted the problem
out of the economic sphere into that of cult.
Ambrose explained the idolatrous character
of greed through the structure of communion
with God. Whereas in faith a person turned the
gaze outward, perceiving good as a gift, in pas-
sion the people became enclosed, rejecting the
giver and beginning to turn the world around
personal profit. This shift, in the words, “built a
shrine inside the heart” and set in motion the
process of spiritual death (Colish, 2006). The first
sign of such death was deafness to the prophetic
word: Ahab, having heard Elijah’s rebuke, bowed
outwardly, but inwardly proved incapable of re-
pentance. The bishop connected this with the

condition of contemporary rulers, who listened to
liturgical texts but did not transfer these teach-
ings into the practice of governance.

In the treatise, a medical metaphor ap-
peared: passion acted like poison paralysing
the nerves, so that the “dead spirit” still moved
in a bodily shell but did not respond to the call
of conscience. The next step the author outlined
was the opposition between greed and mercy as
two incommensurable programmes of life. Mercy,
expanded human nature to the common use of
goods, allowing one to see in another the image
of a brother rather than a competitor, while greed
contracted the heart and generated fear of loss,
which provoked new seizures.

The Eucharistic motif in the sermon played
a special role as an antithesis to avarice: in the
liturgical act of breaking bread one saw not only
the sacred re-enactment of Christ’s sacrifice but
also a normative model of social gesture, tes-
tifying to voluntary self-limitation and partic-
ipation in the distribution of gifts as behaviour
antithetical to accumulation. This argument was
addressed to those who, while remaining formally
practising, justified accumulation by reference to
the “gift of providence” Ambrose stressed that a
gift received without readiness to share became
judgement upon the recipient and cancelled the
benefit of the sacrament (Pierson, 2010). In the
theological grounding of the hierarchy of mortal
sins, the sermon occupied an early place in the
Latin tradition. Ambrose did not yet use the later
fixed list of seven sins but clearly named greed
“the mother of lawlessness”, since it shook the
vertical of worship.

According to the structure of the first com-
mandments, sins were assessed by whether the
sins displaced God from the summit of values:
greed turned creation into a new centre, thus
equating it with apostasy. From this scheme,
it followed that even adultery or murder had a
derivative character, since such sins sprouted
from the desire to appropriate another’s prop-
erty. In this way the author not only elevated
the problem of economic injustice to the level
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of cult but also set a method of assessing any
moral act through the question: to whom is ul-
timate worship directed? In parallel, Ambrose
proposed a positive programme focused on the
triadic bond “mercy - sacrifice - justice”. Mercy
was defined not as emotional benevolence but
as voluntary distribution of resources; sacrifice
meant the ability to limit one’s own consump-
tion for the integrity of the community; justice
demanded restoration of the rights of those
who had become victims of coercion or financial
pressure (Sarki¢, 2009). Using the example of
Naboth, the preacher emphasised that true sac-
rifice could also be passive: the peasant refused
to break the law, even though the cost of resis-
tance was understood. Thus, Ambrose proved
that material loss endured in fidelity restored
justice more fully than forced redistributions,
since it passed into the eschatological dimen-
sion, where God recognised the righteous man
as heir to imperishable wealth.

The immoral practices of the Italian nobility
of that time gave the polemic its concrete content.
The sermon mentioned speculative purchases of
neglected estates, seizures of irrigation channels,
imposed debt obligations and restrictions on
peasants’ right to leave the estate. All these ac-
tions were presented as contemporary replicas of
the biblical crime, since the actions caused “blood
without innocent judgement”; what was morally
significant was not the mere fact of killing but
the destruction of livelihood. Directly before the
wealthy hearers, Ambrose voiced the formula, “the
earth cries out against you’, stressing that one’s
own field became a witness that would not be
silent on the day of final judgement. The rhetor-
ical device of personal apostrophe compelled
the addressees to recognise the own identity in
Ahab’s character and project the biblical punish-
ment onto the own future. In this context, the
figure of the bishop acquired a socially prophetic
expression. Ambrose emphasised that the Church
did not claim confiscation of estates but reserved
the right to name injustice and call for voluntary
restitution (Villazala, 2024).
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Such a stance distanced Ambrose from rad-
icals who demanded violent levelling, while si-
multaneously undermining the idea of the ab-
soluteness of private ownership popular among
Roman jurists. The theologian argued that prop-
erty rights, although established by civil law, were
subordinated to the higher law of love. Subordi-
nation did not abolish property but placed it in
the regime of service, where the title of owner
was transformed into the title of steward. To
achieve persuasive effect, the preacher used an
elaborate system of stylistic devices. Repetition
and anaphora fixed key theses: “greed kills”, “mer-
cy gives life”. Rhetorical questions without an-
swers interrupted the usual linearity of listening
and forced the audience to continue the thought
internally. The sharp antithesis “wine of blood and
wine of joy” contrasted the festive cup of the rich
palace with Naboth’s blood, emphasising the mu-
tual exclusivity of the two ways of drinking.

