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Abstract. The concept of Global English has become a defining feature of contemporary language use
and education.As English increasingly serves as a global lingua franca, traditional approaches that focus
on native-speaker norms are being reconsidered. This study explored the influence of Global English on
modern language education, with particular attention to the teaching strategies needed to address the
wide variety of English used worldwide. It underscored a shift from conventional, standardised methods
toward more flexible, context-sensitive approaches that treat English as a dynamic and international
tool for communication. The aim of this study was to investigate the pedagogical implications of
Global English for modern language education, focusing on strategies that accommodate its diverse,
international usage. Using methods such as analysis, synthesis, comparison, and generalisation,
alongside a review of recent literature and educational practices, this research examined how Global
English affected teaching methods, learning objectives, and assessment strategies. The study identified
both opportunities and challenges in integrating a global perspective into language classrooms. On
one hand, embracing Global English fostered inclusivity, intercultural competence, and communicative
adaptability among learners. On the other hand, it required specialised teacher training, the creation
of culturally relevant teaching materials, and assessment practices that emphasise effective
communication and cultural understanding rather than strict adherence to native-speaker norms. The
research also highlighted ethical and cultural considerations,emphasising the importance of respecting
linguistic diversity and supporting learners’ identities in a globalised educational context. Overall, the
findings suggest that incorporating Global English can significantly enhance learners’ language skills
and intercultural awareness. The practical value of this work lies in its relevance for language teachers,
curriculum developers, and educational institutions aiming to implement more inclusive and effective
English teaching strategies in diverse international settings
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Introduction

In the context of accelerating globalisation, ex-
panding international academic mobility, and the
growing prevalence of digitally mediated commu-
nication,English has increasingly become the main
medium of interaction among speakers from di-
verse linguistic and cultural backgrounds. In most
real-world situations, English functions not as a
native language but as a shared communicative
resource that enables cooperation across national
and cultural boundaries. As a result, contempo-
rary users of English are expected to demonstrate
communicative flexibility, intercultural awareness,
and the ability to negotiate meaning rather than
strictly adhere to standardised native-speak-
er norms. Nevertheless, despite these shifts in
global language practices, English language ed-
ucation in many settings continues to rely on
traditional pedagogical models that emphasise
grammatical accuracy and native-like proficiency.
This discrepancy between current communica-
tive realities and classroom practices underscores
the importance of examining Global English as
a foundation for modern language education.

Recent developments in applied linguistics
have offered substantial theoretical support for
reconsidering English teaching from a global
perspective. H. Rose et al. (2020) emphasise that
Global Englishes pedagogy reflects the sociolin-
guistic reality of English as a plural, fluid, and
user-driven language shaped by its international
speakers. Their review demonstrates that sus-
tained exposure to multiple English varieties en-
hances learners’ awareness of linguistic diversity
and reduces reliance on native-speaker bench-
marks. In a similar vein, H. Widodo et al. (2020)
argue that conceptualising English as a global
communicative resource promotes more inclusive
learning environments and legitimises learners’
linguistic identities,which is particularly relevant
in multilingual educational contexts. Empirical
research further supports the pedagogical value
of instruction informed by Global English princi-
ples. B. Bilikova & K. Seresova (2021) report that
university students exposed to World Englishes

perspectives develop more tolerant attitudes to-
ward linguistic variation and show an increased
willingness to communicate. Likewise, P. Ir-
gin (2020) observes that learners participating in
ELF-informed classroom practices demonstrate
higher levels of strategic competence, espe-
cially in clarification and meaning negotiation,
compared to students taught through accura-
cy-oriented approaches. Together, these find-
ings indicate that Global English pedagogy pri-
oritises communicative adaptability over strict
linguistic conformity.

