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Abstract. The relevance of this study stems from the need to rethink Ukraine’s state education policy
in the context of war, demographic and human resource losses, the destruction of infrastructure, and
preparations for post-war reconstruction, taking into account the needs of communities, the labour
market, defence and security. The aim of the article was to analyse the current state of Ukrainian
education in the context of European benchmarks, constitutional guarantees of the right to education,
the challenges of wartime and the tasks of post-war recovery, as well as to identify priority areas for
its stabilisation and development. The study employed methods of analysis, comparison, generalisation
and interpretation of regulatory documents, as well as analysis of statistical and sociological data on the
state of the education network, staffing levels and the material and technical resources of educational
institutions. The main findings of the study were the identification of a number of contradictions
between the declared European benchmarks for education policy and the practice of its implementation
in Ukraine. It was argued that the reduction in the school network, particularly in rural, small and
frontline communities, may lead to a deepening of educational inequality, a weakening of the social
resilience of these areas and complications for the return of the population once the war has ended.
It was demonstrated that the reform of specialised secondary education requires not a mechanical
consolidation of institutions, but rather the coordination of the activities of schools, vocational lyceums
and colleges, taking into account the demographic situation, transport accessibility, staffing capacity
and the needs of regional development. It was established that vocational and professional pre-higher
education remain insufficiently integrated into the overall framework of educational reforms, despite
their important role in training specialists for the economy, communities and post-war reconstruction.
Particular attention was paid to the staffing crisis in education, specifically the shortage of teaching
staff, the low attractiveness of teaching qualifications, and the inadequate social protection of teachers
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and lecturers. The report analysed issues relating to the material and technical support for the
educational process, digitalisation, innovative teaching technologies and the need to support domestic
production of teaching materials. In the field of higher education, the risks of excessive regulation, the
formalisation of scientific and pedagogical activities, the lack of genuine autonomy for universities, and
the absence of systematic development of research universities were outlined. The practical value of
this work lies in the development of proposals for preserving the educational network and formulating
a long-term strategy for the development of education in Ukraine

Keywords: specialised education; staffing of educational institutions; university autonomy; post-

war reconstruction; economic development

Introduction
The current development of education worldwide
is taking place against a backdrop of several sys-
temic challenges: the consequences of Russian
aggression, the pandemic, digital transformation,
rising social inequality, staff shortages, migration,
armed conflicts,and the need to rethink the role of
education in ensuring the resilience of states and
societies. At a global level, education is increas-
ingly viewed not merely as a sphere for imparting
knowledge and developing competences, but as a
key instrument for social cohesion, economic de-
velopment,democratic stability,human capital and
national security.As emphasised by M-D. Oltean et
al. (2026), issues such as access to education, the
quality of teaching, the training of teaching staff,
the development of digital technologies, support
for vulnerable population groups and the ability of
education systems to function in crisis situations
are of particular importance. Documents from the
United Nations Educational, Scientific and Cultur-
al Organisation (UNESCO, 2023) emphasise that
the digitalisation of education opens up new op-
portunities for personalised learning, expanded
access to educational resources and support for
learners in times of instability, but at the same
time may exacerbate inequalities between dif-
ferent social groups if technological solutions
are not accompanied by adequate infrastructure,
pedagogical support and well-thought-out pub-
lic policy. OECD reports (2023; 2024) highlight
that modern education systems are facing a de-
cline in certain academic achievement indicators,

rising inequality, funding challenges and a short-
age of teaching staff, which calls for new manage-
ment models and long-term solutions. The Coun-
cil Resolution on a Strategic Framework... (2021)
focuses on quality, inclusivity, lifelong learning,
mobility, the digital and green transitions, as well
as on strengthening the teaching profession as
one of the prerequisites for the successful devel-
opment of education.

For Ukraine, these challenges are particularly
acute due to the full-scale war, the destruction
of educational infrastructure, internal and ex-
ternal population migration, the loss of human
capital, reduced access to face-to-face learning,
the spread of distance and blended learning for-
mats, as well as the need to simultaneously en-
sure the ongoing functioning of the education
system and lay the foundations for its post-war
reconstruction (Matviichuk et al., 2022). Analytical
reports by the Ministry of Education and Science
of Ukraine (2024) and Learning and school re-
forms continue... (2025) have shown that the war
has had a significant impact on all levels of ed-
ucation in Ukraine, including general secondary,
vocational, pre-higher vocational and higher edu-
cation. In particular, damage to educational insti-
tutions, security risks, the displacement of pupils,
students and teaching staff, as well as unequal
access to quality education, are exacerbating
educational losses and creating long-term risks
for the development of human capital. Ukrainian
studies explore various aspects of how education
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functions in wartime conditions. In particular, the
publications War and education: How a
year...(2023) and E. Denisova-Schmidt & O.Marm-
ilova (2026), which focus on the experiences of
Ukrainian schools during the full-scale invasion,
analyse organisational models of learning, the
adaptation of educational institutions to securi-
ty conditions, the role of distance and blended
learning, and the impact of the war on pupils,
teachers and local communities. Researchers into
educational losses, V. Ponomarenko & O. Pys-
archuk (2024), emphasised that a prolonged dis-
ruption to the stable educational process affects
not only the academic outcomes of learners, but
also the development of human capital, future
economic productivity and the state’s capacity for
recovery. In O. Palchuk’s (2025) work on post-war
reconstruction, education was regarded as one of
the key factors in Ukraine’s recovery, as it is ed-
ucation that provides the training of specialists
for the economy, the social sector, governance,
science, innovation, defence and security.

Despite the considerable volume of analyt-
ical materials and academic publications, the
interrelationship between European strategic
guidelines, constitutional guarantees of the right
to education and the current state of Ukraine’s
education system remains insufficiently system-
atically researched. This applies, in particular, to
the functioning of the network of educational
institutions, staffing and material and technical
resources, the reform of specialised secondary
education, the development of vocational and
pre-higher education, university autonomy and
preparations for post-war reconstruction. In view
of this, a comprehensive analysis of Ukrainian ed-
ucation as an integrated system capable of ensur-
ing accessibility, quality, sustainability and social
justice in line with the state’s strategic needs is
essential. Of particular importance is the identi-
fication of balanced approaches to the modern-
isation and European integration of education,
taking into account financial constraints, demo-
graphic changes and the need to preserve the ed-
ucational network as a key factor in the viability

of local communities. The aim of this article was
to provide a comprehensive analysis of the key
challenges, risks and contradictions facing the
development of Ukraine’s education system in the
context of war and post-war recovery, taking into
account international and European approaches
to ensuring the sustainability, accessibility and
quality of education. To achieve this aim, the fol-
lowing research objectives were identified: to
analyse international and European approaches
to the development of education in the context
of contemporary crises; to characterise the main
challenges facing Ukrainian education as a result
of the war; to examine the problems relating to
staffing and the material and technical infrastruc-
ture of educational institutions; to identify prior-
ity areas for the stabilisation and development
of Ukraine’s education system in the context of
post-war recovery.

