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Abstract. The study analysed age differences in the motivational potential for self-realisation among
gifted young people. The sample consisted of respondents with a high level of giftedness who need
targeted psychological support and stimulation of learning motivation, motivation to overcome difficulties
and set goals. Motivational potential was considered as a resource for the development and realisation
of abilities in various spheres of life. The aim of the study was to empirically identify and analyse age
differences in the motivational potential for self-realisation among gifted young people. To achieve this
goal, five psychodiagnostic methods were used: “Resources” by N. Vodopyanova, “Coping strategies” by
D. Amirkhan, “Motivation for success and fear of failure” by A. Rean, the author's questionnaire “Learning
motivation”,and “SAT” by E. Shostrom. The results of the empirical study were presented in a table showing
age differences according to the criteria of F. Fisher and T. Student, mean values and standard deviations,
as well as an interpretation of the obtained indicators. It has been established that older school-age boys
and girls had a higher level of motivational potential for self-realisation than adolescents. The older
group was more characterised by such motivational tendencies as ideas about human nature, self-respect,
behavioural flexibility, value orientations, time orientation, orientation towards professional realisation,
academic success, motivation to avoid failure, creativity, cognitive needs and synergy. In adolescence, other
motivational orientations dominate: motivation for prestige,social significance,external negative motivation,
need for support, sensitivity, avoidance of problems, social support, lack of clear motivation, self-criticism,
and motivation to achieve success. The practical significance of the results obtained lies in identifying
age-related psychological barriers and obstacles that affect the self-realisation of gifted individuals, as
well as in the possibility of using the data to develop programmes for counselling, therapy and training
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Introduction

Gifted young people are considered an impor-
tant resource for the development of the state
and society, requiring the creation of conditions
for the realisation of personal potential. The po-
tential for self-realisation of gifted young people
is a complex dynamic formation that determines
the resource capabilities of the individual and
manifests itself in various types of activity. For
students, the dominant type is educational and
professional activity. In this study, the concept of
“potential for self-realisation” is considered as an
intermediate category between the concepts of
“self-realisation” and “self-actualisation”. This was
due to the fact that young men and women of
student age do not yet have sufficient profession-
al experience and competence for full self-reali-
sation. The concept of “self-actualisation” in this
context characterises internal resources and in-
tense motivation, while self-realisation reflects
external activity and extensive motivation in spe-
cific types of activity. One of the key components
of self-actualisation potential is motivation. With
low levels of motivation, gifted young people do
not realise their personal potential, which could
ensure high results in various fields of activity.
Low academic motivation and insufficient stimu-
lation of creative development lead to the emer-
gence of psychological barriers that complicate
the process of self-actualisation. This study is
devoted to analysing age differences in the mo-
tivational potential for self-actualisation among
gifted young people and identifying motivational
trends characteristic of different age groups. The
relevance of the study was determined by the
need to study the motivational aspect of the po-
tential for self-realisation of gifted young people,
taking into account age and gender differences,
as well as the influence of psychological barriers
that can block the successful realisation of po-
tential. The scientific novelty lies in the differen-
tiation of these factors in the context of the mo-
tivational characteristics of gifted young people.

Well-known contemporary Ukrainian scien-
tists have studied the self-realisation of gifted
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students in modern living conditions. Y. Eremen-
ko (2019) developed a typology of self-realisation
risks and identified the structural components
of student giftedness that influence the self-re-
alisation of young people. In their study, K. An-
drosovych et al. (2021) presents the main results
of research on the adaptation processes of gifted
students at different age stages, develops a the-
oretical model of the organisation of socio-psy-
chological adaptation in the educational environ-
ment, and develops socio-psychological training
to overcome maladjustment in educational in-
stitutions with gifted students. According to the
research of M.Sadova (2021), the factors that con-
tribute to and hinder the realisation of the poten-
tial of gifted individuals have been substantiated
and experimentally identified. An analysis of the
factors that motivate and hinder the realisation
of gifted young people in a psychological and
pedagogical context has been carried out.

The component of motivation that is the fo-
cus of J. Laszczyk’s (2023) research is goal setting.
The author established a relationship between
setting goals, the complexity of their implemen-
tation, and overcoming psychological barriers. In
particular, using the interview method, the re-
searcher substantiated the respondents’ answers
with the help of qualitative analysis. In the work
of R. Cholankeril et al. (2023) on intellectual gift-
edness, factors that hinder its realisation at dif-
ferent ages are identified, among which desocial-
isation and perfectionism are the leading ones.
In the case of academic giftedness, the factor of
maladjustment is less common.