An additional strand of research has focused
on learners’ attitudes toward linguistic diversity
and their perceptions of communicative legitima-
cy in academic settings.J. Du et al. (2023) note that
students in higher education tend to develop more
positive orientations toward Global English when
instructional practices explicitly acknowledge
variation and prioritise intelligibility rather than
formal correctness. Similarly, N. Galloway & T. Nu-
majiri (2020) highlight that curriculum innovation
grounded in Global English principles helps nor-
malise linguistic diversity, reduces learners’ fear of
making errors, and encourages more active partic-
ipation in communication. These studies suggest
that Global English-oriented pedagogy influences
not only linguistic outcomes but also learners’ be-
liefs, identities, and willingness to engage in com-
munication. Teacher education has been identified
as a critical factor in the effective implementa-
tion of Global English principles. H. Widodo et
al. (2020) highlight that many non-native English
teachers experience challenges related to profes-
sional legitimacy due to persistent native-speaker
ideologies embedded within educational institu-
tions. Their findings suggest that Global English
frameworks can empower teachers by redefining
professional competence in terms of pedagog-
ical effectiveness and intercultural sensitivity.
Complementing this perspective, H. Su (2020)
stresses that systematic and sustained teacher
training is essential for translating Global Eng-
lish theory into meaningful classroom practice.
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Digital learning environments provide fur-
ther opportunities for integrating Global English
into language education. M. Victoria et al. (2025)
demonstrate that online intercultural exchanges
expose learners to diverse English varieties and
pragmatic norms, thereby fostering intercultural
communicative competence. In addition, digitally
mediated communication naturally reflects Glob-
al English usage, enabling learners to participate
in authentic interactions that closely resemble
global communication beyond the classroom.
Assessment practices represent one of the most
complex challenges in the implementation of
Global English. H.Jeong et al. (2025) advocate for
assessment frameworks that incorporate ethical,
cultural, and interactional dimensions of commu-
nication, aligning evaluation criteria with princi-
ples of inclusivity and functional language use.
Overall, contemporary scholarship indicates that
Global English has far-reaching implications for
teaching methods, learning objectives, teacher
education, and assessment practices. At the same
time, ongoing challenges remain in balancing in-
stitutional expectations with the need to respect
linguistic diversity and learner identity. In light of
these considerations, the purpose of this study
was to examine the pedagogical implications of
Global English for modern language education,
with particular attention to teaching strategies
and assessment approaches that support effec-
tive communication and intercultural compe-
tence in diverse international contexts.

Materials and Methods
This study adopted a combined comparative
methodological approach to examine contempo-
rary research on Global English, current language
teaching practices, and the integration of digital
educational technologies. Conducted between
2022 and 2025, the research was structured into
several sequential stages aimed at clarifying key
theoretical concepts, examining classroom-based
applications, and synthesising evidence-informed
strategies for instruction. The central objective
of the study was to identify effective ways of
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incorporating Global English principles into dig-
itally enriched learning environments in order to
promote learners’ communicative competence
and intercultural awareness.

The first stage involved a comprehensive
review of international publications, including
scholarly articles, case studies, methodological
reports, and digital educational resources. The
focus of this stage was to define core concepts
such as Global English, intercultural communi-
cation, digital literacy, and technology-enhanced
learning. Particular attention was given to exam-
ining how emerging tools such as the Internet of
Things (loT), immersive virtual learning environ-
ments, and interactive multimedia platforms can
support language learners’ communication skills
while simultaneously enhancing their intercultur-
al understanding. This initial review laid a con-
ceptual foundation for understanding the con-
nections between language pedagogy and digital
innovation, highlighting both opportunities and
challenges in modern language education.

During the second stage, a comparative anal-
ysis was undertaken to explore how different
studies and educational models integrate techno-
logical tools alongside Global English principles.
The analysis examined the types of technologies
employed, the learning objectives they targeted,
and the outcomes they aimed to achieve. Special
consideration was given to instructional contexts
such as English for Specific Purposes courses,
multilingual classrooms, and general English pro-
grammes. This comparative examination identi-
fied several effective practices, including the use
of collaborative online platforms for intercultural
projects, virtual exchanges designed to develop
pragmatic communication skills, and digital strat-
egies that encourage experimentation, learner
engagement, and reduced language anxiety. This
stage also highlighted the importance of aligning
technological affordances with pedagogical aims
to ensure that technology supports, rather than
undermines, meaningful language use.

The third stage involved a detailed analysis
of a carefully selected corpus of peer-reviewed
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studies, empirical research reports, and class-
room-based case studies. Through this process,
several recurring themes were identified, such as
approaches to facilitating communication in mul-
tilingual classrooms, technology-supported in-
struction and assessment practices, the develop-
ment of intercultural competence, ethical issues
in digital learning, and models of adaptive, learn-
er-centred pedagogy. This stage yielded practical
insights for educators by illustrating how innova-
tive digital tools can be effectively incorporated
into classroom practice without compromising
instructional quality or intercultural sensitivity.

