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Abstract. The study aimed to address the impact of art therapeutic methods on the development
of empathy among psychologists. The methodology was based on the analysis of research on group
and individual classes, where students could express themselves through creativity and analyse
personal emotional states. The main results of the study demonstrated that after art therapy, students
significantly improved their skills in perceiving emotions, reflecting and active listening. The study
revealed an increase in emotional sensitivity and non-verbal signal comprehension, which is a
substantial component of psychological practice. In addition, the group sessions contributed to the
development of social empathy, as students actively empathised with each other through discussions
of their artworks and emotional experiences. The results also indicated a positive impact of art
therapy on students' ability to cope with emotional stress and difficult situations, which is important
for their professional activities. The results of the study demonstrated that art therapy contributes
to the development of empathy in psychologists, as it stimulates the improvement of emotional
sensitivity and the ability to determine the emotional states of other people. The use of creative
techniques such as drawing, modelling, and dance-movement therapy helped students to reflect on
emotions more deeply and improve their active listening and empathy skills. After completing the
art therapy sessions, the students demonstrated improvements in emotional self-reflection, social
empathy and readiness for professional interaction with clients. The practical significance of the
study is determined by the fact that its results can be used by teachers of psychological disciplines,
practising psychologists and art therapists to improve the methods of developing empathy in
students and professionals working in the field of interpersonal counselling
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Introduction

In the modern world, where interpersonal inter-
action and emotional intelligence are becoming
increasingly important, the development of em-
pathy is becoming essential for the training of
psychology professionals. Empathy is a critical
skill as it allows for a deeper understanding of
emotions and needs, which is particularly im-
portant for psychologists involved with clients
in conditions of constant stress and change. The
modern challenges, such as social isolation, psy-
chological disorders and growing anxiety levels,
require new approaches to training professionals
who can effectively support people. The use of
art therapeutic methods creates opportunities for
a deeper study of emotional processes and the
development of interpersonal skills in students.

Art therapy is one of the most promising
methods for the development of empathy, as it
combines creative processes with psychothera-
peutic methods. Studies show that engaging in
artistic practices, such as drawing, music, sculp-
ture, and dance, stimulates the development of
emotional reflection and empathy. For instance,
R. Sperandeo et al. (2021) demonstrated that em-
pathy can be developed in both online and offline
therapeutic settings, but creative methods have a
unique impact on deepening the emotional con-
nection between therapy participants. I.Z. Numa-
neea et al. (2020) also emphasise the role of the
creative process, in particular, the use of English
to develop empathy in students through interper-
sonal communication experiences. These studies
show that engaging students in creative tasks not
only promotes the development of social skills
but also a deeper understanding of the emotional
states of others.

Self-reflection and active listening tech-
niques contribute to the development of empa-
thy, as confirmed by J.L. Rohrer et al. (2021). They
argued that empathy can be developed through
the development of so-called soft skills, such
as compassion and active listening. Their study
demonstrated that these skills are important
for enhancing the professional competence of

psychologists and can be improved through cre-
ative approaches to learning. Self-reflection im-
proves awareness of personal emotions and al-
lows students to analyse their interactions with
others more deeply,which helpsincrease their lev-
el of empathy. Active listening, which involves full
immersion in the perception of the client’s mes-
sages without interruptions, helps to create an at-
mosphere of trust during the therapeutic process,
which is key to successful psychological practice.

Another area of research in this area is the
study of the role of self-expression through art in
the context of empathy development. K.K. Sacco
& K.E.Amende (2021) demonstrated that self-re-
flection through creative practices such as draw-
ing and writing helps psychology students gain a
deeper understanding of personal emotional re-
actions and better navigate the emotional states
of others. These creative methods allow students
to create visual images or write texts that serve
as tools for exploring inner experiences. This is
also confirmed by A.K. Kuhnley et al. (2023), who
determined that participation in online art ther-
apy workshops promotes empathy in students,
improving their ability to self-reflect and actively
listen. Notably, creative practices not only expand
knowledge of personal emotions but also devel-
op skills in understanding the emotions of others.

One of the key aspects that was insufficiently
covered in previous studies is the comparison of
different art therapeutic methods and their im-
pact on the emotional and cognitive components
of empathy.H.Ngo et al. (2022) demonstrated that
different art therapy techniques have different
effects on the development of empathy in psy-
chology students, and further research is needed
to determine which techniques are most effective
for different groups of students. This study also
emphasises that students participating in paired
assignments demonstrated better results in the
development of empathy than those who worked
individually. Despite the positive results of pre-
vious studies, the effectiveness of art therapy
for different groups of students, including those

Humanities Studios: Pedagogy, Psychology, Philosophy. 2024. Vol. 12, No. 3



with low levels of emotional sensitivity, remains
insufficiently studied. S.L. McIntyre & L.W. Sam-
stag (2022) demonstrated that emotional sensi-
tivity is a significant factor in the development
of empathy, but students with low emotional per-
ception may experience difficulties in the initial
stages of art therapy.Accordingly, further research
should address the development of methods ena-
bling students to overcome barriers to emotional
sensitivity and empathy.

Another relevant issue is cultural empathy
and its role in psychological training. N.M. Levitt et
al. (2022) demonstrated that clinical and cultural
empathy is critical for the effective professional
activity of psychologists, but these aspects are
not always sufficiently considered in educational
programmes. This highlights the need to develop
art therapy programmes that incorporate cultural
context and promote cultural sensitivity in psy-
chology students. Despite the positive impact of
empathic techniques in psychotherapeutic prac-
tice, certain studies question their effectiveness
without a deeper context. R. Elliott et al. (2023)
noted that empathic reflections alone are not
sufficiently effective if they are not supported by
other techniques and tools for deeper analysis.
This emphasises the need to integrate different
approaches in the training of psychologists so
that they can effectively use empathy in practice.
Thus, the introduction of art therapy techniques
can be substantial in the development of empa-
thy as a complex process.

Thus, the main purpose of this study was to
investigate the impact of art therapy on the de-
velopment of empathy in psychology students on
the development of the emotional and cognitive
components. The study addressed two main ob-
jectives. The first objective was to evaluate the
effectiveness of various art therapy techniques
(drawing, collage, music and dance-movement
therapy) in the development of empathy in psy-
chology students. This task included an analysis
of the impact of each technique on the develop-
ment of emotional and cognitive empathy. The
second task was to investigate the role of cultural
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empathy in the educational process of psycholo-
gists, highlighting its importance for successful
professional training and interaction with clients
from different cultural backgrounds.

Materials and Methods

The methodology of this study was based on the
analysis of scientific sources and concepts that
study the development of empathy in students
using art therapy practices. The study was con-
ducted by systematising and summarising the
available theoretical data on art therapy as a
method for developing empathy, as well as eval-
uating appropriate approaches to teaching psy-
chologists. Analysis was one of the main meth-
ods used in the research process. It was used to
conduct a detailed study of scientific sources,
including research on the impact of empathy on
the professional activities of psychologists and
the role of art therapy in the development of
emotional sensitivity. The main art therapy tech-
niques were analysed: emotion drawing, collage,
clay modelling, dance and movement therapy. The
analysis revealed the links between art therapy
and psychotherapeutic practices.

Synthesis was used to combine the results
of the analysis into a single system. It was used
to integrate various aspects of theoretical re-
search related to empathy, art therapy and psy-
chologists’ professional training into a coherent
concept. Thus, the synthesis was used to combine
the available data from different sources and
form a general idea of the relationship between
the development of empathy and the use of cre-
ative methods in the training of professionals.
The generalisation method was primarily used
to form the conclusions of the study. Based on
the synthesis of the results of previous studies,
conclusions on how art therapy promotes the de-
velopment of empathy and its importance in the
educational process were drawn. The generalisa-
tion was used to identify the general patterns of
the impact of art therapy on the emotional de-
velopment of students and the formation of their
interpersonal skills. Subsequently, the scientific
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material was structured using the systematisa-
tion method, which was used to logically present
information about various art therapy techniques
and their impact on student’s emotional states.
Systematisation was also used to organise the
knowledge about the techniques used in art
therapy into a clear classification, which empha-
sised their impact on different aspects of empa-
thy development.

For the literature analysis, a careful selection
of scientific sources was carried out according to
the following criteria: peer-reviewed source, the
relevance of the study to the topic of empathy
development and art therapy, and year of publi-
cation (preference was given to studies published
in the last 4 years).Articles describing modern ap-
proaches to the development of emotional sen-
sitivity in the professional activities of psycholo-
gists, as well as studies on the implementation of
art therapy in the educational process, were prior-
itised. The literature search was carried out in the
Scopus, Web of Science and Google Scholar data-
bases. The keywords used in the search included
the following terms in English: ‘empathy devel-
opment”, “art therapy’, ‘emotional intelligence in
psychology”, “psychological education”, “student
emotional sensitivity”, “therapeutic techniques for
empathy” and others. The use of various databas-
es provided a wide coverage of scientific sources,
which was used to analyse both theoretical and
practical aspects of the impact of art therapy on
the development of empathy. The comprehensive
application of the methods of analysis, synthesis,
generalisation and systematisation, highlighted
the essence of the problem and identified the
main ways of integrating art therapy techniques
into the training of psychologists.

Results
Empathy is a key component of psychology, as it
provides a deeper understanding of the emotion-
al states and needs of clients. The term ‘empathy”
comes from the Greek word ‘empatheia”, mean-
ing “to feel’, i.e. the ability to feel other people’s
emotions as if they were your own (Goldstein &

Michaels, 2021). Empathy is a complex process
that includes both emotional and cognitive com-
ponents. The emotional component is the percep-
tion and empathy of another person’s emotions
and is based on a natural response to emotional
cues. According to this concept, empathy is an in-
nate ability to empathise that develops through
constant emotional contact with other people.
This theory emphasised that emotional empathy
is not so much dependent on intellectual effort,
but rather on emotional sensitivity and the ability
to intuit emotional states (Abramson et al., 2020).
The cognitive component involves the compre-
hension of the inner world of another, and the
ability to recognise their experiences and points
of view. According to this theory, empathy is de-
veloped through a person’s intellectual ability to
analyse and interpret the emotions of others. It
allows not only to feel the emotions of others but
also to rationally understand them, which is im-
portant for the correct response in interpersonal
relationships.

In the psychological profession, empathy is
not limited to feeling emotions but also involves
active listening, non-verbal communication, and
the ability to create a safe and supportive envi-
ronment for the client. During a consultation, a
psychologist can use empathic techniques to help
a client feel heard and understood. For instance,
one of these techniques, emotion mapping, is
when a psychologist verbally or non-verbally
confirms the client’s emotional state by naming
the emotions they observe (Hoemann et al., 2021).
This helps the client acknowledge that their feel-
ings are understood and accepted. Paraphrasing
is a technique in which the psychologist repeats
the client’s main thoughts or feelings using the
client’s words to demonstrate understanding and
clarify information. Another important technique
is active listening, which involves paying full at-
tention to the client without interruptions, with
appropriate non-verbal responses such as nod-
ding or eye contact to maintain a sense of rap-
port. It also uses empathic questions that allow
the client to explore their feelings more deeply,
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such as: “How does this feel for you?” or “How
are you feeling right now as you talk about this?”
(Chui et al., 2022). These techniques help to cre-
ate an atmosphere of trust and support, which
increases the effectiveness of the therapeutic
process, as the client feels emotionally safe and
ready to work more deeply on their problems.

Art therapy is an effective method for de-
veloping empathy, as it combines creative tech-
niques with psychological practices aimed at
deepening emotional perception (Table 1). One
of the main methods of art therapy is drawing,
and visualising emotions and feelings. During
such sessions, thoughts that are difficult to de-
scribe using words are expressed, which improves
self-reflection and develops empathy for oneself
and others. This method is actively used both in-
dividually and in groups, helping participants to
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better understand each other’s emotions. Anoth-
er popular method is sculpture, which involves
physical interaction with materials, contributing
to increased sensitivity to personal emotions and
those of others. In the process of creating a sculp-
ture, participants concentrate on shapes and tex-
tures, which allows them to focus more on feel-
ings. This helps increase the level of emotional
sensitivity and helps better understand not only
personal feelings but also the feelings of others.
Dance-movement therapy is also an effective
method for developing empathy, as it involves
bodily expression. Participants convey their emo-
tions through movement, which allows them to
better understand the emotional states of other
group members. In general, art therapy is a unique
method for understanding emotions through cre-
ativity and self-expression (Brown, 2023).

Table 1. Basic art therapy techniques

Technique Description Impact on the development of empathy
. Creation of visual images that reflect It improves self-reﬂechon an'd promotes'a
Drawing . ) deeper understanding of one's own emotions
emotions and internal states.
and those of others.
Collage Clipping images from magazines or Develops cognitive empathy and helps
9 newspapers to create a composition. analyse social and emotional relationships.
Clay Creation of three-dimensional objects that Increases ta}cnle sensitivity and promotes
. ) : the expression of complex emotions through
modelling symbolise emotions or states. : .
physical action.
Dance and . . Increases the perception of non-verbal
Expressing emotions through movement and . . .
movement - - signals and improves the perception of
bodily expression. X .
therapy others’ emotions through movement.
. . . Stimulates emotional sensitivity and
Music Use of music to recreate emotions and create
. ; promotes empathy through rhythm and
therapy emotional connections.
melody.
Use of different materials to create three- Ass!sts students in gnderstandlng personal
Sculpture feelings and the feelings of others through

dimensional shapes.

working with materials.

Use of sand to create scenes that reflect

Sand therapy feelings.

Improves introspection and expression of
emotions through symbolic images.

Source: J. Schaverien (1999)

The development of empathy in future psy-
chologists is an important component of their
professional training. One of the most effective
methods for developing this skill is the use of
art therapy. Art therapy combines creative prac-
tices with psychotherapeutic methods, allowing

students to explore personal emotions and ex-
periences more deeply, as well as to better un-
derstand the emotional world of other people.
Through participation in creative processes such
as drawing, sculpture or collage, students can ex-
plore different forms of self-expression and, at
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the same time, develop emotional sensitivity and
perception of the emotional states of others. Em-
pathy is developed through engaging in creative
practices that activate introspection and increase
the ability to reflect. For instance, when students
create images that reflect their emotional state or
life stories, they can gain new insights into their
experiences. Importantly, during the group art
therapy sessions, students learned to empathise
with each other by discussing their artwork and
the feelings they had during the creative process.
This contributed to the development of both the
emotional component of empathy and the cogni-
tive component, which includes the ability to un-
derstand other points of view (Levitt et al., 2022).

Art therapy is based on the use of creative
processes to identify and express emotions,
which in turn increases the level of emotional
sensitivity and empathy. To assess the impact of
art therapy on empathy, comparative studies are
conducted before and after therapy sessions. This
approach can be used to evaluate changes in the
cognitive and emotional components of empa-
thy that result from the integration of creative
practices into the educational process. Before art
therapy, the level of empathy in students is of-
ten assessed using specialised questionnaires or
scales, such as the Davis Interpersonal Reactivity
Scale or the Barrett-Lennon Empathy Inventory.
These instruments measure both the cognitive
and emotional aspects of empathy, including the
perception of emotions and empathy. The study
D.Meacham (2024) shows students’initial level of
empathy before art therapy may be relatively low,
as most young people do not yet have enough
experience to deeply understand the emotions
of others or to express their feelings appropri-
ately. In art therapy, students engage in various
creative exercises, such as drawing, sculpting or
collage, that help explore personal emotions and
reflect them in creative works. For example, the
use of art therapy techniques that involve the re-
production of emotions through symbols or met-
aphors allows students to better understand the
emotional states of others. In addition, group art

therapy sessions promote the development of
social empathy through discussions of works and
feelings that arise in the process of creation. Re-
search shows that engaging in such practices in-
creases students’ ability to empathise with each
other and better understand emotional experi-
ences, leading to increased levels of empathy.

The final indicators of empathy after art ther-
apy demonstrate a significant improvement com-
pared to the initial results. Students can under-
stand emotions of others’ more easily, are more
sensitive to non-verbal cues, and demonstrate
more compassion. One of the significant factors
in this development is introspection, which is ac-
tivated through creative processes. Students in-
volved in art therapy often note that they better
understand not only their emotions but also the
emotions of others, which is confirmed by ques-
tionnaires and psychological tests conducted af-
ter the therapy. In addition, art therapy helps to
develop the ability to actively listen, which is an
important component of empathy. Students who
have learned to express their emotions through
art become more attentive to the feelings of oth-
ers and can apply these skills in their professional
activities (Shafir et al., 2020).

Changes in behavioural reactions of students
after art therapy are noticeable and are associat-
ed with improved empathy. Art therapy promotes
not only the development of emotional sensitiv-
ity but also has a positive impact on students’
behavioural reactions in interpersonal communi-
cation. Before starting art therapy sessions, many
students demonstrate a low readiness to openly
discuss their emotions or interact with others on
the level of empathy. This is often expressed in
avoidance of discussions on emotional topics or
insufficient attention to non-verbal signals that
other people may transmit. After art therapy, stu-
dents begin to demonstrate much more adaptive
behavioural responses. For instance, students be-
come more attentive to non-verbal signals dur-
ing communication, such as facial expressions,
tone of voice, and gestures. This is essential for
psychologists, who are expected to recognise the
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hidden emotional states of their clients. In addi-
tion, participants in art therapy usually become
more open to expressing emotions in conversa-
tions, which helps improve their active listening
skills. Students can also cope better with emo-
tional stress, which affects their ability to have
deeper emotional empathy and understanding of
others. Art therapy promotes group dynamics and
collective empathy, which also changes students’
behavioural patterns in team environments. They
become more willing to participate in joint dis-
cussions, support each other, and better manage
conflict situations by using empathy skills to re-
solve disputes (Mastandrea et al., 2019).

Practical implementation of art therapy in
the educational process of future psychologists
not only contributed to the development of em-
pathy but also provided significant changes in
their approach to interaction with clients and per-
ception of personal emotions. Specific art thera-
py techniques used during the training covered
a wide range of methods, each with its specifics
and practical results. One of the most common
techniques used in art therapy is emotion draw-
ing. During such sessions, students created imag-
es that reflected their emotional state or certain
life events that had a strong emotional impact on
them (Schneider & Rohmann, 2021). Drawing al-
lowed students to express complex emotions that
were not always possible to communicate verbal-
ly. It is possible to conclude that this technique
contributes to a better understanding of the inner
emotional world and the development of emo-
tional reflection.

Another important technique is collage,
which aims to integrate different elements into
a single picture. Participants are asked to clip im-
ages from magazines or newspapers that reflect
their emotions or relationships with other people
and create a collage. This technique helps devel-
op the cognitive component of empathy, as stu-
dents are forced to reflect on different emotional
and social aspects of their lives and how they per-
ceive others. Collage is also useful for exploring
the topic of social relationships, which is critical

Dudar

for psychologists as it contributes to understand-
ing the emotional needs of clients.

Clay modelling is another effective technique
used in art therapy. It promotes the development
of tactile sensations and helps to create a phys-
ical object that can be a metaphor for the par-
ticipant’s emotional state. Sculpting can be used
to express complex emotions through physical
actions, which can help students find new ways
to express themselves emotionally and under-
stand the feelings of others. Many students report
that after modelling classes, they begin to better
understand themselves and their emotional re-
actions, which contributes to the development of
empathy and the ability to empathise.

Group art therapy sessions also include group
creativity, where students work together to create
a single piece of artwork. This helps develop com-
munication and collaboration skills and increases
social empathy. Collaboration on an art project
promotes awareness of different points of view
and emotional states, which is necessary for psy-
chologists. For instance, by drawing or sculpting
together, students can discuss emotions, contrib-
uting to a better understanding of the emotions
of other group members (Shafir et al., 2020). This
technique is beneficial for developing interper-
sonal skills and the ability to manage emotional
situations in professional activities. Art therapy
with meditation elements is often used in the
educational process, where participants combine
drawing with relaxation and concentration tech-
niques. This technique helps develop awareness
of personal emotions and those of other people.
For instance, after a short meditation, students
are asked to draw what they felt during the pro-
cess. This not only helps to develop emotional
reflection but also increases the ability to empa-
thise, as participants become more attentive to
the emotional signals they receive from others.

The analysis of factors influencing the devel-
opment of empathy through art therapy should
address both external and internal aspects that
contribute to or limit the effectiveness of this
process (Table 2). Empathy is formed under the
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influence of several factors that can be divided
into several key groups: individual characteristics
of students, group dynamics, types of art thera-
py techniques used, and the influence of external
conditions. Internal factors include the individual
psychological characteristics of students, such
as their emotional sensitivity, openness to new
methods of self-expression, and ability to intro-
spect. For instance, students with more developed
emotional reflection and sensitivity to the emo-
tional states of others may be more effective in
art therapy. It is easier for them to interpret per-
sonal emotions through art, which contributes to
the development of empathy. Other students may
experience difficulties in expressing personal

emotions, which affects the pace of development
of this skill. However, even students with low in-
itial levels of empathy show significant progress
after art therapy sessions (De Witte et al., 2021).
Another important internal factor is the motiva-
tion to participate in art therapy. Students who
are actively involved in the process and open to
exploring their emotions usually achieve better
results. If participants are intrinsically motivat-
ed to improve themselves and strive to develop
communication skills, their progress will be more
significant. On the contrary, students who partic-
ipate in the sessions without an intrinsic desire
may show less pronounced changes in their em-
pathy levels.

Table 2. Factors influencing the development of empathy through art therapy

Factors Type Description
. e Students with higher emotional sensitivity can better perceive the
Emotional sensitivity Internal ;
emotional aspects of art therapy.
—— - Students with high intrinsic motivation are more actively involved in
Motivation to participate Internal
the art therapy process.
. Self-reflection helps students to become more aware of emotions
Introspection Internal
and states.
. - Students who can express emotions are more likely to adapt to art
Expression capabilities Internal .
therapy techniques.
. The atmosphere in the group affects the level of cooperation and
Group dynamics External . ;
mutual understanding during art therapy.
. A competent therapist creates a safe environment and facilitates
Support from a therapist ~ External .
deep emotional engagement.
Type of techniques used External lefergnt art therap!gs affect different aspects of empathy
(emotional or cognitive).
Frequency and duration External Regularity of the sessions contributes to the gradual development of

of sessions

empathy and emotional sensitivity.

Source: L. Jackson (2020)

External factors include the influence of the
social environment in which art therapy sessions
take place. Group dynamics are important in
building empathy. If the group is close-knit, with
an atmosphere of trust and support, students feel
safer in expressing their emotions, which helps
to develop empathy. For instance, during group
sessions where students work together on com-
mon art projects, they learn to empathise and

better understand each other’s emotional states.

Interaction with other students promotes social
empathy, as discussions of artworks often reveal

a variety of points of view and emotions. In addi-
tion, an important external factor is the profes-
sional competence of the therapist. An effective
art therapist can create favourable conditions for
self-expression and guide students in the pro-
cess of emotional self-discovery. For instance, the
therapist can help participants analyse personal
artworks in more depth by asking questions that
promote introspection and reflection. The profes-
sional support of the therapist is key to ensuring
that students are deeply emotionally engaged in
the process and ready to engage in self-reflection.
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The choice of the type of art therapy tech-
nique also affects the effectiveness of empathy
development. For instance, techniques that in-
volve the reproduction of complex emotions
through symbolic representation or metaphors
contribute to a deeper understanding of emotion-
al states. Emotion drawing, clay modelling, and
collage are practices that help students create
visual images that reflect their experiences, and
these images serve as a basis for group discus-
sion and analysis. External conditions, such as the
length of the sessions and the frequency of the
sessions, also affect the outcomes of art therapy.
Long-term programmes that span several months
allow students to dive deeper into the process of
self-discovery and emotional development, which,
in turn, contributes to more significant changes in
empathy (Johnson et al.,2021). Successful art ther-
apy programmes provide regular sessions, allow-
ing students to gradually improve empathy skills
and maintain progress throughout their studies.

Integration of art therapy into the educa-
tional process of future psychologists can sig-
nificantly improve the quality of their training,
as it promotes the development of empathy,
emotional reflection and interpersonal skills. For
the effective implementation of these methods
in education, it is necessary to create structured
programmes that consider both theoretical and
practical aspects of art therapy. The first step is to
introduce regular art therapy classes into the cur-
riculum of educational institutions, which will al-
low students to gradually improve their skills. Pro-
grammes can be structured as separate courses
or integrated modules within general disciplines.
For instance, art therapy sessions can be held
once a week or incorporated into practical psy-
chology classes. It is necessary to ensure constant
feedback between students and teachers, which
will allow timely adjustment of methods and ap-
proaches, considering the individual characteris-
tics of each participant. This can be done by using
reflective journals or group discussions, where
students analyse personal emotional reactions
and their impact on professional development.
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Different art therapeutic techniques that
meet specific curriculum objectives should also
be used. To develop emotional reflection, for
example, it is advisable to use drawing, where
students express emotions through abstract or
specific images. Group projects, such as creating
sculptures or paintings together, help develop
social skills and increase the ability to empathise
and work in teams. In addition to the techniques,
the environment in which art therapy sessions
are held is of great importance. To achieve max-
imum results, it is important to create an atmos-
phere of trust and openness that allows students
to feel comfortable expressing their emotions.
Teachers and therapists should help students
open and support them in the process of emo-
tional self-discovery. For this purpose, it is ben-
eficial to conduct training for teachers to learn
art therapy methods and how to adapt them for
different groups of students.

Importantly, art therapy should become an
integral part of the curriculum and have a long-
term perspective. Long-term programmes that
span several semesters or years of study provide a
deeper learning experience and support students’
personal development. Such programmes allow
not only to integrate art therapy into the educa-
tional process but also to create a platform for
the continuous growth of the emotional compe-
tence of psychology students, which will prepare
them for effective professional activity. To inte-
grate empathy into the educational process, sev-
eral effective programs and training use different
approaches, combining theory and practice. The
“Empathy for Self and Others” programme on the
Coursera platform is one example of a successful
course that focuses on developing self-compas-
sion and empathy through practical exercises and
reflection. Students engage in activities that help
explore personal emotional responses and devel-
op skills in active listening and understanding
of others. The course, developed in collaboration
with the University of Arizona, is part of a broader
initiative to increase empathy in the profession of
psychologists and healthcare professionals.
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Another example is a programme from the
EmpathyWorks Learning Centre, which offers the
Empathy Roadmap to the WE Space course. This
is a more practically oriented course that com-
bines theoretical lectures with interactive exer-
cises aimed at improving empathy skills through
games and experiments. The course participants
can learn how to recognise personal emotional
reactions and those of others, improving skills
through real-life interpersonal interactions. In
addition to theory, the programme includes el-
ements of group discussions, allowing partic-
ipants to gain direct experience of empathy in
a dynamic environment. For allied health pro-
fessionals, it is especially necessary to develop
empathic skills, as they directly affect the quality
of interaction with patients (Yang et al., 2020).
The Empathetics programme, developed by
Dr Helen Rees, offers a wide range of training for
healthcare professionals in various specialties,
including doctors, nurses and physiotherapists.
The programme uses videos and real-life clini-
cal examples to help participants develop skills
to communicate effectively with patients and
improve patient outcomes. Studies conducted
as part of the programme have shown that af-
ter completing the training, patients reported an
increase in their level of trust in their doctors,
which had a positive impact on their treatment.