Legal allusions to cases of annulment of un-
just wills added practical weight to the argument,
reminding listeners that even secular courts rec-
ognised limits to a proprietary will when it harmed
the neighbour. Such compositional multi-layered-
ness translated the emotional impulse into a
programme of action, offering ethical and legal
routes of correction. The influence of the treatise
De Nabuthae on the subsequent development of
Western Christian thought was manifested in the
formation of a number of conceptual directions:
the consolidation of an exegetical model in which
the righteous was identified as bearer of divine
order, the deepening of the moral-legal under-
standing of property as a function of justice, and
the reception of pastoral criticism of economic
violence as a component of social ethics.

All these receptions proved that Ambro-
sian criticism of greed laid the methodological
foundation for the social theology of the Roman
Empire: from the early Christian community to
the Scholastic theory of justice. Thus, in De Nab-
uthae greed was interpreted as a form of apos-
tasy, which delivered the heart into slavery to
things and engendered spiritual death, while its
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opposite appeared as mercy, capable of restoring
relationship with God and the neighbour.Ambrose
described the vice within a not yet codified but
already clearly hierarchical system of mortal sins,
showing its generative role in the chain of unjust
acts. Mercy, sacrifice, and justice were presented
as necessary links of a single ethico-theological
logic, calling upon the wealthy voluntarily to Llim-
it the desires for the sake of the common good.
The rhetorical mastery of the bishop transformed
the biblical plot into an instrument of pastoral
denunciation of concrete economic abuses, and
the treatise itself became a starting point for
subsequent Patristic and Scholastic reflection on
the social function of property and the primacy of
love over the right of ownership.

Discussion
In the conducted study, it was proved that Am-
brosian criticism of greed was not limited to the
moral condemnation of individual abuses but
constructed a coherent theological-social doc-
trine, which interpreted private accumulation of
resources as a structural sin capable of desta-
bilising the imperial legal order and destroying
ecclesial solidarity. Such an interpretation, com-
pared with the data on agrarian concentration,
fiscal crisis and the decline of the curial class,
demonstrated that De Nabuthae functioned as a
kind of “normative manifesto” of the Late Antique
Church. The identification of rhetorical strate-
gies (anaphora, the contrast “wine of blood/wine
of joy”, apostrophe to landowners) showed that
the sermon deliberately transformed the biblical
narrative into a public instrument of social mo-
bilisation, while the discovery of the threefold
paradigm “mercy - sacrifice - justice” moved Am-
brosian ethics beyond the boundaries of purely
spiritual discourse, translating it into the sphere
of legal demands upon property. The significance
of the obtained results lay in the specification
of the role of Latin Patristics in the formation of
early Christian political economy: it was shown
how Stoic and Platonic topoi, integrated into Am-
brose’s exegesis, provided the theoretical basis

for later Scholastic doctrines of the social func-
tion of property, and also outlined the historical
prerequisites of the medieval concept of the just
distribution of goods.

M. Pardo (2022) considered the concept of
hunger as a metaphor of spiritual dissatisfaction,
emphasising the existential dimension of human
need for divine grace. In the present study, how-
ever, the focus shifted from metaphysical hunger
to systemic criticism of greed as a social and spir-
itual violation. Whereas for M. Pardo (2022) spir-
itual hunger was interpreted as a positive condi-
tion for growth in piety, in this study greed was
instead represented as a form of distorted need,
enclosing the human being in the material. Both
approaches used exegesis of Ambrose’s works,
but M. Pardo’s research concentrated on the an-
thropological experience of lack, while in this
work the key point was criticism of the privatisa-
tion of goods and the moral destruction of social
structure. Moreover, the present study engaged
with a broader socio-historical context, which al-
lowed De Nabuthae to be interpreted as part of
a pastoral reaction to the economic practices of
Late Antiquity.