S. Olton-Weber et al. (2020) emphasise the
role of academic success and increased motivation
of gifted young people, taking into account age
aspects. Practical experience shows that it is diffi-
cult to find an effective approach to gifted young
people in adolescence and youth.When identified,
it becomes an important external stimulus, or ex-
tensive motivation, which is consistent with the
conclusions of H. Briddick & W. Briddick (2024). A
typological approach to studying the potential for
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self-realisation has made it possible to identify
personality types of this phenomenon. In par-
ticular, M. Sadova’s (2024) dissertation research
identified theoretical and empirical typologies of
the potential for self-realisation among students.
Cluster analysis made it possible to identify four
types: active, passive self-development, exis-
tential and social. Representatives of each type
are capable of achieving their goals, but differ
in the pace of realising their personal potential.

The aim of the study was to theoretically sub-
stantiate and empirically investigate age differ-
ences in the motivational potential for self-reali-
sation among gifted adolescents and young adults.

Literature Review

The problem of the realisation potential of gift-
ed young people has its roots in the humanistic
approach to psychology. D. Winsor & C. Muel-
ler (2020) consider self-actualisation to be a nat-
ural source of activity that motivates the develop-
ment of one’s own potential. The development of
self-actualisation is facilitated by a safe and sup-
portive environment and a positive perception
of oneself as a person who can realise their own
potential and who has the motivational power to
achieve self-actualisation.

A. Novak et al. (2020) explore self-actualis-
ation from the perspective of both an internal
socio-ethical source of activity and an external
one, through creativity, love, and an active life
position. In particular, K. Barbier et al. (2019) ex-
amined self-actualisation from the perspective
of individualisation and personal self-develop-
ment. When a person realises their own poten-
tial, they undergo a process of individualisation,
integrating conscious and unconscious aspects
of their personality. H. Stoeger & M. Zeid-
ner (2019) identified a connection between
psychological and physical processes, linking
self-actualisation with the harmonious devel-
opment of the mind and body and the release
of internal blocks and obstacles. The process of
synergy is also revealed in this study. W. Fan &
C. Williams (2018) consider self-actualisation of

the personality through the harmonious devel-
opment of intellect, emotions and spirituality.
At the present stage, the problem is substan-
tiated by analysing studies of the motivational as-
pectsofthe self-realisation potential of gifted young
people over the last five years. H. Tiwen (2023)
explores the problem of giftedness through the
subjective prerequisites of psychological well-be-
ing in adolescents. The author confirms models of
the influence of subjective factors on the psycho-
logical well-being of modern gifted adolescents.
Yu. Stryzhak & M. Grynova (2022) experimentally
studied the academic intrinsic motivation of intel-
lectually gifted children of different age categories
using the longitudinal method. M. Ecker-Lyster et
al. (2021) investigate the sociocultural barriers
that prevent gifted children from realising their
potential. The authors shift the focus from diag-
nosing high abilities to creating conditions for the
development of giftedness in real-life situations.
A study by E. Burns & A. Martin (2021) iden-
tified motivational problems in the education
of gifted children: understanding the role of
students’ beliefs about attribution and control,
self-esteem protection, and growth orientation.
The authors explore vectors of giftedness and tal-
ent development in pedagogical and psycholog-
ical contexts in children of different age groups
in the Asia-Pacific region. The study shows that
the motivational sphere has peak points of de-
velopment: at a younger age, play and emotional
motivation prevail, in adolescence - social and
achievement motivation, and in youth - profes-
sional and self-actualisation motivation. S. Lau-
jin (2021) emphasises the peculiarities of the
transition from childhood giftedness to adoles-
cent self-actualisation: support and expansion of
educational opportunities are important.
Research over the last decade has focused
on identifying the factors and components of
motivation that shape the personal potential of
gifted young people. For example, B. Abu-Ham-
our & H. Al-Hmouz (2013) described the compo-
nents of extra- and intrapunitive motivation that
contribute to the development of the potential of
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gifted adolescents. S. Laujin (2021) analysed the
positive and negative attribution of success and
failure among gifted students. D. Siegle & D. Mc-
Coach (2018) investigated the factors contribut-
ing to the failure of gifted children from low-in-
come families. E. Fiedler (1999), adjunct professor
of school psychology at Pennsylvania State Uni-
versity, developed a battery of psychodiagnostic
techniques for identifying intellectual giftedness
in different age groups. P. Clinkenbeard (2012),
President of the National Association for Gifted
Children and Director of the Minskoff Institute for
Talent Development, as well as a Houston Uni-
versity lecturer, researched gifted pupils with dis-
abilities and analysed the influence of inclusive
education on the development of their potential.