For teachers and psychologists seeking to ef-
fectively integrate art therapy into the educational
process, it is necessary to follow a few key recom-
mendations. First, it is necessary to create an en-
vironment of trust and openness in the classroom
or therapeutic environment. Teachers should en-
courage students to express emotions freely, as it
is a safe environment that fosters empathy and
emotional reflection. In such environments, stu-
dents can feel comfortable with the practice of
art therapy, which often requires deep emotional
immersion. Teachers should use a variety of art
therapy techniques, including drawing, collage,
sculpting, or drama. These techniques allow stu-
dents to express complex emotions that they may
not always express through words. For instance,

emotion drawing allows students to explore feel-
ings through visual language, which stimulates
the development of empathy. Group art therapy
sessions are also useful for building social em-
pathy and understanding the emotions of others.

An important aspect is an individual ap-
proach to each student. Psychologists and teach-
ers should address the emotional and psycholog-
ical characteristics of students, especially if issues
in expressing emotions or interacting with others
are present. In such cases, individual sessions
or the adaptation of art therapy methods to the
needs of a particular person may be useful. This
approach will create a more personalised learn-
ing experience that addresses the unique needs
of each student. Teachers and psychologists
should also constantly improve personal empa-
thy skills. They can attend empathy development
trainings that teach specific techniques for active
listening, empathy and emotional support. Such
training will help teachers better understand the
emotional needs of students and more effectively
integrate art therapy methods into the education-
al process. Feedback from students is a significant
element for teachers. Regular reflective discus-
sions help not only students to analyse person-
al emotional development, but also teachers to
better identify which methods are most effective.
Encouraging open discussions helps students de-
velop active listening and empathy skills in re-
al-life situations.

Discussion
Creative practices such as art therapy are indis-
pensable for the personal development and pro-
fessional training of psychologists. They not only
develop emotional sensitivity but also contribute
to a deeper understanding of the emotional ex-
periences of others, which is key in psychological
practice. Empathy remains a central skill without
which a psychologist will not be able to respond
adequately to the needs of the client. The results
of the study indicate that art therapy helps im-
prove both the emotional and cognitive compo-
nents of empathy, which makes it an effective
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method in psychologists’ training. In addition, the
importance of this technique is supported by a
range of scientific studies. G. Kaimal et al. (2020)
demonstrated that the use of modern technolo-
gies,such as virtual reality,in combination with art
therapy not only stimulates the creative process
but also activates self-reflection. This contributes
to a greater awareness of personal emotions and
deeper analysis, which in turn develops empathy
for others. The analysis of the study showed that
art therapy is an effective method for helping
psychology students express their own emotions
and understand the feelings of others. This con-
firms that emotional reflection and empathy can
be significantly improved through engagement in
the creative process. Most importantly, art thera-
py provides students with the tools to symbolical-
ly and non-verbally express complex emotional
states that are often difficult to put into words.
This approach develops emotional sensitivity and
empathy, which are essential skills for future psy-
chologists. LJ. Morizio et al. (2021) also support
these findings, demonstrating that young people
who are actively involved in art projects show im-
provements in the cognitive aspects of empathy.
Their study highlighted that active involvement
in creative processes such as drawing and sculpt-
ing contributes to the development of social
awareness, as well as the ability to identify the
emotions of others. This correlates with the find-
ings of the present study, where group art therapy
sessions not only stimulated the development of
individual empathy but also improved communi-
cation between students. It is also worth noting
that active participation in the creative process
contributes not only to emotional development
but also to cognitive development, as students
are forced to analyse and understand various
symbolic images and metaphors. This contributes
to the development of both emotional sensitivity
and the cognitive component of empathy, render-
ing art therapy a multidimensional tool for train-
ing psychologists.

In addition to the development of empathy,
art therapy substantially contributes to assisting
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students in coping with emotional difficulties
and stressful situations. Students who face high
demands in their studies and future profession-
al activities often experience emotional stress,
which can hinder personal development and
professional growth. Art therapy provides them
with the opportunity to explore and express their
emotions through creativity, which helps to re-
duce stress and improve emotional well-being. It
also creates a space to develop reflective skills
that are essential for subsequent client engage-
ment. This is confirmed by S. Stanley & G. Mettil-
da (2021), demonstrating that social worker stu-
dents who participated in training programmes
with interactive and creative methods showed
higher levels of emotional intelligence and re-
flection. Their findings suggest that art therapy
not only helps develop empathy but also increas-
es self-reflection and personal emotion manage-
ment, which is important for future psychologists
and social workers. In addition, it is important to
emphasise that creative methods allow students
to better understand the causes of their stress
and find effective ways to overcome it. As not-
ed by S. Stanley & G. Mettilda (2021), practices
such as art therapy help students develop emo-
tional management skills, which reduces the risk
of emotional burnout. Thus, art therapy becomes
not only a method of developing empathy but
also an important component of students’ emo-
tional stability, which has a positive impact on
their overall professional training.

This study confirms that group art therapy
sessions are effective in developing social em-
pathy among students. During such sessions,
students not only self-reflect on emotional expe-
riences but also learn and analyse the emotions
of others through joint discussions of creative
works. This contributes to a deeper understanding
of the emotional states of their classmates and
improves their empathy skills. An important as-
pect of these sessions is the collective interaction,
which helps students to better understand the
social and cultural contexts of their colleagues.
S.V. Ouedraogo (2021) confirmed the importance
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of intercultural experiences for the development
of empathy. Participants in collective art projects
that included people from different cultures
demonstrated an improved ability to understand
social and cultural differences. This is consistent
with the findings of this study, as through collec-
tive discussion and exchange of ideas, students
can learn from the experiences of others, which
strengthens their social and emotional skills. In
addition, the creative process in the group helps
to create a space for the free expression of emo-
tions, which contributes to the creation of a sup-
portive environment necessary for the develop-
ment of social empathy. Thus, group art therapy
sessions are essential for developing not only
individual but also social empathy, rendering this
approach effective in training psychologists and
social work professionals.

The study showed that art therapy has a
positive effect on the behavioural reactions of
students on non-verbal communication and the
ability to recognise emotions through non-ver-
bal signals. This is especially relevant for psy-
chologists, as awareness of non-verbal aspects
of communication is an important component of
professional interaction with clients. These re-
sults are consistent with the findings of K.Jack &
S. Illingworth (2023), who also demonstrated that
artistic practices, in particular poetry, contribute
to the development of emotional sensitivity. Their
research highlights that through creativity, a per-
son understands emotions better, thus improving
reflection and social skills such as empathy. Ad-
ditionally, creative activity activates not only the
emotional but also the cognitive component of
empathy, which allows students to better under-
stand not only themselves but also the state of
other people. After art therapy sessions, students
reported improvements in their ability to read
the emotions of others through non-verbal cues
such as facial expressions, gestures, and tone of
voice (Jack & Illingworth, 2023). This correlates
with the research of other authors who point to
the importance of non-verbal communication in
therapeutic practice.

This study demonstrated that students who
participated in art therapy sessions achieved
significant improvements in active listening
and emotional reflection. These skills are crit-
ical for future psychologists, as they must not
only recognise the emotions of their clients but
also empathise with them effectively. During art
therapy sessions, students learn to better rec-
ognise emotional cues through active listening,
which in turn helps them to better understand
the emotional experiences of others. H. Egan et
al. (2022) confirmed that techniques such as
self-compassion and reflection not only contrib-
ute to a better understanding of the emotions
of others but also have a positive impact on
academic performance and overall emotional
well-being. Reflection allows students to be-
come more aware of their own emotions, which
is important for building trusting relationships
with clients. This is consistent with these find-
ings, where students demonstrated improved
active listening and self-reflection skills after
art therapy sessions, which contributes to their
professional development.

The results of this study highlight certain
limitations that should be addressed in fur-
ther research. The analysis may demonstrate
that not all students are ready to immediately
accept art therapy as a method of emotional
expression, especially without any previous ex-
perience with creative practices. This situation
emphasises the need for a more detailed study
of the factors that influence the effectiveness of
art therapy for different groups of students, par-
ticularly those who are less emotionally open or
do not have developed reflection skills. K. Con-
radie & E. Swart (2023) also emphasised the
importance of an individual approach to teach-
ing empathy. The study noted that the level of
emotional sensitivity and readiness for creative
expression can vary significantly among stu-
dents. Some students may need more time and
support to open up fully in art therapy sessions.
K. Conradie & E. Swart (2023) also suggest the
inclusion of other methods, such as literary
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works and theatre practices, which can be addi-
tional tools for developing empathy, especially
for those students who respond better to verbal
forms of expression.

Thus, art therapy is an effective tool for de-
veloping empathy, emotional sensitivity and
self-reflection in students preparing for the pro-
fession of psychologist. It promotes not only a
better understanding of one’s own emotions, but
also a deeper analysis of the emotional experi-
ences of others, in particular through collective
creative sessions. Participation in creative pro-
cesses, such as drawing or discussing symbolic
images, improves the cognitive and emotional
aspects of empathy, active listening skills,and the
ability to recognise non-verbal cues.

Conclusions

The study determined that art therapy is effective
for the development of empathy in psychology
students. The process of engaging with creative
practices, including drawing, modelling and oth-
er methods of self-expression, improves com-
prehension of personal emotions and those of
others, which is critical for professional training.
A significant achievement of the study was that
after participating in art therapy sessions, stu-
dents demonstrated improvements in their ability
to reflect, actively listen and perceive non-verbal
signals, which are often the main elements of
communication in psychological practice.

In practical terms, the results of the study
indicate the need to introduce art therapy into
the educational process to develop important
professional skills. Art therapy sessions help
students to become more aware of personal and
other people’s emotional experiences, which
contributes to a more effective performance of
future professional duties. Notably, the develop-
ment of empathy is important for both individu-
al and group therapy as it improves understand-
ing of different perspectives and the quality of
interpersonal interaction. Importantly, during
the art therapy sessions, certain difficulties
were recorded for students who had no previous
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experience with creative methods. This indicates
the need to individualise teaching approaches
and adapt methods for students with different
levels of emotional readiness. At the initial stag-
es, some students faced problems in expressing
their emotions, which emphasises the impor-
tance of additional support from teachers and
session leaders.

In addition, the study demonstrated that art
therapy is effective in overcoming emotional
stress and difficulties in self-expression. This is
especially relevant for future psychologists, as
they often face emotionally challenging situa-
tions in their professional work. The use of art
therapy helps students not only to better under-
stand the emotions of others but also to learn
how to effectively manage personal emotional
reactions, which contributes to emotional sta-
bility and increases professional effectiveness.
The results of the study also indicate the pros-
pects for the development of group dynamics
and collective empathy during joint creative
classes. This is essential for the development of
interpersonal skills, which is key in the profes-
sion of psychology. The students who participat-
ed in group art therapy sessions demonstrated
improvements in their ability to empathise and
work in a team, which can be used to conclude
that such methods are relevant in training spe-
cialists. Further study should address the long-
term impact of art therapy on students’ training
and professional effectiveness. This will not
only improve training methods but also de-
termine which techniques are most effective
for developing key skills of psychologists. Thus,
the study can become the basis for the develop-
ment of more systematic training programmes
using art therapy methods, which will signifi-
cantly improve the training of future psychology
professionals.
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Po3BuTOK emnartii y CTyAeHTiB (CTyAeHTiB-Ncuxonorie) 3aco6amu apT-Tepanii

OneHa lynap
KaHanAaT NCMXonoriyHMX HayK, AOLEHT
YHiBepcuteT puropis Ckosopogau B MNepescnasi

08401, Byn. CyxomnuHcbkoro, 30, M. MNepesicnas, YkpaiHa
https://orcid.org/0000-0003-0541-5646

AHoTauifa. [laHe pocnimkeHHs 6yno CnpsAMOBaHE HAa BMBYEHHS BMAMBY apT-TEPANEBTUYHMX METOLIB
Ha pO3BMTOK 34aTHOCTI A0 eMmnatii cepen ManbyTHix ncuxonoriB. Metogonoris 6asyBanacb Ha aHanisi
L0CNioKeHb WOAO rpynoBMX Ta iHAMBIAYaNbHUX 3aHATb, A€ CTYAEHTU Manu 3MOry CaMOBUPAXaTUCs Yepes
TBOPYICTb TA QHANI3yBaTU BNACHI eMOLilHI cTaHn. OCHOBHI pe3ynbTaTv AOCAIAXKEHHS NoKasanu, Wo nicns
apT-Tepanii CTYAEHTM 3HAYHO MOKPALLMAN CBOI HABMYKM Y CIPUMAHATTI €MOLLM, 34aTHOCTI f0 pednekcii
Ta aKTMBHOIO C/yXaHHS. byno BUSBNEHO 3pOCTaHHS PiBHSA €MOLIMHOI YYTAMBOCTI Ta 34aTHOCTI pO3yMiTH
HeBepbanbHi CUrHaNM, WO € BaX/IMBOK CKIALOBOK MNCMXONOriYHOI npakTuku. OKpiM LpOro, rpynosi
cecii cnpusinM po3BUTKY CoLiaNbHOiI eMNaTii, OCKINbKKM CTYLEHTU aKTUBHO CMiBNEPEXMBAIN OLHE OLHOMY
yepe3 06roBopeHHs pobiT i eMoLiiHMX NepexuBaHb. Pe3ynbTaTv TakoX CBiAYMAKM NPO NO3UTUBHUI BMIMB
apT-Tepanii Ha 34aTHICTb CTYAEHTIB CNPABASTUCS 3 €MOLIMHUM CTPECOM i CKNAAHUMU CUTYaLisSIMK, WO €
BAXK/IMBMUM AN IXHbOI MarbyTHLOI NpodeciiHoi AisnbHOCTI. Pe3ynbTaTv A0CNIIKEHHS NOKas3anw, Wo apT-
Tepanis CNpUsE po3BMTKY eMnaTii y MalbyTHIX NCUXONOTiB, OCKIIbKW CTUMYNIOE MOKPALLEHHS EMOLLIMHOT
YYTIMBOCTI Ta 34ATHOCTI PO3YMiTV €MOLLiIMHI CTaHW iHWKX Ntoaei. BUKOPUCTAHHS TBOPUMX TEXHIK, TAKMX K
MastoBaHHsS, NiNAeHHs Ta TaHLOBaNbHO-PYX0Ba Tepanis, AonoMarano CTyaeHTaMm rmubwe pednekcyBaTu
CBOI eMoLiii Ta BAOCKOHAMBATU HaBUYKM aKTUBHOIO CJTyXaHHS Ta CMiBnepexuBaHHs. [1icns npoxomKeHHs
apT-TepaneBTUYHUX CeCili Yy CTYAEHTIB CrnoCTepiranocb MOKpaLleHHS B €eMOLiMHIM camopednekcii,
couianbHin emMnaTii Ta roTOBHOCTI A0 NpodeciiHoi B3aEMOAIi 3 KaieHTaMu. [TpakTMYHe 3HaYeHHs AaHoi
pob0oTU nongrae B TOMYy, WO ii pe3ynbTaT MOXyTb GYTW BUKOPUCTAHI BMKIaZaYaMu MCUXONOMiYHUX
AMCLMNAIH, NPAKTUKYHOUMMM NCUXONIOFaMMU Ta apT-TepaneBTaMu /s BOOCKOHANEHHS METOAMK PO3BUTKY
eMnarTii y CTyaeHTiB i daxiBuiB, WO NpaLIOOTb Y Chepi MixKOCOBUCTICHOrO KOHCYNLTYBaHHS

KniouoBi cnoBa: TBOpue CaMOBMpaXeHHs; pednekcis; KpeaTMBHI TEXHiKM; couianbHa B3aEMOMs;
ecTeTMYHe CNPUNHATTS
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Abstract. The study explored the experience of the Department of Cultural Studies of the National
University of Life and Environmental Sciences of Ukraine in teaching disciplines of the cultural
cycle. The relevance of this study was primarily conditioned by the need to consider changes in
educational programmes for training specialists. The purpose of this study was to develop methods
that allow obtaining the most effective results of cultural education and socialisation of students.
The disciplines taught by the Department of Cultural Studies are divided into two areas: “History
and Theory of Culture” (which includes “Ethnocultural Studies”, “Ukrainian and Foreign Culture”) and
“Artistic Creativity” (includes the disciplines “Folk Song Culture”, “Folk Dance Culture”,“Choreographic
Academic Culture”, “Theatre Arts and Acting Culture”, “Ukrainian Pop Culture”, “Solo Singing Culture”,
“Ballroom Dance Culture”, etc.). The disciplines of the first area are conventional/academic disciplines
of the cultural cycle, the second is the objectification of learning outcomes directly in classes in art

studios and creative teams. The study employed a competency-based approach, philosophical and
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socio-cultural analysis, the method of interdisciplinary synthesis, and the biographical method. It was
noted that the use of the department’s capabilities contributes to a better immersion of students
in the educational process, and, consequently, their greater interest in the disciplines they study.
The combination of students’ academic work in lectures and seminars with work in creative teams
and circles allows improving the assimilation of educational material, deepens interest in Ukrainian
ethnic culture, develops creativity, and forms practical skills for translating folk traditions into their
activities. This is also facilitated by masterclasses, meetings with artists, and visits to museums. The
synthesis of theoretical and activity-based approaches to learning ensures that the concrete needs
of students are met: the first type of learning is to receive information as a reflection of reality; the
second type is to influence reality through its transformation in the creative process. The findings of
this study can be used in teaching disciplines of the cultural cycle in higher education institutions
of I-Il and IlI-IV accreditation levels, development of programmes and syllabi of disciplines of the
cultural cycle

Keywords: culture education; socialisation; artistic activity; creative work; subject activity; cultural

disciplines

Introduction

The relevance of this study was primarily condi-
tioned by the fact that in recent years, fewer hours
have been allocated to the disciplines of the cul-
tural cycle in the university curricula, their list has
been reduced, and their status has changed from
compulsory to elective. This is primarily caused by
the Order of the Ministry of Education and Sci-
ence of Ukraine No. 1392 “On the Recognition of
the Order of the Ministry of Education and Sci-
ence of Ukraine No. 642 of 09.07.2009 as Invalid”
(Decree, 2014). According to this Order, the list of
humanities disciplines that were compulsory for
study in higher education institutions was can-
celled, including the History of Ukrainian Culture
(Decree, 2009). This state of affairs requires new
approaches to teaching to ensure its proper level.
Furthermore, it is necessary to consider the social
challenges facing Ukraine, including in the edu-
cational sphere.

Notably, the purpose of the National Uni-
versity of Life and Environmental Sciences of
Ukraine (NULES), apart from providing profes-
sional knowledge and skills, engaging students
in research, is to educate a morally integral per-
sonality, a patriot. That is why the vast majority
of bachelor’s degree programmes at the univer-

sity include Ethnocultural Studies as an elective.
Furthermore, among the list of general compe-
tencies in the training of specialists in all spe-
cialties, the first place is occupied by the fact that
students will acquire “the ability to exercise their
rights and responsibilities as a member of soci-
ety, to understand the values of civil (free dem-
ocratic) society and the need for its sustainable
development, the rule of law, human and civil
rights and freedoms in Ukraine” and “the ability
to preserve and enhance moral, cultural, scientif-
ic values and achievements of society based on
an understanding of the history and patterns of
development of the society. The achievement of
these objectives is the responsibility of teachers
of cultural studies disciplines.

The relevance of issues related to the cultur-
al sphere of education is also evidenced by the
considerable amount of scientific and method-
ological literature on this topic. T. Byrkovych et
al.(2021) studied the specific features of teaching
professional skills to students in higher education
institutions of artistic profile in the context of re-
form, which directly affects the future of art edu-
cation in Ukraine. S. Vytkalov (2021) explored the
issues of cultural education and the experience
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of educational institutions in this area. Modern ap-
proaches to teaching cultural studies are present-
ed in the textbook “Methods of teaching cultural
studies” (Lytvynenko, 2020). B. Green & A. Hick-
ey (2022) discussed the general issues of interac-
tionbetween culturalstudies,education,and peda-
gogy, specifically aspects of non-formal education.

T.Vorova (2024) emphasised the significance
of cultural studies in modern conditions, the need
for cultural knowledge for personal development.
0.Zelenska (2022) noted that “the role of cultural
studies in the system of humanitarian knowledge
is growing, which is explained by its aesthetic
and anthropological features. Culturology has
immense potential to influence people. It is the
basis for the humanisation of modern education”
R. Davies & J. Trowsdale (2021) emphasised the
significant bias in modern education towards
technocratisation and the value of artistic disci-
plines, specifically in school education, but this is
also relevant for higher education, adaptation of
yesterday’s students to university life, communi-
cation skills, and creativity development.

L. Dovga & M. Lihus (2023) considered the
issue of the content of the discipline “History
of Ukrainian Culture” The researchers criticised
the standard content of the discipline, which is
dominated by the presentation of artistic culture,
and instead propose to “integrate historical and
philosophical discourse into the study of the his-
tory of national culture”. However, the content of
disciplines depends on many factors, including
the status of the discipline - whether it is part
of professional training, normative or elective,
the number of credits provided by the curriculum,
and, accordingly, should be different, for instance,
for future cultural studies students, students of
artistic specialities, and technical or agrobiologi-
cal specialities. In other words, non-artistic insti-
tutions have their specifics, and researchers have
also considered the issue of general cultural as-
pects of student training in such universities.

Considering the problems of teaching hu-
manities disciplines in agricultural education-
al institutions, N. Oliinyk (2020) identified the

Maidaniuk et al.

following: 1) inconsistency between the need
for social and humanitarian training of students
and the amount of teaching hours provided for
the study of humanities; 2) oversaturation of pro-
grammes and manuals with factual material, and
then an emphasis on the transfer of knowledge,
skills, abilities instead of comprehensive and
well-rounded personal development; 3) insuffi-
cient implementation of a personality-oriented
approach to teaching; 4) conventional nature
of the educational process due to conventional
teacher training, lack of innovative teaching ap-
proaches, lack of awareness of the humanities.
The purpose of the current study was to analyse
methodological approaches that allow achieving
the most effective outcomes in the areas of cul-
tural development and socialisation of students.

Materials and Methods
Starting to study the disciplines of the cultural
cycle, students have an idea of certain concepts
and categories from their personal experience.
To consider individual experiences and exchange
already formed positions, the study employed a
competence-based approach. At the first practical
lesson, students were asked to consider problem-
atic issues, analyse cultural phenomena, etc. For
instance, students had to analyse the effects of
global social and cultural processes on the de-
velopment of Ukraine’s material and spiritual cul-
ture; point out current problems of national and
ethnic relations in the world. When considering
cultural phenomena, students had to analyse how
they emerged, how they changed, and what their
symbolic meaning was. The competency-based
approach helped to identify how students think
about the topic, how they understand the depth
of the problem, what sources they use, and what
conclusions they come to. During such work,
teachers gained insight into the level of stu-
dents’ awareness of the topic; their willingness
to engage in discussion and defend their person-
al opinions; and their value systems. Students
also learnt about the worldview of their teach-
ers and each other. In further practice, this initial
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knowledge about students helped teachers to
work more effectively, adjusting the complexity
of tasks for each student within the group. The
application of the competency-based approach
facilitated the interaction between the teacher
and students, as classes became interesting due
to the individual approach and useful because
the teacher understood which competences were
vulnerable or strong.

Changes in the cultural space are continuous,
and the task of teachers is “not only to provide
students with new knowledge, but also to expand
and correct the basic knowledge according to the
latest scientific views” (Puzyrenko, 2007). For this,
the study was conducted using philosophical and
socio-cultural analyses and the method of inter-
disciplinary synthesis. The philosophical analysis
consisted of studying fundamental questions of
being, knowledge, values, ethics, and aesthetics
through cultural phenomena. The sociocultural
analysis covered the study of the influence of
culture on social processes and, vice versa, the
influence of social factors on culture. The inter-
disciplinary synthesis included the integration of
knowledge from various disciplines (history, phi-
losophy, art history, sociology, etc.) for a compre-
hensive understanding of cultural phenomena.

There are topics in the curricula of the disci-
plines that required the use of the biographical
research method. Specifically, this refers to the
topics of Ukrainian music and theatre, Ukrainian
architecture and fine arts, and Ukrainian litera-
ture. It is known that the study of the biography
of artists and the socio-cultural and political con-
texts that influenced the development of their
worldview is no less important than the styles,
genres, and forms of the works themselves. In
teaching the disciplines, students received both
theoretical knowledge and practical skills, which
required the use of an activity-based approach in
the present study. This approach involved an em-
phasis on the active participation of students in
the learning process through practical activities.
The methodology of practical processing of the-
oretical material was borrowed after listening to

Professor Yaroslav Hrytsak’s course “Selected Is-
sues in European History” on the Prometheus on-
line platform (Hrytsak, 2024). The use of all these
methods in combination enabled students to gain
a deeper understanding of cultural phenomena,
develop analytical and practical skills, and criti-
cally comprehend information.

Results and Discussion

It is known that the purpose of culture is revealed
in several ways: on the one hand, it lies in the
social space - to meet the needs of people, which
it itself forms; on the other hand, it is the objec-
tification of human life experience and its trans-
mission from generation to generation. Culture
shapes the human qualities of each individual,
literally humanising them. O. Pavlova (2017) an-
alysed the cultural practices of the university and
their historical dynamics, identifying the specif-
ic features of the development of the university
as the unity and opposition of cultural practic-
es of the discipline and discourse. According to
L. Kravchenko & M. Stepanenko (2015), the tran-
sition to a market economy requires the devel-
opment of a strong level of general, aesthetic,
and communicative culture in the individual. This
necessitates cultural education for modern soci-
ety, and the authors of the present study agree
with the researchers on this matter. Y. Puzyren-
ko (2010) discussed the specific features of teach-
ing cultural studies.

The task of teachers, along with the devel-
opment of the intellectual potential of young
people, is to nurture spirituality, which underlies
value consciousness — moral, social, aesthetic,
artistic. Among the effective ways to fulfil this
purpose is the involvement of students in crea-
tive work and artistic activity. Artistic activity is
not just the mastery of certain material means -
line, colour, plastic object, sound, word. It is a dis-
tinct way of comprehending the world that lies
in the sphere of consciousness, inherent only to
humans. Through imaginative thinking, creative
imagination, and emotional expression, students
learn theoretical material better. Researchers of
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aesthetic space note that visual, auditory, audio-
visual arts, performing arts, and practices such as
design and fashion are of great interest in society
(Tormakhova, 2021).

When teaching disciplines of the cultural
cycle in the training of specialists in all areas at
NULES, teachers factor in the need of students
for a variety of cultural experiences and practices.
Specifically, along with conventional approaches
to the educational process - lectures, seminars
and workshops, independent work - they encour-
age students to engage in creative practice. This
includes both artistic creativity and scientific and
research practice with elements of a creative
approach. The combination of the two types of
work - theoretical learning and practical work -
can be illustrated by the following example.
When mastering the disciplines of the cultural
cycle, students study the topic “Spiritual Culture
of the Ukrainian People” (Ethnocultural Studies
course), “Myth Consciousness as a Type of Social
Consciousness” (Cultural Studies course), “Mytho-
logical Beliefs of Ukrainians” (History of Ukrainian
Culture course). After listening to the lecture ma-
terials, students must pass the theoretical part -
prepare reports and answer test questions. The
next stage of learning is the practical study of the
topic. One of the tasks is for students to monitor
social media for historical, cultural, social, and
political myths about Ukraine and Ukrainians, or
other nations and ethnic groups. Students work
in the familiar environment of social media, but
they must perceive the content differently: not for
entertainment purposes, but for research purpos-
es. This task requires a systematic approach and
critical thinking skills.

Another option for practical study of theo-
retical material is writing a paper. Students have
to choose a myth that they have encountered
in their personal life experience and analyse
it. In completing the assignment, students can
use literary works, films, etc. The choice of myth
should be substantiated, and the briefly written
assignment should demonstrate the performer’s
personal view of the topic. Students should come
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to an independent conclusion about the preva-
lence of myths in the modern information space
and their types. This is in line with the reforma-
tive approach to teaching the discipline, the ef-
fectiveness of which is described by L. Dovga &
M. Lihus (2023).