Building on Cicero’s rhetorical legacy, I. Da-
vidson (2025) explored how Ambrose shaped
his pedagogical self-presentation, emphasising
the rhetorical mechanism of imitatio-aemulatio
in shaping pastoral argumentation. In the pres-
ent study rhetorical means were also taken into
account, but the role was assessed through the
prism of socio-ethical impact, in particular the
ability of the sermon De Nabuthae to construct
normative ideas about the just distribution of
property. The comparison showed that I. Davidson
analysed classical patterns mainly in a literary di-
mension,whereas in this study the rhetorical form
was considered as an instrument of theological
criticism of economic inequality. I. Davidson’s re-
search focused on Ambrose’s pedagogical author-
ity and the construction of the “persona magistri’,
whereas here the central place was given to the
disclosure of the concept of greed as a structur-
al sin deforming social relations. Ultimately, both
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works confirmed the key role of classical tradition
in Ambrose’s stylistics, but the methodological
vectors diverged: |. Davidson demonstrated liter-
ary continuity, while this study demonstrated the
social-theological relevance of rhetoric for the
regulation of economic behaviour.

The “paradox of value” stood at the core of
J. Hengstmengel’s (2021) investigation, in which
Patristic definitions of the usefulness and rarity
of material goods were systematically compared
with the ancient tradition of political economy.
The present study, however, focused not on the
theoretical dilemma of value but on the practical
evaluation of greed as a structural sin in the specif-
ic historical context of De Nabuthae.). Hengstmen-
gel paid attention to comparative analysis of the
views of the Fathers of the Church, especially the
Alexandrian and Cappadocian traditions, whereas
in this study the subject was limited to Ambrose’s
sermon, which enabled an in-depth analysis of its
socio-economic orientation. For J. Hengstmengel,
the concept of value was interpreted mainly in
an axiological sense and remained an abstrac-
tion, while in this study the category of value was
transferred to the level of normative action, where
mercy, sacrifice, and justice functioned as practi-
cal correctives of market relations. In addition, J.
Hengstmengel applied a hermeneutic of the “par-
adox of value”to explain theological compromises
about private property, whereas here property was
considered through the prism of pastoral respon-
sibility and legal limitation.

R.Grant (2013) regarded the “Ambrosian doc-
trine” as a synthesis of biblical law and Roman le-
gal thought, emphasising the incorporation of the
categories aequitas and ius naturale into Latin pas-
toral practice. The present study, however, shifted
the focus to the critical function of these catego-
ries in relation to private accumulation of wealth,
rather than the integrative role in legal theory.
R. Grant described De Nabuthae mainly as an il-
lustration of universal moral law, whereas here
the text was interpreted as a response to specific
economic abuses in Milan at the end of the 4%
century. R. Grant framed Ambrose’s ethics within
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the coordinates of dogmatic continuity, while this
research highlighted its social-regulatory poten-
tial, which envisaged limiting rent and restitution
of property. R. Grant concentrated on the theolog-
ical concept of caritas as an inner principle of jus-
tice, while in this analysis caritas was considered
through the prism of public practices — almsgiv-
ing, ransoming captives, supporting the landless.
Thus, R. Grant’s research provided a dogmatic
framework, while the present project deepened it
with socio-economic content, demonstrating how
Ambrose’s synthesis of theology and Roman law
was transformed into concrete mechanisms of
protection for vulnerable groups.

For C.Lévy (2021), the key issue in the recep-
tion of Hellenistic ethics by Philo and Ambrose
was the tension between the Stoic principle of
oikeiosis and the Platonic hierarchy of goods, a
conflict that shaped the ambiguity of their teach-
ing on passions. In this study, however, the previ-
ous philosophical discourse was subordinated to
the analysis of pastoral practice, through which
Ambrose transformed Stoic topoi in favour of so-
cial criticism of greed. C. Lévy situated Ambrosian
thought mainly within comparative philology,
while the present work emphasised the economic
context of Milan and the normative consequences
of the sermon De Nabuthae. For C. Lévy the Stoic
ideal of apatheia was interpreted as a path to in-
ner balance, whereas here the same concept was
seen as a necessary condition for social service,
restraining idolatry of wealth. Thus, compared
with Lévy’s philosophical reconstruction, the
present study showed how Hellenistic ideas were
turned into an instrument of pastoral regulation
of property relations.