A system-structural perspective was subse-
quently applied to examine the interaction be-
tween pedagogical strategies and technological
resources. This approach emphasised the capac-
ity of digital platforms, immersive environments,
and interactive applications to enhance learner
autonomy, motivation, and communicative pro-
ficiency. By mapping the relationships between
teaching methods and technological affordances,
the study proposed principles for designing dy-
namic, flexible, and culturally responsive learning
environments. To ensure the reliability, validity,
and ethical soundness of the research, several
methodological safeguards were implemented.
Source triangulation was used to cross-validate
findings across multiple studies, while careful se-
lection and evaluation of research materials en-
hanced methodological rigor. In addition, emerg-
ing patterns and conclusions were systematically
compared with existing case studies and empir-
ical evidence to minimise bias and strengthen
the generalizability of the results. Overall, this
methodological framework offers a practical, ev-
idence-based, and ethically grounded model for
integrating Global English into contemporary
language classrooms through the informed use of
digital technologies and intercultural approaches.

Results and Discussion
The integration of modern technologies into Eng-
lish language teaching has significantly trans-
formed traditional classrooms, turning static

learning spaces into dynamic, interactive envi-
ronments. Technologies such as digital platforms,
loT-enabled classrooms, and immersive tools like
augmented reality (AR) and virtual reality (VR)
provide versatile resources to support the prin-
ciples of Global English pedagogy. For example,
adaptive digital systems allow for the customi-
sation of learning pathways that align with stu-
dents’ proficiency levels, communication goals,
and personal preferences. This level of person-
alisation enhances language learning effective-
ness, enabling students to engage with various
English varieties, build confidence in meaning
negotiation, and participate in diverse social and
professional contexts. A. Budiman & X. Liu (2025)
emphasised that adaptive platforms reduce lan-
guage anxiety, foster learner engagement, and
encourage experimentation with different Eng-
lish forms. D. Cattell & P. Schwyzer (2020) further
highlighted that exposure to a range of English
varieties supports functional communication and
allows learners to practice language use mean-
ingfully in authentic contexts.

Digital platforms also contribute to improved
classroom interaction by creating immersive and
collaborative learning environments. Smart, dig-
itally supported classrooms enable educators to
implement Global English principles more ef-
fectively through the facilitation of group-based
tasks, systematic monitoring of learner partici-
pation, and efficient organisation of instructional
materials. H. Widodo et al. (2020) observed that
structured interaction within such environments
enhances intercultural awareness and supports
the development of learner autonomy. Similarly,
A. Cogo (2023) noted that online activities can
replicate authentic cultural situations, encour-
aging peer collaboration and sustained engage-
ment with multiple English forms. Through flex-
ible, interactive, and learner-centred practices,
digitally enriched classrooms promote commu-
nicative competence and intercultural sensitivi-
ty. Immersive digital tools offer particularly val-
uable opportunities for contextualised language
practice. ). Du et al. (2023) noted that interactive
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digital platforms provide repeated opportunities
for experimentation with non-standard English
forms, supporting linguistic adaptability and the
development of pragmatic competence. N. Gal-
loway & T. Numajiri (2020) further emphasised
that such technologies assist learners in navigat-
ing real-world social and professional contexts
while cultivating intercultural understanding,
which represents a core component of Global
English pedagogy.

From a practical perspective, the integra-
tion of digital tools extends well beyond tradi-
tional grammar-focused instruction. D. Cattell &
P. Schwyzer (2020) underscored that the combi-
nation of technology-supported tasks with com-
municative activities enhances learners’ ability
to adjust language use across different contexts,
contributing to improved fluency and pragmat-
ic accuracy. Y. Boonsuk & A. Karakas (2025) ob-
served that digital platforms should function as
a complement to, rather than a substitute for,
meaningful interaction among teachers, learners,
and peers in order to maintain a holistic learn-
ing experience. Teacher preparation remains a
critical factor, as targeted professional develop-
ment equips educators with the skills required to
implement context-sensitive instruction, incor-
porate intercultural activities, and achieve com-
municative learning objectives, as noted by T. Ma-
tikainen (2018). Ethical considerations including
the protection of learner data, the promotion of
equitable access, and responsible technology use
continue to form an essential foundation for ef-
fective digital language education according to
H.Jeong et al. (2025).