As noted above, the NULES of Ukraine in-
cludes the discipline “Ethnocultural Studies” in
the list of university elective courses, which is
taught to bachelor students. The curriculum of
the discipline “Ethnocultural Studies” consists of
three modules: basic concepts of ethnocultur-
al studies; Ukrainian folk material and spiritual
culture; types and genres of modern Ukrainian
culture. The programme of the discipline includes
the study of the specific features of the Ukrainian
ethnos in the context of world ethnoculture, the
development of a sense of ethnic identity, pride in
belonging to the Ukrainian nation, and the instill-
ing of a profound interest in the spiritual treasury
of the Ukrainian people. The objectives include
raising students’ ethnic awareness and preparing
them for future work in a multicultural environ-
ment; promoting the development of knowledge
and competencies based on the fundamentals
of cultural studies; and understanding Ukraine’s
place and role in world culture.

Therefore, apart from conventional lectures
and practical classes, the Department of Cultural
Studies holds classes in various areas of creative
activity. Students are involved in the choral and
ballet groups of the Stanislav Semenovskyi Ko-
los folk song and dance ensemble, the Berezil
folk student theatre, the Octava folk women’s vo-
cal ensemble folk men’s vocal ensemble ‘Amero”,
folk art studio “Sim Skhodynok”, pop performance
studio “Solospiv’, folk studio of pop, jazz, and ac-
ademic performance, folk art studio “Holosiivska
Palitra”, etc. During the classes, students learn
performing skills under the guidance of experi-
enced practitioners. Furthermore, they get ac-
quainted with styles, trends of music, and theatre
genres directly in performing them. Teachers of
academic disciplines such as cultural studies, aes-
thetics, and family and household culture note a
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greater level of knowledge and interest in learn-
ing among students who combine theoretical and
practical approaches in the learning process. The
explanation for this is seen not only in the field
of intellectual effort, but, not least, in the actual-
isation of cognitive abilities. In practice, students
are aware of what they are doing through goal
setting, designing what they want, choosing the
means necessary to complete a task, and achiev-
ing a goal.

Classes at the clubs “Cinema as an Art Form”,
“Decorative Floristry”, “Art of Serving”, and the
“Holosiivska Palitra” folk art studio are also syn-
chronised with the students’ main activity, which
is studying academic subjects. Although the name
of these clubs refers more to the artistic and aes-
thetic direction, their work is also focused on the
scientific understanding of artistic works. The
purpose of the clubs is to learn about the his-
tory of cinema and fine arts, to teach the skills
of a thoughtful viewer, and to promote personal
development. Learning about cinema and visual
arts requires a synthetic approach. The teachers
leading the circles use methods of philosophical,
historical, psychological, aesthetic, ethical, and
other analyses. Therewith, classes in the clubs are
“accompanied” by lectures and practical and sem-
inar classes. The club leaders are also teachers of
academic disciplines, and therefore they are well-
versed in the curriculum of the courses. According
to the lecture content of a particular discipline,
they offer discussion topics and practical assign-
ments to the participants of the clubs.

At the first lecture in Ethnocultural Studies,
students learn the concepts of ethnicity, culture,
and civilisation. Accordingly, one of the classes of
the “Cinema as an Art Form” club is devoted to
the analysis of films, both fiction and documen-
tary (chosen by the student from a list suggest-
ed by the teacher), which reveal the essence of
these concepts. Specifically, the list of films in-
cludes a reference to the “Baraka” documentary.
Viewers get to know unique cultures; balance be-
tween the present future and the present past;
are transported from the chaos of megacities to

the orderly world of the Amazonian jungle; learn
about the ambiguity of the perception of the cat-
egory of “time”; and discover the richness of be-
liefs and religions. Furthermore, the film vividly
illustrates the problem of human consumerism
towards the environment.

For a better understanding of the topic
“Spiritual Culture of Ukrainians’, the participants
of the circle are given the task of analysing the
film “Earth” by O. Dovzhenko. The film’s visuals are
full of symbolism, which requires an awareness
of traditional culture, beliefs, and customs of the
Ukrainian peasantry. Awareness of the mytholog-
ical worldview helps to understand the richness
of the meanings embedded by the director. While
academic cultural studies courses consider the
issues of mythological worldview mainly in his-
torical retrospect, the work plan of the Cinema as
an Art Form class allows for greater temporal and
semantic variability. Thus, by studying the works
of the film industry, students can observe the cre-
ation of the latest mythology. For instance, the
topic “Ukrainian Ethnic Culture” is accompanied
by watching films full of ethnographic colour,
such as “Shadows of Forgotten Ancestors”.

According to the biographical method, the
students are given the task of identifying the mo-
ments in their lives that were significant for the
formation of the artists (writer and director). This
task takes them beyond cinema and into the realm
of fiction and historical literature. Here, the au-
thors of this study agree with A. Pavlenko (2020)
that as a cross-cutting method of the humanities,
the biographical method is a valuable method-
ological tool for “humanising” scientific knowl-
edge in the transition to a modern humanistic
educational paradigm, a means of implementing
the principle of humanisation and humanisation
of education. The biographical method in peda-
gogy has great potential in the field of training,
upbringing, and education of the individual and
unique opportunities for its development.

The fuller the disclosure of all the nuances of
a film, the more aspects - historical, political, cul-
tural, religious, ethical - the students can cover.
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Personal preparation and a willingness to learn
new things are essential. During the discussions,
the participants become their own reviewers
and judges: they become aware of their person-
al knowledge - better or worse - on a particular
issue. This encourages them to search for infor-
mation and become more knowledgeable. In the
clubs “Cinema as an Art Form”, “Decorative Floris-
try”, and “Holosiivska Palitra” art studio classes,
students study artworks, discuss and analyse their
thoughts to make them actualised. Engaging in
the creative process gives them a depth of expe-
rience,and therefore they develop an understand-
ing of culture, not just its consumption.

When drafting a thematic plan for clubs and
studios, the topics of classes can be correlated
with significant dates, holidays, and events. To di-
versify the classes and meet the creative needs
of the participants, they are offered various forms
of work - discussions, presentations, essays, and
the creation of alternative scenarios or possible
endings. A combination of theoretical and practi-
cal forms of education (choreography, vocal, the-
atre, etc.) helps to consolidate the material and
promote active creative development. Students
are particularly interested in topics related to
Ukrainian folk art. This includes traditional life,
folk decorative, and applied arts and crafts, as
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well as oral folk art and Ukrainian rituals. Various
workshops (the “Decorative Floristry” club, the
“Holosiivska Palitra” folk art studio, the folk song
and dance ensemble, etc.) are very useful here, as
they resonate with students, as they not only re-
ceive information but also actively contribute to
the preservation of folk traditions through crea-
tive activities. For instance, no one is indifferent
to the opportunity to paint an Easter egg, make
a motanka doll or cut out a vytynanka. And hav-
ing learnt how to do it themselves, they can pass
this knowledge on to their families, and thus the
tradition lives on and is passed down from gener-
ation to generation.

Considering the relatively small number of
classroom hours provided for the discipline of
Ethnocultural Studies, teachers pay special at-
tention to planning students’ independent work,
supplementing their academic work with various
forms of extracurricular activities. And the spe-
cifics of the “Ethnocultural Studies” discipline
allows this to be effectively implemented, spe-
cifically, through the organisation of excursions,
meetings with interesting people, competitions,
etc. For instance, according to the syllabus, when
studying certain topics, students are expected to
visit museums in Kyiv (Table 1). The table also
contains a list of museums that are optional.

Table 1. Extract from the syllabus of the “Ethnocultural Studies” discipline

Subject

No. Subject name

Museums recommended for
visiting according to the syllabus

Museums offered for optional
visits (elective visits)

Culture and ethnicity.
1 Historical and regional
characteristics of culture.

Bohdan and Varvara Khanenko
National Museum of Art

Archaeological Museum of the IA
NAS of Ukraine

2 Ukrainian ethnic culture

National Museum of History of
Ukraine

Kyiv-Pechersk Lavra National
Reserve

Material culture of

National Museum of Decorative

National Museum of Folk

3 Ukrainians Arts of Ukraine Architecture and Life of Ukraine
4 Spiritual culture of National Centre of Folk Culture National Conservation Area ‘St
Ukrainians ‘Ivan Honchar Museum’ Sophia of Kyiv'
Museum of prominent figures
5 Ukrainian musical and Museum of Theatre, Music and of Ukrainian culture Lesya
theatrical art Cinema of Ukraine Ukrainka, Mykola Lysenko, Panas
Saksaganskii, Mykhailo Starytskyi
Ukrainian architecture and . National Museum of Taras
6 National Art Museum

fine arts

Shevchenko
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Table 1. Continued

Subject Subject name Museums recommended for Museums offered for optional
No. visiting according to the syllabus visits (elective visits)
Kyiv Literary and Memorial
L National Museum of Literature of Museum of Maksym Rylsky/
7 Ukrainian literature

Ukraine

Museum of Books and Printing
of Ukraine

Source: developed by the authors of this study based on the syllabus of the “Ethnocultural Studies” discipline in

NULES of Ukraine

Before visiting museums, students receive
a list of questions and practical tasks, and in
class they make reports and presentations based
on the results of their visits. This allows them
to put theoretical knowledge into practice and
contributes to better learning. Furthermore, the
teachers of the Department of Cultural Studies
practice organising creative meetings with fig-
ures of Ukrainian history and culture. Thus, since
the department was founded, Ivan Drach, Pavlo
Movchan, Mykola Som, Viktor Baranov, Leonid
Horlach, Levko Lukianenko, Volodymyr Talashko,
Raisa Nedashkivska, and others have been guests
of the students. Moreover, the professor of the
department is People’s Artist of Ukraine Vadym
Kryshchenko, who in his creative workshop intro-
duces students not only to his personal creative
work, but also invites performers of his works -
People’s Artist of Ukraine, Hero of Ukraine Ana-
tolii Palamarenko, People’s Artists of Ukraine Ok-
sana Bilozir, lvo Bobul, Oleksandr Vasylenko, Alla
Popova, Nadiia Shestak, Oleksandr Vasylenko, etc.
All this contributes not only to the development
of students’ communication skills, but also to the
development of students’ personality, which can
be considered in a broader sense, when a person
can make a conscious choice that forms the par-
adigm not only of interpersonal communication,
but also influences the development of dialogue
in the communicative space of society, deter-
mines the guidelines of communicative culture
(Vakulyk, 2024).

Another example is the teaching of the “Eth-
ics and Culture of Nutrition” discipline, where
students acquire knowledge about the basics
of ethics and culture of nutrition, investigate

the place and significance of nutrition and food
culture in the global and national cultural and
historical process, hospitality etiquette, and the
culture of table setting and decoration. In practi-
cal classes, they learn simple techniques of table
setting, napkin folding, decorating, carving, and
cooking Ukrainian specialities, and in the “Art
of Serving” club, they learn more complex tech-
niques, have room for experimentation, and gain
specialised knowledge.

Various festivals and competitions are spe-
cial forms of educational work. These include the
International Festival “Holosiivska Vesna”, which
includes concerts in various genres — academic,
pop, folk; “Song Battles”, where students are en-
couraged to learn and sing Ukrainian folk and
contemporary songs; exhibitions of fine, decora-
tive, and applied arts and photography “NULES is
our home”, “Holosiivskyi Bestiary”. Such events al-
low students to update the knowledge and skills
acquired while studying the disciplines “Ethics
and Aesthetics”, “Ethnocultural Studies” as well as
the disciplines of the artistic cycle - “Folk Song
Culture”, “Folk Dance Culture”, “Choreographic Ac-
ademic Culture”, “Theatre Arts and Acting Culture”,
“Ukrainian Pop Culture”, “Solo Singing Culture”,
“Ballroom Dance Culture”, etc. Notably, such activ-
ities integrate NULES of Ukraine into the national
cultural space, as the artistic events organised
by the Department of Cultural Studies are open
to the public. This contributes to the develop-
ment and functioning of the cultural sphere of
Ukraine, which may be of interest for further re-
search in this area. According to M. Pashkevych et
al. (2023), there is a lack of such works now.
Thus, the synthesis of theoretical learning and
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mastering practical skills in circles and creative
studios according to the curricula of academic
disciplines is proving to be effective.

Conclusions

The humanisation of the educational process
contributes to the assimilation by students of a
certain set of values and traditions, the continuity
of which is the basis of any society, and the devel-
opment of their personal identities on their basis.
Despite the reduction in the number of hours allo-
cated for the study of cultural studies, the quality
of education is maintained through the involve-
ment of students in the scientific and creative
circles of the Department of Cultural Studies. The
method of combining two types of work - theo-
retical learning and practical work - has proven
to be an effective tool for achieving the primary
objective of higher education. Through the in-
volvement of students in the creative process, the
need for knowledge is formed and a conscious at-
titude towards reality, themselves, and society is
formed.Various types of creative activities release
strong emotional feelings: the knowledge gained
through sensory experience becomes more relia-
ble than the knowledge gained rationally.
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Culture”, and “Ethics and Culture of Nutrition”.
During the classes, students not only listen to
lectures, but also perform theoretical and prac-
tical tasks, which develops critical thinking, un-
derstanding of themselves and the world around
them, and understanding of culture. Classes in the
clubs “Cinema as an Art Form”, “Decorative Floris-
try”, and the “Holosiivska Palitra” art studio are
also popular among students. Furthermore, the
authors of the present study emphasise the signif-
icance of students visiting thematic museums and
communicating with figures of Ukrainian history
and culture, holding festivals and competitions.

The experience of the Department of Cultur-
al Studies of the National University of Life and
Environmental Sciences of Ukraine is promising
for the development of a civic position of a fu-
ture specialist and patriot of Ukraine and can
become a basis for further research in the con-
text of studying the interaction of formal and
non-formal education, the impact of cultural and
artistic practices on the development of students’
creativity, their emotional state and academic
achievements.
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AHoTauia. CratTa pocnigpkyBana [0CBiL Kadeopu KynbTyponorii  HauioHanbHoro yHiBepcuteTty
GiopecypciB i MpUMpOAOKOPUCTYBaHHA YKpaiHM 3 BWMKNAAAHHA OMCUMMIIH KYJAbTYPONOTiYHOTO LUMKIY.
AKTYyanbHiCTb fOCNIAXXEHHS 3yMOBNEHA NepeayciM HeobXiaHICTIO BpaxyBaHHS 3MiH B OCBITHiX Nporpamax
niarotoBku daxisuis. Metolo poboTn Byno HanpautoBaHHS METOAMK, WO Aal0Tb MOX/MBICTb OTPUMATU
HanedeKTUBHIWI pe3ynbTaTi KynbTypauii Ta couianisauii CTymeHTCbkoi Monogi. Oucumnninu, Wwo
3abe3neyye kadenpa KynbTypoorii, CTAHOBAATb ABA HANPAMM: «ICTOPiA Ta TEOPIa KyNbTypu» (KyaAn BXOASTb,
30KpeMa, «ETHoKynbTyponorisy, «YkpaiHCbka Ta 3apybidkHa KynbTypay) Ta «Xy40XKHS TBOPUIiCTb» (BK/OYAE
amcumnninn «HapogHoniceHHa KynbTypay, «KynbTypa HapoLHOrO TaHLO», «XopeorpadiyHa akageMivyHa
KynbTypay, «TeaTpasibHe MUCTELTBO i aKTOPCbKA KynbTypa®, «YKpaiHCbKa ecTpafHa KynbTypax, «Kynbtypa
conbHoro cnisy», «Kynbrypa 6anbHOro TaHuo» Ta iH.). AMcuMnAiHM Nepworo HanpaMy — Le TpaauuinHi/
aKaAEeMiYHI ANCLUMNNIHM KYNbTYPOSIOTiYHOTO LUMKIY, APYroro — Le OnpeaMeTHEHHS pe3ynbTaTiB HaBYaHHS
6e3nocepenHbO Ha 3aHATTAX Y MUCTELbKMX CTYAISX | TBOPYMX KONeKTUBaX. Y AOC/IAKEHHI 3aCTOCOBAHO
KOMMETEHTHICHMI niaxif, inocopCcbkuMii Ta COLIOKYNbTYPHMI aHanNi3, MEeTod, MiXAMCUMMAIHApHOro
CUHTE3y, biorpadivHuii MeToa. 3a3HauveHo, WO BMKOPUCTAHHS MOXIMBOCTEN Kadeapu Cnpusie Kpawomy
3arMMBNEHHI0 CTYAEHTIB Yy HaBYaNbHWIA Mpouec, a, BiATak, ix OinblOMy iHTepecy A0 AMCUMMIIH, WO
BMBYaKOTbCA. [TOEAHAHHSA HAaBYaNIbHOI pOBOTHM CTYAEHTIB HA NEKLiMHMX Ta CEMIHAPCbKMX 3aHATTAX 3 po60TOH
y TBOpYMX KONEKTMBAX Ta FypTKax AAE MOXIMBICTb MOKPALLMTU 3aCBOEHHS HABYANIbHOrO Marepiany,
nornmMbnoe iHTepeC OO YKPaiHCbKOi ETHOKYMbTYpPW, PO3BMBAE KPEATMBHICTb Ta (OPMYE NPaKTUYHI
HaBMYKM ONS TPAHCNALIT HAPOAHWX TPaAMLIM Y BNACHIN AianbHOCTI. LLbOMy TakoX Cnpuse npoBeaeHHs
MaMncTep-Kiacis, 3ycTpivyen 3 TBOpYMMM 0COBMCTOCTAMM, BiABiAyBaHHS My3eiB. CMHTE3 TeOpeTUYHOro Ta
LiSNbHICHOTO NiAXOAiB A0 HAaBYaHHA 3abe3nevye peanisaLito KOHKPETHUX NOTPe6 CTYAEHTIB: NEpPLUMI BUL,
HaBYaHHS — OTPMMAHHS iIHPOPMaLi 9K BiZOOPaKeHHS AiMNCHOCTI; APYrvii BUA, — BNIMB HA peasibHIiCTb Yepes
il nepeTBOpeHHS y TBOPYOMY npoueci. Pesynstatn poboT MOXyTb BYyTM BMKOPUCTaHI Npy BUKAALAHHI
LMCUMMNIH KYNbTYPOSIOTiYHOIO LMKAY Y BULMX HaBYanbHMX 3aknagax -1l Ta IlI-IV pisHiB akpeguTauii,
po3pobkax nporpam Ta cunabycis AMCUMMAIH KYNbTYPONOTiYHOMO LMKIY

KnioyoBi cnoBa: kynbTypauis; couianisauis; XyLoXHS AisnbHICTb; TBOpYa poboTa; NpeaMeTHa AisbHICTb;
KYNbTYPOOTiYHi AUCUMMAIHK
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Abstract. The purpose of the study was to evaluate the effectiveness of using artificial intelligence
(Al) technologies to develop the digital competence of future primary school teachers through the
development and implementation of training modules that include theoretical and practical classes.
The research methods included the use of Al basics tests and project work, as well as statistical analysis
of the results using the Student’s t-test for paired samples. Initial and final tests were conducted
among students who participated in the training modules and the control group without the modules.
The implemented training modules included theoretical classes, practical exercises and project work.
The results of the study showed a significant improvement in the knowledge of students in the main
group after the implementation of the training modules. On average, test scores rose from 45 to 75
(out of 100), and average project scores rose from 60 to 85 (out of 100). Statistical analysis revealed
significant improvements in knowledge and skills, with average gains being statistically significant
(t=15.8 for testing and t=10.96 for projects). No significant changes were recorded in the control
group. The analysis of the results of the pre- and post-tests showed that the participants who had
completed the new modules showed significant improvement in all key aspects of digital competence.
In particular, the level of knowledge about using digital tools and platforms for communication and
collaboration increased by 30%, and skills in creating multimedia content and managing digital
projects improved by 25%. The increase in knowledge of data security and information protection was
20%, indicating the effectiveness of the training modules in raising awareness of the importance of
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protecting personal information. In addition, it was found that the participants became more confident
in solving technical problems, which indicates the practicality of the implemented technologies
and their ability to improve self-learning and problem-solving skills. The findings confirmed the
effectiveness of Al in developing digital competences in future primary school teachers, which opens
up new opportunities for further development and improvement of curricula in this area

Keywords: digital technologies; teacher education; educational modules; statistical analysis; learning

outcomes

Introduction

In an era of rapid technological progress, digital
competence has become a key aspect of teach-
ers’ professional responsibility. It is important
that future primary school teachers have the
skills to use digital tools and resources that im-
prove the quality of education and the efficiency
of the learning process. One of the promising ar-
eas in this context is the introduction of artificial
intelligence (Al) technologies into educational
practice. This necessitates the development of
innovative methods for transferring digital skills
to future professionals through modern educa-
tional practices.

Al is already being used in many areas of
human activity, such as education. Integrating
Al technologies into education allows automat-
ing repetitive tasks and facilitates a personalized
learning experience that meets the unique re-
quirements of each student. With the help of Al, it
is now possible to develop interactive education-
al resources, create intelligent systems for knowl-
edge assessment, and create adaptive learning
environments. For future primary school teachers,
it is important to understand the principles of Al
technologies and be able to use them effectively
in their professional activities. Developing such
skills requires a comprehensive approach that
includes theoretical training. Teacher education
should create the necessary conditions for the
development of digital competence.

R. Bucea-Manea-Tonis et al. (2022) conduct-
ed a study that showed the significant potential
of Al to improve the educational environment
in higher education institutions in Romania

and Serbia. It is emphasised that Al facilitates
personalized learning and adaptation of teach-
ing methods, which increases critical thinking
and student autonomy. MJ. Sousa and A. Ro-
cha (2019) investigated the impact of digital
learning on the development of skills required
for the digital transformation of organisations.
The development of digital competences is
identified as a key factor in adapting to modern
challenges and improving the efficiency of or-
ganisations. M. Ashok et al. (2022) developed an
ethical framework for the introduction of Al and
digital technologies in educational processes,
focused on the preservation of ethical stand-
ards. The authors point out the need to comply
with ethical standards to ensure a balanced ap-
proach to educational technologies. The use of
learning analytics is defined as a tool to increase
the motivation and efficiency of the educational
process through individualised learning.

The training of future primary school teach-
ers can be improved with the use of Al. The de-
velopment of skills in data analysis, informed
decision-making, and effective management of
the educational process can be achieved with
the help of intelligent educational systems, vir-
tual assistants, and other Al tools. Future teach-
ers can be prepared for the challenges of modern
education by being confident in the digital world.
One of the key aspects in developing digital com-
petence is favourable conditions for experimen-
tation and innovation. Future teachers should
have the opportunity to learn Al technologies in
practice through participation in various projects.
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This approach promotes critical thinking, creative
problem-solving, and readiness for continuous
professional development.

L.Jiang and N. Yu (2024) developed and val-
idated a model of teachers’ digital competence
and a self-assessment tool for secondary school
teachers in China. The study highlights the impor-
tance of digital skills in modern education, which
helps teachers to integrate technology more ef-
fectively into the learning process. K. Elliott et
al.(2021) studied Al and corporate digital respon-
sibility in the context of achieving digital equal-
ity. The paper highlights how Al can be used to
address digital inequality and ensure fair access
to technology in society.

The impact of information technology on
modern education is one of the reasons for the
relevance of the research topic. Digital compe-
tence has become an important part of the pro-
fessional activity of teachers, especially those
working with the youngest pupils. Al can be used
to transform the learning process, improve the
quality of education,and increase the efficiency of
teachers. Modern students growing up in a digital
environment require new approaches to learning.
The need to integrate Al into educational prac-
tice requires relevant knowledge and skills, which
poses new challenges for teachers. Developing
the digital competence of future primary school
teachers through the use of Al is not only an im-
portant aspect of their training, but also a strate-
gic task for education in general. Integration of Al
into the teacher training process contributes to
the adaptability and innovation of the education-
al system. This allows future teachers to use tech-
nology and teach students critical thinking, crea-
tive problem-solving, and other skills required in
the modern world. The research topic is relevant
to global educational trends aimed at introducing
innovative technologies into the educational pro-
cess and training teachers to meet the challeng-
es of the digital era. The aim of the study was to
assess the effectiveness of Al technologies in the
development of future primary school teachers’
digital competence.

Literature Review

The topic of integrating Al technologies into the
educational process is gaining popularity and
is the subject of active research in many coun-
tries. Such technologies have the potential to
change educational practice. There are different
approaches to integrating Al into the educational
process, from the development of adaptive learn-
ing systems to the integration of intelligent assis-
tants to support students.

The study by Y. Zhao et al. (2021) examined
how digital competence in higher education is
developing through the introduction of new tech-
nologies. When curricula include elements of ac-
tive use of digital tools and platforms, the effec-
tiveness of integrating digital technologies into
the learning process is significantly increased.
The authors found that students who have access
to modern digital resources and have acquired
practical skills in their use demonstrate signifi-
cant improvements in their digital competence.
B. Wang et al. (2023) studied the assessment of
users’ competence in using Al by investigating the
validity and reliability of the Al literacy scale. The
results highlighted the effectiveness of the devel-
oped scale in assessing users’ Al-related knowl-
edge and skills, covering such aspects as funda-
mental conceptual understanding, technological
knowledge, and ethical awareness.

M. Lucas et al. (2021) explored the relation-
ship between in-service teachers’ digital compe-
tence and the personal and contextual factors
that influence this competence. Their findings
highlighted the significant influence of person-
al factors, such as motivation for professional
development and previous technological expe-
rience, as well as contextual elements, such as
access to resources and support from education-
al institutions. Similarly, M. Lindfors et al. (2021)
investigated the prerequisites for developing
professional digital competence among teacher
educators. The results highlighted the impor-
tance of adequate training, resources and institu-
tional support for the development of teachers’
professional digital competence.
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In the study by F. Caena and C. Redeck-
er (2019), the aurthors examine in detail the need
to adapt competence frameworks for educators
to meet the demands of the 21t century, empha-
sizing the European Digital Competence for Ed-
ucators (DigCompEdu) as a systematic approach
to meet the changing digital landscape and ed-
ucational requirements. The study by T. Chiu et
al.(2021) focused on the development and evalu-
ation of an Al curriculum for pre-university educa-
tion levels. Their findings highlighted the success
of the programme in integrating basic Al concepts
into the school curriculum, providing students
with both theoretical knowledge and practical
applications through various learning modules
and project assignments.

A. Rahimi (2024) explored the multifaceted
factors influencing EFL teachers’ digital compe-
tence for 21t century skills development, em-
phasizing the importance of not only teachers’
general digital competence but also personal and
contextual determinants for effective digital skills’
instruction. In addition, the study by M. Ally (2019)
on the competences important for digital and on-
line teachers highlighted the need for teachers to
have technical knowledge along with the ability to
integrate digital technologies into teaching, adapt
to new learning formats and facilitate meaningful
interaction with students in an online environment.

The research by M. Bearman and R. Ajja-
wi (2023) was devoted to outlining pedagogical
approaches and strategies related to effective
learning in an era characterized by the growing
influence of Al. The researchers delved into the
ways in which educators can adapt their peda-
gogical practices to embrace the expansion of Al
in the learning paradigm and equip students with
the necessary abilities to work with technologies
that are often seen as inscrutable black boxes.
The study’s findings highlighted the importance
of integrating Al into curricula in a way that not
only includes the use of technology, but also
promotes a comprehensive understanding of its
multifaceted impact on various aspects of life and
professional endeavours.