N. Lenski (2021) projected Ambrose’s under-
standing of servitus onto the political imagination
of Late Antiquity, focusing on how the status of
the slave was turned into a rhetorical tool for
teaching humility and hierarchy. In this study,
however, the vector of analysis shifted, with the
dominant theme being avaritia, while slavery was
marked only as a derivative effect of resource
disproportion aggravated by land appropriation.
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In N. Lenski’s work slavery served as a model of
interdependence within the community, where-
as in this study the key norm was the threefold
scheme “mercy - sacrifice - justice”, reqgulating
economic behaviour of landowners. N. Lens-
ki's method was predominantly socio-historical
and aimed at reconstructing status categories,
whereas in this analysis a theological herme-
neutic was applied, revealing the moral grounds
of redistribution of goods. N. Lenski highlight-
ed the symbolic function of slavery in shaping
pastoral norms, while here emphasis was placed
on using the same moral paradigm to condemn
greed in order to protect coloni and peasants
from economic exploitation, which demonstrat-
ed the shared ethical core of both approaches
despite the different social orientation - disci-
plinary and anti-proprietary.

To summarise, it should be noted that this
study expanded the established interpretation
of De Nabuthae, focused mainly on dogmatic or
stylistic aspects, and shifted the emphasis to its
social-regulatory and economic-critical poten-
tial. Unlike previous approaches, which treated
Ambrosian ethics within anthropological, literary
or philosophical perspectives, this work demon-
strated that the sermon was a response to spe-
cific socio-economic challenges of Late Antiquity.
Systematic comparison with the works of modern
scholars showed that Ambrose’s critique of greed
had the character of a normative project, aimed
at rethinking the function of private property in
Christian society.

Conclusions
The study demonstrated that Ambrose of Mi-
lan’s treatise De Nabuthae was not only an eth-
ical-homiletic work but also a profound philo-
sophical-theological reflection on the essence of
greed as a structural sin. The author brought the
problem of avarice beyond private morality, in-
terpreting it as a form of idolatry that destroyed
not only personal spirituality but also social jus-
tice. Based on the biblical narrative of King Ahab
and Naboth, Ambrose formulated a normative
context in which social abuses and appropriation

of another’s wealth acquired theological weight.
Through rhetorical and exegetical devices, Am-
brose revealed the danger of accumulation as
spiritual corruption, which distanced man from
God and neighbour, transforming a man into both
an object of desire and simultaneously a victim
of the own passion.

An important result of the study was the fo-
cus on how in Ambrose’s sermon the opposition
of greed and mercy acquired the function of a
diagnostic matrix for evaluating the behaviour
not only of individuals but also of whole social
groups. Greed appeared not only as an individual
sin but as a factor of destruction of social order,
deepening economic asymmetry, justifying vio-
lence against the poor and distorting religious
life. Mercy was not an emotional reaction but a
normative attitude presupposing distribution
of resources, sacrifice, and restoration of justice.
This allowed the sermon to be read not only as
moral teaching, but as a project of Christian social
thought aimed at overcoming inequality.

The identification of the triune interrelation
between mercy, sacrifice, and justice outlined the
core ethical content of the treatise, which had not
only theoretical significance but also practical ap-
plication in church governance and preaching ac-
tivity. It was also established that theological crit-
icism of property in the treatise was not reduced
to a call for asceticism or renunciation of wealth
but was rather directed at subordinating private
property to the higher law of love. This approach
made it possible to critically reconsider the con-
cept of ownership in Roman law by introducing
into it the criterion of responsibility before the
community and God. This ethical vector, as shown,
subsequently influenced Western Patristic and
Scholastic thought, primarily in interpretations of
the functional nature of property, the priority of
mercy over legal title and pastoral responsibility
for economic injustice. Through comprehensive
study of the text, it was proved that the treatise De
Nabuthae constituted a key link in the formation
of Christian social ethics of the Late Antique era,
with particular emphasis on the ethical-theologi-
cal content of the concept of property.
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The limitation of the research remained the
fragmentary preservation of contextual sources
regarding the specific economic situation of Mi-
lan’s communities at the end of the 4™ century,
which made impossible a complete reconstruc-
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as comparative analysis with traditions of Greek
Patristics in reading the economic and moral as-
pects of greed.