R. Ryan et al. (2021) explore motivation as
the most powerful current support in the devel-
opment and realisation of oneself as a person-
ality. Research in this area, self-determination
theory, summarises evidence about basic needs
(autonomy, competence, relatedness) in learning
and outlines effective directions for implementa-
tion in educational policy and practice. Appropri-
ate interventions can change attitudes, but rarely
assessments without broader conditions (climate,
support, level of teaching). For gifted students, the
link between motivation and self-actualisation
is stronger: skilful orientation better predicts
self-regulation strategies in learning for them.
Giftedness from the perspective of talent devel-
opment models, identification, and well-being is
considered by the talent development paradigm
of R. Subotnik et al. (2020). Thus, at the empiri-
cal level, age differences in the motivational po-
tential for self-actualisation among gifted young
people have not been studied, which makes this
study a significant contribution.

Materials and Methods
The initial stages of research focused on the the-
oretical substantiation of the problem concern-
ing the self-realisation potential of gifted youth.
To this end, theoretical methods were used:
analysis of literary sources, systematisation and
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classification. At the second stage of the research,
psychodiagnostic methods were selected and de-
veloped: “Determination of personal resources”
by N. Vodopyanova; “Indicator of coping strate-
gies” by D. Amirkhan; “Motivation for success and
fear of failure” by A. Rean; the test “Determina-
tion of self-actualisation of the personality” by
E. Shostrom; author’s questionnaires: “Identifica-
tion of motivational tendencies towards learning
activities of pupils/students” and “Setting goals”
Examples of questions from the author’s
questionnaire on goal setting: “What goals do you
set for yourself for a month, a year, 5 years, and
for your whole life?”; “What psychological barri-
ers prevent you from setting and achieving your
goals?” The subjects were given a recommenda-
tion guide for goal setting, which took into ac-
count the motivational blocks “want”, “can’, “must,
and “decision making”. Examples of tasks from the
author’s questionnaire for identifying motivation-
al tendencies towards learning activities were
presented to the subjects according to the follow-
ing motivational blocks: motive of satisfaction,
motive of professional fulfilment, social motive,
identification of external positive motives, iden-
tification of external negative motives, identifica-
tion of the social significance of the pupil (student),
identification of prestige motivation, etc. The
subjects gave each block a score of 0 to 4 points.
At the third stage, the questionnaires were
compiled into Google forms and launched online
in 2023 (initial control) for gifted young people.
Prior to this, the subjects were contacted and
asked to take part in the survey on a voluntary ba-
sis. During the initial control, the principle of con-
fidentiality of each subject was taken into account,
and the results were subsequently processed in
the SPSS programme. The results of the initial
control of the research were tested in the Eng-
lish-language monograph by M. Sadova (2024).
At the fourth stage, factor analysis of
the data was used to identify the psychologi-
cal components of the self-realisation poten-
tial of gifted young people: the goal compo-
nent, the potential-motivational component, the
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educational-motivational component, psycholog-
ical barriers, and the personal-realisation compo-
nent. At the fifth stage, the typology of self-re-
alisation potential was determined using cluster
analysis: motivated-realisation and unmotivat-
ed-realisation types. The sixth stage consisted of
identifying the differentiation of the self-realisa-
tion potential of gifted young people according
to age, gender and professional criteria using
statistical tests for independent samples (F. Fis-
cher, T. Student). At the final, seventh stage, a per-
sonal growth training programme was developed,
aimed at overcoming psychological barriers in
gifted young people.

Justification of the sample of respondents.
The object of the study was gifted young peo-
ple, whom the author has been researching for
over 6 years in Ukraine, including 2.5 years on a
grant in Slovakia (Bratislava) (Sadova, 2021). This
category includes students and high school pu-
pils characterised by a high level of intellectual
giftedness, creative abilities and academic suc-
cess. The subjects included: high school students
from the Small Academy of Sciences of Ukraine;
students from national universities in Kyiv and
Odesa (National University of Life and Environ-
mental Sciences of Ukraine, National University
of “Kyiv-Mohyla Academy”, Ukrainian Humanitar-
ian Institute, Kyiv National Economic University
named after V. Hetman, Odessa National Univer-
sity named after I. Mechnikov); students of the
Pan-European University in Bratislava, Slovakia.