Materials and Methods
The study was theoretical-analytical and prob-
lem-oriented in nature and aimed at a compre-
hensive assessment of the state of Ukrainian edu-
cation in the context of war, European integration
and preparations for post-war reconstruction. The
methodological framework of the study com-
prised systemic, comparative, institutional, regu-
latory and strategic approaches. The application
of these approaches made it possible to view ed-
ucation not as a collection of isolated levels, but
as a holistic social system linked to the develop-
ment of the state, local communities, the economy,
defence, security and human capital. The research
drew on Ukrainian legislative and regulatory acts,
in particular the Constitution of Ukraine (1996),
Law of Ukraine No. 1556-VII (2014) and Law
of Ukraine No. 2680-VIII (2019). The analysis
also included European strategic documents in
the field of education and analytical materials
from international organisations, including the
OECD (2023; 2024). The sample comprised recent
academic publications on the accessibility of ed-
ucation, digitalisation, learning loss, vocational
training, university autonomy and the recovery of
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the education system in times of crisis, including
works by L. Matviichuk et al.(2022),V.Ponomaren-
ko & O. Pysarchuk (2024) and O. Palchuk (2025).

In the first stage, the current international
and European context for the development of
education was analysed. To this end, the meth-
od of analysing the aforementioned documents
was applied, which helped to identify the key
strategic priorities of education policy: ensuring
the quality of education, equal access and in-
clusivity, the development of lifelong learning,
digital transformation, support for the teaching
profession, and strengthening the role of educa-
tion in the sustainable development of society.
The use of this method was driven by the need
to compare national educational processes with
broader international trends. The second stage
involved a legal and regulatory analysis aimed
at comparing the foundations of education policy
with the constitutional guarantees of the right to
education, the principles of its accessibility, and
the provisions of Ukrainian legislation governing
the operation of educational institutions at vari-
ous levels. The application of this method made
it possible to identify contradictions between
citizens’ declared rights to education and certain
administrative decisions capable of affecting ac-
cess to complete general secondary, vocational,
professional pre-higher and higher education. In
the third stage, the comparative analysis method
was applied, through which European education-
al benchmarks, selected international indicators
and the realities of educational development
in Ukraine were compared. This comparative
approach made it possible to assess the align-
ment of national reforms with general trends in
the development of education across Europe, as
well as to identify the risks of formally adopt-
ing reform models without due consideration of
the conditions of martial law, the demographic
situation, regional differences, transport acces-
sibility and the resource capacity of local com-
munities. The fourth stage utilised the method
of statistical and analytical generalisation. This
was used to systematise data on the reduction
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in the network of educational institutions, the
functioning of upper secondary schools, staffing
levels in schools, enrolment in teacher training
programmes, the material and technical equip-
ment of classrooms, and the cost of study at
higher education institutions (HEIs). This method
made it possible to move from examining indi-
vidual facts to identifying general trends that
characterised the actual state of the education
system and its capacity to respond to the chal-
lenges of the war and post-war reconstruction.

In the fifth stage, a problem-analytical meth-
od was applied, which involved identifying the
key contradictions in contemporary education
policy. In particular, the contradictions were ana-
lysed between the need to modernise education
and the risk of the educational network’s collapse;
European benchmarks for the accessibility and
quality of education and the practice of reducing
the number of institutions; the need to develop
specialised education and the insufficient coor-
dination of activities between schools, vocational
lyceums and colleges; the requirements for aca-
demic and teaching staff and the actual level of
resource provision for universities; and the need
to establish research universities and the absence
of a systematic state policy regarding their devel-
opment. At the sixth stage, methods of system-
atisation and forecasting were applied, which
made it possible to identify the priority areas for
the stabilisation and development of Ukrainian
education. The need was identified to preserve
the education network, support schools in small,
rural and frontline communities, strengthening
the role of vocational and professional pre-high-
er education, updating the curriculum, strength-
ening teacher training, improving the social
status of teaching and academic staff, modernis-
ing the material and technical base, developing
genuine university autonomy, and formulating a
long-term strategy for the development of edu-
cation in Ukraine. The methodology employed
ensured that the study could be replicated by
re-examining a similar set of sources, using sys-
tematic, comparative, regulatory, statistical and
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problem-analytical methods, and comparing the
conclusions drawn with up-to-date data on the
state of education in Ukraine.

Results and Discussion

The situation in which Ukraine finds itself re-
quires appropriate action and responsible de-
cisions from citizens and government officials.
Achieving victory and rebuilding the country are
impossible without qualified specialists and pa-
triotic citizens. The Magna Charta Universitatum
1988 (n.d.) proclaims freedom of research and
educational activity, and university communities
must demonstrate openness to dialogue and pre-
vent any manifestations of intolerance. Universi-
ties serve as forums for discussion and provide an
environment in which an objective understand-
ing of social processes is formed. Thus, higher ed-
ucation institutions must objectively assess the
current state of affairs and develop mechanisms
for the advancement of education and science.
Ukraine has suffered significant losses as a result
of Russian aggression and faces inconsistencies
in the policies of its Western allies. At the same
time, society recognises that university graduates
play a direct role in defending the state, and ex-
pects higher education institutions to work con-
scientiously and ensure the appropriate quality of
education. This is a necessary prerequisite for the
country’s reconstruction and the return of young
people from abroad. The state requires educators
to carry out high-quality professional work and to
train qualified workers and responsible, patriot-
ic citizens, in particular military personnel, agri-
cultural workers, teachers, IT specialists, manual
workers, doctors and scientists.

Since 21 February 2019, three articles of the
Constitution of Ukraine (1996) have enshrined
the state’s strategic course towards membership
of the EU and NATO, as confirmed by the provi-
sions of Law of Ukraine No. 2680-VIII (2019). Con-
sequently, the activities of state authorities must
be aligned with European Union (EU) legislation.
The Council Resolution on a Strategic Frame-
work..., (2021) sets out the strategic framework
for European cooperation in the field of gener-
al and vocational education up to 2030. Five EU
strategic priorities have been established: im-
proving the quality of education; ensuring equal
opportunities; enhancing inclusivity and promot-
ing the success of all participants in general and
vocational education; ensuring opportunities for
lifelong learning and mobility for all; strengthen-
ing the competences and motivation of teaching
professionals; strengthening European higher
education; supporting environmental and digital
transformations in general and vocational ed-
ucation, as well as using education as a means
to bring about such transformations (Lokshy-
na, 2023). Similar provisions are contained in Arti-
cle 53 of the Constitution of Ukraine (1996), which
sets out the fundamental rights of citizens and
the state’s obligations in the field of education. In
view of these provisions and the objectives set by
the EU, it is appropriate to conduct an objective
analysis of compliance with the provisions of the
Constitution. A distinctive feature of EU policy is
the setting of specific targets for each level of
education. To assess Ukraine’s progress towards
EU membership, it is advisable to analyse the av-
erage European indicators in the field of general
and vocational education, as set out in Table 1.