Acknowledgements

tion of the social background of the sermon.How- ~ None.

ever, reliance on Ambrose’s own textual corpus

and other sources of the period allowed a reliable Funding

interpretation of the ideological content of the  None.

treatise. In future, interdisciplinary studies of the

reception of De Nabuthae in the Latin West from Conflict of Interest

the 5™ to 13™ centuries may be promising,as well ~ None.

References

[1] Ambrosii, S. (1927). De Nabuthae: A commentary, with an introduction and translation. Washington:
Catholic University of America.

[2] Bergida, J. (2019). Patristic socialism?: Ambrose of Milan and Catholic social teaching on private
property. Journal of Markets and Morality, 22(2), 263-280.

[3] Bucci, T. (2014). Ambrogio di Milano, from Nabuthae the story of the healing of Stefania Palumbo.
Gnomon, 86(5), 406-408. doi: 10.17104/0017-1417_2014_5_406.

[4] Cady,AM.(2022). Discursive constructions: Space and time in Northern Italy in the late fourth century.
(Doctoral dissertation, Princeton University, Princeton, USA).

[5] Cathel,D.(2025). Ambrose of Milan'’s reception of nature as an ethical concept in de officiis. (Doctoral
thesis, Hillsldale College, Hillsdale, USA).

[6] Cheung,J.(2022).Arians and the multiple variants of Arianism. Theology Annual, 43, 55-90.

[7] Clement of Alexandria. (1885). The pedagogue (the instructor). In A. Roberts, J. Donaldson &
A.C. Coxe (Eds.), Fathers of the church (Vol. 2). Buffalo: Christian Literature Publishing Co.

[8] Colish,M.L.(2006).Classicism and catechesis in the patriarch treatises of Ambrose of Milan.Journal
of History of Philosophy, 61(1), 9-42.

[9] Colish, M.L. (2008). Ambrose of Milan on chastity. In N. van Deusen (Ed.), Chastity: A study in
perception, ideals, opposition (pp. 37-60). Leiden: Brill. doi: 10.1163/ej.9789004166714.i-211.7.

[10] Davidson, I.J. (2025). “That | too should write”: Cicero’s legacy and Ambrose as Christian teacher.
In S. Papaioannou & T. Tsartsidis (Eds.), Early Christian writers in the West and the classical
literary tradition: Stylistic and literary perspectives (pp. 117-142). Berlin, Boston: De Gruyter.
doi: 10.1515/9783111027807-007.

[11] Dressler, H.(1947). A note on the “De Nabuthae” of St. Ambrose. Tradition, 5,311-312. doi: 10.1017/
S0362152900007388.

[12] Edwards, M. (2020). The routledge handbook of early Christian philosophy. London: Routledge.
doi: 10.4324/9781315543512.

[13] Fernandez-Gotz, M., Maschek, D., & Roymans, N. (2020). The dark side of the Empire: Roman
expansionism between object agency and predatory regime. Antiquity, 94(378), 1630-1639.
doi: 10.15184/aqy.2020.125.

[14] Field, F.(1875). Origen’s Hexaplos: Which remain. Oxford: Clarendon Press.

[15] Gassman, M.P.(2020). Rome, religion, and Christian Emperors: Rethinking the altar of Victory affair.

In Worshippers of the Gods: Debating paganism in the fourth-century roman West (pp. 107-139).
Oxfrod: Oxford University Press. doi: 10.1093/0s0/9780190082444.003.0005.