Gifted young men and women were identified
based on academic achievements (high grades),

creative achievements (choreography, visual arts,
vocalisation), and intellectually gifted students
were selected based on the results of the Wechsler
tests (adult version). Age range of the participants:
15-22 years. Gender: 382 boys, 387 girls. By spe-
cialisation: creative professions (designers, chore-
ographers, actors, vocalists, artists) - 390 people;
romance-germanic philology (French, German,
Italian) — 379 people. Total number of participants:
769 people. The study was conducted in accord-
ance with the ethical standards of the American
Sociological Association’s Code of Ethics (2018).

Results and Discussion

The application of mathematical statistics meth-
ods (Fischer’s test and Student’s test for inde-
pendent samples) made it possible to identify
significant age differences in the motivational
potential for self-realisation among gifted young
people. The analysis showed that the distribution
of indicators on individual scales has statistically
confirmed differences between age groups, which
indicates the dynamics of motivational factors in
the process of growing up.

Table 1 presents the results of the analysis
of the equality of variances and mean values, re-
flecting the main trends in changes in the struc-
ture of motivational potential. In general, with
age, the focus on internal motives for self-realisa-
tion increases, while some of the external deter-
minants lose their decisive significance. Thus, the
analysis confirms that the motivational potential
for self-realisation varies with age and is shaped
by both internal and external factors.

Table 1. Age differences in the motivational potential for self-realisation among gifted young people
according to the criteria of F. Fischer and T. Student

Significance Significance
Scale Age N Average g;?lli‘:t?org F according T (2" degree)
toF according to t
1. Motivation -
for professional Adolescents 172 .6628 .59453 76.017 ,99*0 4194 .000
fulfilment Young adults 597  .8342 143075 -3.523 .001
2. Academic Adolescents 172 7.8384 2.16101 48.621 .000 3.742 .000
success Young adults 597 7.0107 2.65737 ) ok 4.190 .000
3. No motivation Adolescents 172 13.0233 2.71869 475 491 2.927 .004
identified Young adults 597 12.3417 2.68300 ’ 2.905 .004
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Table 1. Continued

Significance Significance
Scale Age N Average j;?,?;?orﬁ F according T (2nd degree)
toF according to t
o Adolescents 172 10.4535 3.42217 5129 024 3.612 .000
4 Self-criticism -~y adults 597 94573 3.11636 ox 3.430 0071
5. Motivation for ~_Adolescents 172 130233 271869 . 491 2.927 .004
success Young adults 597 12.3417 2.68300 ’ 2.905 .004
6. Motivation Adolescents 172 12.3417 2.68300 475 491 2.927 .004
for failure Young adults 597 13.0233 2.71869 ' 2.905 .004
7. Avoidance Adolescents 172 19.1106 7.01971 4735 030 -3.698 .001
of problems Young adults 597 17.1279 5.93591 o -3.373 .000
. Adolescents 172 23.0407 6.56711 000 .898 .369
. | 19.99 .
8. Social support 4 adults 597 22.3668 9.18113 3 ok 1.076 282
Adolescents 172 25.3430 5.85136 -2.489 .013
9. Creativit .028 .866
reativity Young adults 597 262764 7.51636 2.469 014
10. Cognitive Adolescents 172 6.8198 2.34136 7706 006 3.825 .000
needs Young adults 597 7.3183 2.30608 ’ Fkk 3.476 .001
Adolescents 172 3.839 .99398 008 2.010 .045
11.8 7.102 .
ynergy Young adults 597 4.0174 1.03347 ok 2.054 041
12. Perceptions Adolescents 172 4.8811 1.39784 783 376 2.126 .034
of human nature  young adults 597 5.1395 1.42790 : 2.101 .037
Adolescents 172 8.8576 2.70768 001 212 .832
13. Self- 10.69 :
3. Selfrespect  ~y ngadults 597 89128 3.08517 000 ok 228 820
Adolescents 172 6.8459 1.82354 -2.401 .017
14. Sensitivit .047 .828
eNSEVIY " Voung adults 597 6.4535 1.90717 2.461 014
15. Behavioural Adolescents 172 12.5427 3.45988 652 420 3.272 .001
flexibility Young adults 597 13.5000 3.35789 3.218 .001
Adolescents 172 49.4360 8.63025 2.058 .040
16. .002 9
6. Support Young adults 597 47.8811 876047 °° 66 2.075 039
17. Value Adolescents 172 11.2010 3.05932 3.392 066 2.062 .040
orientations Young adults 597 11.7907 3.37129 ’ ’ 2.176 .030
18. Time Adolescents 172 7.2111 2.88484 11.414 001 1.761 .079
orientation Young adults 597 7.6047 2.48938 ok 1.624 106
19. Professional Adolescents 172 .6683 46370 43.437 .000 3.514 .000
disciplines Young adults 597 .8256  .53145 ‘ ok 3.788 .000
20. Prestige Adolescents 172 1.6030 1.24689 7543 006 -.182 .856
motivation Young adults 597 1.5814 1.41119 ek -194 846
21. Social Adolescents 172 1.0233  .87829 014 .607 .544
significance of the 6.070 ek
pupil/student Young adults 597 9715  1.01376 657 512
22. External Adolescents 172 .6744 .81566 000 2.071 .049
negative 14.822 iy
motivation Young adults 597  .5444 .69764 1.900 .059