Table 1. Average European indicators in general and vocational education

No. Indicator

EU target

15-year-olds with low achievement in

1 ]
core competencies

By 2030, the proportion of 15-year-olds with low achievement in
reading, mathematics and science should be less than 15%

Low levels of digital and information

By 2030, the proportion of Year 8 pupils with low levels of

2 literacy in Year 8 pupils digital and information literacy should be less than 15%
Particination in early vears care By 2030, at least 96% of children aged between three and the
3 P vy ! statutory school-entry age should be enrolled in early childhood

education and upbringing

care, education and development
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Table 1. Continued

No. Indicator EU target
Early school leaving and By 2030, fewer than 9% of pupils should leave school
discontinuation of vocational training or vocational training early
5 Attainment of higher education By 2030, the proportion of people aged 25 to 34 with a higher

education qualification should be at least 45%

Work-based learning as part
6 of vocational education
and further training

By 2025, the proportion of young graduates who have benefited
from work-based learning as part of vocational education

and training should be at least 60%

Adult participation in educational
programmes

By 2025, at least 47% of adults aged 25 to 64 should
have participated in educational programmes

within the last 12 months

Source: compiled by the author based on Law of Ukraine No. 1556-Vil (2014), Resolution of the Cabinet
of Ministers of Ukraine No. 812 (2025), 2025 in figures: Results summary (2025), UNICEF Ukraine (2026)

Notably, the fourth target provides that
by 2030 the proportion of individuals leaving
school or vocational education and training ear-
ly should be reduced to no more than 9%. Ac-
cording to UNICEF Ukraine (2026), in 2023 the
proportion of young people in Ukraine who were
neither in education, employment nor vocation-
al training stood at 22.5%, or 1.9 million people
aged between 15 and 34.This figure is extremely
alarming and highlights the need to implement
measures aimed at reversing this negative trend.
The fifth target stipulates that by 2030, the pro-
portion of people aged 25 to 34 with a higher
education qualification should be at least 45%.
In Ukraine, the state-funded quota accounts
for only 20-25% of the total number of gradu-
ates from general secondary education institu-
tions (2025 in figures: Results summary, 2025).
In 2025, the state quota covered around 60,000
people, whilst the total number of graduates
exceeded 350,000 (Resolution of the Cabinet of
Ministers of Ukraine No. 812, 2025). This situa-
tion may indicate problems with the implemen-
tation of the provisions of current legislation
regarding access to education. At the same time,
questions arise regarding the proper implemen-
tation of the provisions of Article 53 of the Con-
stitution of Ukraine (1996), which guarantees cit-
izens’ right to full general secondary education,
which is compulsory and free of charge, as well
as the right to free higher education in state and

municipal educational institutions on a competi-
tive basis. In accordance with the Constitution of
Ukraine, vocational and technical education, like
general secondary education, must be accessible
and free of charge in state and municipal edu-
cational institutions. Current trends, however, do
not fully comply with these principles. The analy-
sis carried out has revealed significant problems
with compliance with the provisions of the Con-
stitution of Ukraine.

As already noted, the legislation provides
for ensuring the accessibility of general second-
ary education by establishing a sufficient num-
ber of educational institutions and preventing
discrimination against children, in particular
on the basis of their place of residence. In prac-
tice, however, the opposite is occurring, nota-
bly the closure of educational institutions and
the withdrawal of funding for under-enrolled
schools. The government is introducing restric-
tions relating to the minimum number of pupils
in schools; in particular, it is planned to with-
draw funding from institutions with fewer than
45 pupils. There is also discussion of the possi-
bility of withdrawing funding from lyceums that
operate only a single Year 10 class (A number
of schools may be closed..., 2025). Such meas-
ures require assessment in terms of compliance
with the constitutional right to accessible edu-
cation, particularly in rural areas. Between 2016
and 2026, the number of schools in Ukraine
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fell by almost 5,000 and now stands at around
12,200. By way of comparison, there are almost
22,000 schools operating in Poland (Education
of Ukraine in the conditions of war..., 2026). An
analysis of data from the AIKOM platform (n.d.)
showed that of Ukraine’s 12,200 schools, only
about half - namely 6,400 institutions - have
Year 10 and Year 11 classes. Of these schools,
53% have just one class in each of these year
groups, whilst only 2,382 schools, or 37%, have
at least two 10" and 11t™-year classes. In 1,190
schools, there are fewer than 10 pupils in the
10™ year. In 199 of these schools, the number
of pupils in Year 10 is fewer than five, with 95
of these schools located in rural areas. If the
proposed approach requiring lyceums to operate
at least two senior classes in each year group
were to be implemented, the network of institu-
tions providing complete general secondary ed-
ucation could be substantially reduced. A more
appropriate approach would be to regard the
existence of a single fully functioning Year 10
class as sufficient grounds for maintaining the
institution’s operation and preserving pupils’ ac-
cess to complete general secondary education.

Against this backdrop, the reformers’ propos-
als to open upper secondary schools only where
there are four parallel classes, to introduce en-
trance examinations for lyceums, and to prohibit
the completion of full general secondary educa-
tion in gymnasiums appear particularly contro-
versial. Such proposals may not only indicate an
insufficient understanding of the current situa-
tion, but also pose risks to the functioning of the
Ukrainian school system. Even a partial relax-
ation of these requirements - in particular, the
possibility of establishing lyceums where there
are two Year 10 classes and the joint operation
of gymnasiums and lyceums - does not provide
a complete solution to the existing problem. The
reform of upper secondary education and the in-
troduction of specialised education in Ukraine
are being carried out without due considera-
tion of the fact that a certain degree of spe-
cialisation already exists in practice. Academic

education is primarily provided in schools, ap-
plied education in colleges, and vocational ed-
ucation in vocational lyceums and technical
colleges. At the same time, the specialisation
of upper secondary education is often viewed
as a process that must be started almost from
scratch. This approach appears insufficiently
systematic and requires more thorough justifica-
tion. It would be advisable for general secondary
schools to offer the opportunity to study along
three or four specialisation tracks, for example,
natural sciences and mathematics, humanities,
and socio-economics; and, where conditions
permit, also an arts track for pupils engaged in
music, visual arts and other forms of creative
activity. To this end, it is necessary to coordinate
the activities of schools, vocational lyceums and
colleges at regional level, analyse the content of
their educational programmes and the existing
network of institutions, and harmonise the are-
as of specialisation. Such an approach requires
the corresponding updating of educational pro-
grammes and a review of the duration of study at
specialised lyceums and colleges.