Humanities Studios: Pedagogy, Psychology, Philosophy. 2025. Vol. 13, No. 3

127


https://archive.org/details/sambrosiidenabut00ambr
https://www.marketsandmorality.com/index.php/mandm/article/view/1433
https://www.marketsandmorality.com/index.php/mandm/article/view/1433
https://doi.org/10.17104/0017-1417_2014_5_406
https://www.proquest.com/openview/0f11d909430720bc5dd51ed34bac04ce/1?pq-origsite=gscholar&cbl=18750&diss=y
https://research.hillsdale.edu/esploro/outputs/undergraduate/Ambrose-of-Milans-Reception-of-Nature/991019643576007081/filesAndLinks?index=0
http://archive.hsscol.org.hk/Archive/periodical/abstract/A043c.pdf
https://www.newadvent.org/fathers/0209.htm
http://www.jstor.org/stable/44023848
https://doi.org/10.1163/ej.9789004166714.i-211.7
https://doi.org/10.1515/9783111027807-007
https://doi.org/10.1017/S036215290001360X
https://doi.org/10.1017/S036215290001360X
https://doi.org/10.4324/9781315543512
https://doi.org/10.15184/aqy.2020.125
https://archive.org/details/origenhexapla01unknuoft/page/n23/mode/2up
https://doi.org/10.1093/oso/9780190082444.003.0005

128

Philosophy | Philosophical-theological critique of greed...

[16] Gemeinhardt, P. (2024). Monastic teaching and episcopal preaching: Education in the lives of the
bishops of Arles in late antiquity. Journal of Late Antiquity, 17(2), 451-492. doi: 10.1353/jla.2024.
a946855.

[17] Goryacha, M. (2018). Church Fathers on wealth and poverty. Lviv: Publishing House of the Ukrainian
Catholic University.

[18] Grant,R.(2013). The Ambrose doctrine. Studia Ambrosiana: Essays and Research on Ambrose and the
Late Ancient Age, 7, 301-333. doi: 10.1400/251571.

[19] Hengstmengel,J.(2021). The paradox of value in the teaching of the Church Fathers. The European
Journal of the History of Economic Thought, 28(5), 695-707. doi: 10.1080/09672567.2021.1877758.

[20] Khodanych, I.(2023). Religion” in the philosophy of I. Kant. Philosophy, Economics and Law Review,
3(1), 7-17.

[21] Lenski,N.(2021). Ambrose thinks with slavery. In W.V. Harris & A.H. Chen (Eds.), Late-antique studies
in memory of Alan Cameron (pp.41-65). Leiden: Brill. doi: 10.1163/9789004452794 005.

[22] Lévy, C. (2021). Problems of hellenistic ethics in Philo of Alexandria and Ambrose. In M.C. Ramos
(Ed.), Overarching Greek trends in European Philosophy (pp. 133-144). Amsterdam: John Benjamins
Publishing Company. doi: 10.1075/ivitra.30.c09lev.

[23] Mercer,J. (2017). Vox infantis, vox Dei: The spirituality of children and becoming Christian in late
antiquity. Study Patristics, 77(3), 59-74.

[24] Migne,J-P.(1855). Complete course of Patrologia. Paris: Paris Apud Garnier.

[25] Pardo,M.A.C.(2022). The concept of hunger and its application to the spiritual life in the works of
s.Ambrose of Milan. Brasiliensis, 11(21), 19-50. doi: 10.64205/brasiliensis.11.21.2022.11.

[26] Pierson, C. (2010). “Naboth is Stoned”: A Bible story. British Journal of Politics and International
Relations, 12(1),72-87.doi: 10.1111/}.1467-856X.2009.00394.x.

[27] Sarki¢, S. (2009). Legal and political ideas of Ambrose from Milan. Collected Papers of the Faculty of
Law in Novi Sad, 43(1), 21-36. doi: 10.5937/zrpfns43-0002.

[28] Schulz, F.(2014). Ambrose, the emperors and the ideal of the Christian counselor. Historia: Journal
of Ancient History, 63(2), 214-242.

[29] Sidaway,J.(2021). Ambrose of Milan’s on the Holy Spirit: Rhetoric, theology and sources. By Andrew
Selby.Journal of Theological Studies, 72(1), 441-443. doi: 10.1093/jts/flaal56.

[30] Smetaniak, A. (2018). On Navot Jezreel. In M. Goryacha (Ed.), Church Fathers on wealth and poverty
(pp. 264-298). Lviv: Publishing House of the Ukrainian Catholic University.

[31] Thomas,AJ.(2021). Ambrose of Milan combats the “Crooked interpreter”: Forming nicene identity through
old testament exegesis. (Doctoral dissertation, University of Minnesota, Minneapolis, USA).