The results of this study demonstrate that
the combination of adaptive digital platforms
and immersive technologies with learner-centred
pedagogical approaches substantially strength-
ens the teaching of Global English. These tools
support the development of learner autonomy,
enhance engagement, and increase motivation,
while simultaneously improving linguistic flex-
ibility, intercultural awareness, and pragmatic
competence. By offering opportunities for realistic,
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low-risk practice in authentic communicative
contexts, contemporary educational technolo-
gies prepare learners for effective communica-
tion in diverse and globalised environments, as
highlighted by A. Budiman & X. Liu (2025). Ex-
posure to a range of English varieties also facil-
itates functional communication and encourag-
es learners to experiment with language use in
meaningful, real-world situations, as emphasised
by D. Cattell & P.Schwyzer (2020).

The incorporation of digital platforms and
immersive learning environments offers consid-
erable potential for advancing Global English
education when accompanied by thoughtful ped-
agogical planning, adequate teacher preparation,
and inclusive curricular design. Such technologies
enable learners to interact with diverse English
varieties, engage in intercultural exchanges, and
develop both linguistic accuracy and pragmatic
competence. The deliberate use of adaptive and
immersive tools promotes learner independence,
encourages experimentation, and supports the
acquisition of communication skills required in
real-life contexts. Moreover, by prioritising ethical
implementation and inclusive design principles,
educators can ensure equitable access to learning
resources and meaningful learner participation,
creating environments that are both pedagogical-
ly sound and technologically innovative. Careful
integration of these tools further contributes to
the development of intercultural competence and
learner confidence, enabling students to manage
complex global communicative situations, as not-
ed by A. Budiman & X. Liu (2025).

Teacher preparedness remains a decisive
factor in the effective implementation of Global
English pedagogy. Structured competency frame-
works that integrate pedagogical, technological,
and ethical components allow educators to de-
sign tasks aligned with real-world English use
and global communication needs, as highlighted
by Y. Boonsuk & A. Karakas (2025). Comprehen-
sive teacher preparation equips educators to
guide learners through authentic communicative
activities, incorporate intercultural dimensions,

Humanities Studios: Pedagogy, Psychology, Philosophy. 2026. Vol. 14, No. 3



Pedagogy |The concept of Global English in modern...

and adapt instruction to varied proficiency levels
and cultural backgrounds. Without such prepa-
ration, even technologically advanced digital
platforms and immersive tools may fail to yield
meaningful learning outcomes, as observed by
T. Matikainen (2018). Well-designed professional
development initiatives ensure that teachers can
effectively employ digital resources to create en-
gaging, pedagogically valuable learning experi-
ences that promote adaptive communication and
intercultural understanding. Visual representa-
tions and structured frameworks continue to as-
sist educators in managing the complex interac-
tions between technology, pedagogy, and learner
engagement. Immersive digital environments,
including AR/VR tools, effectively support inter-
cultural tasks, enhancing language skills and in-
tercultural understanding while preparing learn-
ers for participation in diverse global contexts, as
highlighted by A. Matsuda (2017) and J. Jenkins
& S. Panero (2025). Interactive digital platforms,
together with loT-enabled learning systems, pro-
vide additional opportunities for speaking and
listening practice, complementing teacher-led
instruction and fostering autonomous language
use in low-pressure settings. These environments
strengthen pragmatic competence and build
learner confidence, as noted by A. Cogo (2023).
Building on effective teacher preparation
and technology integration, the implementation
of inclusive and context-sensitive curricula is
equally essential for achieving meaningful edu-
cational outcomes. Such curricula should reflect
the realities of English as a global lingua fran-
ca by incorporating opportunities for authentic
communication, exposure to diverse English va-
rieties, and adaptive assessment practices that
evaluate both linguistic and pragmatic compe-
tence. Assessment approaches should be recon-
sidered to ensure fairness and validity in multi-
lingual learning environments, as emphasised by
L. Harding & T. McNamara (2018). Curricula inte-
grating ethical, intercultural, and technological
dimensions also contribute to the development
of global citizenship, adaptive communicative

skills, and critical thinking among learners, as
observed by A. Nuri (2025). Finally, a system-
ic perspective is necessary to align theoretical
foundations, pedagogical design, and techno-
logical implementation. Coherence across these
dimensions is crucial for creating effective and
inclusive learning experiences, as noted by B. Bi-
likova & K. Seresova (2021). Such an approach
ensures that learners can actively engage with
digital and immersive technologies while si-
multaneously developing communicative com-
petence applicable to real-world contexts. By
embedding adaptive digital platforms and im-
mersive experiences within a coherent pedagog-
ical framework, classrooms can foster flexible
communication skills, intercultural sensitivity,
and the confidence required to navigate complex
global communicative environments.