An analysis of the situation on the ground
and of media reports, in particular Primary
schools and gymnasiums... (2025), indicates that
one of the most pressing issues in Ukraine is en-
suring citizens’ right to education and preserv-
ing the network of general secondary education
institutions, particularly schools with only one
senior year. Teaching in classes with five pupils
significantly limits the ability to ensure an ade-
quate standard of education. At the same time,
class sizes of 16-24 pupils can create acceptable
conditions for organising the educational pro-
cess, including specialised education. The pres-
ervation of the school network should also be
considered in the context of post-war recovery,
the return of the population and overcoming the
demographic crisis (Otych, 2025). The closure of
schools, particularly in small settlements, may
hinder the recovery of local communities and
reduce access to education. Thus, when reform-
ing the education network, it is advisable to seek
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the support of international partners, whilst at
the same time justifying the need to take into
account Ukraine’s national and regional specif-
icities. With the support of the World Bank, the
EU Delegation, the United States Agency for In-
ternational Development and the International
Renaissance Foundation, a network of experts
has been established to participate in the de-
velopment and implementation of educational
reforms (Strengthening Ukraine’s primary and
secondary..., 2024). The proposed solutions are
often progressive in nature; however, in some
cases, they do not sufficiently take into account
the consequences of the war, the demographic
situation and the specific features of the educa-
tion system. The mechanical transfer of models
tested in other countries, without proper adap-
tation to Ukrainian conditions, may reduce the
effectiveness of the reforms. In this regard, the
Ministry of Education and Science of Ukraine,
the Verkhovna Rada of Ukraine and the Cabinet
of Ministers of Ukraine must play an active role
not only in the implementation but also in shap-
ing the content of the reforms, assessing their
impact and monitoring the use of budgetary,
loan and grant funds, including expenditure on
information support.

Representatives of educational institutions
have expressed concern regarding the insuffi-
cient involvement of the public, educators, local
communities, professional associations and civil
society organisations in the processes of devel-
oping and implementing educational reforms
(Senior high school reform in Ukraine..., 2026).
During public consultations, the impression is
often formed that key decisions have already
been taken and that the scope for amending
them is limited. At the same time, various par-
liamentary factions include individuals linked to
organisations participating in grant and expert
programmes. This raises questions regarding the
transparency of decision-making in the fields of
general secondary, vocational and higher educa-
tion. The concepts of the New Ukrainian School
(NUS) and the specialised senior school have
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positive aspects, but are viewed with mixed feel-
ings by the public. According to the results of a
survey initiated by Ukraine’s Education Ombuds-
man, 14.3% of parents support the reform, whilst
a further 30% are more likely to support it than
not. At the same time, 32% of respondents view
it negatively, and 23% are unaware of the con-
tent of the specialised secondary school reform.
Consequently, 55% of those surveyed either do
not support the proposed changes or do not have
sufficient information about them (Are parents of
students aware..., n.d.). In a significant proportion
of Ukraine’s 1,460 local communities, there is
also a critical attitude towards senior secondary
school reform and towards certain aspects of the
implementation of the NUS, particularly the re-
duction in the number of educational institutions.

The future of colleges and lyceums is a
cause for particular concern. These issues were
raised by community representatives during
a meeting with the President of Ukraine (Sen-
ior high school reform in Ukraine..., 2026). An
analysis of the provisions of Law of Ukraine
No. 4574-1X (2025) gives cause for concern re-
garding possible changes to the system of gov-
ernance of vocational education institutions. In
particular, their reclassification from state-fund-
ed institutions to state and local non-profit or-
ganisations may in future create the conditions
for the corporatisation or privatisation of certain
institutions. Another shortcoming of the legisla-
tive framework is the absence of a clear defini-
tion of the role of skilled trades and of the term
“worker” itself. The influence of teaching staff at
vocational lyceums on management processes
remains limited, whilst significant powers are
concentrated in supervisory boards. The need
to obtain the supervisory board’s approval for
certain procedures, in particular the conduct of
tenders, requires further legal assessment re-
garding compliance with current legislation. To
substantiate this position, Figure 1 presents a
diagram of the possible corporatisation and pri-
vatisation of higher education institutions, col-
leges and vocational lyceums.
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New Law of Ukraine
"On Higher
Education" (amendments)
(On Professional
Education

Supervisory boards
appoint the rector and
govern the university
(5%, tender)

Change of status from
a budgetary institution
to a state non-profit
enterprise

Replacement
of rectors within
one year

State healthcare

Law on a flexible
model for managing

State education

institutions 34,144
the property of a state (59.45%)
nomprofitenterprise Municipal institutions
34,435 (67.9%)

institutions 1,709 (25.4%)

Corporatisation
(Commercial
Code)

Privatisation

Figure 1. A possible mechanism for the corporatisation of Ukrainian universities
Source: compiled by the author based on Law of Ukraine No. 4574-I1X (2025)

Continuing the analysis of how colleges op-
erate, it is worth noting the existing contradic-
tions. The provisions of Law of Ukraine No. 2745-
VIII (2019) do not fully correspond to the actual
conditions under which these institutions oper-
ate. The level of funding for colleges and the re-
muneration of their staff remains among the low-
est among educational institutions. At the same
time, colleges fulfil tasks of national importance
relating to the training of mid-level specialists
and future entrepreneurs, as well as the provision
of specialised education. Thus, support for colleg-
es should be regarded as a key priority of state
education policy. During the implementation of
the reform of specialised education, the role of
vocational lyceums and colleges has not been
sufficiently taken into account. Instead, there is
a tendency to reduce the network of educational
institutions, amidst a lack of proper coordination
between different types of educational establish-
ments. The assertion that colleges and vocational
lyceums, given the current duration of study, will
be able to fully ensure the simultaneous attain-
ment of vocational and full general secondary ed-
ucation requires further justification. A three-year
course at a college or lyceum, involving the simul-
taneous completion of a full general secondary
education programme and vocational training, is
difficult to implement. To fulfil both objectives to
a high standard, the duration of study would like-
ly need to be at least four to five years.

Returning to the implementation of the NUS
project, it should be noted that as far back as
2017, at a meeting of the Board of the Ministry
of Education and Science of Ukraine, it was pro-
posed to select around one hundred educational
institutions to conduct a full-scale pedagogical
experiment (Order of the Ministry of Education
and Science of Ukraine No.1028 (2017)). It would
be advisable to conduct such an experiment for
at least four years - until pupils complete primary
school - and subsequently continue it at the low-
er secondary level. A separate experiment should
also be carried out in upper secondary school.
The introduction of specialised upper secondary
education should only take place after the re-
sults of all stages of the experiment have been
summarised and evaluated. At the same time,
short political cycles and the desire for rapid im-
plementation of changes often limit the scope
for proper testing of large-scale educational re-
forms. An analysis of media reports, social media
posts and public statements indicates reports of
a decline in the knowledge levels of some pupils
studying under the NUS programmes, insufficient
readiness to acquire fundamental knowledge,
and a lack of developed skills in systematic in-
dependent work and learning. At the same time,
a comprehensive nationwide assessment of the
quality of the NUS implementation has yet to be
carried out; thus, the current findings should be
regarded as preliminary. In this context, reports
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on adjustments to approaches to organising the
educational process in Finland deserve attention,
in particular the review of certain principles of
“free learning” and a return to more structured
teaching methods (Ketonen & Nieminen, 2024).