Shcherban & Khoma

Research by R. Yilmaz and F. Yilmaz (2023)
showed that the introduction of generative Al
tools significantly improves students’ computa-
tional thinking skills, boosts their confidence in
programming abilities, and fuels their motivation
to participate in programming education. The
study found that students who use Al tools in their
classes demonstrated better abilities in solving
algorithmic thinking problems compared to their
counterparts who studied without such tools.

S.Z. Salas-Pilco et al. (2022) investigated
the integration of Al and learning analytics into
a learning mode for future educators. The con-
clusions showed that this combination has sig-
nificant potential to improve the efficiency of
the educational process, provide a more adap-
tive and personalized approach to learning, and
increase the overall level of teacher education.
L. Chen et al. (2020) conducted a study on the
role and implications of Al in education, covering
research on current applications including intel-
ligent tutoring systems, automated assessment,
personalized learning, and decision support in
learning environments. The study highlighted the
significant potential of Al in improving learning
efficiency, adapting learning materials to individ-
ual student requirements, and facilitating a more
interactive and immersive learning environment.

In another research attempt, P. Lameras and
S. Arnab (2021) delved into the role of Al in ed-
ucation and its potential to empower educators.
The authors provided an overview of modern
approaches to the implementation of Al in the
educational environment and explained how
these technologies can strengthen educators in
their professional skills. The research covered
various aspects of Al's impact on education, in-
cluding optimisation of administrative tasks, per-
sonalization of learning experience, support for
teachers in creating educational materials, and
implementation of adaptive teaching methodol-
ogies. At the same time, researchers A. Ismail and
R. Hassan (2019) have launched a study of the
technical skills required to skilfully perceive the
challenges and opportunities presented by the
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Fourth Industrial Revolution (Industry 4.0). The
study emphasises that the successful integration
of new technologies into production and business
processes requires a concerted focus on develop-
ing technical skills in programming, data analysis
and digital systems’ management, as well as pro-
moting general digital literacy.

T. Chiu & C. Chai (2020) delved into the crea-
tion of sustainable Al curricula based on the prin-
ciples of self-determination theory. Studies have
shown that learning approaches that satisfy stu-
dents’ desire for independence and promote their
intrinsic motivation yield better results in the
long run. The authors also emphasised the im-
portance of creating an educational environment
that encourages critical thinking, creativity, and
an interdisciplinary approach to Al learning. The
results of the study conducted by C. Chih-Ming
& L.Ying-You (2020) demonstrated that a model
for predicting competence in computer-mediat-
ed communication based on learning behaviour
characteristics is a reliable tool for assessing and
improving students’ abilities in this area. It was
found that the model provides a more accurate
assessment and prediction of students’ abilities
in this area based on their learning activities and
behavioural tendencies.

N. Upadhyay et al. (2022) studied the models
of Al adoption and digital entrepreneurship. The
researchers focused on explaining the theoretical
basis of how and why entrepreneurs and organ-
isations implement Al in their business opera-
tions. The study results showed that the success-
ful integration of Al into digital entrepreneurship
depends on the understanding of its potential
benefits and ability to increase the efficiency of
business operations. In particular, it has become
clear that organisations and entrepreneurs that
understand the benefits of integrating Al into
their operations are more likely to successfully
implement the technology and gain a competi-
tive advantage.

However, the impact of different cultural and
organizational settings on the adoption and in-
corporation of Al into business operations has not

been thoroughly researched. It is crucial to under-
stand how cultural characteristics and organiza-
tional environments can affect the readiness and
effectiveness of Al technology adoption. It also
requires a thorough examination of how different
levels of infrastructure and technological sup-
port in different regions can affect the outcomes
of Al integration. These issues require additional
research to gain a more complete understanding
of the factors that contribute to the success of Al
adoption in different contexts and conditions.

Materials and Methods

The study was conducted from September 2023
to June 2024. To achieve the aim and objectives
of the study, the sample included students of ped-
agogical specialities preparing to become prima-
ry school teachers. The sample consisted of two
groups: the main and control groups. The main
group included 50-70 students of 2-3 years of
pedagogical specialities from the Mykhailo Dra-
homanov Ukrainian State University (Kyiv), ran-
domly selected to ensure representativeness. The
control group consisted of the same number of
students of similar specialities and courses who
did not participate in the Al training modules.

A set of methods was used, including quan-
titative and qualitative approaches, including
specialized tests, questionnaires and statistical
methods. At the initial stage, questionnaires, and
tests were conducted to determine the initial lev-
el of digital competence of the participants. The
following tools were used:

1. Digital competence questionnaire based
on the DigComp model: this questionnaire as-
sesses digital skills and knowledge in line with
the European Digital Competence Framework. It
includes questions on the ability to use digital
tools, problem-solving with technology and per-
sonal data protection (Table 1).

2.Al fundamentals test: assessing the level of
students’ knowledge of Al concepts and applica-
tions in the educational process. The test consist-
ed of sample questions, matching tasks, and short
descriptions (Table 2).
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Table 1. Digital competence questionnaire based on the DigComp model

Digital competence

Question

Answers

Information literacy

How would you rate your ability to
effectively find, verify and select relevant
information on the Internet?

a) very good;
b) good;

c) satisfactory;
d) bad;

€) very poor.

What tools do you usually use to check
the reliability of information sources?

a) search engines;
b) actually verified resources;
c) social media;

d) other (please specify).
Communication and How often do you use online a) daily;
cooperation communication platforms (e.g. email, b) weekly;
instant messengers, video conferencing) ¢) monthly;
for work or study? d) rarely;
e) never.

What tools do you use to collaborate on
documents in real time?

a) Google Docs;
b) Microsoft Office 365;
c) other (please specify).

Creating digital content

What is your skill level in creating and a) very high;
editing text documents (e.g. Word, b) high;
Google Docs)? c¢) medium;
d) low;
e) very low.
What software or tools do you use a) Adobe Photoshop/Illustrator;
to create multimedia content (e.g. b) Canva;

graphics, video)?

c¢) iMovie/Windows Movie Maker;
d) other (please specify).

Safety and security What is your level of knowledge a) very high;
about the importance of using b) high;
strong passwords and two-factor c) medium;
authentication to protect personal data? d) low;

e) very low.
How often do you scan your devices for  a) regularly;
malware or viruses? b) sometimes;

c) rarely;

d) never.

Problem-solving How would you rate your skills in solving a) very good;
technical problems that arise when b) good;
using digital technologies (e.g. computer c) satisfactory;
crashes, problems with internet d) bad;

connection)?

€) very poor.

What resources or methods do you
use to learn independently and solve
technical problems?

a) online courses and video tutorials;
b) forums and communities;

c) reference books and manuals;

d) other (please specify).

Source: compiled by the authors

Table 2. Test on the basics of artificial intelligence

Question

Answers

What is artificial intelligence (Al)?

a) technology for creating computer games;

b) a system that simulates human cognitive functions;
c) database management software;
d) operating system for mobile devices.

Which of the following algorithms is an
example of machine learning?

b) data encryption;
c) editing the text;
d) energy management.

a) Naive Bayes classification;
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Table 2. Continued

Question

Answers

What is a neural network in the context
of artificial intelligence?

a) a computer program for creating graphs;

b) a model that mimics the way the human brain processes
information;

c) a database for storing customer information;

d) a module for video processing.

Which of the following is an example of
a machine learning problem?

a) sorting emails into categories;

b) correcting spelling mistakes in the text;
c) face recognition in photographs;

d) software updates.

Which of the following terms refers to
unsupervised learning methods?

a) linear regression;
b) clustering;

c) logistic regression;
d) decision tree.

What is “deep learning”?

a) a subset of machine learning that uses multi-layer neural
networks;

b) equipment for storing large amounts of data;

¢) methods for optimizing search algorithms;

d) a method for verifying data integrity.

Which of the following approaches is
an example of a reinforcement learning
algorithm?

a) a chess game where the computer learns based on the results of
the game;

b) creating a shopping list based on previous purchases;

c) text processing to remove duplicates;

d) sorting products into categories in a supermarket.

Which of the following tasks is not
typical for artificial intelligence
systems?

a) text generation;

b) weather forecasting;

c) assessment of image quality;
d) repair of physical equipment.

What is “transferable learning”?

a) a method that uses knowledge gained from one task to improve
results in another, similar task;

b) techniques for reducing the size of data;

c) the process of changing the learning algorithm;

d) a method for optimizing processing resources.

What data is usually used to train
artificial intelligence models?

a) only numerical data;

b) text data;

c) a variety of data, including text, images and numerical indicators;
d) data from only one area of expertise.

Source: compiled by the authors

3. The main group of students completed process; practical exercises — working with intel-
training modules developed using Al technol- ligent learning systems (e.g., adaptive learning
ogies (Table 3). These modules included: theo-  platforms) and virtual assistants. Modules for
retical classes — lectures and seminars on top-  creating learning projects using Al tools have
ics related to the use of Al in the educational  been introduced.

Table 3. Programme of training modules using artificial intelligence technologies
for future primary school teachers

Module Topics Format Duration
Module 1. Topic 1.1. Fundamentals of artificial intelligence: Lectures, case 2 weeks
Introduction 1. Definition and history of Al. discussions,
to artificial 2. Al classification: weak, strong, machine learning, deep reading articles

intelligence learning.

3. Principles of Al algorithms.

Topic 1.2. Application of Al in education:

1. Using Al to personalize learning.

2. Al'in the creation of educational materials.

3. Advantages and limitations of using Al in the classroom.
Formats: lectures, case discussions, reading articles.
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Table 3. Continued

Module Topics Format Duration
Module 2. Topic 2.1. Tools for creating interactive learning materials: Lectures, 3 weeks
Al tools for 1. Review popular content creation tools and platforms (e.g., demonstrations,
learning Canva, Edmodo). practical

2. Practical lesson on developing interactive tasks. classes, work

Topic 2.2: Virtual assistants and chatbots: with real

1. Introduction to the concept of chatbots. Instruments

2. Developing simple chatbots for educational purposes.

Topic 2.3: Tools for data analysis:

1. The basics of working with data.

2. Using Al to analyse and visualize learning outcomes.
Module 3. Topic 3.1. Development of educational projects: Practical 3 weeks
Developing 1. Stages of project development: planning, implementation, classes,
and evaluation. group work,
implementing 2. Selection and integration of Al for projects. presentations
Al projects Topic 3.2. Practical work:

1. Create projects using Al tools.

2. Testing and demonstration of projects.

Topic 3.3: Project evaluation and improvement:

1. Evaluate projects based on their effectiveness and impact on

the learning process.

2. Making adjustments based on feedback.
Module 4. Topic 4.1: Ethical issues in the use of Al: Lectures, case 2 weeks
Ethics and 1. Confidentiality and data protection issues. discussions,
security in the 2. Ethical aspects of Al application in education. seminars

context of Al

Topic 4.2. Safety when using digital tools:

1. Recommendations for the protection of personal

information.

2. Practical training on creating a safe digital environment.

Module 5. Topic 5.1. Assessment of learning effectiveness: Testing, surveys, 2 weeks
Evaluation 1. Methods of assessing knowledge and skills. data analysis
and feedback 2. Conducting testing and surveys.
Topic 5.2. Analysis of results and correction of training:
1. Analysis of test results and practical tasks.
2. Making adjustments to the training modules based on the
data obtained.
Evaluation 1. Theoretical testing: 30% (Assessment of knowledge based on tests after each module).

2. Practical work: 40% (Assessment of the quality of projects and assignments).
3. Project work: 20% (Assessment of Al project implementation).
4. Feedback and participation: 10% (Assessment of participation in discussions and activity).

Source: compiled by the authors

Upon completion of the training modules, a
final test and questionnaire were conducted:

1. Re-testing: tests on the same topics as at
the initial stage to assess changes in students’
knowledge and skills.

2. Learning experience evaluation question-
naire: assessed the experience of using Al, the
effectiveness of training modules, and changes
in the level of digital competence. The question-
naire included open and closed questions, as well
as a Likert scale to assess attitudes towards Al
technologies.

The following statistical methods were used
to analyse the data:

1. Descriptive statistics: for analysing basic
sample characteristics, such as means and stand-
ard deviations of test results.

2.Paired t-test: to compare test results before
and after the implementation of training modules
in the main group and between the main and
control groups.

3.ANOVA (analysis of variance): To compare
test and questionnaire results between differ-
ent groups of students, as well as to determine
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the impact of different training modules on the
results.

Before the study began, all participants
voluntarily gave informed consent. Students re-
ceived detailed information about the study ob-
jectives, stages, potential risks and benefits in a
clear and understandable manner. ALl procedures
were conducted in accordance with the American
Sociological Association’s Code of Ethics (1997).

Results

The study focused on assessing the effective-
ness of Al training modules in developing digital
competence of future primary school teachers.
To achieve this, a detailed analysis of the results
was conducted using descriptive statistics and
a paired t-test based on data from the DigComp
Digital Competence Questionnaire and the Al
Basics Test.

At the initial stage of the study, students’ dig-
ital competence was assessed using the Digital
Competence Questionnaire based on the Dig-
Comp model. The results before the introduction
of the training modules showed that the average
level of digital skills in the intervention group was
52.3,while in the control group, it was 51.8. These
results indicate that both groups had similar lev-
els of basic digital skills. The lowest values (min-
imum 40) in the intervention group and the con-
trol group (minimum 42) indicate the existence
of students with insufficient knowledge, while
the highest values (65 in the intervention group
and 64 in the control group) indicate the pres-
ence of students with a high level of competence.

After implementing the Al training modules,
the average value in the main group increased to
68.5, which is a statistically significant improve-
ment. The results showed a decrease in variabil-
ity (standard deviation decreased to 6.5), indicat-
ing a more homogeneous improvement among
students. The minimum value increased to 55
and the maximum value reached 85, indicating
a significant increase in skill levels at both low-
er and higher levels. In the control group, where
Al training modules were not used, the average

value remained at 52, which indicates no signif-
icant changes. The minimum value remained at
44, and the maximum value was 66. This confirms
that traditional training did not lead to significant
improvements in digital skills.

A paired t-test was used to test the statistical
significance of the changes in digital competence
in the main group. The results showed a t-value of
15.32 with a p-value of 0.0001, indicating a signif-
icant improvement. This highlights that the intro-
duction of Al training modules had a significant
impact on improving students’ digital skills. The
paired t-test confirmed that these changes are
statistically significant,which means that the inte-
gration of Al into the learning process has indeed
contributed to the improvement of competencies.

The Al Basics Test was used to assess stu-
dents’ knowledge of Al before and after the train-
ing. Before the modules were implemented, the
average score in the main group was 45 out of a
maximum of 100 points, which indicates an in-
itial level of knowledge. The standard deviation
(10.5) indicates a dispersion of knowledge among
students. After the implementation of the mod-
ules, the average score increased to 75 and the
standard deviation decreased to 9, indicating a
significant improvement and less variation in
knowledge. This shows that students have be-
come better versed in the Al topic. The correla-
tion analysis showed a strong positive correla-
tion between Al knowledge and overall digital
competence. The correlation coefficient was 0.75,
which indicates a close connection between the
increase in Al knowledge and students’ general
digital skills. This supports the hypothesis that Al
training not only improves knowledge in this area
but also contributes to the overall improvement
of digital competences.

Data analysis revealed that the overall
average digital competence score was 64.3%
(6=10.7).Using the Shapiro-Wilk test, the normal-
ity of the distribution of the results was checked,
and it was found that the data followed a normal
distribution (p=0.12), which allowed to apply par-
ametric methods for further calculations. It was

Humanities Studios: Pedagogy, Psychology, Philosophy. 2024. Vol. 12, No. 3



found that 40% of students showed a high level
of digital competence, 45% had an average level,
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and 15% had a low level. The results are present-
ed in Figure 1.

Solving technical problems HEEE N B Average score (%)

Security in the digital environnm et ||

Creating digital Comnten '

Communication and collaboratio r |

Information and media |itera C | —

0 10 20
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Figure 1. Average digital competence scores of future primary school teachers

Source: developed by the authors

The average score in the category of infor-
mation and media literacy was 70.2% (c = 9.8),
which indicates a good level of skills in searching
for, analysing and evaluating information. At the
same time, 55% of respondents demonstrated a
high Llevel of ability to use digital sources of infor-
mation. Answers to the questionnaire on assess-
ing the reliability of sources revealed that 35% of
students often face difficulties in verifying facts
or sources of information. The correlation anal-
ysis between the frequency of using information
resources and the results in this category showed
a moderate positive correlation (r=0.41, p<0.01),
which indicates that regular use of resources con-
tributes to better information literacy.

The results of the Communication and Col-
laboration category showed an average score
of 67.8% (o = 8.5). The survey revealed that
48% of respondents actively use digital tools
for collaboration and communication, but only
30% have sufficient skills in organizing online
teamwork. Statistical calculations using Fisher’s
test revealed that the difference in results be-
tween groups with different experience of us-
ing communication tools is significant (F=5.78,
p < 0.05). This confirms the assumption that
practice is important for the development of
this competence.

One of the lowest scores was recorded in
the category “Creating digital content” - 54.3%
(6=12.1). Only 25% of students were able to cope
with the tasks related to the creation of complex

digital materials, such as interactive presenta-
tions, Llvideos, and infographics. According to the
survey, the majority of students (60%) experience
difficulties when using software to create learn-
ing materials. Regression analysis showed a sig-
nificant correlation between the frequency of use
of creative tools and the results in this category
(B=0.53, p<0.01), which indicates the need for
more active implementation of these tools in the
learning process.

The category “Security in the digital environ-
ment” demonstrated an average score of 57.6%
(0 =11.5), which indicates an insufficient level of
awareness of the importance of cybersecurity. Ac-
cording to the survey, 45% of students admitted
that they rarely change their account passwords,
and 30% do not know how to protect their data
from cyber threats. Statistical analysis using the
Mann-Whitney U-test showed a significant dif-
ference between students who had taken cyber-
security courses and those who had not (U=512,
p<0.05). This indicates the need to strengthen
cybersecurity education.

The average score in the category “Solving
technical problems” was 60.9% (o = 10.3), in-
dicating a generally satisfactory level of tech-
nical skills among students. However, 40% of
respondents indicated that they were not confi-
dent in their ability to solve technical problems
without assistance. The survey also showed that
35% of students contact technical support when
they have problems with software or hardware.
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An ANOVA test revealed a significant difference
in the results between students with differ-
ent experience of using digital technologies
(F=6.84,p<0.01).

The analysis of the questionnaire data provid-
ed a deeper understanding of the level of digital
competence. The questions covered five key areas
and were assessed on a four-point scale, where
1 meant “not at all” and 4 meant “highly profi-
cient”. The average score for all questions was 3.1
(6=0.6), which corresponds to an average level of
digital competence. The questions related to the
use of tools for teamwork and digital content cre-
ation received the lowest scores, with an average
score of 2.8. The highest scores were obtained
for the questions on information search and
critical evaluation, with an average score of 3.5.

When analysing the responses, it was found
that students who actively use digital technolo-
gies in their daily lives and studies demonstrated
a higher level of digital competence. The cor-
relation analysis revealed a moderate positive
correlation between the level of competence
and the frequency of using digital tools (r=0.39,

100
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80
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60
50
40
30
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Score (%)

p < 0.01). The responses also showed that 25%
of respondents consider their training in digital
competencies to be insufficient for their future
professional activities. Various statistical meth-
ods were used in data processing to ensure the
accuracy of the results. The Tukey’s test was used
to compare differences between separate groups
of respondents, which allowed to determine that
students with more experience in using digital
tools demonstrate a significantly higher level of
competence in all categories. Linear regression
showed that experience in using digital technol-
ogies explained 42% of the variation in the re-
sults (R2=0.42, p <0.01). The overall analysis of
the results suggests that although the majority of
future primary school teachers have a satisfactory
level of digital competencies, there is a need to
improve the curriculum, especially in the areas of
digital safety and digital content creation.

The results of the study show significant
changes in students’ knowledge after the intro-
duction of the new training modules. Comparison
of the initial and final tests shows an improve-
ment in all parameters (Fig. 2).

==g==Before studying After studying

Figure 2. Comparison of initial and final test scores after Al module implementation

Source: developed by the authors
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The average score of students on the ini-
tial test was 4.5 out of 10. This indicates basic
knowledge, but at the same time shows a lack of
understanding of important aspects of Al, which
was expected at the beginning of the course. The
first question on the basic definition of Al showed
that 65% of students in the initial test were able
to correctly identify Al as a system that mimics
human cognitive functions. However, the remain-
ing 35% chose the wrong options, indicating a
lack of understanding of the basic concept. After
completing the training modules, this indicator
improved significantly, and 90% of students an-
swered this question correctly during the final
test. This indicates that the basic concepts have
been effectively learned after the training.

The second question was about machine
learning algorithms, and the initial results were
lower, with only 50% of students being able to
identify the Naive Bayes algorithm as an exam-
ple of machine learning. The rest of the students
confused this algorithm with data encryption
and text editing tasks, which indicates a lack of
clear understanding of the specifics of machine
learning. However, after the training, the situa-
tion changed: 80% of the respondents gave the
correct answer, which indicates a deeper un-
derstanding of the topic. The third question on
neural networks showed that before the training,
only 55% of students knew that a neural network
is a model that mimics the way the human brain
processes information. After the training mod-
ules, this figure rose to 85%, indicating a sig-
nificant improvement in knowledge in this area.
This indicates that students were able to better
understand the principles of neural networks af-
ter the integration of the new training modules.
The fourth question was aimed at assessing the
understanding of practical applications of ma-
chine learning. Initially, 60% of students correctly
answered that face recognition in photos is an
example of machine learning. After the training
modules, this figure increased to 83%, which
demonstrates an improved understanding of
real-world applications of Al technologies. This

Shcherban & Khoma

shows that the modules were effective in teach-
ing practical aspects.

In the question about unsupervised learning
methods, only 45% of students knew that cluster-
ing was an example of such a method before the
training. This indicates that students found it dif-
ficult to distinguish between supervised and un-
supervised learning methods, which may be due
to a lack of practical experience. After the train-
ing, this figure increased to 70%, indicating a sig-
nificant improvement in knowledge. The training
modules focused on clearly explaining the differ-
ence between different teaching methods, which
allowed students to better absorb the material.
The sixth question, on deep learning, showed that
only 48% of students were able to correctly iden-
tify it as a subset of machine learning that uses
multi-layer neural networks before the training.
This indicates a general tendency towards a lack
of understanding of deep learning as a complex
topic. However, after the training modules, this
figure increased to 75%, which demonstrates a
significant improvement in students’ knowledge
in this area. The modules on deep learning includ-
ed practical examples, which helped students to
better understand the topic.

The question on reinforcement learning
showed that before the course only 40% of stu-
dents were able to correctly select an example
related to learning from chess results. This in-
dicates that reinforcement learning remained
a difficult topic for students at the beginning of
the course. However, after completing the mod-
ules, 70% of students were able to answer this
question correctly, indicating that they have
made significant progress in learning complex
concepts. The question about tasks that are not
typical for Al systems showed that only 50% of
students knew that repairing physical equipment
was not a typical task before the training. This in-
dicates a general tendency to confuse the phys-
ical and digital aspects of these technologies.
However, after the training, this figure improved
to 80%, indicating a better understanding of the
Llimits of Al in the real world. The question about
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transferable learning revealed that before the
training, only 42% of students correctly under-
stood this concept as a method that uses knowl-
edge gained from one task to improve results
in another. This result indicates the difficulty of
learning this concept without proper teaching.
However, after the training, the score increased
to 70%, demonstrating an improvement in under-
standing of this complex topic. The training mod-
ules effectively explained the application of trans-
ferable learning in practice, which contributed to
the improved results. Finally, a question about the
types of data used to train Al models showed that
only 53% of students knew that a variety of data is
used for this purpose, including text, images, and
numerical values. This indicates basic knowledge
but a lack of understanding of the importance
of different types of data in training Al models.
After the training, this figure improved to 80%,
which indicates a better understanding of this
topic after the implementation of the modules.

Thus, the results of the study indicate a
significant improvement in the level of stu-
dents’ knowledge in all Al-related topics after
completing the training modules. The average
score on the final test was 7.8 out of 10 possible,
which is a significant improvement compared to
the initial results, where the average score was
4.5. This demonstrates that the implemented
training modules have effectively contributed
to the improvement of students’ Al knowledge.
All the categories covered by the test showed
positive changes, which indicates the success of
the learning process. In addition to the overall
improvement, it is worth noting that particu-
larly good results were achieved in questions
related to basic Al concepts, machine learning
algorithms, and practical applications. These
topics were obviously more understandable to
students after completing the respective mod-
ules. At the same time, the topics related to deep
learning and unsupervised learning, although
they showed improvement, remain somewhat
more difficult for students, which may require
additional attention in the learning process.

Thus, the results of the study confirm the effec-
tiveness of the implemented training modules,
which have significantly increased the level of
students’ knowledge in the field of Al.

The analysis of the DigComp Questionnaire
results showed that the greatest improvement
occurred in the following areas:

1. Information and media literacy: After the
implementation of the modules, students im-
proved their skills in finding, evaluating and using
information. This is confirmed by the increase in
average scores in the relevant categories of the
questionnaire.

2.Communication and collaboration: a signif-
icant improvement in the use of digital tools for
communication and collaboration showed that
Al modules contributed to the development of
effective communication skills in a virtual envi-
ronment.

3. Digital content creation: high results in
this category indicate that students have be-
come more competent in creating digital content,
which is critical for the modern learning process.

4. Security: Increased awareness of data pro-
tection and privacy highlights the importance of
integrating security topics into Al training.

The study has shown that the introduction
of Al training modules has a significant positive
impact on the formation of digital competence in
future primary school teachers. The results of de-
scriptive statistics and paired t-tests, along with
the data from the Al Fundamentals Test, confirm
that its integration into the educational process
has contributed to a significant increase in both
digital skills and knowledge in this area. The cor-
relation analysis also showed that Al knowledge
is closely related to the improvement of general
digital competencies. This confirms the effective-
ness of using these technologies to develop key
digital skills in modern educational settings.

The effectiveness of the developed train-
ing modules was assessed by comparing the
results of the initial and final tests using the
statistical method of the Student’s paired sam-
ples test. The main purpose of this analysis is to
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determine how significantly students’ knowl-
edge has improved after the implementation of
the training modules.

In the main group, the initial Al basics test
showed an average score of 45 out of 100. The
standard deviation was 10.5, indicating some
variation in students’ knowledge. After the imple-
mentation of the training modules, the average
score rose to 75 out of 100, and the standard de-
viation decreased to 9. This decrease in standard
deviation indicates that the level of knowledge
of students became more homogeneous after
the training. The minimum score increased to 60
and the maximum score to 90, demonstrating an
overall improvement in knowledge.

To determine whether these changes are
statistically significant, the authors apply a
paired-sample t-test. Calculating the standard
error of the mean increase is critical to the Stu-
dent’s test. The standard deviation of the incre-
ment is close to the standard deviation of the
initial test (10.5). This value is significantly higher
than the critical t value for the significance level
of o =0.05, which is approximately 2.045. Thus,
the result is statistically significant, indicating a
significant improvement in knowledge after the
implementation of the training modules.

For the control group, the pre-test showed an
average score of 46 out of 100, and the post-test
showed an average score of 47 out of 100. The
standard deviation remained almost unchanged
(11 for the pre-test and 10.8 for the post-test).
The absence of significant changes in the mean
score indicates that the control group did not
benefit significantly from the training modules,
which confirms the effectiveness of the modules
in the intervention group.

The authors conduct a similarly detailed
analysis for project work. Before the introduction
of the modules, the average score of the main
group’s projects was 60 out of 100, with a stand-
ard deviation of 12.5. After the implementation of
the modules, the average score rose to 85 out of
100, and the standard deviation decreased to 8.7.
This significant improvement in project quality
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and reduction in variation is evidence of the suc-
cessful implementation of the modules.