In summary, the integration of digital plat-
forms and immersive technologies presents
considerable opportunities for the further de-
velopment of Global English education when
embedded within coherent pedagogical frame-
works and supported by institutional coordina-
tion and curricular coherence. Such technologies
facilitate flexible and adaptive learning environ-
ments that correspond to the realities of English
use in a globalised context, where communica-
tion is shaped by multilingual practices, cultur-
al diversity, and situational variability. From the
perspective of English as an international lan-
guage, these environments prioritise functional
intelligibility and communicative effectiveness
rather than strict conformity to native-speaker
norms, as underscored by D. Cattell & P. Schwyz-
er (2020) and further highlighted by B. Bilikova &
K. Seresova (2021).

At the level of learners, digitally mediated
Global English-oriented practices contribute to
increased confidence, reduced communication
anxiety, and a stronger willingness to partici-
pate in interaction. Empirical evidence confirms
that when learners are encouraged to engage
with diverse English varieties and meaning-fo-
cused communicative tasks, they display greater

Humanities Studios: Pedagogy, Psychology, Philosophy. 2026. Vol. 14, No. 3



creativity and communicative agency, as noted
by A. Budiman & X. Liu (2025). These outcomes
are closely linked to processes of learner iden-
tity construction, as students increasingly view
themselves as legitimate users of English within
global communicative networks rather than as
deficient approximations of native speakers, as
observed by H-Y. Lin (2013). Teacher education
continues to function as a critical mediating fac-
tor in translating Global Englishes theory into
effective classroom practice. Research on ELF-
aware and Global Englishes-oriented teacher
development has emphasised the importance
of educators engaging in critical reflection on
language ideologies, instructional priorities, and
classroom norms, as noted by Y. Bayyurt & N. Si-
fakis (2015) and M. Dewey & L. Patsko (2017).
Such preparation enables teachers to design
learning activities that foreground communica-
tive adaptability, intercultural awareness, and
ethical engagement. In addition, the construc-
tion of professional identity plays a significant
role, as teachers negotiate their positions with-
in evolving linguistic and institutional contexts
shaped by globalisation and digitalisation, as
highlighted by H. Widodo et al. (2020).

From a curricular and policy perspective, the
successful implementation of Global Englishes
pedagogy requires alignment among institution-
al policies, curriculum design, and assessment
practices. Previous research has noted that in
the absence of supportive language policies and
coherent curricular frameworks, innovative ped-
agogical approaches risk remaining fragmented
or marginalised within educational systems, as
highlighted by Y. Boonsuk & A. Karakas (2025).
Curriculum innovation in this area involves the
integration of diverse English representations,
authentic communicative tasks, and flexible as-
sessment criteria that prioritise pragmatic ef-
fectiveness and intelligibility, as confirmed by
B. Bilikova & K. Seresova (2021) and emphasised
by J. Jenkins & S. Panero (2025). Assessment
practices must likewise be re-evaluated to en-
sure validity and fairness in linguistically diverse
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classrooms, particularly in contexts where lingua
franca communication predominates, as under-
scored by L. Harding & T. McNamara (2018).

Ethical considerations constitute an essen-
tial component of this systemic approach. Issues
related to equity, ideological positioning, and
responsibility in both teaching and assessment
demand continuous critical attention, especial-
ly within digitally mediated learning environ-
ments, as emphasised by H. Jeong et al. (2025).
Inclusive curricular design and ethically ground-
ed assessment practices also contribute to the
broader educational objective of fostering glob-
al citizenship by encouraging learners to engage
responsibly with linguistic and cultural diversity,
as noted by A. Nuri (2025). Furthermore, cultur-
ally balanced representations in digital materi-
als and textbooks are necessary to avoid rein-
forcing narrow or exclusionary perspectives on
English use, as highlighted by A. Cogo (2023).
Overall, adopting a holistic and systemic per-
spective enables Global English education to re-
spond effectively to the linguistic, cultural, and
social demands of contemporary global commu-
nication. By integrating digital innovation with
principled pedagogy, inclusive curricula, and
ethical awareness, educational institutions can
establish sustainable learning environments
that empower learners to navigate complex in-
ternational contexts with confidence, adaptabil-
ity, and communicative competence.