A systematic analysis of the state of the gen-
eral secondary education network is required, as
is the preservation of upper secondary institu-
tions in rural areas, provided that the minimum
conditions necessary for their operation are met.
It would also be advisable to develop a separate
support programme for schools with a single
upper secondary class. Such measures should be
considered in the context of the post-war recon-
struction of the state, the preservation of small
villages and towns, and ensuring territorial access
to education. Preserving the network of general
secondary education schools and safeguarding
the right to education must become one of the
priorities of state policy. It would be advisable for
relevant provisions to be included in the manifes-
tos of political parties and in strategic documents
relating to education. The development of schools
requires simultaneous work in three main areas:
updating the curriculum, training teaching staff,
and modernising the material and technical infra-
structure. One promising approach could be the
development of a state programme named “Yaro-
slav the Wise”, which would provide for improve-
ments to the process of developing curriculum
content, the involvement of specialist institutions
of the National Academy of Sciences of Ukraine
and the National Academy of Pedagogical Scienc-
es of Ukraine, the study of best international prac-
tices, as well as the participation of experienced
teacher-methodologists and practising teachers.
In this context, Ukrainian teachers’ assessments
of the decline in the quality of school education
are particularly telling. One of the main problems
identified is young people’s loss of interest in
acquiring knowledge: 71% of the teachers sur-
veyed cited this as the primary factor. The impact
of the war, the pandemic and distance learning
ranked lower on the list of causes of educational
losses (Diagnosis and overcoming of educational
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losses..., 2024). These factors must be taken into
account when determining the content of educa-
tion, as well as the forms and methods of organ-
ising the educational process.

When describing the content of teaching un-
der the NUS programme, it is worth referring to
the works of the renowned educator K. Ushynskyi,
who placed considerable emphasis on the use of
game-based methods in teaching. Through play,
pupils can be taught to read and write; however,
preparation for real life also requires systematic
academic and practical work (Zahorodnia, 2023).
Consequently, a balanced approach to defining
the content, forms and methods of teaching is
essential. The educational process must not be
limited solely to playful and entertaining forms
of activity. Alongside educational games, pupils
must be given the opportunity to work in labo-
ratories, undertake practical training and develop
subject-specific and general competences. The
content of education, as well as the forms and
methods of teaching, must be modern, yet at the
same time aimed at the systematic acquisition of
knowledge and the development of independent
working skills. In the context of the issue under
investigation, it should be noted that the removal
of the requirement for an average mark from the
certificate of complete general secondary educa-
tion from the rules for admission to higher educa-
tion institutions has led pupils to focus primarily
on preparing for the External Independent As-
sessment (EIA) and, subsequently, for the National
Multi-Subject Test (NMT), in particular with the
help of private tutors. This situation may under-
mine the comprehensive educational and forma-
tive process and reinforce the role of out-of-school
preparation. The EIT was introduced primarily as a
tool to ensure objective and transparent admis-
sion to higher education institutions, rather than
as the sole indicator of a school’s quality. Thus, the
activities of a general secondary education insti-
tution should not be reduced solely to preparing
pupils for the NMT. One of the most complex is-
sues in the reform of the Ukrainian school system
remains the social protection of teachers, who,
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throughout the war, have been working under
conditions of constant risk, psychological strain
and numerous organisational challenges.

Despite a 30% increase in teachers’ salaries
from 1 January 2026 and a planned further in-
crease of 20% from 1 September 2026, the av-
erage salary in the education sector remains one
of the lowest in the Ukrainian economy (Salary
increase from January..., 2026). In this context,
it is appropriate to analyse staffing levels in
Ukraine’s general secondary education sector.
The relevant findings are presented in Figure 3.

Staffing of educational institutions

44%

No vacancies

It has been established that 53% of schools have
vacancies (Pastovenskyi & Voznyuk, 2022; Qual-
ity of educational activities in Ukraine..., 2026)
(Fig. 2). At the same time, these data do not fully
reflect the scale of the staff shortage. According
to the results of the OECD’s Programme for Inter-
national Student Assessment (2023), of approxi-
mately 400,000 teaching posts in Ukraine, around
100,000 remain vacant. At the same time, teacher
training universities and colleges, which are the
main institutions for training teaching staff, find
themselves in a difficult situation.

Staff qualification match and compensatory mechanisms

40%

All teachers
teach within their
specialism

93%

Not within their specialism,
but completed professional
development

o
1%
Not within their

specialism, without
compensatory measures

Figure 2. Analysis of staffing levels in Ukrainian schools
Source: dcompiled by the author based on Quality of educational activities in Ukraine... (2026)

The data in Figure 2 show that the educa-
tion system is adapting to the staff shortage - in
particular by providing further training for staff -
rather than addressing its root causes. Full com-
pliance with staffing requirements was found in
only 40% of institutions. The lack of priority fund-
ing, a stable state commission, effective mecha-
nisms for attracting young people to the teaching
profession, adequate scholarship provision, mod-
ern material and technical facilities, and housing
programmes for young teachers has a negative
impact on staffing stability within the education
system.An analysis of the Unified State Electronic
Database on Education (2025) revealed signifi-
cant disparities in the allocation of state-funded
places across subject specialisations within the

“Secondary Education” programme. In 2025, 2,146
applicants were recommended for admission. The
highest figures were recorded for specialisation
A4.03 “History and Civic Education” - 618 peo-
ple, or 28.8% - and A4.01 “Ukrainian Language
and Literature” - 607 people, or 28.3%. Together,
these two specialisations accounted for 57.1%
of the total number of applicants recommended
for admission. Enrolment figures were signifi-
cantly lower for specialisations A4.05 “Biology
and Human Health” - 314 people, A4.07 “Geog-
raphy” - 254 people, and A4.04 “Mathematics” -
210 people. The lowest figures were recorded for
specialisations A4.06 “Chemistry” - 69 people and
A4.08 “Physics and Astronomy” - 74 people. Con-
sequently, the training of teachers of chemistry,
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physics and astronomy accounted for only 6.7 % of
the total state-funded intake, and together with
mathematics - 16.4%. This structure indicates a
predominance of humanities specialisms and an
insufficient volume of training for teaching staff
in the natural sciences and mathematics. Signif-
icant differences were also identified between
individual higher education institutions.