To assess the statistical significance of this
improvement, the authors calculate the average
increase: 85-60=25.The calculation of the stand-
ard error of the average increase is similar to the
previous test. For the purposes of this discussion,
it is assumed that the standard deviation of the
increase is approximately equal to the standard
deviation of the initial projects (12.5). This val-
ue is also significantly higher than the critical t
value, which confirms the statistical significance
of the improvement in project quality. In the con-
trol group, the average score of projects before
the implementation of the modules was 61 out of
100, and after - 62 out of 100. The change in the
standard deviation (13 to 12.8) is also not signifi-
cant, indicating that there was no improvement in
the quality of projects without active implemen-
tation of the modules.

Thus, a detailed analysis of the results shows
that the training modules have significantly im-
proved the level of knowledge and practical skills
of students in the intervention group, and these
improvements are statistically significant. The ab-
sence of significant changes in the control group
underlines the effectiveness of the developed
training modules.Based on the results of the study,
recommendations for educational institutions on
the integration of Al technologies into the educa-
tional process may include the following aspects:

1. Integration of educational modules: it is
recommended to develop and implement edu-
cational modules that include theoretical and
practical classes using Al. The modules should be
adapted to the specific needs of students and in-
tegrated into the curriculum, ensuring systematic
and gradual mastery of new technologies.

2. Professional development of teachers: ed-
ucational institutions should provide professional
development for teachers to improve their skills
in using Al technologies. This may include train-
ings, workshops, and seminars to help teachers
effectively integrate new technologies into the
learning process.
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3. Evaluation of effectiveness: it is recom-
mended to regularly evaluate the effectiveness
of the implemented modules and technologies
through the use of various assessment methods,
such as tests, project work and student surveys.
This will allow for timely adjustments to the cur-
riculum and ensure that it meets modern educa-
tional requirements.

4. Technical support and resources: educa-
tional institutions should provide adequate tech-
nical support and resources for the effective use
of Al technologies. This includes hardware up-
grades, access to specialized software products
and resources, and technical assistance to solve
possible problems.

5. Innovative teaching methods: it is rec-
ommended to implement innovative teaching
methods that use Al, such as adaptive learning,
personalized recommendations, and automated
assessment systems. This will help ensure more
effective learning and support an individual ap-
proach to each student.

6. Cooperation with industry: educational
institutions should establish cooperation with
companies and organisations specializing in Al to
obtain up-to-date information on the latest tech-
nologies and practical recommendations on their
use in education.

7. Analysis and improvement: It is important
to ensure that learning modules and technol-
ogies are continuously analysed and improved
based on feedback from students and teachers.
This will ensure that the curriculum is constantly
updated and kept relevant in a rapidly changing
technological environment.

The integration of Al technologies into the
educational process is aimed at improving the
quality of education and preparing students for
modern challenges in professional activities,
which is critical to ensure competitiveness and
success in their future careers.

Discussion
The study found that the introduction of Al
technology into the educational process has a

significant impact on the development of future
primary school teachers’ digital competences.
Firstly,it was noted that the use of Al in education-
al modules contributes to a significant increase in
the level of knowledge and skills of students in the
areas of information literacy, communication and
collaboration, digital content creation, data secu-
rityand protection,and technical problem-solving.

The study by . Sanusi et al. (2022) analysed
the importance of students’ competences in the
context of Al education. The authors of the study
found that a high level of digital competencies,
such as knowledge of algorithms, data processing,
and analytics, has a positive impact on students’
performance in Al education and their ability to
effectively apply these technologies in practice.
The study also found that the introduction of
training modules using these technologies has a
significant impact on the development of digital
competences in future primary school teachers.
The results showed a significant improvement
in the participants’ skills in information literacy,
communication, digital content creation and data
security. Similar to the study by I. Sanusi et al., the
present study confirmed that the integration of
practical tasks and projects into the curriculum
significantly improves the level of competencies
of participants. In addition, it was observed that
participants who were trained using Al technol-
ogies became more confident in solving techni-
cal problems and self-study, which indicates the
practicality and effectiveness of the implemented
modules.

The study by M. Guitert et al. (2021) focus-
es on the development of digital competences in
European primary and secondary school curricula.
The results indicate that the main components
of digital competences include information lit-
eracy, communication, content creation, safety,
and problem-solving. The study also found that
the effective implementation of these compe-
tences depends on the integration of the latest
technologies and educational practices adapted
to the needs of students and teachers. One of the
main conclusions was that the systematic use of
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digital tools and resources in the learning process
can significantly increase students’ competence,
especially in the areas of information literacy
and communication. The present study confirms
these findings and shows that the introduction of
Al technology into the training modules for fu-
ture primary school teachers contributes to the
improvement of digital competence in all key
aspects according to the DigComp model. The
analysis of the results shows significant bene-
fits in information literacy, content creation, and
data protection skills, which is consistent with the
findings of M. Guitert et al. This study also con-
firmed that the practical integration of technol-
ogies such as Al into the learning process is an
effective means of improving digital skills in line
with European standards. Thus, both studies em-
phasize the importance of adapting curricula and
resources to support and develop digital compe-
tences in modern education.

F. Pedro et al. (2019) studied the impact of
Al on education, focusing on the challenges and
opportunities associated with the introduction
of new technologies. The study showed that this
technology can significantly improve the learn-
ing process through personalized learning, au-
tomation of administrative tasks, and improved
assessment methods. However, some challenges
were also identified, including the need to train
teachers to use new tools and ethical and priva-
cy concerns. One of the key conclusions is that
for Al-based education to be sustainable, these
challenges need to be addressed and the infra-
structure to support them developed. This study,
in comparison to F. Pedro et al., confirms that the
introduction of this technology into future teach-
er-focused curricula also offers significant oppor-
tunities to improve teachers’ digital competence
and educational outcomes. The results of this
study show improvements in participants’ skills
in information literacy, content creation, and data
security, which is consistent with the findings of
F. Pedro et al. regarding the positive impact of
Al on the learning process. However, this study
also revealed challenges, such as the need for
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additional teacher training and ethical stand-
ards. This confirms that these issues need to be
addressed in order to achieve a sustainable and
effective implementation of Al in education.

The study by B. Bonami et al. (2020) focus-
es on the use of big data and Al in education,
analysing how these technologies can be im-
plemented through digital platforms. The study
found that the use of big data in conjunction with
these technologies allows for detailed monitor-
ing and analysis of learning processes, which in
turn can help personalize learning and improve
student outcomes. The study also highlighted
the importance of using mixed methods to gain
a more complete picture of the impact of Al on
educational platforms and practices, including
the effectiveness of data-driven learning tools
and approaches. In the present study, the results
confirmed that the introduction of these technol-
ogies into training modules for future primary
school teachers helped to significantly improve
their digital competencies, similar to the findings
of B. Bonami et al. The increase in information
literacy, content creation, and data security skills
was significant, indicating the successful appli-
cation of Al in education. As in the case of the
study by B. Bonami et al., the findings point to the
importance of data analysis to evaluate the ef-
fectiveness of training modules and approaches.
However, this article focuses mainly on specif-
ic learning modules and their impact on future
teachers, which differs from the more general
approach to analysing educational platforms and
big data in the work by B. Bonami et al.

A study by M. Sa & S. Serpa (2020) studied
the impact of the COVID-19 pandemic on the de-
velopment of digital competences in education.
The study showed that the pandemic has signifi-
cantly accelerated the integration of digital tech-
nologies into the educational process, forcing ed-
ucational institutions to quickly adapt to online
and distance learning formats. This has created
new opportunities for the development of digital
competences for both teachers and students. Key
outcomes have included the recognition of the
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importance of skills such as the use of digi-
tal tools, online communication, and managing
learning content in new environments. The pan-
demic has also exposed inequalities in access
to technology and the need to strengthen digi-
tal infrastructure. This study, in comparison with
the results of M. Sa & S. Serpa (2020), confirmed
that the introduction of Al technology into train-
ing modules for future primary school teachers
can help improve teachers’ digital competence
in the context of modern challenges. The results
showed that this technology not only improved
the participants’skills in information literacy, con-
tent creation, and data security, but also helped
them overcome some difficulties associated with
the transition to distance education, especial-
ly through the integration of new technological
tools. Similar to the findings of authors, this study
demonstrates that Al technology can effectively
support the development of digital competences
in challenging environments, highlighting its im-
portance in modern educational practice.

Thus, the study has shown that the introduc-
tion of Al technologies into training modules for
future primary school teachers has significantly
improved their digital competences. It was found
that the study participants made significant pro-
gress in such areas as information literacy, digital
content creation, and data security. This confirms
the effectiveness of using Al as a tool for devel-
oping key digital skills in teacher education. The
findings of this study indicate that these technol-
ogies can not only improve the learning process
but also help solve some existing challenges in
education, such as adapting to new technologi-
cal conditions and increasing the level of digital
competencies among teachers.

Conclusions
The study has confirmed the high efficiency of
developing a training module using Al technol-
ogy to develop digital competences of future
primary school teachers. As a result, the statis-
tical data confirmed that the knowledge of the
main group of students improved significantly

after the module implementation. Comparison of
the results of the initial and final tests showed a
significant increase in the average score, which
indicates the positive impact of the module. Sta-
tistical analysis using Student’s t-test in paired
samples showed that the improvement was sta-
tistically significant, confirming the effectiveness
of the module in improving students’ knowledge
and skills. The success of the module develop-
ment in the main group is underlined by the fact
that the control group, which did not take the
module, showed little change in the results of
test and project work.

Comparison of changes in mean scores and
standard deviations confirms the effectiveness
of the module in improving the quality of stu-
dents’ knowledge and skills. The improvement
in the quality of the project work, especially the
increase in the average score from 60 to 85, also
indicates the significant progress made by the
module implementation. The practical signifi-
cance of the findings confirms the effectiveness
of using Al to improve the digital competence
of pedagogical students. The findings suggest
that innovative pedagogical modules can signif-
icantly improve the training of future teachers
and better prepare them to work in the modern
educational environment. Prospects for further
research include expanding the topics of the
modules, integrating Al into other educational
contexts, such as distance learning and hybrid
forms of education. This could also include the
study of the impact of Al on student assessment
processes and the automation of learning tasks.
In addition, it is important to study the impact
of Al on teachers’ professional activities not only
immediately after training, but also in the long
term to understand how such modules affect
their professional development.

Limitations of this study include the limit-
ed sample of students from one institution. In
addition, the modules developed were adapted
to the specific needs of this group of students,
which may limit their effectiveness in other set-
tings. The limited duration of the study does not
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allow for a full assessment of the long-term ef-
fects of the modules.

A further direction of research would be
to expand the sample to include students from
different institutions and regions, so that the
generality of the effects of the training modules
and their adaptation to different educational
situations can be assessed. It is also important
to investigate the impact of Al technologies on
different categories of students and in other ed-
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more comprehensive information on the long-
term effects of the module implementation, as
well as on the development of new methods for
integrating Al into the educational process. This
would allow to more accurately determine the
duration and sustainability of the progress made
and the effectiveness of the implemented tech-
nologies in different educational contexts.
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AHoTaLif. MeTa pgocnifxkeHHs nongrana B OUiHUI eheKTUBHOCTI BUKOPUCTAHHS TEXHOMOFIN LUTYYHOro
iHTenekty (Al) ana cdopMyBaHHS UMPPOBOI KOMMNETEHTHOCTI MaMOYTHIX y4uTeniB MoYaTKoBMX KNacis
yepes po3pobKy i BMIPOBAAKEHHS HAaBYANIbHUX MOLYNIB, LLO BK/IYAOTb TEOPETUYHI | NPAKTUYHI 3aHATTS.
MeToam [OCNioKEHHS BKIKOYANN BUKOPUCTAHHS TECTIB HA 3HAHHS OCHOB Al Ta NpoeKTHUX pobiT, a Takox
CTaTUCTUYHUIA aHani3 pe3ynbTaTiB 3a gonomorot Tecty CTblogeHTa ang napHux Bubipok. lMouyaTkose
Ta NifCyMKOBE TECTyBaHHS NPOBOAMNOCH Cepep CTYAEHTIB, fiki 6panu yyacTb y HaBYaNbHUX MOAYNSX, i
KOHTpOnbHOI rpynu 6e3 moaynis. BnpoBaaxeHi HaBYanbHi MOAYNi MiCTUAW TEOPETUYHI 3aHATTS, NPaKTUYHI
BNpaBu Ta NPOeKTHi poboTu. Pe3ynbTaT AOCNIAKEHHS NOKA3anu CYTTEBE MOKPALLEHHS 3HAHb CTYAEHTIB
OCHOBHOI Ipynu Nicns BNpOBaXeHHS HaB4aNbHWX MoAynis. Y cepefHboMy, 6anu 3a TeCTyBaHHS 3p0oC/in
3 45 po 75 (3i 100), a cepeaHi 6anu npoekTHUx pobiT nigHsaauca 3 60 go 85 (3i 100). CraTucTuuHUi
aHaNi3 BMSIBMB 3HAYHi MOKPALLEHHS Y 3HAHHAX i HABUYKAX, 30KPEMA, CEpefHi NPUPOCTU BYAN CTAaTUCTUYHO
3Hauywmmu (t=15,8 nna TectyBaHHs i t=10,96 nns npoekTiB). B KOHTpONbHii rpyni He Byno 3adikcoBaHo
CYTTEBMX 3MiH y pe3ynbTatax. AHani3 pe3synbraTiB No4yaTKOBOro Ta MiACYMKOBOrO TeCTyBaHb MOKa3as, WO
YYACHUKM, SKi NPOMLLIM HABYAHHSA 33 HOBUMM MOAYNSIMU, MPOAEMOHCTPYBANIM 3HAUHE MOKPALLEHHS B YCiX
K/I0YOBMX acnekTax UM@poBOi KOMMNETEHTHOCTI. 30KpeMa, piBeHb 3HaHb MPO BMKOPUCTAHHA LMPPOBUX
iHCTpyMeHTIB i nnatdhopM Ans KOMyHikauii i cninbHoi po6otu 3pic Ha 30 %, a HaBMYKM Yy CTBOPEHHI
MYNbTUMELINHOrO KOHTEHTY i yNpaBAiHHi LMPPOBMMM NPOEKTaMM MOKpALLMAnCs Ha 25 %. lMigsuweHHs
piBHS 3HaHb Npo 6e3neKy AaHUX Ta 3axMcT iHdopMauii ctaHoBuno 20 %, WO BKA3ye Ha ePEeKTUBHICTb
HaBYaNbHUX MOAYNIB Y NiABMLLEHHI 06i3HAHOCTI NPO BaX/MBICTb 3axucTy ocobucToi iHdopmauii. Kpim
TOro, BUSIBNIEHO, LU0 YYaCHUKM CTaNu BMEBHEHILE Y BUPILWIEHHI TEXHIYHMX NpobneMm, Wo CBiaAYUTb Npo
NPaKTUYHICTb BNPOBAMKEHUX TEXHONONIA Ta IXHKO 343THICTb MOKPALLYBATUM HABMYKM CAMOCTIMHOrO
HaBYaHHS i po3B'a3aHHA Npobnem. OTpuMaHi pesynsTaTv NiaTBEPAUM edeKTUBHICTb BUKOPUCTAHHS Al y
$opMyBaHHI UMPPOBMX KOMNETEHTHOCTEN Y MaBYTHIX y4MTENiB NOYATKOBMX KNIACIB, LLO BiAKPUBAE HOBI
MOX/IMBOCTi 415 MOAANbLLOTO PO3BUTKY | BLOCKOHANEHHS HAaBYaNIbHUX NPOrpam y Ui ranysi

KniouoBi cnoBa: uu¢poBi TexHonorii; neparoriyHa OCBiTa; OCBiTHi MOAyni; CTaTUCTUYHWMIA aHanis;
HaBYasbHi pe3ynsTaTu
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Abstract. Contemporary society faces a significant rise in instances of violence, discrimination, and
psychological pressure, particularly among young people. Bullying within student communities has
emerged as a serious social issue, adversely affecting students’ physical and mental health, academic
performance, and overall quality of life. The issue of bullying among students has become increasingly
relevant, prompting measures aimed at establishing a safe educational environment. This study
aimed to analyse Ukrainian and international practices in preventing and addressing bullying within
student communities to identify effective methods, strategies, and practices for fostering a safe and
supportive educational environment. In Ukraine, educational institutions have implemented training
sessions, interactive discussions, and anonymous reporting channels for bullying incidents, promoting
experience-sharing among students. The experience of other countries, particularly in Europe,
highlights a diverse range of effective programmes, including legislative initiatives, psychological
support, and the active involvement of all participants in the educational process. Bullying prevention
was viewed as a multifaceted process requiring a comprehensive approach, encompassing awareness-
raising efforts and the creation of an inclusive environment. Emphasis was placed on the importance of
collaborative efforts among universities, students, educators, and parents in combating bullying, which
is essential for fostering a positive learning climate. Recommendations were provided for the adoption
of successful international practices that could help reduce bullying rates among university students.
Examples of effective programmes from countries such as Sweden, Norway, the United Kingdom, and
Germany were examined, showcasing systematic approaches to bullying prevention through education,
mediation, and cooperation among all stakeholders in the educational process. The active engagement
of all interested parties in anti-bullying efforts was underscored, as only through joint actions can a
safe and supportive educational environment be established

Keywords: violence; students; educational environment; psychological support; anti-bullying
programme; inclusivity; safety

Received 02.05.2024 Revised 24.07.2024 Accepted 15.08.2024

Suggested Citation:
Vlasenko, K. (2024). Ukrainian and international practices in preventing and combating bullying in
student communities. Humanities Studios: Pedagogy, Psychology, Philosophy, 12(3), 56-65. doi: 10.31548/
hspedagog/3.2024.56.

‘Corresponding author

Copyright © The Author(s). This is an open access article distributed under the terms of the
BY

Creative Commons Attribution License 4.0 (https://creativecommons.org/licenses/by/4.0/)


https://orcid.org/0000-0002-4190-8192
https://humstudios.com.ua/en

Introduction

Creating a safe environment that fosters demo-
cratic values is fundamental to building a strong
society. The issue of bullying in higher educa-
tion is particularly pressing, as there is an urgent
need to ensure a safe and non-violent learning
environment. Higher education institutions aim
to facilitate the all-round development of their
students and create conducive conditions for
learning effective interpersonal communication.
However, frequent instances of bullying and el-
evated levels of conflict among peers hinder the
full realisation of these goals.

The classification of bullying helps to grasp
the scale of this social phenomenon, which con-
tinues to evolve in new forms. The particularity of
the problem lies in the fact that young people are
one of the most vulnerable segments of the pop-
ulation. During socialisation, young people devel-
op normative and ethical standards for interact-
ing with others in their social groups. The youth
environment is characterised by instability, with
frequent changes in behavioural rules and com-
munication norms. Despite this, the issue of bul-
lying among young people remains insufficiently
researched and developed in Ukraine. Meanwhile,
the phenomenon has gained social and psycho-
logical dimensions, becoming an international
term recognised by professionals in psychology,
education, and law. n addition to traditional bul-
lying, new forms of harassment, such as cyberbul-
lying and internet trolling, have emerged, causing
psychological trauma to victims. It is important to
emphasise that the serious consequences of bul-
lying affect not only the victims themselves but
also their social environment.

Research in the field of social pedagogy in-
dicates that the problem of aggressive behaviour
and its prevention among young people has be-
come a focus of study for many researchers. V. An-
dreenkova et al. (2019) and M. Chaikivskyi (2024)
note that bullying is the repeated and intentional
use of physical, verbal, or psychological aggres-
sion by one person or a group of people to harm
another. M. Hysing et al. (2021), having analysed
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recent studies, observed that bullying among
university students is associated with a range of
psychological problems, such as depression and
anxiety, which can be exacerbated by academic
pressures. M. Tight (2023) argues that bullying
in educational institutions is a serious social
problem that can have long-term negative con-
sequences for students’ mental health. ). Gdmez-
Galan et al. (2021) also claim that bullying in
higher education is often overlooked but remains
a serious issue, and students who are perceived
as “different” due to their ethnicity, sexual orien-
tation, or socioeconomic status are particularly
vulnerable. L. Mikheieva & O. Kuleshova (2022)
emphasise that bullying can lead to serious psy-
chological consequences for students, such as
anxiety, depression, low self-esteem, and even
suicidal thoughts. A survey of higher education
students conducted in 2022 revealed that 38%
of students had experienced bullying during their
studies (Hrytsenko, 2022). The author notes that
higher levels of bullying are found among senior
students, which is linked to increased competi-
tion and stress during exams.

N. Melnyk (2020) highlights the factors
contributing to bullying in the Ukrainian stu-
dent environment. She draws attention to social
stereotypes and cultural norms formed during
school, where bullying can be normalised. Re-
search on this topic was conducted by scientists
S. Sayed et al. (2023) who analysed how online
education and changes in the learning process
due to the pandemic have affected the level of
bullying among students. The study of research-
ers S.Ali & N.Begum (2022), who studied the role
of student unions and organisations in combating
bullying, is also significant. They note that active
student initiatives aimed at raising awareness of
bullying and developing a culture of mutual sup-
port can significantly reduce the manifestations
of bullying in universities. O. Havrysh (2022), who
studied the phenomenon of bullying in Ukrainian
educational institutions, emphasises that most
cases of bullying in Ukrainian institutions go
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unpunished due to a lack of effective mecha-
nisms for combating bullying, as well as stereo-
types that bullying is a normal phenomenon in
the competitive environment of higher education.

According to a UNICEF survey (UNICEF,2019),
approximately 39% of young people in Ukraine
in 2019 experienced bullying. This phenomenon
poses a serious threat to the physical and psycho-
logical well-being of victims, as well as to social
harmony in society. Addressing this issue requires
in-depth analysis, effective preventive measures,
and concrete actions to combat bullying. In ed-
ucational settings, bullying can manifest in var-
ious forms, from isolated incidents to systematic
aggressive behaviour. Regardless of its specific
manifestations, such actions harm the mental and
physical health of all involved. Detecting inci-
dents of violence in educational institutions is
a challenging task, as they often occur in places
with insufficient adult supervision.

Many universities and educational institu-
tions are developing and implementing specific
strategies, programs, and initiatives aimed at en-
suring the safety and psychological well-being of
students. Key elements of these initiatives include
education and raising awareness about bullying,
creating mechanisms for reporting incidents of
violence and providing support to victims, psy-
chological support, disciplinary measures against
perpetrators, and fostering an inclusive environ-
ment for all students. Bullying is a complex and
painful phenomenon, and the optimal solution to
the problem is not always obvious when it arises.
An effective anti-bullying strategy involves not
only responding to incidents of violence but also
actively preventing its occurrence through the im-
plementation of specific measures and programs.

This study aimed to investigate Ukrainian
and international practices in combating bullying
in higher education institutions and to analyse
the need for creating a safe learning environ-
ment to prevent violence. To explore Ukrainian
and international practices in preventing and
combating bullying among students, the author
employed a comprehensive interdisciplinary

approach, considering the sociological, pedagog-
ical, psychological, and legal aspects of the phe-
nomenon. Specifically, the research analysed nor-
mative documents, scientific studies by Ukrainian
and international scholars, statistical reports, and
the results of surveys, questionnaires, and inter-
views.The experiences of Ukraine and internation-
al practices in combating bullying were systema-
tised through a review of scientific publications,
monographs, conference materials, and reports. A
comparison of approaches to bullying prevention
in different countries was conducted, particularly
in the areas of legislation, educational programs,
psychological support, and the involvement of
community initiatives. The use of these methods
allowed for a comprehensive understanding of
the state of bullying in the student environment,
as well as the identification of the most effective
strategies for its prevention and counteraction,
which can be adapted to the Ukrainian context.

Ukrainian experiences
in preventing and combating bullying
among students
The problem of bullying among Ukrainian stu-
dents is becoming increasingly pressing, leading
to the implementation of various preventive and
counteractive measures. Research on bullying in
the Ukrainian student environment has employed
diagnostic methods to identify cases of bullying
among students. Specifically, researchers have
used psychological tests, questionnaires, and in-
terviews to identify the nature, forms, and con-
sequences of bullying. For instance, T. Fedorch-
enko (2023) conducted a diagnosis of bullying
among Ukrainian higher education students,
utilising various psychological techniques and
questionnaires to assess levels of aggression,
stress, anxiety, and depression. G. Pishchenko &
0. Solovey (2022) also explored bullying through
the lens of sociocultural factors. The researchers
emphasise that bullying is a global issue, and
Ukraine is among the top ten European coun-
tries in terms of bullying prevalence among
11-15-year-old adolescents. The authors also
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outline types of bullying: psychological, physical,
economic, and sexual.

Educational institutions are actively devel-
oping programs to foster a safe learning envi-
ronment. For example, trainings and information
sessions are conducted where students can learn
about the nature of bullying, its consequences,
and prevention methods. For instance, the Volo-
dymyr Vynnychenko Central Ukrainian State Uni-
versity held a training session in the format of an
interactive discussion with students on the topic
“Life without bullying” (ISCM, 2021). During the
moderated discussion, participants evaluated the
importance of this issue in society, actively en-
gaging in the conversation.

A key aspect is the active engagement of
students in discussions on this topic, creating a
platform for open communication. Organising
discussions, seminars, and interactive lectures al-
lows young people to share experiences and seek
joint solutions to combat bullying. Additionally,
many educational institutions are implementing
anonymous channels for reporting bullying inci-
dents, providing students with the opportunity to
seek help confidentially. For instance, the Izmail
Agrotechnical Applied College held a discussion
on “Counteracting Bullying in the Educational
Environment” (NULES, 2023). Students were in-
troduced to the concept of bullying, its legal con-
sequences under the Criminal Code of Ukraine,
and participated in a survey. Furthermore, stu-
dents attended a UNICEF workshop, completed a
friendship test, engaged in exercises to identify
bullying, and learned about the dynamics of this
phenomenon in Ukraine. They also watched a vid-
eo about Nick Vujicic, a renowned motivational
speaker and founder of the “Life Without Limbs”
organisation, which served as a powerful example
of overcoming bullying.

Combating bullying is considered a mul-
ti-stage process requiring concerted efforts from
the government, universities, student organi-
sations, educators, parents, and students them-
selves. Only through coordinated actions and the
implementation of comprehensive measures can
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success be achieved in this struggle and the best
conditions created for the learning and personal
growth of the younger generation. Psycholog-
ical support is a crucial component in the fight
against bullying. Universities are organising
counselling sessions for students, where they can
receive professional help. This benefits not only
victims but also perpetrators who also need sup-
port in addressing their issues. Overall, Ukraine is
beginning to recognise the importance of a com-
prehensive approach to the problem of bullying,
which includes education, support, and creating
a safe environment for all students. In response
to the growing interest in social interaction and
the psychological climate in educational institu-
tions, the Order of the Ministry of Education and
Science of Ukraine No. 1646 (2019) approved
the Procedures for Responding to Bullying Cas-
es and the Procedures for Applying Educational
Measures. Additionally, the Ministry of Education,
in partnership with UNICEF, developed a meth-
odological manual titled Combating Bullying in
Educational Institutions: A Systemic Approach
(Andreenkova et al., 2019).

One effective method of preventing bully-
ing in higher education is through dialogue, a
complex process of organising cognitive activity
(Yanishevska & Tymoshenko, 2018). It involves
a step-by-step discussion of material in a ques-
tion-and-answer format. If even a small part of
the information is overlooked, knowledge be-
comes incomplete, leading to a loss of interest
and motivation. Therefore, this form of preven-
tion is widely used in many higher education
institutions. When studying the psychological
aspects of bullying and methods of prevention, it
is essential to consider the role of communication
and psychological discussions as important tools
(Shatyrko & Moizrist, 2023).