Conclusions
The results of this study reveal that Global Eng-
lish serves as a dynamic and adaptable means
of communication, moving beyond convention-
al native-speaker standards and rigid gram-
mar rules. Its integration into contemporary
language teaching highlights the importance
of developing flexible communicative skills,
combining linguistic accuracy with practical un-
derstanding and intercultural awareness. This
approach goes beyond traditional grammar-fo-
cused instruction by emphasising curricula that
expose learners to multiple varieties of English,
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foster authentic interaction, and prepare stu-
dents to navigate real-world communicative
situations effectively. Educational technolo-
gies play a key role in supporting the teaching
of Global English. Digital platforms, Al-assist-
ed tools, and immersive AR/VR environments
provide personalised, interactive learning
experiences that allow learners to practice
communication in realistic and culturally di-
verse contexts. These solutions offer real-time
feedback, promote exploration, and support
self-directed learning, enhancing autonomy,
motivation, and confidence. It is essential that
technology complements human interaction
rather than replacing it, ensuring that students
benefit from teacher guidance, peer collabora-
tion, and constructive feedback-critical factors
in developing communicative competence.

Classrooms equipped with loT and immer-
sive tools further enhance student engagement
and outcomes. Interconnected learning envi-
ronments support collaboration, differentiated
instruction, and real-time monitoring, while
AR and VR simulations create safe settings for
practicing intercultural communication. These
tools encourage linguistic experimentation, cre-
ativity, and practical skill development, giving
learners opportunities to refine abilities while
fostering both language proficiency and cul-
tural awareness. Effective teacher training and
well-designed curricula are central to the suc-
cessful adoption of Global English pedagogy.
Professional development programmes that in-
tegrate pedagogical, technological, and ethical
components equip educators to guide students
through authentic communicative scenarios
and manage diverse proficiency levels. Inclu-
sive, context-sensitive curricula align with the
realities of English as a global language, pro-
viding flexible assessment methods, exposure
to different English forms, and opportunities for
meaningful communication. Together, these ele-
ments cultivate learner autonomy, intercultural
awareness, and responsible engagement with
language and technology.

A comprehensive approach is necessary to
coordinate pedagogy, curriculum, and techno-
logical tools. Institutional support, collabora-
tive planning, and ongoing assessment ensure
that students receive equitable and high-quality
learning experiences. Classrooms integrating
adaptable digital solutions, loT-enabled collabo-
ration, and immersive simulations help learners
develop flexible communication skills, intercul-
tural sensitivity, and confidence in global con-
texts. Balancing technological innovation with
human guidance ensures that students acquire
both linguistic mastery and socio-cultural compe-
tencies essential for effective global communica-
tion. In conclusion, incorporating Global English
into contemporary classrooms offers significant
benefits for learners’ linguistic, practical, and in-
tercultural development. Through a combination
of adaptable teaching strategies, inclusive curric-
ula, and carefully applied digital tools, educators
can foster autonomy, communicative flexibility,
and cultural consciousness. This integrated ap-
proach prepares students to participate confi-
dently, ethically,and competently in international
contexts, developing the versatile communication
skills required in an interconnected world. Future
research should explore the long-term impact
of immersive technologies, such as AR and VR,
on learners’ intercultural competence and com-
municative flexibility. Additionally, further stud-
ies could evaluate the effectiveness of different
digital platforms for multilingual communica-
tion and investigate how teacher training can be
optimised to incorporate new technologies and
promote cross-cultural understanding in diverse
learning environments.
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KoHuenuia rno6anbHOi aHrNiNCbKOI MOBM Yy Cy4acHii MOBHiIll OCBiITi:
neparoriyHi acnekTu

TeTaHa BosHiok

Crapumi Buknagay

HauioHanbHWi yHiBEpcuTeT BiopecypciB i NpUpOAOKOPUCTYBaHHS YKpaiHu
03041, Byn. lepois O60poH#, 15, M. Kuis, YkpaiHa
https://orcid.org/0000-0001-7776-6854