The highest figures for most of the special-
isms analysed were recorded at the V. Hnatiuk
Ternopil National Pedagogical University, where
64 applicants were recommended for admission
to Ukrainian Language and Literature, 62 for his-
tory and civic education, 32 for biology and hu-
man health, 17 for chemistry, and 13 for physics
and astronomy. At the same time, at a number
of teacher-training universities, enrolment for
certain natural sciences and mathematics pro-
grammes amounted to only a few applicants or
was non-existent. For example, M. Dragomanov
Ukrainian State University admitted five appli-
cants to mathematics teacher education, two
to physics, and seven to biology. At K. Ushynsky
South Ukrainian National Pedagogical University,
there were no admissions to biology or chemistry
teacher education programmes, while only one
applicant was recommended for admission to
physics teacher education. Similar patterns were
observed at pedagogical universities in Nizhyn,
Hlukhiv, Kropyvnytskyi, Pereiaslav, and Polta-
va. The findings indicate a risk of the shortage
of mathematics, physics and chemistry teachers
becoming even more acute. This necessitates
a review of the state-funded intake quotas and
the introduction of additional mechanisms to at-
tract applicants to teacher training programmes
in the natural sciences and mathematics. Ensur-
ing an adequate level of material and technical
support for the educational process is of critical
importance. Despite the partial modernisation of
equipment with the assistance of international
partners, a significant proportion of the equip-
ment in higher education, pre-higher vocational
and general secondary education institutions re-
mains outdated (Fig. 3).
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computer scence || N
Foreign Ianguage_ 25%

Physics 17-23%
Chemistry 17-23%
Biology ~ 17.23%
Geography  17-23%
Design and - 0%
Technology
STEM laboratories 8%

Figure 3. Equipment levels in Ukrainian
school classrooms
Note: STEM - Science, Technology, Engineering
and Mathematics
Source: compiled by the author based on Quality
of educational activities in Ukraine... (2026)

The data in Figure 3 show that comput-
er science classrooms (36%) are best equipped
with modern resources, followed by mathematics
(27%) and foreign language classrooms (25%),
whilst the provision of resources in science class-
rooms stands at only 17-23%. The lowest figures
were recorded for vocational education (9%) and
STEM laboratories (8%), indicating an insuffi-
cient level of material and technical support for
pupils’ practical training. Given the current lev-
el of material and technical support, organising
comprehensive subject-specific education, par-
ticularly in physics, chemistry and biology, may
be significantly hampered. Innovative teaching
methods, digital support for the educational pro-
cess, distance learning technologies and artificial
intelligence tools are being actively introduced
in Ukraine. At the same time, further develop-
ment in this area requires systematic state sup-
port, the formation of a professional association
of manufacturers of technical teaching aids, and
the introduction of well-founded tax incentives
for them. The organisation of procurement of
equipment for classrooms requires particular
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attention. An analysis of suppliers’ price quo-
tations indicates that such equipment is costly,
which necessitates additional economic justifica-
tion and tighter control over the effective use of
budgetary funds.

The next area of analysis concerns the de-
velopment of higher education and its role in
strengthening the state’s defence capabilities
and restoring its economic potential. Amidst war,
financial constraints and ongoing reforms, higher
education institutions operate under significant
organisational and economic pressure. At the
same time, it is precisely under such circumstanc-
es that the university’s mission becomes particu-
larly evident; this mission consists not only of
adapting to change, but also of preserving intel-
lectual continuity, academic autonomy and the
ability to serve society. In this context, the view
put forward by J. Woznicki (2009) is pertinent, ac-
cording to which the modern university is a “con-
servative innovation” that combines the tradi-
tional mission of seeking truth with cutting-edge
expertise, social responsibility, the cultivation of

intellectual elites and the promotion of civilisa-
tional development. Ukrainian higher education
institutions have, to a large extent, confirmed
this role under martial law. University communi-
ties are helping to strengthen national resilience,
working to meet defence needs, supporting the
social and economic spheres, developing inter-
national cooperation, and implementing scientif-
ic and applied projects. A system of cooperation
with the Ministry of Education and Science of
Ukraine is gradually taking shape, particularly in
the field of scientific activity. At the same time, the
long-standing failure to take the university com-
munity’s views sufficiently into account during
the preparation and implementation of reforms
reduces their clarity and public support. Universi-
ty staff do not always receive adequate explana-
tions of the rationale behind certain government
decisions. One such decision is the introduction
of an indicative tuition fee, under which tuition
fees cannot be lower than the level calculated us-
ing a formula set by the Ministry of Education and
Science of Ukraine (Table 2).

Table 2. Information on tuition fees (for high-demand specialisations, coefficient 1.25)
based on the indicative cost of education for the 2026-2027 academic year, UAH

Name of HEI

(full-time), UAH/year

Bachelor’s degree Master’s degree

(full-time), UAH/year

National University of Life and Environmental

Sciences of Ukraine (NULES) 73,530 95,589

Taras Shevchenko National University of Kyiv 80,000-90,000 (approx.) 110,000 (approx.)
Igor Sikorsky Kyiv Polytechnic Institute 83,748 108,873
Vadym Hetman Kyiv National Economic University 63,000 79,800
Lviv Polytechnic National University 64,628 70,500
Ivan Franko National University of Lviv 69,100 76,010
Zaporizhzhia Polytechnic National University 38,601 50,182
Vinnytsia National Technical University 48,100 63,000

Source: compiled by the author based on Unified State Electronic Database on Education (2025)

The data in Table 2 show significant varia-
tion in tuition fees between higher education
institutions: the highest fees are charged by T.
Shevchenko National University of Kyiv and .
Sikorsky Kyiv Polytechnic Institute, whilst the
lowest are charged by Zaporizhzhia Polytechnic
National University. At all institutions, the cost of

master’s programmes exceeds that of bachelor’s
programmes, reflecting the greater resource in-
tensity of training at the second level of higher
education. The situation is further destabilised
by a new legal provision, initiated by the for-
mer Deputy Minister for Higher Education, re-
garding changes to the academic and teaching
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workload and the reclassification of some lectur-
ers as teaching staff. Setting a teaching workload
of 900 hours per year for academic and teaching
staff is excessive. By way of comparison, the annu-
al workload for a full-time teaching staff member
in schools and lyceums is 720 hours (Law signed
supporting scientific research..., 2025). Delivering
such a volume of lectures, seminars and labo-
ratory sessions may adversely affect the quality
of the educational process and limit lecturers’
opportunities to engage in research activities. It
would seem appropriate to review this provision
and grant higher education institutions the right
to determine the scope and structure of the work-
load independently, in accordance with the princi-
ple of university autonomy. This approach is con-
sistent with the conclusions of J. Woznicki (2009),
who identified the actual financial and manageri-
al autonomy of institutions as one of the key fac-
tors for the full functioning of universities. At the
same time, implementing the relevant changes
requires additional funding, which is not current-
ly provided for. Under these circumstances, uni-
versities are forced to carry out internal staffing
and organisational reforms and to formally con-
vert research activities into hourly figures. This
exacerbates bureaucratisation and increases the
volume of reporting documentation, even though
the effectiveness of research work is determined
not by the number of hours recorded, but by the
availability of modern laboratories, funding for
business trips, access to equipment, and commis-
sions from the state, business and society.