[32] Todeschini, G.(2024). Money as metaphor and symbol: From the patristic era to the twelfth century.
In JJ. Tinguely (Ed.), The palgrave handbook of philosophy and money (pp. 641-660). Cham: Palgrave
Macmillan. doi: 10.1007/978-3-031-54136-0_33.

[33] Toneatto,V.(2025). Patristic representations of wealth and poverty: Use of emotions in an authority
discourse. In P. Schiilte (Ed.), Money - power — emotions. Wealth in historical perspective. Wiesbaden:
Springer.

[34] Vessey, M. (2024). Latin Christian writers in late antiquity and their texts. London: Routledge.
doi: 10.4324/9781003553861.

[35] Villazala, D.N. (2024). Excommunication and the politics of piety in Ambrose of Milan. ARYS.
Antiquity: Religions and Societies, 22,403-426. doi: 10.20318/arys.2024.7648.

[36] Zachhuber, J. (2020). The rise of Christian theology and the end of ancient metaphysics: Patristic
Philosophy from the Cappadocian Fathers to John of Damascus. Oxford: Oxford University Press.

Humanities Studios: Pedagogy, Psychology, Philosophy. 2025. Vol. 13, No. 3


https://doi.org/10.1353/jla.2024.a946855
https://doi.org/10.1353/jla.2024.a946855
https://press.ucu.edu.ua/book/ottsi-tserkvi-pro-bagatstvo-i-bidnist/
https://doi.org/10.1400/251571
https://doi.org/10.1080/09672567.2021.1877758
https://phelr.com.ua/uk/journals/tom-3-1-2023/religiya-v-filosofiyi-i-kanta
https://doi.org/10.1163/9789004452794_005
https://doi.org/10.1075/ivitra.30.c09lev
https://www.academia.edu/35475696/Vox_infantis_vox_Dei_The_Spirituality_of_Children_and_Becoming_Christian_in_Late_Antiquity_Studia_Patristica_LXXVII_2017_59_74
https://www.academia.edu/35475696/Vox_infantis_vox_Dei_The_Spirituality_of_Children_and_Becoming_Christian_in_Late_Antiquity_Studia_Patristica_LXXVII_2017_59_74
https://archive.org/details/patrologiaecursu00hammuoft/page/n7/mode/2up
https://doi.org/10.64205/brasiliensis.11.21.2022.11
https://doi.org/10.1111/j.1467-856X.2009.00394.x
https://zbornik.pf.uns.ac.rs/en/zbornici/2009/zbornik-1-2009/pravne-i-politicke-ideje-ambrozija-iz-milana/
http://www.jstor.org/stable/24432765
https://doi.org/10.1093/jts/flaa156
https://press.ucu.edu.ua/book/ottsi-tserkvi-pro-bagatstvo-i-bidnist/
https://www.proquest.com/openview/cd8cf172dddf571707ea4d725a23c3f9/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/cd8cf172dddf571707ea4d725a23c3f9/1?pq-origsite=gscholar&cbl=18750&diss=y
https://doi.org/10.1007/978-3-031-54136-0_33
https://shs.hal.science/halshs-04740928/document
https://shs.hal.science/halshs-04740928/document
https://doi.org/10.4324/9781003553861
https://doi.org/10.20318/arys.2024.7648
https://archive.org/details/johannes-zachhuber-the-rise-of-christian-theology-and-the-end-of-ancient-metaphy/page/n1/mode/2up
https://archive.org/details/johannes-zachhuber-the-rise-of-christian-theology-and-the-end-of-ancient-metaphy/page/n1/mode/2up

Smetaniak

dinocodcbKo-TeonoriyHa KpUTUKa 3ax1aHHoCTi y TBopi “De Nabuthae”
AmBpos3is MepgionaHcbkoro

Mapis CmeTaHsK

LokTop dinocodii B ranysi 6orocnos’s, soktop dinocodii
B rafy3i KNacMYHOI Ta XPUCTUAHCLKOI NiTepaTypu, AOLEHT
YkpaiHcbkuit Katonuupbkuii YHiBepcuteT