AHoTauif. KoHuenuis rmobanbHoi aHMiMCbKOT CTana Kalo4Y0BOK PUCOH Cy4aCHOrO BUKOPUCTaHHS MOBM
Ta OCBIiTHIX NpakTWK. OCKiNbKM aHMNiMCbKa BCE YaCTille BUKOHYE POb MiXKHApPOAHOT MOBM CMifIKyBaHHS,
TpaAMUIMHI NiAX0AM, WO OPIEHTYHOTbCS Ha HOPMM HOCIiB MOBM, MoTpebyoTb nepeocMucieHHs. Lle
DOCNIMKEHHS PO3INSAHYIO BNIMB I06anbHOI aHMNIMCHKOT Ha Cy4acHY MOBHY OCBITY, TpUAINso4M ocobnmney
yBary neaaroriYHMM CTpaTeriam, ki BpaxoBYylOTb Pi3HOMAHITTS aHMiNCbKOI Yy cBiTi. [ligKkpecneHo Biaxia,
Bif, CTQHAAPTM30BAHUX METOAIB HAaBYaHHA A0 OiNblWw FHYYKMX, KOHTEKCTHO-YYTAMBUX MiAXOAIB, O
CNPUINMAtOTb aHMINCbKY 9K AMHAMIYHWUIA T MiXKHAPOLHMM 3aCi6 KOMYHiKaLii. MeTo Lboro AoCnioKeHHs
6yNI0 BUBYEHHS NEAAroriYHMX aCNeKTiB BUKNAAAHHS aHIMiNCbKOT 9K rMobanbHOi MOBM B Cy4acHil OCBITI,
3 aKLUEHTOM Ha CTpaTerisix, WO BPaxOBYTb Pi3HOMAHITHICTb i MiXXHAapOAHOrO BWMKOPWUCTaHHS. byno
BMKOPUCTAHO METOAM aHani3y, CMHTE3Y, MOPIBHSHHA Ta y3arabHEHHS, a TAKOX NPOBEAEHO OIS Cy4acHOT
NniTepaTypu Ta OCBITHIX NPAKTUK, W06 BUSBUTU, K rNoBanbHa aHrilicbKa BNIMBAE HA METOAM BUKALAHHS,
Lini HaBYaHHA Ta cTpaTerii ouiHOBaHHA. Po60Ta BM3HAUMNa K MOXIMBOCTI, TaK i BUKAMKM iHTErpaLii
rnobanbHOi MepcneKkTMBM y Knaci: 3 04HOro 60Ky, Le Cnpusano iHKAK3UMBHOCTI, PO3BUTKY MiXKKYNBTYPHOT
KOMMETEHTHOCTi Ta KOMYHIKaTUBHOI THYYKOCTi Y4HIB; 3 iHLIOrO — BUMarano crewianiaoBaHoi NiaroToBKu
BMKJ1a[ia4iB, CTBOPEHHS KY/IbTYPHO PefeBaHTHUX HAaBYaIbHUX MaTepianis Ta OLiHIOBAHHS, OPIEHTOBAHOIO
Ha edeKTUBHY KOMYHIKaLil0 Ta KYyNbTYpPHOIO PO3YMiHHS, @ HEe CyBOPOro AOTPUMAHHS HOPM HOCiiB MOBM.
OcobnvBa yBara NpuAainanacs eTMYHMM Ta KyNbTYpPHUM acnekTaM, 30KpeMa BaX/MBOCTi NoBaru Ao
MOBHOrO Pi3HOMaHITTS Ta NIATPUMKM iAEHTUYHOCTI YYHIB Y rM06anizoBaHOMY OCBiTHbOMY CEPELOBMLLI.
3aranoM, pesynbTati JOCNIOAXKEHHS CBiAYaTb, WO BNPOBAAKEHHS KOHUeENUii rnobanbHoi aHriicbKoi
MOXe 3HAYHO MOKPALMTM MOBHI HABMYKM Ta MiXKKYNbTYpHE PO3YMiHHS Y4YHiB. [1pakTUYHE 3HA4YeHHS
poboTM nongra€ y ii 3aCTOCOBHOCTI ANS BMKNAAAYiB, pO3pOOHMKIB HaBYasbHMX NPOrpam Ta OCBITHIX
YCTaHOB, AKi NparHyTb peanizyBaTu Binbll iHKO3MBHI Ta ePEKTUBHI CTpaTerii BUKNAAAHHS aHMNiACbKOI
MOBW B Mi)KHapOAHOMY KOHTEKCTI

KnioyoBi cnoBa: KoMneTeHLis; BUKNAAAHHS; CTpaTerii; pisHOBUAM; KOMYHiKaLlif; pi3HOMaHITTS
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