There is also a risk that higher education
institutions will cut back on curricula and edu-
cational programmes in order to meet the estab-
lished requirements. This could lead to a decline
in the quality of specialist training and a reduc-
tion in the competitiveness of Ukrainian higher
education. In the context of this study, it is also
necessary to consider the issue of universities’
actual autonomy in shaping their student intake.
Higher education institutions have limited scope
to select applicants for bachelor’s and master’s
programmes independently, as the admissions
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procedure is largely determined by the results of
the NMT, the Unified Entrance Examination, the
Unified Professional Entrance Examination and
the Unified State Qualification Examination. A via-
ble approach might be one in which the state or-
ganises external independent assessment or the
NMT and issues the relevant certificates to gradu-
ates, whilst the subsequent procedure for submit-
ting documents and selecting applicants is deter-
mined by higher education institutions within the
framework of established general requirements.
The introduction of specialised upper secondary
schools and the possible reduction of the duration
of bachelor’s programmes to three years require
separate coordination. In the absence of prop-
er coordination, a situation may arise in which
general secondary schools are not fully prepared
for the transition to a twelve-year education sys-
tem, and universities are not ready to implement
three-year bachelor’s programmes (Lytvynchuk et
al., 2025). Thus, the relevant changes must be
preceded by a preliminary analysis, consultations
with educational institutions and the harmonisa-
tion of curriculum content across different levels
of education. The projected absence of a Year 11
cohort in 2029 also requires analysis. To minimise
a potential decline in enrolment at higher educa-
tion institutions, a set of measures must be de-
veloped in advance, including strengthening en-
gagement with graduates of vocational lyceums
and colleges, recruiting graduates from previous
years, providing additional funding for the admis-
sions campaign, and improving the conditions for
admitting foreign nationals. Implementing such
measures requires systematic cooperation be-
tween the Ministry of Education and Science of
Ukraine, educational institutions and representa-
tives of the educational community.

The current war, triggered by Russian ag-
gression, technological changes and the needs
of post-war reconstruction, necessitate a trans-
formation of the higher education system. One
of the promising avenues for such a transfor-
mation is the establishment and development
of research universities capable of combining
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the training of specialists with fundamental and
applied research. In this context, the position
of V.H. Kremen (2026), President of the Nation-
al Academy of Pedagogical Sciences of Ukraine,
regarding the need to develop scientific poten-
tial to strengthen the state’s defence capabil-
ities and security, enhance societal resilience,
ensure post-war innovative recovery, accelerate
European integration and consistently imple-
ment state educational and scientific policy, is
well-founded. Defining the prospects for the de-
velopment of domestic higher education requires
taking current international trends into account.
J. Woznicki (2009) identifies the following main
directions for the development of universities:
strengthening their role as an environment for
practically relevant learning; the digitalisation of
educational, managerial and research processes;
openness and reproducibility of research results;
integration of sustainable development goals and
green transitions; expansion of cooperation and
academic mobility; diversification of academ-
ic careers; active participation of universities in
shaping public policy; preservation of cultural
heritage; strengthening of social engagement,
popularisation of science and development of
civic education. Taking these trends into account,
it is advisable to identify several priority areas for
the development of education in Ukraine.

First and foremost, it is necessary to formulate
a long-term socio-economic strategy for the state,
to identify priority sectors of the economy and the
role of education and science in strengthening
defence capabilities, security and post-war recon-
struction. In line with these priorities, a coordinat-
ed network of general secondary, vocational and
higher education institutions must be established,
capable of meeting the state’s needs for skilled
personnel. At the same time, it is essential to pre-
vent unjustified cuts to the education network,
particularly schools in small settlements. A key pri-
ority is the democratisation of education govern-
ance, which entails transparency in decision-mak-
ing and the systematic involvement of teaching
staff, academic and educational professionals,

professional associations and the public in shap-
ing education policy. It is also necessary to mod-
ernise educational and research processes, in par-
ticular the curriculum, to support young lecturers
and researchers, to increase pay levels, to imple-
ment housing programmes, to develop funda-
mental and applied science, to establish research
universities, to strengthen cooperation with the
business sector and to expand dual education. A
separate challenge is ensuring genuine organisa-
tional, academic and financial autonomy for high-
er education institutions. The possibility of chang-
ing their organisational and legal status should
not automatically entail further privatisation. At
the same time, it is necessary to strengthen social
protection for those involved in the educational
process, in particular by gradually ensuring that
teaching staff are paid at a level no lower than the
average wage in the economy, and that academic
and teaching staff are paid at a level commensu-
rate with the complexity and social significance of
their work. It would be advisable to systematise
these measures within a ten-year Strategy for the
Development of Education and University Science
in Ukraine. The implementation of these priorities
requires close coordination between economic,
social, defence and education policies.

The state must identify strategic sectors
whose development requires priority support,
whilst universities, colleges and vocational ly-
ceums must ensure the training of relevant per-
sonnel and provide scientific and technological
support. The scope for state funding remains Llim-
ited in wartime. At the same time, the educational
and academic community is actively involved in
supporting the country’s defence capabilities. In
particular, during the years of full-scale war, the
staff of the National University of Life and Envi-
ronmental Sciences of Ukraine (NULES) allocated
more than 75 million UAH to support the Armed
Forces of Ukraine (Volunteer activity and sup-
port..., n.d.). Under such circumstances, systemat-
ic dialogue between state authorities, educators
and researchers takes on particular significance.
The views of the professional community must be
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duly taken into account when drafting legislation,
strategies and programmes for the development
of education. One example of such professional
engagement is the draft recommendations pre-
pared by scholars of the National University of Life
and Environmental Sciences of Ukraine (NULES)
and endorsed by participants at the Internation-
al scientific and practical conference “Education
of Ukraine in the conditions of war and post-war
reconstruction: Global trends and national chal-
lenges” (2026). The document proposes possible
approaches to overcoming existing problems and
formulating a long-term strategy for the develop-
ment of Ukrainian education and science.

Conclusions
The study revealed that, against the backdrop
of the war and preparations for post-war recon-
struction, the Ukrainian education system was si-
multaneously affected by security threats, demo-
graphic decline, the destruction of infrastructure,
the migration of school pupils and students, staff
shortages, insufficient funding, and the need to
align reforms with European strategic guidelines.
It was established that education had a direct im-
pact on the state’s defence capability, economic
recovery, the development of human capital, so-
cial cohesion within communities and the coun-
try’s resilience. One of the key risks identified was
the narrowing of access to education due to the
reduction in the network of educational insti-
tutions, particularly in rural, small and frontline
communities. A mechanical consolidation of the
network without taking into account the demo-
graphic situation, transport accessibility, security
conditions and the social role of schools could
exacerbate educational inequality and compli-
cate the return of the population after the war.
Thus, the preservation of schools was justified
as a component of educational, regional, demo-
graphic and security policy. It was established
that the reform of specialised secondary educa-
tion required pilot testing, scientific justification
and coordination of the activities of schools, vo-
cational lyceums, colleges and higher education
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institutions. Its implementation had to take into
account existing infrastructure, human resources,
labour market needs, the interests of learners and
the capabilities of local communities.