Additionally, collaboration between universi-
ties, professional organisations, and student and
faculty associations is a crucial component of
bullying prevention. Such initiatives help foster
critical thinking in young people and the abili-
ty to recognise instances of bullying, as well as
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understanding their role in preventing it. It is
also important to provide access to anonymous
reporting channels, allowing students to report
bullying incidents without fear. This creates a safe
environment for those who have experienced
bullying and encourages witnesses to take action.
Anonymity reduces the fear of potential repercus-
sions and increases the likelihood of incidents
being reported. Equally important is the involve-
ment of parents in bullying prevention. They can
participate in seminars and information cam-
paigns, helping to create a unified stance against
bullying and strengthening the relationship be-
tween educational institutions and families.

Thus, the combined efforts of all partici-
pants in the educational process foster a culture
of zero tolerance for bullying, which is crucial
for creating a safe and supportive learning en-
vironment. For example, the National University
of Life and Environmental Sciences of Ukraine
(NULES, 2023) has implemented educational
activities aimed at preventing bullying and fos-
tering a legal consciousness among students. As
part of this work, a thematic lecture entitled “No
to Bullying!” was conducted. Similarly, the Drag-
omanov Ukrainian State University demonstrates
a responsible approach to creating a safe learn-
ing environment, organising an event titled “For
the Safety of the Higher Education Institution”
(Dragomanov..., 2023). University initiatives to
create an anti-bullying environment aim to pre-
vent and counteract this phenomenon. During
these events, a system of anonymous complaints
was introduced, allowing students and staff to
report incidents of bullying without fear of re-
taliation or reprisals (Sovenko & Balkova, 2024).
Additionally, universities are actively collaborat-
ing with experts in psychology and pedagogy to
conduct trainings designed to raise awareness
among faculty and students about bullying pre-
vention. These measures not only ensure a swift
response to potential bullying incidents but also
contribute to creating a positive and friendly
learning environment where everyone can feel
confident and protected.

International experiences in combating
bullying in educational institutions
International experiences in preventing and com-
bating bullying in educational settings demon-
strate a wide range of approaches and strategies
successfully implemented in various countries.
Many European Union countries and the USA
have national anti-bullying programs aimed at
reducing incidents of bullying among students.
These programs encompass parental workshops,
playground supervision, and intensive education-
al activities for both adults and children, includ-

ing specific disciplinary measures.

Sweden stands out among European coun-
tries, with its anti-bullying programs demonstrat-
ing exceptional effectiveness. Sweden was one
of the first countries to recognise bullying as a
significant issue. The country’s approach involves
the active participation of all stakeholders at all
stages of anti-bullying measures, making it an in-
tegral part of the educational process. In 2006,
Sweden enacted the “The Act Prohibiting Discrim-
ination and Other Forms of Degrading Treatment
of Children and School Students” (2006). This law
mandated educational institutions to implement
anti-bullying and anti-discrimination policies.
It required schools and universities to develop
equality plans aimed at preventing all forms of
bullying and ensuring a safe learning environ-
ment. In 2008, the law was consolidated with
other anti-discrimination acts within the new
Discrimination Act (2008), which encompasses a
broader range of measures to protect against dis-
crimination and bullying.

In the USA, the primary focus of bullying
prevention and intervention efforts is on em-
powering educators and mentors, supported by
professional and medical organisations, to raise
awareness about bullying both in and outside of
schools and to highlight its negative impacts on
students’ health and society as a whole. Key as-
pects include student education, the implemen-
tation of anti-bullying policies, active reporting
of incidents, and the provision of support services.
Many US universities have implemented effective
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anti-bullying initiatives through programs such
as “Not on My Campus” (ADL, n.d.), which aim to
foster a culture of respect, understanding, and re-
porting of bullying incidents.

In Germany, where, according to S. Fischer
& L. Bilz (2024), 14% of surveyed students have
experienced bullying at school and 7% have re-
ported cyberbullying, online platforms are used
to report bullying incidents and provide psycho-
logical support to victims. These resources allow
students to anonymously report potential bully-
ing cases, increasing comfort and safety for those
who wish to share their experiences. Psycholog-
ical support can also be accessed through these
platforms, where victims can receive confidential
counselling from professionals.

In the United Kingdom, the issue of bully-
ing is addressed from the very first day of school.
Strategies to combat this issue have been devel-
oped since the 1980s, and all educational institu-
tions are mandated to have anti-bullying policies
in place (Harrison et al.,, 2020). Many countries,
including the USA, Canada, and the United King-
dom, have implemented specialised programs
aimed at raising awareness about bullying
among students and staff. One such example is
the “Bystander Training” program, which educates
students on how to intervene actively when they
witness bullying (Wolke & Lereya, 2015). Fur-
thermore, universities in the USA, Germany, and
Canada offer a variety of psychological support
programs for students who have been victims of
bullying. These programs may include individual
counselling, group therapy, and specialised ses-
sions for students experiencing stress related to
bullying (Waseem & Nickerson, 2023). Psycholo-
gists and social workers conduct training sessions
for students, discussing conflict resolution strate-
gies and developing emotional intelligence skills.

In Kazakhstan, where specific legislation to
address bullying in educational institutions is
absent, incidents are handled by a special coun-
cil composed of elected academic staff (Naz-
archuk, 2021). One approach to bullying preven-
tion involves programs focused on developing
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communication skills, conflict resolution abilities,
and resilience. Successful anti-bullying initiatives
such as the “Bullying Prevention Program’, “KiVa”,
“Friendly Schools”, “Anti-bullying - prevention
and intervention”, and the Farsta Method, imple-
mented in Norway, Finland, the USA, and Sweden,
incorporate role-playing activities where partici-
pants assume the roles of both victim and bully,
as well as writing exercises exploring the victim’s
perspective (Olkhova, 2023).

Norway provides another successful exam-
ple. The programme by D. Olweus (2009) has
demonstrated high effectiveness, reducing bul-
lying incidents by 30-50%. This initiative made
mandatory for all educational institutions, em-
phasises peaceful communication within defined
boundaries rather than punitive measures. In
Norway and Sweden, a three-way agreement is
signed at the beginning of the academic year by
students, their parents, and the school adminis-
tration. This agreement fosters greater account-
ability and commitment among all stakeholders
(Nazarchuk, 2021).

Spain has also been actively addressing the
issue of bullying. The country has implemented
programs that involve role-playing exercises,
workshops, and group discussions, allowing stu-
dents to explore different aspects of bullying.
These activities provide students with oppor-
tunities to express their thoughts and feelings,
as well as learn how to support each other in
challenging situations. Under the Organic Law
of Spain (2015), bullying is classified as a crime
punishable by imprisonment of between three
months and two years. Moreover, bullying is one
of the most prevalent forms of aggressive behav-
iour (Saneleuterio et al., 2023).

Each of the approaches discussed reflects a
unique strategy for combating bullying in univer-
sities and schools. However, a common factor is
the active support from administration, faculty,
students, and psychological services, contributing
to effective bullying prevention and intervention.
Thus, international experiences demonstrate that
effective bullying prevention and intervention
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require the integration of various aspects - from
education and support to legislative initiatives
and active participation of all members of the
educational community. This comprehensive ap-
proach enables the creation of a safe and sup-
portive environment for all students.

Conclusions

Bullying remains one of the most pressing and
concerning issues in educational settings, as it has
a direct impact on the physical and psychological
well-being of young people, posing serious threats
to their development. According to UNICEF data,
a significant proportion of students in Ukraine
are victims of bullying, necessitating immediate
and comprehensive measures to address this
problem. Bullying not only affects the personal
well-being of victims but also has long-term con-
sequences, which may include depression, anxiety
disorders,and low self-esteem. Given this, preven-
tive measures aimed at raising awareness of bul-
lying, creating effective mechanisms for anony-
mous reporting of incidents, and providing timely
support to victims are of paramount importance.

The implementation of successful anti-bul-

all educational stakeholders foster a culture of
responsibility, mutual understanding, and respect
among students and staff. They not only facili-
tate prompt responses to bullying incidents but
also actively prevent them through education,
training, and psychological support. Combating
bullying is a complex and multifaceted challenge
that requires the combined efforts of universi-
ties, students, faculty, parents, and even the wider
community. Only through the integration of com-
prehensive measures, including the adoption of
international experiences and practices, can a
safe and supportive educational environment be
created. This approach will enable young people
to develop in a setting where they can learn and
self-actualise without fear, anxiety, or psycholog-
ical pressure, thereby fostering their holistic de-
velopment. Future research should focus on eval-
uating the effectiveness of specific interventions,
such as training programs, interactive activities,
and anonymous reporting channels. This will be
crucial in identifying the most effective practices
for preventing and addressing bullying.
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AHoTauifi. CyyacHe CycninbCTBO CTUKAETHCA 3 Pi3KMM 3pOCTaHHAM BUMAAKiB HACUIbCTBA, AUCKPUMIHALLT
Ta NCUMXONOFIYHOro TUCKY, 0c06IMBO cepea MONOAi. byniHr y cTyAeHTCbKOMY CepefloBULL CTaB CEPIMO3HOK
couianbHol npobnemoto, WO BMAMBAE Ha Gi3M4He | MCUXiYHE 3[0pOBS CTYAEHTIB, iXHI akaaeMiyHi
[OCSrHEHHS Ta 3arafbHy AKiCcTb XuUTTA. [pobnema ByniHry cepes CTyAeHTIB CTA€ Aefani akTyabHILIOH,
i BXMBAKTLCA 3aX04M ANS CTBOPeHHS 6e3neyHoro oCBiTHbOro cepefnoBuiia. MeTow pgocniaxeHHs 6ys
aHani3 yKpaiHCbKOro Ta MiXHApOAHOro AOCBiAYy MpOdiNakTMKM Ta NpPOTUAIT ByniHry y CTYAEHTCbKOMY
cepenoBULLI 3apagu BU3HAYEHHS ePEKTUBHUX METOLIB, CTpATEriM i NPaKTUK AN8 CTBOPEHHS 6e3neyHoro
Ta NiATPUMYKYOro OCBiTHbOrO cepenoBuila. B YkpaiHi 3aknagy oCBITM BNPOBAmXYTb TPEHIHIK,
iHTepaKTUBHI AMCKYCii Ta aHOHIMHI KaHaNW AN NOBIAOM/EHHS NPO BUMAAKU LIbKYBAHHS, CPUA0UM 0OMiHY
[OCBiOM cepef, CTyAeHTiB. [locBif, iHWMX KpaiH, 30KkpeMa KpaiH €Bponu, AEMOHCTPYE WUPOKUI CNEKTp
epeKTUBHUX NporpaM, BKAHOYAUM 3aKOHOAABYI iHiLLiaTMBM, NCUXONOTIYHY NIATPUMKY Ta aKTMBHY y4acTb
YCiX y4acHMKIB OCBiTHbOro npouecy. lNpodinaktnka 6yniHry posrnsaanacs sk 6aratorpaHHMi npouec,
L0 BMMAra€e KOMMIEKCHOro MNigxony, BK/HoYauM NiaBuLLEeHHS 06i3HAHOCTI Ta CTBOPEHHS iHKJTI03UBHOMO
cepenoBuLA. AKLEHTOBAHO YBary Ha BaX/IMBOCTi CMiIbHUX 3YCUIIb YHIBEPCUTETIB, CTYAEHTIB, BUKNaAaYiB
i 6aTbKiB Yy 60p0OTb6i 3 BYNiHIOM, WO € KPUTUUHO BAXIUBUM AN GOPMYBaHHS NMO3UTUBHOIO HaBYaNbHOMO
KnimMaTty. TakoX Mo4aHO pekoMeHAauii Woao BNPOBAAKEHHS YCMIWHMX MDKHAapOAHMX NPaKTWK, LO
MOXYTb AOMOMOITU 3HU3UTU PiBEHb LbKYBAHHSA Cepef CTYAEHTCbKOI Monofi. Po3rnsHyTo npuknagu
yCMilWHUX NporpaM y Takux KpaiHax, sk Lsewis ta Hopeerig, Bennka bputaHia, HimeuuunHa, aki peanisytotb
CUCTEMATUYHMI Niaxig 4O NpPodinakTMkK ByniHry Yepes HaBYaHHSA, MefiaLilo Ta CniBNpaulo Mix ycima
Yy4aCHUKaMM OCBITHbOrO Mpouecy. 3aKLLEHTOBAHO YBary Ha akKTMBHIM y4acTi BCiX 3auiKaBAeHUX CTOPiH
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Introduction

The Russian-Ukrainian war, whose hybrid phase
predates the full-scale invasion of 24 February
2022, has triggered social processes that have
yet to fully manifest. Undoubtedly, scholars from
various disciplines will continue to study the so-
cietal transformations induced by this conflict
for years to come. Not only has the global geo-
political landscape been altered; the period of
sluggish reforms that characterised the pre-war
phase of Ukrainian independence has definitively
ended. Russian aggression has fostered domestic
consolidation, decolonisation of Ukrainian con-
sciousness, and national mobilisation against an
external enemy. The recommendations of Russian
‘experts”, upon which decisions to annex Crimea,
invade Donbas, and later, Kharkiv, Kherson, Kyiv,
Sumy, and other regions were based, have proven
to be erroneous and failed to accurately assess
the real situation in Ukrainian society. It has be-
come apparent that over the years of independ-
ence, a new generation of Ukrainian citizens has
emerged that does not suffer from nostalgia for
the USSR and does not dream of its revival. Pro-
cesses of identification and formation of a politi-
cal nation have accelerated significantly.

The study of the transformation of value
orientations within Ukrainian society during the
fullscale war is particularly relevant, given the
need to understand the processes of national
consolidation and the strengthening of nation-
al consciousness amidst external aggression. It
also seeks to identify new dimensions of national
identity shaped by contemporary challenges (Do-
donov, 2024). Events since 2014, linked to Rus-
sian aggression, shifts in Ukraine’s foreign policy
course, and socio-cultural transformations, have
acted as a catalyst for qualitative changes in
Ukrainian society, as reflected in academic pub-
lications. National identity is a multifaceted con-
struct - a cultural-anthropological, sociological,
psychological, and political-ideological phenom-
enon composed, according to E. Smith (1994), of
numerous components including ethnic, cultural,
territorial, economic, and politico-legal elements.
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Moreover, identity does not merely consist of a
strong or weak self-identification with one’s na-
tion but rather of understanding what that nation
represents. As M. Ryabchuk (2019) notes, identity
lies in “identifying oneself with values, culture,
history, symbolism, and to a certain extent, with
other state and legal institutions, political and
economic interests of national unity”.

National identity is not merely a collection of
combined identities butrathera system of multiple
identities that interact with each other in specific
ways and influence one another, forming intercul-
tural communication. Genuine intercultural com-
munication allows for the identification of shared
values, worldviews, and traditions, such as respect
for human rights and life, freedom, tolerance, jus-
tice, solidarity, and care for the environment. The
cultural diversity of Ukrainian society encourag-
es each individual to engage in constructive in-
teraction, fostering a positive attitude towards
representatives of other ethnic groups and de-
veloping knowledge about surrounding cultures.

The question of national identity has been the
subject of intense scholarly attention since Ukraine
gained independence. Of particular interest to
theorists is the relationship between ethnic and
national identity. Researchers have identified vari-
ous types of collective (social) identities, including
ethnic, national, civic, religious, regional, sociocul-
tural, linguistic, territorial, civilisational, political,
and historical. According to N. Elias (2001), indi-
viduals seek to overcome the contradiction of “I”
without “We” as a rootless, absolutely isolated
person through a “strategy of encapsulation”, dur-
ing which an emotional attachment to a national
“We-group” is formed. This “We-identity” is em-
bedded in the individual's personality structure.
The formation of collective identity is a result
of the socialisation process, grounded in shared
collective memory, history, symbols, values, lan-
guage, and culture. As V. Fadeyev (2023) notes,
national identity often assumes the function of
collective identification, weakening identification
with one’s native area, family, or ethnic group.
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The question of civilisational identity is a
pressing issue within contemporary identity stud-
ies. As O. Rafalskyi et al. (2022) note, that Ukraini-
an civilisational identity is a complex, multifacet-
ed, and transitional phenomenon, its foundations
laid by generations of Ukrainians and spanning
millennia. The authors emphasise that Ukrainian
civilisational identity is a “historically formed and
established integrity, a higher form of ethnic, so-
cial,cultural, civic,and national identities,ground-
ed in the awareness of the civilisational nature of
its national values, cultural-historical, religious,
and mental traits that characterise Ukraine as a
regional civilisation, aligning Ukrainians with the
peoples of European civilisation”.

Scholars at the National University of Kyiv
Mohyla Academy have also addressed this top-
ic. R. Demchuk (2016, 2017) examines national
identity in the context of language policy and
linguistic self-awareness. She analyses factors
influencing perceptions of linguistic identity in
Ukrainian society and the role of myths in con-
structing national identity. I. Lysy (2013) focuses
on understanding the historical and cultural as-
pects of national identity. He analyses the impact
of history and cultural traditions on the formation
of Ukrainian national consciousness. Thus, the is-
sue of identity is at the forefront of research by
many contemporary Ukrainian scholars. This ar-
ticle aimed to provide a comprehensive analysis
of the changes in the formation and development
of Ukrainian national identity occurring under the
influence of the Russian-Ukrainian war. The study
examined the social, cultural, historical, and psy-
chological aspects of this process, as well as key
changes in Ukrainians’ perception of their own
identity and their impact on national consolida-
tion in the context of Russia’s full-scale invasion.

Materials and Methods
This publication was based on research conducted
as part of the study titled “Intercultural Commu-
nication in Social Practices as a Factor in the For-
mation of the Civilizational Identity of Citizens of
Ukraine in the Post-war Period” (state registration

number: 0124U001461). The research employed
an interdisciplinary approach, combining qual-
itative and quantitative analysis with methods
from sociology, cultural studies, psychology, and
history. The primary data sources were the results
of sociological surveys conducted by Ukrainian
and international research centres since 2014.
The study analysed the dynamics of changes in
respondents’ answers regarding their national
identity, language preferences, attitudes towards
state symbols, and geopolitical orientations.

This article utilised a comprehensive com-
parative study conducted by the Sociological
Group “Rating” titled How the War Changed Me
and the Country. Summary of the Year (Rating
Group, 2023); data from the Kyiv International
Institute of Sociology (Paniotto, 2022), an analyt-
ical note by the NASU Institute of Sociology of
Ukraine titled National and Regional Identity of
Ukrainian Citizens in Connection with the Events
in Donbas,2014-2016 (2016); data from the Strat-
egy of Demographic Development of Ukraine un-
til 2040, approved by the Cabinet of Ministers of
Ukraine (2024); an analytical report Autonomous
Republic of Crimea: People, Problems, Perspec-
tives (2008) by the Razumkov Centre, and other
studies. The analysis of these sources allowed for
relevant conclusions on the research question.

This research employed content analysis to
examine media discourse and information cam-
paigns aimed at shaping or influencing Ukrainian
national identity. Specifically, the study analysed
publications in Ukrainian and international me-
dia, social media, and propaganda materials dis-
seminated during the active phase of the war.
Additionally, discourse analysis was used to un-
derstand the cultural and political context of
the concept of national identity. Ethnographic
research methods allowed for the study of the
specifics of everyday practices among Ukrainians
in different areas, considering both factors of re-
gional division and differences between rural and
urban populations. The application of the histor-
ical-comparative method facilitated the analysis
of identity transformations in retrospect. The use
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of these methods provided a multidimension-
al analysis of the phenomenon and allowed for
the establishment of causal relationships in the
transformation of Ukrainian national identity.

Results and Discussion

National identity and the Ukrainian national idea
Ukrainian researchers V.Troshchynskyi et al. (2018)
assert that ethnic and national identities are not
synonymous, arguing that there are no purely mo-
noethnic nations in the contemporary world. They
emphasise that while ethnic identity is not iden-
tical to national identity, it serves as a foundation
for the formation of the latter. In this context, one
can speak of different hierarchical levels of identi-
ty functioning. Ethnicity can be considered a low-
er level relative to national identity. In their study,
the researchers note that ethnic identity is based
on “blood ties” and is rooted in the psychologi-
cal characteristics, temperament, and ethnode-
mographic potential of its bearers; it “creates the
basis for national identity and resists the pressure
of the cosmopolitanisation of social life”. Ethnic
identity belongs to the realm of sociobiological
communities, while national identity belongs to
the political-legal sphere. A political nation is a
collection of citizens of one state, not represent-
atives of one, even titular, ethnic group. National
identity does not depend on the ethnic origin of
one’s parents. It is the result of a conscious choice
by the individual and can form and even change
throughout one’s life under the influence of many
factors. If ethnic identity is primarily based on the
genetic roots (ethnic origin) of a nation, is stable,
independent of the person’s choice, and cannot
be changed under the influence of circumstanc-
es, national identity presupposes a process of
national self-awareness, a sense of belonging to
a particular national community through a set of
emotional, cultural, historical, and social connec-
tions. It is subjective, and variable depending on a
whole complex of features.

The dynamics of national identity develop-
ment should be linked to the formation of civil
society and civic identity. The latter is based on
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citizenship, constitutional rights and obligations
of an individual, regardless of ethnic origin or
blood ties, and involves self-identification with
the citizens, rules, and laws of the state in which
the individual resides. Such identity can be con-
sciously chosen by a person and, in case of chang-
ing the country of residence, can gradually trans-
form under the realities of another state. National
identity is a phenomenon that arouses patriotism
and a readiness to defend the borders of the state.

The Law of Ukraine “On the Basic Principles
of State Policy for the Affirmation of Ukraini-
an National and Civic Identity” (2023) defines
Ukrainian national identity as “a stable awareness
of a person’s belonging to the Ukrainian nation
as a unique community, united by a name, sym-
bols, geographical and ethnosocial origin, histor-
ical memory, a complex of spiritual and cultural
values, in particular the Ukrainian language and
folk traditions”. At the same time, Ukrainian civic
identity is defined by the Law as “a stable aware-
ness of a citizen of Ukraine, a Ukrainian abroad of
their political and legal connection with Ukraine,
the Ukrainian people and civil society”. Consoli-
dating factors for the strengthening of national
and civic identities, according to the aforemen-
tioned Law, should be considered such public and
state (national) values as unity - “unity, indivisi-
bility of all territories of Ukraine, spiritual unity
of Ukrainians”; the uniqueness of the Ukrainian
people (national identity, uniqueness, originality)
is determined by its history, culture, traditions,
language; will - “ability, intention, directed ef-
fort, desire to achieve a goal”; dignity - “defend-
ing one’s spiritual and moral and state positions,
awareness of one’s own weight and civic duty in
the international community”

The process of forming Ukrainian national
identity is a long and complex one, intertwined
with the influence of the national idea.As O.Doniy
(2019) points out, “the national idea is a complex
set of beliefs held by a large population group,
based on shared myths of the past and shared
dreams of the future” The national idea concep-
tually shapes national identity, indicating what
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the nation is rallying around and for. It should be
noted that Ukrainian national identity is still in
the process of formation and is going through a
phase that other European states went through
during the modern era. The Ukrainian state is still
in the process of identity formation. This has led
to uncertainty or vagueness in formulating the
content of the national idea.

The formation of the Ukrainian national idea
has been significantly influenced by generations
of domestic intellectuals, creative elites, cultural
figures, military leaders, and spiritual leaders of
the nation. The Ukrainian national idea has un-
dergone several transformations depending on
the historical challenges faced; its content could
not remain the same under conditions of state-
lessness, the struggle against the Empire, and
during periods of independence, nation-building,
and statebuilding. O. Doniy (2019), for instance,
distinguishes between romantic, defensive, offen-
sive, and competitive types of the national idea.
S. Dembitskyi (2022a) proposes his own periodi-
sation of the process of civic identity formation
in Ukraine. He identifies six stages, including
post-Soviet adaptation (1992-2002), the first civ-
ic mobilisation (2004-2006), political polarisa-
tion (2010), the second civic mobilisation (2014),
national-civic crystallisation (2018-2019), and
national-civic consolidation (2022), followed by
national-civic fragmentation (2023-2024). In the
stages identified by the scholars,where there were
surges in the development of civil society and in-
creased proUkrainian identification among the
population, a significant aspect can be traced: the
culmination moments are linked to Russia’s de-
sire to keep Ukraine within its sphere of influence
and, at the same time, the threat of another split
among national elites under external pressure.

In the third year of the war, the Ukrainian in-
telligentsia is once again faced with the task of
reformulating the content of the national idea to
consolidate the current changes in the national
narrative. The national idea must solidify the sta-
tus of the “imagined community”, which, despite
its deep historical and sociocultural roots, is, in

fact, being shaped before one’s eyes. In the face
of an existential threat to Ukraine’s existence as a
state, processes are underway that are necessary
to strengthen national identity: Ukrainian society
is becoming more homogeneous, the “East-West”
divide is being overcome, and a Ukrainian-lan-
guage information and communication as well
as cultural and symbolic space is being formed,
among other things.

Ukrainian society
is becoming more homogeneous
The diversity of Ukraine’s political landscape, the
historical specificity of the formation of the mod-
ern Ukrainian nation, and the different periods of
individual areas (Crimea, Transcarpathia, Galicia,
Bukovina, etc.) being part of the Ukrainian state
did not allow sociologists to conclude that the
Ukrainian nation was monolithic. This lack of ho-
mogeneity was further exploited by political tech-
nologists who, on the eve of every election, played
the “separatist card’, trying to attract local voters
by speculating on partial regional problems. It
was precisely on these separatist-minded Ukrain-
ian citizens that the Russians relied on their plans
for the secession of Crimea and Donbas, Kharkiv
and Kherson, providing them with all kinds of
support and financing relevant organisations.
This point is crucial, as there is a significant
gap between the slogans of pre-election com-
petition and the primary solution to regional
problems and calls for violating the territorial
integrity of the state. In the analytical note Na-
tional and Regional Identity of Ukrainian Citizens
in Connection with the Events in Donbas, 2014-
2016 (2016), as well as in the analytical report
of the Razumkov Centre AR Crimea: People, Prob-
lems, Prospects (Socio-political, Interethnic, and
Interfaith Relations in the Autonomous Republic
of Crimea, 2008), sociological studies conducted
in various areas of Ukraine in 2008-2014 are an-
alysed, the results of which did not record a crit-
ical surge in separatist sentiments. Moreover, the
leaders of the separatists were representatives
of marginal circles and even criminals. Thus, the
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determining factor in the events in Crimea and
Donbas in 2014 was not internal but external -
Russian interference. The Kremlin managed to
substitute the cause and effect, creating in the in-
formation field (at least at the hybrid phase of the
war) the impression that it was not Russia that
formed and financed the separatist movement in
Crimea and the eastern regions of Ukraine,but that
this movement was initial, spontaneous, and pow-
erful. Russia merely ‘came to the aid” of its ‘compa-
triots”, saving them from the bloody “Kyiv regime”.

With the onset of the full-scale war, the
masks were dropped. Ukrainians saw firsthand
who was bombing their cities, killing their chil-
dren, and robbing their property. They saw who
the real enemy was and who was the defender.
Residents of different areas, language groups, and
electoral orientations united in the face of a com-
mon threat, which contributed to a strengthening
of the sense of unity and consolidation of society
in the struggle for Ukraine’s future.