Source: compiled by the author

Analysis of statistical data showed that out
of 38 scales studied, 22 revealed significant
age differences between adolescents (15-16

According to F. Fischer’'s criterion, 13 scales
worked, of which 10 were at a 1% significance
level (p € 0.01) (External negative motivation

years old) and young adults (17-22 years old).  (.000); Prestige motivation (.006), Professional
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disciplines (.000), Time orientation (.000), Self-es-
teem (.001), Synergy (.008), Cognitive needs
(-006), Social support (.000), Success (.000), Pro-
fessional fulfilment (.000)), at the five percent lev-
el (p£0.05) - 3 (Social significance of the student
(.014), Avoidance of problems (.030), Self-accept-
ance (.024)); at the ten percent level (p<0.1), the
scales did not work.

According to another criterion, T. Student, 17
scales worked, of which at a one percent level of
significance (p € 0.01) - 10 (Professional disci-
plines (.000) in adolescents and young men; Be-
havioural flexibility at 0.001 for adolescents and
young adults, Cognitive needs (.000) in adoles-
cents and young adults; Avoidance of problems
(-000) - the same indicator across the age range;
Motivation for failure (.004), the same indicator
in adolescence and young adulthood; Motivation
for success (.004) - the same; Self-acceptance
(-000), the same; No motivation found (0.004) -
the same indicator; Academic success (0.000) in
both adolescents and young adults; Motivation
for professional fulfilment (0.000) - the same); at
the five percent level (p €£0.05) - 6 scales (Val-
ue orientations (.040) in adolescents and (.030)
in young adults, respectively; Support - .040 for
both age groups; Sensitivity (.017) in adolescents
and (.014) in young adults; Perceptions of human
nature (0.034) and (0.037) respectively, Synergy
(0.045) and (0.041) respectively, Creativity (0.013)
and (0.014) respectively for the specified catego-
ries); at the ten percent level (p £0.1) - 1 scale
(External negative motivation (.050) for adoles-
cents and (.059) for young adults, respectively).

If to analyse the average values and stand-
ard deviation indicators for each of the scales in
a more generalised way, the following should be
noted: the scale of Professional realisation moti-
vation, according to the results of the study, indi-
cates that young people are motivated more stably
and closer to the common level, their motivation-
al structure is more formed and balanced. Thus,
in the process of growing up (from adolescence
to young adulthood), motivation for professional
fulfilment becomes more stable and developed.

The results of the study on the Academic success
scale describe confidence in academic achieve-
ment and increase with age. Young adults are bet-
ter at navigating educational requirements and
are able to realise their creative, intellectual and
personal potential. On the No motivation scale,
adolescents are more resistant to help, which may
be a manifestation of their search for autonomy
and personal freedom. Young adults are more
flexible and may recognise the need for support.

The Self-criticism scale increases in adoles-
cence, indicating crisis situations that complicate
the adequate perception of one’s own personal-
ity and, as a result, the further development of
reflexivity, the ability to evaluate one’s own ac-
tions, mistakes and responsibility in adolescence.
The results on the Motivation for success scale
are explained as follows: senior students lose
motivation over time because they are involved
in many areas of activity: intimate and personal,
educational and professional, and social. Gifted
young people face objective factors of reality that
prevent them from fully realising their potential
(war, unemployment, low wages, etc.), unlike ad-
olescents, who, with their high ambitions, see a
bright and happy future. The Failure motivation
scale shows results that confirm the previous Mo-
tivation for success scale. In other words, young
adults are more focused on failure due to encoun-
tering various problems and realising their po-
tential in reality without the help of their parents.