An analysis of vocational and technical
pre-tertiary education showed that these levels
were of strategic importance for post-war recon-
struction, as they provided training for manual
workers, technical specialists, mid-level profes-
sionals and entrepreneurs. At the same time, their
development remained insufficiently integrated
into the state’s reconstruction policy. Staffing was
identified as one of the most vulnerable compo-
nents of the system. A shortage of teachers, the
low appeal of teaching qualifications, poor finan-
cial incentives and difficult working conditions
posed long-term risks to the quality of education.
Resolving the problem required a comprehensive
policy to support young professionals, increase
salaries, develop housing programmes and ensure
guaranteed funding for teacher training. It was
found that the material and technical infrastruc-
ture of educational institutions remained uneven
and inadequate. Digitalisation, artificial intelli-
gence, and distance and blended learning could
only be effective if there was equipment, internet
access, trained teachers and methodological sup-
port. In the field of higher education, a need was
identified for genuine academic, organisational
and financial autonomy for universities. Excessive
regulation and formalisation limited their ability
to respond to the needs of the state, science, the
economy and defence. Universities were to be-
come centres for research, innovation and work-
force development for post-war modernisation.
A synthesis of the findings provided grounds for
identifying the following priorities: maintaining
access to education; preventing unjustified reduc-
tions in the network of educational institutions;
democratising governance; strengthening human
resource capacity; modernising infrastructure;
developing vocational and higher education; en-
suring genuine autonomy for universities; and
formulating a strategy for the development of ed-
ucation in Ukraine. Prospects for further research
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YKpaiHcbKa ocBiTa B yMOBaXx BiliHM Ta NOBOEHHOI BifA6yA0BU: rnobanbHi
TeHAeHLUiT Ta HaLioHa/IbHi BUKJTUKHN

CraHicnas HikonaeHko

[lokTop neparoriyHMx Hayk, npodecop, akageMik HauioHanbHoi akageMii negaroriyHnx Hayk YkpaiHu,
npesvnaeHT

HauioHanbHWi1 yHiBepcuTeT BiopecypciB i NpUpoAOKOPUCTYBaHHS YKpaiHu

03041, Byn.Tepois O6opoHu, 15, M. Kuis, YkpaiHa
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AHoTaLifl. AKTYanbHiCTb LOCNILKEHHS 3yMOBNEHA HEOOXiAHICTIO NePeOCMUCIEHHS AEPXKABHOI OCBITHLOI
noniTMKK YKpaiHM B yMOBaXx BilHMW, AeMOrpadiyHMX i KaapoBMX BTPaT, pyMHYBaHHA iHOPaACTPYKTypH
Ta NiArOTOBKM 00 NOBOEHHOI BiAOynoBM 3 ypaxyBaHHAM noTpeb® rpoMan, puHKY npaui, 060poHu W
6e3nekn. MeTa CTaTTi Nonsarana B aHanisi Cy4aCHOro CTaHy YKpaiHCbKOi OCBITM B KOHTEKCTI EBPOMNENCHKMX
OPiEHTUPIB, KOHCTUTYLLIMHUX rapaHTii MpaBa Ha OCBITY, BUKJIMKiB BOEHHOIO Yacy Ta 3aBAaHb NiCISBOEHHOMO
BiAHOB/IEHHS, @ TAKOX BM3HAUYEHHS NepLIoveproBmux HanpsaMiB ii ctabinisauii  po3BuTKy. Y BOCNioXKeHHi
3aCTOCOBAaHO METOAM aHani3y, NOPIBHAHHS, y3aranbHEHHS, iHTeprnpeTauii HOPMATUBHUX [OOKYMEHTIB,
a TaKOX aHanisy CTaTUCTUYHMX | COLIONOMYHMX OAHMX LWOAO CTaHy OCBiTHbOI Mepexi, KaapoBOro
3abe3neyeHHs Ta MaTepianbHO-TEXHIYHOI 6a3n 3aknadiB OCBITU. Pe3ynbtaT AOCNIOKEHHS BUSBUAM
HW3KY CyrnepeyvyHOCTeM MiX 3a4eKNapOBaHMMM EBPOMEMCbKMMU OPIEHTMPAMM OCBITHBOI MOMITUKM Ta
NpakTMKoIo ii peaniszauii B YkpaiHi. O06rpyHTOBaHO, WO CKOPOUYEHHS MepeXxi WKin, 0C06MBO B CiNbCbKMX,
Manux i NpUPPOHTOBMX MPOMaLaX, MOXe NMPU3BECTM L0 NOMMMONEHHS OCBITHbOT HEPIBHOCTI, NOCaBNEHHS
couianbHOi CTIMKOCTi TEpWUTOPIMA i YCKNAAHEHHS MOBEPHEHHS HACEeNeHHs MiCNs 3aBepLUeHHS BiMHMU.
lMoka3zaHo, wo pedopma npodinbHOI cepeAHboi OCBITU NOTPeDbY€E HE MEXaHIUHOMO YKPYMHEHHS 3aKnaais,
a KoopAMHaLii AisnbHOCTI WKin, npodecinHmx niueis i KoNeaxkie 3 ypaxyBaHHAM AemorpadivyHoi cuTyauii,
TPaHCNOPTHOI AOCTYMHOCTI, KAAPOBUX MOX/IMBOCTEW | NOTPeb perioHanbHOro po3BuTKy. BctaHoBneHoO, WwWo
npodeciviHa Ta ¢axoBa NnepeasumLLa OCBITA 3aMWATECS HEAOCTATHBO IHTErPOBAHMMM B 3aranbHy JIOTiKy
OCBITHiX pecdopM, NoNpu iX BaXXIMBY ponb Y MiAroToBLi (GaxiBLiB AN €KOHOMiKM, FpOMag, i MiCNSBOEHHOT
Bigbynosu. OkpeMy yBary npuiineHo KagpoBiM Kpusi B OCBiTi, 30kpeMa pediuuTy neparoriyHux
npaLuiBHKUKIB, HU3bKi MNpUMBabGAMBOCTI NeparoriyHMx crewuianbHOCTEN, HEeLOCTaTHbOMY COLiasbHOMY
3axMCTy BuMTeniB i BMkNapadie. [poaHanisoBaHo npobnemu MaTtepianbHO-TEXHIYHOrO 3abe3sneyeHHs
OCBITHbOrO Mpouecy, uMdpoBi3auii, iHHOBALIMHUX TEXHOMOrM HaBYaHHA Ta HEOOXiAHOCTI NiATPUMKMK
HaLioHanbHOro BMpobHMLTBA 3aC06iB HaBYaHHSA. Y cdepi BMLLOI OCBITU OKPECNEHO PU3MKM HAOMIPHOI
pernameHTauii, dopmanisauii HayKoBO-NefaroriyHoi AiNbHOCTI, HEeAOCTaTHbOI peanbHOi ABTOHOMI|
YHIBEPCUTETIB i BiACYTHOCTI CUCTEMHOIO PO3BUTKY AOCNIAHWULBKUX YHiBEPCUTETIB. [PaKTUYHA WiHHICTb
poboTu nonsirae y po3pobnaeHHi Mpono3uuiii Woao 36epexeHHs OCBiTHbOI Mepexi Ta (GOpMyBaHHA
[OBrOCTPOKOBOI CTpaTerii PO3BUTKY OCBITM YKpaiHu

KniouoBi cnoBa: npodinbHe HaBYaHHS; KagpoBe 3abe3neyeHHs 3aKNafiB OCBITU; YHiBepCUTETCbKa
ABTOHOMIfl; NMOBOEHHE BiJLHOBIEHHS; EKOHOMIYHWIA PO3BUTOK
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