In August 2023, the Ilko Kucheriv “Democrat-
ic Initiatives” Foundation, in collaboration with
the Razumkov Centre, conducted a sociological
survey (Sociological Monitoring “Ukrainian Soci-
ety”, 2023). According to the results, 88.5% of re-
spondents stated that they were proud to be citi-
zens of Ukraine. Regional differences in responses
had diminished: 95% in the West of the country,
and 75.6% in the East (excluding the occupied ter-
ritories). These figures indicate a reorientation in
the minds of Ukrainians in favour of civic identity
over ethnic identity. As noted by V. Kulyk (2023),
previously, the overwhelming majority of re-
spondents indicated a hereditary criterion, even
when changing their nationality from Russian
to Ukrainian, evidently driven by civic considera-
tions. This,according to the author, testified to the
persistence of Soviet ideas about nationality as
a hereditary category. However, the national con-
solidation caused by Russia’s fullscale aggression
has significantly undermined these ideas, mean-
ing that people increasingly identify themselves
as Ukrainians simply because they live in Ukraine,
regardless of their origin, and transfer this civic
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identity to the category of nationality, which was
traditionally ethnic.

The sustainability of any political nation, its
strength, and attractiveness depend on its inclu-
sivity, that is, its ability to incorporate intercultur-
al and multinational elements while remaining
acceptable to representatives of other nations,
and carriers of other cultures who are citizens
of Ukraine or intend to become so. To a certain
extent, inclusivity is opposed to xenophobia, de-
termining the level of openness/closedness of
a social community. In September 2023, 81% of
Ukrainians surveyed by the Sociological Group
“Rating” (Rating Group, 2023) reported that they
had a negative attitude towards Russians; 52% -
towards Belarusians. More than half of the re-
spondents (58%) expressed the impossibility
of reconciliation with the Russians. And 80% of
Ukrainians believe that Russians should not be
allowed into Ukraine, even as tourists.

On the one hand, such indicators are a sign
of growing xenophobia, but on the other hand,
they are quite predictable given the war crimes
committed and continue to be committed in
Ukraine by Russian servicemen. The polarity of
assessments increases during wartime, but it is
unlikely that outbreaks of interethnic conflicts
within Ukraine should be expected, for example,
between Ukrainian-speaking and Russian-speak-
ing Ukrainians, ethnic Ukrainians and ethnic Rus-
sians who are citizens of Ukraine. It is sufficient
to point out the large percentage of ethnic Rus-
sians and Russian-speaking Ukrainians who are
defending their homeland in the Armed Forces
of Ukraine (Paniotto, 2022). Interestingly, despite
all the efforts of Polish farmers, the attitude of
Ukrainians towards Poles has improved signifi-
cantly compared to 2021.

Overcoming the “East-West” divide

and expanding the use of the Ukrainian language
Ukraine is a divided country. This divide runs
along the Dnipro River, symbolically splitting the
territory of the state into the Right-bank West and
the Left-bank East. The conflict potential of the
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division into different types of identity has led to
the weakening of the Ukrainian political nation,
and harsh political confrontation, which was most
acutely manifested during both Maidan protests,
when the citizens of Ukraine were divided into
two camps - for a European path of development
for Ukraine or an economic and mental union with
Russia. The social base of the camps, respectively,
were voters from the western and eastern regions
of Ukraine.As M. Ryabchuk (2019) notes, “for many
years of independence, Ukraine, our society, has
been characterised by the ambivalence of Ukrain-
ian national identity, which is characterised by
the existence of two national communities that
can be defined as neo-Soviet/neo-colonial and
Ukrainian/anti-colonial - with radically different
cultural codes, symbols, historical narratives and
value orientations”.

This ambivalence was concretised in Ukrain-
ians’ attitudes towards the country’s foreign pol-
icy. The so-called West supported Ukraine’s Eu-
ro-integration aspirations, while the conditional
East saw its future in a Eurasian community led
by Russia. Before the Revolution of Dignity, the
majority of Ukrainians did not support the idea
of Ukraine joining NATO. After the full-scale in-
vasion, 87% of surveyed citizens stated that they
agreed with Ukraine joining the EU, and 86% -
NATO (Rating Group, 2023). According to V. Fad-
eyev (2023), “those painful issues that for a long
time became a factor of political and electoral
divisions in Ukraine are gradually losing their rel-
evance today. The differences between the West
and the East are diminishing, giving way to new
ones - made public by the war, since today the
main factor determining the division into friends
and foes has become the attitude towards the war,
which has pushed all other factors of division into
the background” Thus, the war has united most
Ukrainians in the fight against a common enemy,
contributing to national unity and solidarity.

A sign of the consolidation of the Ukrainian
nation is the attitude towards the state language.
After the full-scale Russian invasion, the process
of switching from Russian to Ukrainian as the

language of everyday communication accelerated
significantly. The Russian aggression has caused
a change in the mindset of most Ukrainians re-
garding “the place of the Russian and Soviet in
the socio-cultural life of the country”, including
language aspects. The Ukrainian language has
turned into a kind of marker of national identity, a
public manifestation of one’s national identity. It
has become fashionable to speak Ukrainian.

This is especially true for previously Rus-
sian-speaking citizens of Ukraine who have con-
sciously switched to speaking Ukrainian. In gener-
al, 82% of citizens consider Ukrainian their native
language, 60% speak it at home, 28% speak both
Ukrainian and Russian, and 12% - Russian, notes
V. Kulyk (2023). The author emphasises that even
in the East and South of Ukraine, 72% aspire to
only Ukrainian-language communication, 19% -
any of the two languages of the visitor’s choice,
and only 1% would like state institutions in their
locality to work in Russian.

During focus group discussions, sociologists
recorded an increased demand from interviewers
for a choice of language for communication. The
audience notes a significant increase in Ukrainian-
language content of various thematic orientations
on social networks (YouTube, Telegram, Instagram,
etc.) after the beginning of the full-scale war, as
noted by H. Bogdanovych (2024). Everyday social
practices of communication with relatives living
in the Russian Federation have already lost their
sharpness, characteristic of the first period of ag-
gression. Communication is most often reduced to
discussing neutral topics such as weather, health,
interesting culinary recipes, and avoiding painful
political topics. In this way, at least the illusion
of family closeness between people is preserved.

National identity as a choice for displaced persons
The question of national self-identification has
become particularly acute for internally displaced
persons (IDPs): refugees, displaced persons, and
migrants. After all, they often had to pay for
their choice with their homes, property acquired
throughout their lives, and even their own lives.
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The decision to “stay with Ukraine” came at a high
cost. It was much easier to recognise the authority
of the victor, remaining “under Russia”. Precisely
because the choice to leave or not to leave was
made consciously, there is a higher percentage of
patriotic sentiments among IDPs.

If the first wave of IDPs consisted mainly of
residents of Crimea and Donbas (in 2021, about
1.3 million IDPs were registered), then after 24
February 2022, migration flows covered a much
larger number of people from the entire Left
Bank. According to the Strategy of Demographic
Development of Ukraine until 2040 (2024), as of
July 2024, there were 4.7 million registered in-
ternally displaced persons, of which 3.4 million
people (73.5%) were displaced after the full-scale
invasion. In 2022 alone, the number of IDP fami-
lies increased from 124,000 to 739,000.As O.Zlo-
bina (2016) points out in her research, looking
at the distribution of internally displaced persons
across the country, one can not only acknowledge
the scale of the issue but also its nationwide char-
acter.Thus, in six regions, the number of displaced
persons is approaching 100,000, and there is not
a single region that has not accepted displaced
persons from Crimea or Donbas. At the same time,
the lives of more than 1,700,000 people were
practically destroyed, and the question of their
reintegration into society arose, the author adds.

According to the sociological survey con-
ducted by Group “Rating” (2023), as a result of the
war, 17% of the population changed their place of
permanent residence, with 15% (9% in the East)
planning to return in the near future, 27% (16%
in the East) willing to wait, 37% (49% in the East)
intending to return after the war, and 13% (15%
in the East) not planning to return at all. In total,
55% of residents changed their place of residence
in the East, and 21% in the South. At the same
time, 88% of IDPs from the East left their area,and
10% remained within the region, while only 33%
of IDPs from the West left the area, 25% remained
within it, and 41% within the region. This study
revealed a trend towards an increase in the num-
ber of those who identify themselves as citizens
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of Ukraine, from 76% to 94%. Interestingly, soci-
ologists have also recorded an increase in those
who identify themselves primarily as Europeans.
Group “Rating” (2023) claims that the number of
such people reaches 50%, while the number of
those who call themselves “Soviet people” has
decreased to 10%. According to the monitoring
data cited by S. Dembitskyi (2022b), self-identi-
fication as a citizen of the USSR has also fallen
from 2.8% to 1.4%. There is a weakening of local
identification in favour of national and civic iden-
tification, which can be considered a favourable
factor for strengthening national consolidation.

External migration and demographic forecasts
External migration has become another serious
problem triggered by the war. The Cabinet of Min-
isters of Ukraine approved the Strategy of Demo-
graphic Development of Ukraine until 2040 (2024),
which provides the following figures: “Since the
beginning of the full-scale invasion, 34.39 mil-
lion Ukrainians have left Ukraine and 30.91 mil-
lion have entered (as of 31 May 2024). Thus, there
are 3.48 million Ukrainians abroad who have left
and not returned. In addition, according to sur-
veys by the Centre for Economic Strategy, the
number of Ukrainians who left through the Rus-
sian Federation to European countries is 7.4%, or
0.26 million. According to reports by the United
Nations High Commissioner for Refugees, 1.2 mil-
lion Ukrainians have been deported or voluntarily
left for the internationally recognised territory of
the Russian Federation and the Republic of Bela-
rus. Accordingly, the total number of Ukrainians
abroad is 5 million people. Additionally, at least
19.5 thousand children have been illegally de-
ported to the territory of the Russian Federation”.
A high degree of correlation can be estab-
lished between the self-identification of those
who voluntarily left for Russia or Belarus and the
forecasts regarding their return to Ukraine. Most
likely, they are lost to the nation. It is more dif-
ficult to predict the behaviour of those who left
for EU countries (Buzarov, 2023). At first glance, it
seems that they were fleeing the war, and after
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its end, when the threat to life disappears, these
people should return to Ukraine. But it is not so
simple. According to the Strategy of Demographic
Development of Ukraine until 2040 (2024), in Jan-
uary 2024, 52.5% of respondents planned to re-
turn to Ukraine, 7.3% did not plan to, 15.8% were
rather unlikely to return,and 24.5% were hesitant.
It is clear that the longer the war lasts, the fewer
refugees will return to Ukraine.

It should be noted that the European Un-
ion countries have created favourable condi-
tions for the adaptation of Ukrainian refugees.
Many of them have state programs to support
displaced persons and provide social benefits. In
other words, the EU is not interested in the re-
turn of Ukrainians home. At the same time, not
all Ukrainian citizens have found themselves in
Europe. In the focus groups conducted, they com-
plained about the high level of bureaucracy in
European institutions, excessive social control,
and the lack of social mobility. Abroad, Ukrainians
are reevaluating the effectiveness of state insti-
tutions in Ukraine and improving their assess-
ments of government actions. It is necessary to
work specifically with this category of migrants to
encourage their return to their homeland. Among
Ukrainians themselves, there is an ambiguous
attitude towards those who left the country dur-
ing times of crisis. Group “Rating” (2023) records
a generally positive attitude among respondents
towards women who left abroad with children,
an indifferent attitude towards women who left
without children, and the most negative attitude
towards men of conscription age who fled abroad
to avoid mobilisation.

Considering the research results, Ukraine’s
national elites should prioritise communica-
tion with Ukrainians who have left the country,
to facilitate their return. Undoubtedly, the main
factor influencing the decision to return will be
the end of the war with Ukraine’s victory. The
second factor is positive trends towards chang-
es in life towards European standards. However,
analysing the experiences of everyday life abroad,
and the negative practices that Ukrainians have

encountered in their search for a safe life, the
country’s leadership should reform the country
taking into account the positive social practices
that have formed in Ukraine.

Conclusions
The period since 24" February 2022 can be char-
acterised as a new state of the Ukrainian political
nation, where substantial changes have occurred
in Ukrainians’ understanding of their own iden-
tity. National identity has an “umbrella” nature,
which can encompass, and hold under its “wing”
very different identities: regional, ethnic, and
individual. Its characteristic feature is that it ce-
ments a large group - a nation. This process oc-
curs through intercultural communication both
within the country and between countries, which
are equally important for the awareness of na-
tional identity. Resistance to the Russian invasion
was accompanied by a surge of patriotic senti-
ments in Ukraine, an increase in the cohesion
of citizens around their belonging to a single
Ukrainian nation, the idea of fighting for inde-
pendence and democratic values. A peculiar cat-
alyst for national consciousness, the formation
of a civic identity among Ukrainians, and a surge
of pride in belonging to the Ukrainian state was
the feeling of an existential threat from Russia,
fear of encroachment on national and person-
al security. Simultaneously, in the conditions of
war, sociopolitical narratives that had dominat-
ed the national information and electoral space
since the beginning of independence have com-
pletely lost any significance. The consolidation of
Ukrainians during the war has made irrelevant
the socio-political discussions that were consid-
ered vital before the Russian invasion. Such is-
sues include regional, linguistic, ethnic, and con-
fessional differences among Ukrainian citizens.
The use of the Ukrainian language has expanded,
and the Ukrainian people have realised that lan-
guage defines spiritual and political boundaries.
The Ukrainian nation has become more homoge-
neous, consolidated around shared values. Pros-
pects for further research on this topic include an
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Dodonova

3MiHM HaLiOHaNbHOI ifeHTUYHOCTI YKpaIHLIB Nif Yac BilHK

Bipa [logoHoBa

LokTop dinocodcbkux Hayk, npodecop

HauioHanbHuiA yHiBepcuTeT BiopecypciB i NpUPOAOKOPUCTYBAHHS YKpaiHu
03041, Byn. lepois O6opoHu, 15, M. Kuis, YkpaiHa
orcid.org/0000-0002-4282-5495

AHoTauifa. Cratta npucesyeHa npobnemi nepedopmaTyBaHHS HaLiOHaNbHOI iIAEHTUYHOCTI YKpaiHLUiB
BHaCNifOK POCiMCbKO-YKPAiHCbKOI BiliHM Ta BMIMBY OCTAaHHbOI Ha CouUianbHy i MOAiTMYHY aTtMocdepy
B CycninbCTBi. MeTolo cTaTTi OYB aHani3 3MiH HaLiOHaNbHOI iAEHTUMYHOCTI YKpaiHUiB Nif BMIMBOM
noBHOMacwWTabHoi pociicbkoi arpecii. CraTTio NiAroToBNEHO 33 pe3ynbTaTaMu HAYKOBO-AOCNIAHOT
poboTM Ha TeMy «MiXKYNbTypHa KOMYHiKaLil B COLiafbHMX MpakTMKax K daktop ¢GopMyBaHHA
UMBINi3aLiMHOI iAEHTUYHOCTI B NOBOEHHMI nepiofa». Y poboTi npoaHanizoBaHi AaHi COLIONOTiYHMX
OMNUTYBaHb, CTAaTUCTUYHI AaHi, iICTOPMYHI noaii. BUKopUcTaHo MeToaM KOHTEHT-aHanily, eTHorpadivyHoro
LOCNiOKEHHS, iICTOPUKO-MOPiBHANbHUI MeTOA. BUKOpUCTaHHS unx MeToaiB 3a6e3neunno 6aratoBUMipHUi
aHani3 sBMLLA Ta [03BONAWIO BCTAHOBUTU MPUUMHHO-HACNIAKOBI 3B93KM y TpaHchopMaLii yKpaiHCbKOi
HauioHanbHoi iaeHTUYHOCTI. Po3rnsHyTo npobnemMy cniBBiAHOWEHHS HaLioHaNbHOI iaei Ta HauioHanbHOI
ineHTMyHocTi. [loBeneHo, WO B pi3Hi nepioau iCHYBaHHA YKPAIHCbKOI Aep)aBu 3MICT HaLiOHAaNbHOI
inei 6yB pi3HMM. [JoCnimKeHO 3MiHYy OCHOBHWMX MapKepiB iAEHTMYHOCTI NiA BMAJIMBOM POCINCHKO-
YKPaiHCbKOI BiMiHW. [poaHanisoBaHO AMHAMIiKy PO3BWUTKY HaLiOHANbHOI iAEHTUYHOCTI, SKY MOBA3YHOTb 3i
CTQHOB/IEHHAM TPOMAAAHCbKOro CYCMiNbCTBA i POMAASHCBKOI iLE@HTUYHOCTI. 3a3HaY€EHO, WO BU3HAYHY
ponb y GOPMyBaHHI HaLiOHaNbHOI IAEHTUYHOCTI 3aBXAM BifirpaBana yKpaiHCbKa iHTeNnireHuis, KynbTypHi
Aisyi, BiNCbKOBI | AyXOBHI nifepu Hauii. OCHOBHMMM MapKepaMu HaLiOHaNbHOI YKPAiHCbKOI iA@HTUYHOCTI,
AKi aKTyanisyBanucb nif 4ac BiMHW, € OQHOPIAHICTb CYCMiNbCTBa, NMOAONAHHS po3kony «Cxia-3axigy»,
PO3LIMPEHHS NOAS BUKOPUCTAHHS YKPAiHCbKOI MOBM, YKPAiHOLEHTPUYHA MO3Muig nepeceneHuis. Bci
Li acnekTM HaUiOHaNbHOI iAEHTUYHOCTI AEMOHCTPYIOTb CMPUSTAMBI 3MiHM Ha KOPWUCTb KOHCOMiAauii
Hauii. O4HUM 3i CKNaAHMX HACNiIAKIB POCIACbKO-YKPAIHCbKOT BilAHWM € 30BHIilUHA Mirpauis i HeBTilHi
feMorpadiyHi nporHo3u, Npo Lo CBig4aTh MaTepianm COLioNOriYHMX ONUTYBaHb

KniouoBi cnoBa: perioHanbHa iLEHTUYHICTb; TpaHChOpMALLis HaLiOHaNbHOI iLEHTUYHOCTI; pOCiiCbKo-

YKpaiHCbKa BiiiHa; NONITUKA iAEHTUYHOCTI; HaKTOPU 3MiHM iAEHTUYHOCTI; FPOMAASHCbKA i0EHTUYHICTb;
couianbHi NPaKTUKK
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Abstract. Scientific substantiation of the factors, as well as procedural and effective characteristics of
effective communication,allows overcoming the contradictions between the content and form that arise
in modern communication, and thus helps to reduce the elevated level of conflict, which is the greatest
burden of large and small social groups. That is why the purpose of the study was to identify the features
of effective communication to improve the quality of communication as a basis for optimising social
interaction and developing interpersonal relationships. The methods employed in this study included
thematic analysis,conceptual analysis, synthesis,abstraction,and modelling.Atheoretical analysis of the
conceptual provisions on effective communication was performed. It was found that the effectiveness
of communication is determined by the abilities, qualities, and communication skills of the subjects of
communication, congruence, and empathy, which are manifested in their communication behaviour.
It was found that effective communication helps to achieve mutual understanding of interlocutors,
convergence of their psychological positions, determines the mutual development of communication
subjects, serves as the basis for normalising the mental state of representatives of social groups, ensures
positive group dynamics, and the development of constructive strategies for interpersonal interaction.
The findings of scientific research on external factors of effective communication were summarised.
It was found that a strong level of communication effectiveness is manifested in those situations of
social interaction characterised by stability, predictability,and a prominent degree of certainty. Effective
communication is one of the features of those social groups characterised by a strong level of cohesion,
clarity of the role structure, and the presence of jointly developed values that define the organisational
culture. The practical significance of this study lies in the possibility of considering the findings in
the practice of professional communication of psychologists, social workers, teachers, managers, civil
servants, and healthcare professionals; their application in determining the causes of destructive
conflicts in interpersonal relationships and group interaction, identifying ways to prevent them
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Introduction

A feature of modern communication lies in the
active use of information and communication
technologies. In the digital era, communication is
driven by values formed based on mass culture,
scientific achievements, and the introduction of
technical means. The development of technolo-
gies helps to expand the range of communica-
tion channels, simplifies the establishment of
contacts, and overcomes spatial restrictions. At
the same time, it leads to contradictions between
the form and content; the means and depth of
communication; the volume of messages and the
ability of recipients to decode them adequate-
ly. Disagreements cause conflicts and increase
social tension. The global burden caused by the
growth of conflict is increasing in all countries,
especially in Ukraine during the war.All the above
necessitates the investigation of effective com-
munication, which contributes to the normalisa-
tion of the mental state of various segments of
the population and is a condition for enhancing
social interaction.

The
widely covered in science. The effectiveness of
communication is interpreted from the standpoint
of social and role relations. L. Orban-Lembryk &
|. Oros (2021) associated the significance of com-
munication with the establishment of contacts
in business interaction, which is characterised by
mutual changes in the socio-psychological situ-
ation, values, and intentions of participants. This
is conditioned by the development of a common
goal,as well as the motivation to achieve the out-
come. The researchers of the above-mentioned
study defined the key indicators of the effective-
ness of business communication as follows: satis-
faction with communication, relationships, nego-
tiation competence, cooperation, communication
skills, and rapprochement of partners. Supporting
the significance of these conclusions, the author
of the present study is inclined to argue that the
interpretation of the signs of effective communi-
cation should also consider situations in which
the positions of the subjects on important issues

issue of effective communication is
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of interaction diverge, which may cause dissatis-
faction of the participants with the communica-
tion process.

L. Kalmykova et al. (2020) considered the
problem of reasonable communication, which is
close in nature to effective communication. The
researchers associated the solution with inter-
nal speech, which is a mechanism of internal
programming of the statement and its disclo-
sure in the external manifestation of the send-
er, as well as perception and understanding by
the recipient. The clarity of the internal speech
programme and its understanding in the recipi-
ent’s listening are the basis for the development
of a coherent, holistic message and feedback.
T. Marbun et al. (2023) concluded that effective
communication is not limited to the exchange
of information - it involves the ability to under-
stand the emotional context of the message, the
communicator’s intentions, adequate decoding
and feedback; it is based on the subjectivity of
the participants and openness. Thus, mutual un-
derstanding and partnership are vital features of
effective communication.

E. Donovan et al. (2021) substantiated the
principles of an effective communicator: varia-
bility of the message volume; use of verbal and
non-verbal means; consideration of the influence
of physical and psychological contexts; adapta-
tion of the message to the audience; multiple
goals are the basis of interaction; consideration
of communication in terms of content and rela-
tionships; communication can be learned by con-
stant practice; a person cannot but communicate;
the meaning of communication lies in the person;
communication is irreversible; good communica-
tion is cooperation. Thus, an effective communica-
tor should have the knowledge, skills,and practice
to communicate effectively. In their study of com-
munication effectiveness, M. Fuller et al. (2024)
proved the significance of empathy as a communi-
cation competence. Its value lies in improving un-
derstanding, building relationships based on trust,
and cooperation in various professional contexts.
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J. Arendt et al. (2019) studied mindfulness
in communication, its key components being at-
tention and acceptance. Their manifestation lies
in demonstrating a non-judgemental position,
which contributes to the transition to a cautious,
attentive reaction, which is decentralisation - the
experience of emotions and thoughts as tem-
porary mental phenomena. Hence the need to
consider mindfulness in the study of communi-
cation. R. Ziegler et al. (2021) identified signifi-
cant characteristics of modern communication:
institutionalisation, diversification, increase in
communication channels, and diversity. M. Sid-
digi et al. (2022) emphasised the significance of
considering these features, findings that the basis
of countering cybercrime is the communicative
competence and information technology aware-
ness of the individual. According to the author of
the current study, it is necessary to use the term
‘communicative competence” considering the lat-
est features of communication. D. Krystallidou et
al. (2024) proved that effective communication
ensures the psychophysical normalisation of so-
cially vulnerable groups of the population, con-
tributes to their psychological support and stress
resistance. N. Morelli et al. (2023) confirmed these
findings, emphasising that communication effec-
tiveness is a factor in family adaptability.

The purpose of this study was to perform a
theoretical analysis of the problem of effective
communication to substantiate the factors and
procedural characteristics of this process. This
purpose was fulfilled by solving the following
tasks: to identify the signs of effective commu-
nication; to motivate its factors; to identify its
procedural characteristics. The scientific original-
ity of this study was to substantiate the features,
factors, and procedural characteristics of effective
communication.

Materials and Methods
The study employed theoretical research meth-
ods, particularly the method of thematic analysis,
to investigate the features of effective communi-
cation. V. Braun & V. Clarke (2020) defined it as a

method, the essence of which lies in processing
the textual data. The methodological framework
of this method of scientific cognition is the un-
derstanding of language as a phenomenon that
reflects universal or subjective (of a particular
person) reality. Its procedure is based on in-
terpretation through coding and identification
of themes and patterns. This method helped to
perform a qualitative in-depth analysis of the
conceptual provisions of the researchers who in-
vestigated the problem of effective communica-
tion. This method was applied using a deductive
approach, in which the analysis was performed
from the top down: the study was based on the-
oretical positions that determined the under-
standing and explanation of the collected data.
The literary sources were selected based on the
following criteria: the presence of concepts of ef-
fective communication, the factors or signs of the
social and psychological phenomenon in ques-
tion, the degree to which the topics presented in
the sources are related to the principal topic. This
approach helped to conduct a wide search for sci-
entific sources and select those that correspond
to the subject of the study; determine the degree
of research on the problem of effective commu-
nication, find out the level of coverage of the fea-
tures and factors of effective communication, and
conduct a qualitative analysis of the findings of
scientific research on this topic. The use of the-
matic analysis helped to summarise scientific ide-
as about effective communication.

These methods were complemented by con-
ceptual analysis, synthesis, comparison, and ab-
straction (Maksymenko & Nosenko, 2020). Con-
ceptual analysis was employed to substantiate the
terms ‘effective communication”, “signs of effec-
tive communication”; synthesis - to combine the
identified factors into a single system of internal
factors; comparison - to compare diverse concep-
tual approaches to the interpretation of the phe-
nomenon under study; abstraction - specifically,
isolation, to separate the procedural characteris-
tics of effective communication, to determine the
signs of effective communication, identification -
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to create classes of “effective characteristics” and
“procedural characteristics”, modelling - to create
a model of effective communication.

The study was conducted in several stages:
the first stage determined the purpose and sub-
stantiated the criteria for selecting scientific texts;
at the second stage, the necessary scientific liter-
ature was searched; at the third stage, the selec-
tion was made according to the identified criteria;
the fourth stage involved theoretical analysis of
the materials; the fifth stage formulated the con-
clusions. The study was performed based on the
following scientometric databases: Scopus, Web
of Science, PubMed, Google Scholar, as well as ar-
chives: Internet Archive Python Library, Vernadsky
National Library of Ukraine. The total number of
analysed sources was 131. Only 28 of them were
selected to formulate the conclusions. The study
presents literature in Ukrainian and English. The
clarity, focus, determinism, reliability, and cost-ef-
fectiveness of the methods used helped to obtain
valid research findings.

Results and Discussion

Process of communication

as a social and psychological phenomenon
Communication is a process that determines the
formation and development of a personality, it is
a sphere of its socialisation, determining various
aspects of life. The complexity of this process
leads to a considerable number of its interpreta-
tions, which complicates the investigation of this
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socio-psychological phenomenon. Communica-
tion was considered as a process of generating
meanings by sending and receiving verbal and
non-verbal symbols and signs that are influenced
by varying contexts (Wood, 2019).

C.Lewin (1951) was one of thefirst scientists to
investigate the problem of communication effec-
tiveness. The researcher considered communica-
tion from the standpoint of field theory. According
to C. Lewin, communication is determined by be-
haviour as a function of personality. The research-
er defended the conceptual position that a person
alone cannot objectively assess their communica-
tion with others or create an idea of the assess-
ment of their communication by others. To under-
stand their attitudes, test behavioural patterns and
correct them, an individual must enter the context
of group communication. Thus, the effectiveness
of communication is determined by the reflectivi-
ty of the individual, their ability to self-regulation
and self-development, and the context of group
communication. This approach helps to identify
certain intrapsychic factors of effective communi-
cation but does not reveal its features as a process.