The Avoidance of problems scale shows an
unwillingness to overcome difficulties and obsta-
clesinvarious areas of life. Adolescents more often
demonstrate an attitude of avoiding difficulties,
which may be a reaction to psychological discom-
fort, psychological immaturity, or adolescent cri-
sis. Young adults are more inclined to overcome
challenges, which indicates the formation of an
active life position, adulthood, and independence
in life. The Social support scale indicates the
approval of others and the manifestation of em-
pathetic tendencies towards loved ones and ac-
quaintances. With regard to gifted young people,
this need is more deficient in adolescence than
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in youth. Therefore, peers and friends in this age
group are particularly important for adolescents.
The Creativity scale is the main one in the cate-
gory of creatively gifted young men and women;
it is the ability to solve various tasks in different
ways and find a way out of difficult life situations.
Thus, creativity, as a property of self-realisation
potential, increases with age - thanks to the ex-
pansion of experience, awareness of one’s own
uniqueness and self-expression.

The Cognitive needs scale reveals the desire
and aspiration to learn something new in various
areas of activity and to realise one’s own poten-
tial, to plan one’s life. Interpretation: young peo-
ple have a pronounced desire for knowledge and
planning for the future, which indicates the for-
mation of strategic thinking, professional self-de-
termination, and adult identity. The Synergy scale
is an important component of self-actualisation
potential, which indicates the combination of dif-
ferent types of activities into a single balanced
whole. Therefore, gifted young men and women
can interact more successfully with others and
with themselves, achieving more effective results
in a collegial setting, as opposed to individual
factors, which do not manifest themselves with
such full force. Adolescents are prone to negative
factors that affect their personality structure and
lead to imbalance: lack of focus, irritability, un-
controlled aggression.

The scale of Perception of human nature de-
scribes the experience and objectivity of reality
in which gifted young people find themselves.
This scale is more pronounced in senior students
than in high school students. The more mature
gifted young people become on a personal, phys-
ical, and physiological level, the more objectively
they can perceive the world, the meaning of life,
human nature, the psyche in general, the laws
of being, etc. The Self-esteem scale indicates a
positive attitude towards oneself and others, the
ability to set personal boundaries, and the abili-
ty to respect oneself. In young adulthood, unlike
adolescence, the stage of growing up manifests
itself at a high psychological level, because the
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need for self-respect and the ability to respect
oneself is at one of the highest levels on the path
to professional and personal self-realisation. Ad-
olescents are very vulnerable and, due to their
lack of maturity, may not be able to adequately
assess their abilities and actions, as evidenced
by statistical data. The Sensitivity scale proved
to be more significant in adolescents than in
young adults. Adolescents are more vulnerable,
sensitive, impulsive to criticism, and self-criti-
cal. All of these factors indicate an adolescent
crisis and emotional and psychological immatu-
rity, which generates a high level of anxiety. As
for the category of creatively gifted individuals,
this scale manifests itself quite well in young
adults, indicating creative depth, empathy, and
the ability to see what is invisible to others.

The Behavioural flexibility scale is based on
social intelligence, the ability to find a way out
of different situations, and the ability to adapt
to new changes and decisions. Developing these
skills requires experience and maturity, as indi-
cated by research results for the adult category.
The Support in permanent manifestation scale
indicates the ability to help others, and in mod-
ern interpretations of self-actualisation tests, it
is more focused on the need for social support.
Therefore, it is adolescents who need this support
from their loved ones and relatives the most: sup-
port in friendship, support in understanding their
nature and rebellious character. And, of course,
young people can provide more support to others
as they reach a higher age range and self-devel-
opment. The Value orientations scale describes
the phenomena and needs that a person strives
for and their orientation towards them. According
to the results of the scale studied, students make
more conscious choices about their profession
and life partner, unlike adolescents, for whom
parents usually decide where they should enrol.
Adolescents are oriented towards friends, while
young adults are oriented towards their profes-
sion. Taking into account the potential for self-re-
alisation in the professional sphere, students are
more professionally motivated than pupils.
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The Time orientation scale describes the
successful combination of the past, present and
future in gifted young people. Young adults are
better able to orient themselves in time and allo-
cate time for their future, understanding that past
actions can have consequences in the future and
that negative or positive experiences are an inte-
gral part of the future. In adolescence, such skills
are not yet fully developed. The Professional dis-
ciplines scale indicates the orientation towards a
profession, the professional field in which gifted
students are studying. The data from this scale
show the reality of the situation, as students study
both compulsory subjects and specialised profes-
sional disciplines of their own choice. In general
education schools, professional disciplines are not
always included for senior pupils - this is com-
mon in European countries, where pupils receive
vocational and technical education at school.