79011, Byn. InapioHa CeeHuiubkoro, 17, M. J1bBiB, YKpaiHa
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AHoOTaLifl. AKTYanbHICTb LOCNILKEHHS NOMArana B TOMy, WO CUCTEMHMIA aHaNi3 PaHHbOXPUCTUSIHCbKOI
KPUTUKKM 3aXJIaHHOCTI A,03BONSB OKPEC/IUTM BUTOKM COLianbHOi eTuku LlepkBu Ta cniBBigHecTH ix i3
cyyacHumu pebatamu nNpo MaiHOBY HepiBHiCTb. MeTolo po6oTn 6yno pekoHcTpytoBaTh dinocodcbko-
TEONOriYHi 3acafM 3acymxeHHs avaritia y nponosiai “De Nabuthae” AMBpo3is MegionaHcbkoro Ta
OLIHUTM iXHi BHECOK y hOpMYBaHHS NIATMHCLKOI NMAaTPUCTUYHOI KOHLenuii BnacHocTi. Metogonoris
I'PYHTYBanacs Ha iCTOPUKO-TEHETUYHOMY aHani3i TeKCTY, NOPIiBHANbHIMA ek3eresi CTOiYHMX i BibnikHMxX
KOHLENTIB, @ TakKoX HAa COLiaNbHO-EKOHOMIYHI repMeHEeBTULI Mi3HbOIMNEPCbKOrO KOHTEKCTY.
B xoai pocnimxeHHs 6yno 3dcoBaHo, wo AMBPO3iit TpakTyBaB avaritia sk GOpMy ifONOMNOKNOHCTBA,
fKa nigMiHana BoronoknoHIHHA KynbTOM pevelt i pyiHyBana BepTuKanb OOrontoAcbKMX CTOCYHKIB.
Ek3ereTMuHuit po3bip nokasas, WwWo HaBydelt noctaBaB 06pa3oM MyyeHWKa 3a CrNpaBeasMBiCTb, TOLI
K AxaB GYHKLIiOHYBaB CMMBOIOM KOPYMNOBAHOI AEpPXaBHOI Bnaau. PUTopuuHi npuiiommn aHadopm,
aHTUTE3M 1 anocTpody CNpsSMOBYBaNM NacTMPCbKy NOAEMIiKY Ha MarHatiB MegionaHa 1 anentoBanu oo
LO6POBINbHOI PecTUTyLii HeE3aKOHHO HabyToro MaviHa. CMHTE3 CTOIYHOI AUXOTOMIT KKOPUCTYBAHHS —
3/I0BXMBaHHA» 3 6ibniMHMM MOTMBOM ynpaBuTenss CHOpMyBaB NpPOrpaMy MWIOCEPAs, XepTBU
Ta CNpaBefnUMBOCTI, WO 3rogoM Oyna po3BMHEHA Yy CXONACTMYHIM KoHUenuii couianbHOi QyHKUIT
BRacHoCcTi. JocnifikeHHs TakoX NPOAEMOHCTPYBaNo, Lo NPONOBiAb iHKOPNOPYBana aHTUUYHY OPUANYHY
apryMeHTaLito, NeriTuMyoum LLepKoBHE BTPYYaHHS B NPMBATHI MalHOBI KOHGAIKTU. OTpUMaHi BUCHOBKMU
YTOYHUAW TEHeanorito NaTMHCbKOI KPUTUKM EKOHOMIYHOi HEepiBHOCTI Ta HaAanu KOHUENTYyanbHi
OPIEHTMPU ANA NOAANBLUMX MDKAUCLMUNIIHAPHUX CTYAIN XPUCTUSHCBKOT €KOHOMIYHOT eTUKK. [TpakTuyHe
3Ha4YeHHs poboTM Monsrano B TOMYy, WO BOHA YTOYHWAQ TEPMIHOMOTIYHI M KOHLENTyanbHi acnekTu
AMBPO3i€BOi KPWUTMKM 3axNaHHOCTI Ta MOrna C/yryBatM [KepenoMm AOBiAKOBMX MaTepianis ans
noAanbWmX JOCNiIKEHb PAHHBOXPUCTUSHCLKOT COLLiaNbHOI €TUKM

KniouoBi cnoBa: kosoHaT; Munocepas; CnpaBeafiMBiCTb; CTOIYHA AMXOTOMIs; GiBNIMHUIA CloxeT;
KNAcM4YHa NaTMHCbKa dinonoria
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