The Prestige motivation scale is expressed
in various areas of life according to the desires
and preferences of gifted young people who seek
recognition, respect, and higher status in a team
or group. This desire for self-expression is more
pronounced in adolescent children than in young
men and women. And if the desire to be better at
something does not work, then the adolescents
tries to follow the path of negative freedom and
express themselves in conformity: smoking cig-
arettes, drinking alcohol and using profanity, as
most adolescents do. In this regard, the author’s
research echoes T. Cash & T. Lin (2021) on nega-
tive personal freedom. Only a few adolescents are
capable of self-expression and being unique and
original in their creativity: competing for prizes
in sports or creative activities, achieving high re-
sults in the development and realisation of their
hobbies, which may later lead to their choice of
profession. Therefore, the concept of creative po-
tential by J. Gonzalez-Cabrera et al. (2022) high-
lights the creative component and the path to its
self-development as the main aspect.

The scale of Social significance of a pupil/
student became clearly apparent in adolescence.
For the category of both gifted adolescents and

young adults, it is important not to lose their sense
of “self”, but to reveal their personal potential in
various spheres of life. This requires positive rein-
forcement and support, which is often lacking for
gifted young people. Therefore, it is extremely im-
portant for psychologists, lecturers and teachers
to notice even minor achievements of pupils and
students so that they do not lose motivation in
their activities. The External negative motivation
scale is more pronounced in adolescents than
in young adults, according to the research. Thus,
external negative motivation can function as a
motive through fear; results will be achieved, but
the level of inner-personal conflict will increase,
manifesting as depression, resentment, anxiety,
and so on. Gifted youth, driven by this type of mo-
tivation to avoid unpleasant consequences, will
engage in the corresponding activity but will de-
rive no satisfaction from it. The more psychologi-
cally and age-mature the individual, the less sus-
ceptible they are to external negative motivation.

It has been found that indicators of motiva-
tional potential for self-realisation are formed
gradually: in adolescence, they are more hetero-
geneous and unstable, while in young adults, a
more stable and structured motivational system
is observed. It has also been found that indi-
cators of motivational potential for self-reali-
sation develop gradually: in adolescence, they
are more heterogeneous and unstable, while
in young adults, a more stable and structured
motivational system is observed. In particular,
young adults show higher levels of professional
fulfilment and academic achievement, which in-
dicates the formation of clear guidelines in aca-
demic and professional activities. Adolescents, on
the other hand, demonstrate more pronounced
self-criticism, external negative motivation and
a desire for prestige, which may reflect the pro-
cesses of seeking autonomy and establishing
personal identity. Adolescents also show a ten-
dency towards social significance, i.e. the desire
to be noticed and appreciated in a group. Other
scales characterising time orientation, cognitive
needs and behavioural flexibility show that young
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adults are better able to plan and allocate their
time and more effectively carry out educational
and professional tasks, while adolescents have
not yet fully mastered these skills. Standard de-
viation indicators show greater heterogeneity in
motivational manifestations in adolescents com-
pared to young adults.

The results obtained are consistent with
current research. Thus, M. McGregor et al. (2025)
found that high school students with high self-de-
termination demonstrate significantly higher en-
gagement in educational activities, which corre-
lates with the research data on young adults. The
study shows a slight increase in social orientation
with age, which may reflect the specifics of the
cultural environment. Research by M. JuriSevi¢ et
al. (2024) showed that the motivational potential
of gifted young people can change under the in-
fluence of external circumstances. The study data
show more stable dynamics: a gradual transition
from unstable and fragmented motivational ori-
entations in adolescents to a more developed
system in young adults.

In general, age differences in the motivation-
al potential for self-realisation indicate a gradual
shift from fragmented, unstable orientations in
adolescents to more structured, internally deter-
mined motivations in young adults. The identified
trends emphasise the importance of supporting
and encouraging gifted young people at every
stage of their development, and also provide a
basis for formulating conclusions about the pat-
terns of development of the motivational sphere
of gifted individuals.

Conclusions
The motivational sphere is one of the key deter-
minants of personal development and profession-
al growth of gifted young people. As they grow
up, the direction, intensity and stability of their
motivation changes, which is particularly evident
during the transition from adolescence to young
adulthood. Gifted young men and women demon-
strate a higher level of motivational potential for
self-realisation compared to adolescents. They
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have more pronounced motivational tendencies
that contribute to the disclosure of their own
potential and productive self-realisation, in par-
ticular: Motivation for professional fulfilment,
Academic success, Motivation to succeed, Crea-
tivity, Cognitive needs, Synergy, Understanding of
human nature, Self-respect, Behavioural flexibil-
ity, Value orientations, Time orientation, and Pro-
fessional disciplines. In adolescence, gifted high
school students are more vulnerable and prone to
using defence mechanisms. They are not always
able to adequately express themselves in order to
realise their personal potential in various areas of
activity. Accordingly, other motivational tenden-
cies are more pronounced in adolescents: avoid-
ance of problems, social support, lack of apparent
motivation, self-criticism, motivation for success,
motivation for prestige, social significance, exter-
nal negative motivation, support, and sensitivity.

The identified age-related characteristics of
motivational potential emphasise the need for a
differentiated approach to supporting adolescents
and young people in the development of their
professional and creative abilities. Taking these
characteristics into account allows for the crea-
tion of effective development programmes that
promote not only academic achievement but also
the formation of a stable and positive self-per-
ception. Prospects for further research lie in stud-
ying the psychological barriers and mechanisms
that limit the ability of gifted young people, espe-
cially adolescents, to realise their creative poten-
tial in activities that correspond to their own pref-
erences rather than external expectations. It is
planned to develop and test individual and group
counselling programmes, as well as original pro-
jective technologies and socio-psychological
training courses for personal development aimed
at overcoming these barriers and supporting
the full self-realisation of gifted young people.
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camopeani3sauii o6aapoBaHoi Monogi

MupocnaBsa CapoBa

[lokTop NcuxonoriyHux Hayk, npogdecop

[MaHeBpoONeCbKUiA yHiBEpCUTET

82102, Byn. TomawwikoBa, 20, M. bpaTtucnasa, CnoBaubka Pecny6bnika
HauioHanbHwuii yHiBepcuTeT BiopecypciB i NpMPOAOKOPUCTYBAHHS YKpaiHu
03041, Byn. lepois O6opoHu, 15, M. Kuis, YkpaiHa
https://orcid.org/0000-0002-4297-7317

AHoTaWif. Y pocnigkeHHi npoaHanizoBaHO BiKOBi BiAMIHHOCTI  MOTMBAUIAHOIO noTeHUiany
camopeanizauii obgapoBaHoi Monoai. Bubipky cknanuM pecnoHAEHTM 3  BUCOKMM  piBHEM
obpapoBaHoCTi, gKi noTpebyBanu LinecnpsMOBaHOi MCUMXONOriYHOI NiATPUMKM Ta CTUMYIOBAHHS
HaBYanbHOi MOTMBALii, MOTMBALIT 4O NOAONAHHA TPYAHOLIB i NMOCTAHOBKM ULinei. MoTusauinHun
noTeHUian po3rnsaaBca SK pecypc po3BMUTKY Ta peanizauii 3pi6HocTer y pisHUX cdepax
XUTTERIANBHOCTI. MeTolo focnimKeHHs Byno eMnipuyHe BUSBNEHHS Ta aHani3 BiKOBUX BiAMiHHOCTeW
MOTMBALIMAHOrO noTeHUiany camopeanisauii obgaposaHoi Monogfi. [na pocarHeHHs MeTn 6yno
3aCTOCOBAHO M'ATb MCMXOLIAarHOCTUYHMX MeToaMK: «Pecypcu» H. BopmomaHoBa, «KonmiHr-ctpaterii»
L. AMipxaH, «MoTuBauis ycnixy Ta ctpaxy nepef HeBaayamu» A. PeaH, aBTopcbKy aHkeTy «HaBuanbHa
MoTMBaLis», a Takox «CAT» E. WoctpoM. Pe3ynbtat eMnipuyHOro fOCNiAXKEHHS NOAAHO Y BUrNAAI
Tabaumui i3 3a3HaYEHHAM BiKOBMX BigMiHHOCTEN 3a kputepismu @. Diwepa Ta T. CTbloaeHTa, cepenHix
3HaYeHb i CTAaHAAPTHMX BiAXUNEHDb, @ TAKOX 3 iHTeprnpeTaLielo OTpUMaHMX NOKa3HKKIB. BctaHoBNEHO,
L0 Y HOHAKIB i AiBYaT CTapLIOro WKiNbHOro BiKy piBeHb MOTMBALIMHOIO NOTeHLiany camopeanizauii
€ BMLLMM, HiXX Y NigniTkie. [ng ctapwoi rpynu 6inbll XxapakTepHi Taki MOTMBAUIiWHI TeHAEeHUIi, 9K
YABNEHHS MpO Npupoay NOAMHM, CaMOMOBara, rHy4KiCTb MOBEAiHKM, LiHHICHI OpieHTauii, Yacosa
Opi€HTaLis, OpieHTaLis Ha npodeciliHy peanizauito, yCNiWHICTb Y HABYaHHI, MOTMBALLi HA YHUKHEHHS
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KOHCYNbTaTUBHO-TEpPANeBTUYHOI Ta TPEHIHIOBOI po6oTH
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