Considering communication as a subject-sub-
jectprocess,N.Fiore (2010)differentiated theterms
‘effective” and “ineffective” communication. The
researcher built his concept on the interdepend-
ence of communication and interaction processes.
Only communication can be qualified as effective
if it results in a deepening interaction. A compar-
ison of these concepts is presented in Table 1.

Table 1. Comparison of effective and ineffective communication

Communication

Ineffective communication

Effective communication

type/components
Protection of gxc.luswely’ one’s individual plans, Consideration of the views, opinions,
Goals focus on achieving one’s personal goals, and lief | f all interl
defence of one’s own convictions. beliefs, and plans of all interlocutors.
Communication based on the philosophy of cos:s%\grr]i% attf:}g)er}ir:ez%efcttﬁe
modelling a bipolar worldview in terms of . g eling o
P s s Pl subjects of communication, building
win-loss”, “right-wrong”, “good-bad”, without communication on the awareness
Style considering transitional states; ignoring the

intentions and feelings of the interlocutor, striving
to make the other person submit to the “right”
position — one’s own.

of the possibility of winning for
both participants, the intention to
understand their thoughts and at the
same time hear their interlocutor.
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Table 1. Continued

Communication
type/components

Ineffective communication

Effective communication

Outcome

Conflict, resistance of interlocutors, loss of group
interaction efficiency.

Mutual understanding, coherence,
increased group effectiveness

Interpretation of
success

A pause in the conflict, the interlocutor’s retreat
from their goals, aspirations, etc.

Mutual respect, deepening
interaction

Source: developed by the author of this study based on the theory put forward by N. Fiore (2010)

Considering this position, the effectiveness
of communication can be assessed only with the
use of retrospective analysis. Researchers often
determine the effectiveness of communication
based on the model of communication proposed
by H. Lasswell (1951). Signs of effectiveness are
identified by analysing the sender’s choice of
communication channel, the content and vol-
ume of the message, and the recipient’s feedback.
Thus, communication is considered effective if an
adequate communication channel is selected, the
content of the message is clearly formulated and
contains relevant information, and the feedback
confirms the correctness of the message decod-
ing (Wenxiu, 2015). At the same time, an accurate
understanding of the received message requires
an awareness of both the direct and hidden con-
tent of the information (Skrypchenko et al., 2020).

The specific features of effective communi-
cation are also considered from the standpoint
of speech influence. Developing the concept of
M. Argyle et al. (1967), wherein the criterion of
effectiveness is the ability to fulfil the purpose
of communication, communication is considered
as a multi-purpose process. Goal-setting in this
process is marked by an existing feature - it is
systemic. This property is conditioned by the fact
that the sender primarily seeks to convey infor-
mation in a coded message and check the correct-
ness of its understanding. In addition, both the
sender and the receiver are aware of the subject
of their communication, which means that they
receive something, influence each other’s behav-
iour, persuade or form new knowledge/percep-
tions. Achievement of the substantive goal alone
is a sign of productive communication. The aspect
of interpersonal relations is also important for

effective communication. Both participants in the
communication process, if it is effective, prefer to
maintain sympathy in the relationship and devel-
op it (Selivanova, 2012).

There are always at least two participants
in the communication process, and therefore it
is worth determining what purpose is being ful-
filled. The author of the present study also con-
siders it reasonable to ask whether the interloc-
utors are always aware of the purpose of their
communication. Thus, the author supports the
idea that effective communication is that which
allows the interlocutors to achieve their goals
while maintaining a balance in the relationship.
It is also worth paying attention to whether com-
munication is equally effective for all participants
in the process.

Internal factors required
for effective communication
The effectiveness of communication was also
considered in the conceptual field of transac-
tional analysis. According to the provisions of
this approach, the unit of communication is a
transaction - verbal and non-verbal interaction
between two people. Its structural units are stim-
ulus and reaction. The founder of this approach,
E. Berne (1964) substantiated the position that
in communication, when making a transactional
stimulus or responding with a reaction,a person is
inone of the ego states — Parent,Child,Adult (Fig.1).
When communicating, a person takes the
position of one of these ego states at a particu-
lar time. The Child ego state is characterised by
spontaneity, joy, and creativity, while at the same
time it can be limited by rules and prohibitions
or rebellion. Being in the Parent ego state, a per-
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son shows care, reassures, approves of another
or criticises and evaluates. A sign of the adult
ego-state is a combination of the other two
(Child, Parent); in communication, this position
is manifested as objectivity, rationality, prudence,
and analyticity. These ego states determine the
communication strategy of an individual (Har-
ris, 1967). If people in communication occupy
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complementary positions (e.g., Parent-Child,
Child-Child, Parent-Parent, Adult-Adult), they
form additional transactions. Otherwise, there
are cross transactions that lead to conflicts and
termination of communication. Communication
that is based on a common language is effective:
Adult to Adult, Child to Child, Parent to Parent
(Berne, 1964).

Child
spontaneity,joy, creativity,
obedience, rebellion

Parent
care, comfort, approval,
criticism, evaluation

Adult
Child+Parent
objectivity, rationality, prudence,
analytical approach

Figure 1. Manifestations of personality ego states in the communication process
Source: developed by the author of this study based on the findings of E. Berne (1964)

S. Rogers (1946) considered the problem of
effective communication from the standpoint of
humanistic psychology. According to the scientist,
the essential features of an effective communica-
tor are congruence, the ability to accept oneself,
the ability to accept others, and empathy. In this
concept, congruence is explained as openness in
communication, lack of psychological defence,
and masking of one’s emotions. A congruent in-
terlocutor is sincere and honest in expressing his
feelings,modelling their behaviour on their values
and beliefs, while maintaining their authenticity.
Since a person’s reactions, actions, and deeds are
consistent with their internal state, they are pre-
dictable and stable in communication with others.
Congruence also leads to integrity, harmony of the
personality, and the absence of intrapsychic con-
flict. Congruence ensures the ability of a person to
respond adequately to the situation that arises in
communication, to coordinate their feelings and
thoughts with the circumstances of interaction.

Self-acceptance is the ability of an individ-
ual to recognise themselves, to express uncon-
ditional love for themselves, the way they really
are. Self-acceptance means showing self-respect,
treating oneself as a person who can make inde-
pendent choices, believes in oneself and one’s ca-
pabilities, trusts oneself, and is worthy of respect.

This trust is not limited to the field of conscious-
ness; it is not only faith in the power of one’s
intellect, but also trust in one’s body, the ability
to understand one’s body. Aware of their psycho-
physiological integrity, a person becomes fully
functional, which positively affects communica-
tion. Only a person who is ready to accept them-
selves can accept another.Acceptance of the other
is the ability of a person to have an unconditional
positive attitude towards the interlocutor: accept-
ing and appreciating them as they are, without
judgement or conditions. This attitude provides
a person with a sense of psychological comfort
and freedom in communication. Empathy involves
expressing sensitivity to the emotions, experienc-
es, and states of the interlocutor, the ability to be
aware of these states, and to cognitively structure
the affective sphere of communication. Sensitivity
to the emotional state of another is the ability
to perceive the state of another as if they were
feeling it, and a penetrating understanding of the
meaning of the state in which another is. Empa-
thy provides an opportunity to support a person
both at the entrance to the communication pro-
cess and in its further course (Rogers, 1946).

The significance of empathy in communi-
cation is confirmed in further research. Its value
is manifested in understanding the interlocutor.
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Correct decoding of a message is impossible
without awareness of the feelings and experi-
ences of another, which is empathy in its essence.
There are three possible manifestations of em-
pathy in communication: empathic response,
perspective taking, and sympathetic response.
Empathic response is the experience of emotion-
al reactions analogous to the real or expected
emotional manifestations of another in observing
them. Perspective taking is manifested as a per-
son’s imagining themselves in the other’s shoes.
Sympathetic response is care, compassion, and
empathy. It differs from the previous two in that
the individual does not sympathise with the in-
terlocutor: the communicator’s awareness of how
the interlocutor feels leads to care, pity, and sad-
ness (Verderber et al.,, 2017). Consequently, con-
gruence, acceptance, and empathy are essential
factors of effective communication, as they give
an opportunity for a person to deeply understand
themselves and their interlocutor.

L. Duran-Terradez & T. Baviera (2023) de-
fined effective communication as communication
that causes changes in the cognitive or affec-
tive sphere of the recipient. The principal way to
achieve these changes is to transmit a message
of informational, developmental, or educational
content to the recipient. The outcome of such
communication is a change in attitudes, improve-
ment of knowledge, development of skills, and
building of confidence of the recipient. However,
the author of the present study believes that this
approach lacks consideration of certain essential
characteristics of communication. Specifically, the
fact that in the communication process, the po-
sitions of the sender and the receiver are rather
conditional, they are constantly changing, alter-
nating. If one considers them as relatively stable,
then, clearly, communication is considered nar-
rowly — as a process that takes place only with-
in the framework of social and role interaction,
which is characterised by the subject-object sys-
tem. Effective communication is nevertheless fo-
cused on mutual influence, which results in the
development of all participants.

This suggests the significance of an indi-
vidual’s ability to overcome egocentrism. How-
ever, a considerable number of people lack the
ability to understand the position of another in
communication. According to T. Kesselring &
U. Mdller (2011), egocentrism (centrality) is in-
terpreted as the inability to accept the position
of another. Egocentric thinking has common
features with autistic thinking: it lacks logical
consistency, is dominated by images rather than
concepts, and is characterised by a low level of
awareness. This quality is inherent in children
whose egocentric thinking and speech do not
allow them to understand how their position in
communication differs from others. They equate
an objective communication situation with their
own vision of it. In their research, the authors
proved that egocentrism is overcome in a child’s
cognitive development. Thus, already at primary
school age, a child achieves decentration. Howev-
er, centration is also inherent in adults when they
use naive, spontaneous judgement, which is es-
sentially the same as in children. Manifestations
of egocentrism in communication lead to barriers,
misunderstandings, and conflicts.

This allows identifying the procedural char-
acteristics of effective communication. If people
can understand the position of another, then as
a result of communication, the interlocutors un-
derstand each other. This mutual understanding
helps to reduce the uncertainty of the communi-
cation situation. Thus, the procedural characteris-
tics of effective communication are the reduction
of uncertainty and understanding of oneself and
the interlocutor. The resultant features are the
achievement of mutual understanding, deepen-
ing of relationships, and mutual development.
Summarising the concepts discussed the internal
factors of effective communication can be identi-
fied as follows:

> reflexivity of the individual, their ability to
self-regulation and self-development;

» the ability to show attention and respect
for the other in communication, to hear them, to
consider their position;
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» reliability of interlocutors;

» communication skills (specifically, the abil-
ity to choose an adequate communication chan-
nel, create clear and understandable messages,
analyse feedback, understand direct and hidden
meanings of messages);

> ability to determine and consider the posi-
tion (ego-state) of the interlocutor;

» congruence;

» acceptance of self and other;

» empathy.

The identified factors contribute to a deeper
understanding of effective communication and
create the basis for identifying the specific fea-
tures of communication of an individual.

External factors and signs

of effective communication

Ukrainian psychology has substantiated exter-
nal factors of effective communication. These
include the situation of communication, the
circumstances of communication, the specific
features of the social group, and the presence
of a common thesaurus (Moskalenko, 2008).
No one can communicate without consider-
ing the communication situation. It is defined
as the conditions under which communication
takes place and the means used by the subject
of communication. The components of the sit-
uation are the cultural environment, which ap-
pears in the system of social norms and values;
social environment; material, tangible world.
When starting communication, an individual is
orientated in the communication situation. This
orientation can be of two types: motivational
and evaluative. A person must be capable of as-
sessing the conditions in which communication
takes place, adjusting the means of communica-
tion, determining the strategy, agreeing on the
style of communication, structuring the model
of communication, and possibly changing com-
munication behaviour and communication goals.
Therefore, a stable situation with a strong level
of certainty and predictability is more favour-
able for effective communication. Conversely,
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a threatening, conflictual situation can cause
temporary disorientation. Communication is also
affected by circumstances, whether they are of-
ficial or intimate. To communicate effectively, an
individual must match the means of communi-
cation, style, strategy, and method of self-pres-
entation to the circumstances.

The social and psychological characteristics
of a group that affect the effectiveness of com-
munication are the group’s composition, role
structure, values, norms, level of group cohesion,
and dynamics. N. Kellerman (1979), defining the
most optimal group size, advocated the rule of
eight. Groups with this number of members usu-
ally create effective communication systems that
facilitate direct communication, during which at-
traction can manifest itself as the basis for a fa-
vourable psychological climate; this composition
also prevents the formation of microgroups. In
such groups, each member is aware of the signif-
icance of their social role, and these social roles
determine the nature of communication: between
a manager and a subordinate - subordination,
between colleagues - parity. A vital regulator of
communication is group norms, which define the
boundaries of communication and regulate the
communicative behaviour of participants in col-
lective communication. The level of group cohe-
sion determines the degree of control over group
norms: the higher the group cohesion, the more
control over their observance by all participants.
Violations of the norms lead to contradictions,
misunderstandings, conflicts, and destroy the ef-
fectiveness of communication.

Communication will also be effective if the
group generates a common thesaurus - a recog-
nised system of meanings that everyone will ad-
here to.As people become integrated into society,
they belong to diverse groups: age, gender, eth-
nicity, and profession, which can lead to the use
of different meanings that can cause distortions,
misrepresentation of information in messages,
and the inability to decode them correctly. Exter-
nal factors are especially significant to consider
when organising communication between people
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who do not know each other, for instance, during
trainings, conferences, presentations, etc.

The analysis of various scientific approaches
to understanding communication effectiveness,
substantiation of internal and consideration of
external factors of effective communication allow
identifying its features: it promotes mutual under-
standing, deepening of interpersonal interaction
and group effectiveness; makes provision for the
possibility to consider the positions of all subjects
of communication; is based on acceptance, com-
mitment of individuals who carry it out; is caused
by personal qualities of the subjects of commu-
nication; helps to prevent pro blems, destructive
conflicts; is based on the communication abilities
of the sender and the receiver; enables the devel-
opment of communication subjects; promotes the
development of confidence and resilience of com-
munication participants; provides an opportunity
to strengthen relations between partners; causes
the following effects: expansion and deepening
of participants’ knowledge, improvement of their
skills, change of attitudes, social, and psychologi-
cal characteristics of the group - ensures the de-
velopment of cohesion, internalisation of values
and norms of the group by participants, promotes
positive changes in the psychological climate.

Thus, the effectiveness of communication
is determined by both external and internal fac-
tors that are not homogeneous. Some of them
can be developed by influencing the subjects
of interaction, while others are quite difficult
to change, and therefore should be considered
when organising group communication or in-
terpersonal communication. Understanding the
essential features of effective communication
allows analysing this process, and considering
the procedural characteristics, allows perform-
ing psychocorrection during its development,
until its completion.

Conclusions
The effectiveness of communication depends
on all its participants. Effective communication
allows them to demonstrate their subjectivity,

helps to achieve mutual understanding, increase
group and individual efficiency. Based on the
theoretical analysis of the conceptual provisions
on effective communication, the study identi-
fied the features of effective communication.
These include promotion of mutual understand-
ing, deepening of interpersonal interaction and
group effectiveness; ensuring the possibility to
consider the positions of all subjects of commu-
nication; based on acceptance, commitment of
individuals who carry it out; conditioned by the
personal qualities of the subjects of communica-
tion; promotion of prevention of problems and
destructive conflicts; based on the communica-
tion abilities of the sender and the receiver; pro-
motion of development of subjects of communi-
cation; ensuring the development of confidence
and resilience of communication participants;
providing an opportunity to strengthen relation-
ships between partners; causing effects such as
expanding and deepening participants’ knowl-
edge, improving their skills, changing attitudes,
and social and psychological characteristics of
the group - ensuring the development of cohe-
sion, internalisation of group values and norms
by participants, and promoting positive changes
in the psychological climate.

Based on the consideration of conceptual
provisions on the conditionality of communica-
tion by behaviour; ego states from the standpoint
of which communication is carried out; the main
aspects of persuasive communication, approach-
es to modelling the structure of the communica-
tion process, and the fundamental principles of
humanistic psychology, the internal factors of
effective communication were identified. They in-
clude abilities (to express attention and respect
for others, to consider their position, to identify
and account for ego states); reflexivity, reliability,
congruence; interlocutors’ communication skills,
acceptance of oneself and others, empathy.

External factors of effective communica-
tion are the situation of communication (con-
sidering social norms and values by the subject
of communication, motivational, and evaluative
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orientation, correction according to the identi-
fied conditions, means of communication, style,
communication strategy, change of goals of the
communication strategy), the most favourable
for effective communication is a stable situation
with a strong level of certainty, predictability;
social and psychological characteristics of the
group: group composition, role structure, values,
norms, level of group cohesion, dynamics; a com-
mon thesaurus that enables understanding and
correct decoding of information.
Thus, effective communication is deter-
mined by internal and external factors. Its pro-
cedural characteristics include the reduction of
uncertainty, understanding of oneself and the
interlocutor, and its effective characteristics are
the possibility of achieving mutual understand-
ing, deepening of relationships, and mutual
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development. Considering internal and external
factors of effective communication is of practical
significance, as it allows creating conditions that
improve the quality of people’s lives and their
activities. The criteria for the effectiveness of
communication of a particular person are their
adaptability, self-efficacy, leadership potential,
and sociometric status in the group. Prospects
for further research lie in the development of
training programmes for the development of ef-
fective communication skills for future special-
ists in socio-economic specialities.
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Ed)eKTMBHe CI'IiﬂKYBaHHﬂI O3HaKW, YUHHUKMWU, npou,ecyanbl-li XapaKTepUuCTuku

Jliogmuna OmenbyeHKo

KaHnanaat neparoriyHnx Hayk, LOLEHT

HauioHanbHuiA yHiBepcuTeT BiopecypciB i NpUPOAOKOPUCTYBAHHS YKpaiHu
03041, Byn. lepois O6opoHu, 15, M. Kuis, YkpaiHa
https://orcid.org/0000-0002-9963-0306

AHoTauif. HaykoBe 06rpyHTYBaHHS UMHHMKIB, @ TaKOX TMNPOLECYyaNbHUX Ta Pe3yNbTaTUBHUX
XapaKTepUCTUK edeKTUBHOrO CMiNKyBaHHA JA€ 3MOry NOAONATU CynepeyvyHOCTi MixX 3MiCToM i Gpopmoto,
L0 NOCTaKTb B CY4ACHOMY CMiNKyBaHHI, @ OTXKe, CNPUSE 3HUKEHHIO BUCOKOTO PiBHA KOHMNIKTHOCTI, LLO €
OCHOBHWM TArapeM BeAMKMX Ta MaiMx couianbHux rpyn. Came ToMy MeTOI A0CNiIKEHHS ByNo BUSBNEHHS
ocobnuneocTen eeKTMBHOIO CNINKYBAHHA AN NOKPALLEHHS IKOCTi CRiNKYBAHHA AK NiAFPYHTS ONTUMI3aLii
COLiaNnbHOI B3aEMOLii, PO3BUTKY MiXXOCOBUCTICHUX CTOCYHKIB. Y AOCNIAXKEHHI 3aCTOCOBYBaNMUCS MeToAM
TEMATUMYHOrO aHani3y, MOHATIMHOrO aHanisy, CMHTe3y, abCTparyBaHHs, MoAentoBaHHs. byno 3aiicHeHo
TEOPEeTUYHUI aHani3 KOHLUENTyasbHUX MONIOXeHb Npo edekTUBHEe CninkyBaHHs. BctaHoBneHo, wo
e(eKTUBHICTb CMiNKYBaHHS 3YMOB/IOETbCA 34ATHOCTAMM, SKOCTSMM Ta KOMYHIKaTUBHUMU BMiHHSIMM
CyOeKTiB CMiNKYBAHHSA, KOHIPYEHTHICTIO Ta eMMaTi€lo, WO MNpOsBAAKTLCS B iXHiA KOMYHiIKaTUBHIlM
nosepiHui. BugasneHo, wWo edekTMBHE CMINKYBaHHA CMAPUSE LOCATHEHHK B33aEMOPO3YMiHHA
CMNiBPO3MOBHWMKIB, 30/MXEHHIO IXHIX MCUMXONOFIYHUX MO3MLIA, 3YMOBNIOE B3aEMOPO3BMTOK CYOEKTIB
CNiNKYBaHHS, € NiArPYHTSAM HOpManisauii NCMXiYHOro CTaHy NPeACTaBHUKIB coLianbHMX rpyn, 3abe3nevye
NO3UTMUBHY TpYMnoBY [AWMHAMIKY, BUPOOGNEHHS KOHCTPYKTMBHMX CTPATEriii MiXXOCOBMCTICHOI B3aeMogii.
Byno y3aranbHeHO pe3ynbTaTM HayKOBUX AOCAIIKEHb 30BHILLUHIX YUHHUKIB e(DEKTUBHOMO CMiNKyBaHHS.
3’ACOBaHO, IO BUCOKMI piBeHb ePEKTUBHOCTI CMiNIKyBaHHA NMPOSBASETbCSA B TUX CUTYyaLiaX couianbHOI
B33aEMOJIT, WO XapaKTepu3yTbcs CTabinbHiCcTIo, nepen6ayyBaHicTio, BUCOKUM CTYNeHEM BM3HAYEHOCTI.
EdekTvBHE CniNnKyBaHHA € OAHIEID 3 03HAK TUX COLLIA/IbHUX TPy, WO XapakTepu3yTbCs BUCOKUM piBHEM
3rypTOBAHOCTI, YiTKICTIO pONbOBOT CTPYKTYPU, HASIBHICTIO CMiIbHO BUPOBIEHMX LiIHHOCTEMN, WO BU3HAYaOTh
opraHisauiviHy KynbTypy. [MpakTMYHa 3HAYyLWiCTb LOCNIIKEHHS MONAraE y MOX/AMBOCTI BpPaxyBaHHS
BMCHOBKIB Yy MpaKTULi NpodeciMHOro CnifikyBaHHS MCMXONOTiB, COLiafbHMX MpaLuiBHMKIB, Neaaroris,
MeHe[XepiB, AepXXaBHUX CNYO0BLiB, MEANUYHMX NPALIBHUKIB; 3aCTOCYBaHHI iX MPU BU3HAYEHHI NPUYMH
BMHUKHEHHS BECTPYKTUBHUX KOHMAIKTIB B MDXOCOOMCTICHMX CTOCYHKAX Ta rpynoBi B3aEMOS,i, BUSBNEHHI
LWNAxiB ix 3anobiraHHs

KnioyoBi cnoBa: emnaTifi; KOHIPYEHTHICTb; KOMYHIKaTMBHi BMiHHS; CWUTYyaLis CMifKyBaHHS; SKiCTb
CNiNKYBaHHS
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Abstract. The relevance of this topic is driven by the rapid development of digital technologies,
which have become an integral part of contemporary daily life. The increasing volume of information
availablein cyberspace and the challenges associated with its efficient use necessitate new approaches
to fostering a culture of interaction with digital resources. Developing a culture of cyberspace usage
is a key factor in ensuring security, ethics, and productivity within the digital environment. This
article aimed to highlight and analyse the issue of the culture of individual interaction in modern
cyberspace, which lies at the intersection of multiple disciplines, including pedagogy, psychology,
philosophy, and cultural studies. The study also sought to explore the content and structure of the
central concept of “‘cyberculture” through the lens of related notions, such as general personal culture,
digital culture, information culture, and media culture. The article emphasised that cyberculture, as
a set of communication and behavioural norms within the information society in virtual spaces,
is fundamentally grounded in communicative practices governed by specific requirements and
frameworks. This regulation arises from the boundless and borderless nature of communication in
virtual environments. The development of society is characterised by the widespread, rapid, and
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often uncontrolled involvement of individuals in virtual social spaces, the characteristics of which
do not always align with real-world conditions. Consequently, the concept of cyber socialisation
gains particular relevance as an indicator of cyberculture. The article highlighted the significant
impact of cyberculture on societal content and individual consciousness, shaping stereotypes and
behavioural patterns in real social environments. It introduces and reflects new demands and
needs, influencing personality construction and factors affecting individual expression and social
interaction.Additionally, the authors aligned with contemporary researchers’ assertions regarding the
limitless potential of digital spaces in interpersonal communication, particularly in scenarios where

real-world conditions restrict self expression

Keywords: information culture; media culture; digital culture; cyberculture

Introduction

In @ modern information-driven society, the chal-
lenges of navigating individual and societal ex-
istence within the digital realm are paramount.
The culture of modern cyberspace usage has
emerged as an indispensable component of over-
all personal culture, shaping how individuals
function within an information-saturated socie-
ty. This phenomenon should be understood as a
comprehensive preparedness for individuals to
adapt to new rules of usage and communication
within the digital sphere. It involves, among oth-
er things, the construction of personal informa-
tion landscapes, the development of worldviews,
and the understanding of the global information
space, including its potential for exploration,
transformation, and adaptation to meet individ-
ual social, professional, and cognitive needs. The
relevance of cultivating a culture of cyberspace
usage as an integral part of personal culture is
underscored by the fact that the ability to process
vast amounts of information and, more impor-
tantly, to navigate it effectively, has become an
essential skill for professionals across all sectors,
regardless of their specific field or the demands of
the contemporary labour market.

A significant portion of human activities
across various domains is transforming, increas-
ingly migrating into cyberspace. Cyberspace, as a
unique system of interactions and communica-
tions, possesses a distinct structure, well-defined
functionalities, and specific rules of usage. While

offering boundless possibilities for users, cyber-
space also introduces previously unknown chal-
lenges and threats such as cyberattacks, cyber-
bullying, cybercrime, and hacking. Consequently,
potential users must possess a well-developed
set of knowledge and skills, collectively known
as the culture of cyberspace usage. Analysing the
content and structure of the concept of “culture
of modern cyberspace usage” is crucial for under-
standing how to seamlessly integrate technology
into society and create a safe and beneficial digi-
tal environment for all users.

Analyses of studies addressing the culture
of cyberspace usage focus on several key aspects
that reflect the interaction between individuals
and the digital environment. It is widely accepted
that the primary goal of developing Ukraine’s in-
formation space aligns with European standards
and developmental trajectories, as evidenced by
the 2014 EU-Ukraine Association Agreement. The
phenomenon of culture of cyberspace usage has
also captured the attention of researchers from
various disciplines, including education, cultural
studies, political science, philosophy, and soci-
ology. This issue, explored in various interpreta-
tions (e.g., information literacy, internet culture,
cyberculture, digital culture), has sparked interest
among scholars worldwide. Terms such as “inter-
net’, “virtual environment”, and “cyberspace” have
become social symbols, readily recognisable as
characteristics of contemporary individuals who
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are free from outdated stereotypes and lack
of information access. For instance, the work of
Ukrainian scholars E. Shabala & E. Klyueva (2023)
outlines significant aspects of individual interac-
tions with digital environments, examining cyber-
culture as a phenomenon of modern information
society. Among other things, the authors analyse
the concept’s content and structure, the key chal-
lenges associated with it, and the role of educa-
tion in shaping the culture of cyberspace usage.
Researchers K. Sardaryan & D. Sardaryan (2021),
investigating the personal aspects of cybercul-
ture as a problem of identity, examine both the
positive and negative sides of this phenomenon,
touching on moral qualities such as anonymity,
accountability, loss of authenticity, the influence
of group dynamics, and multiple identities.

Yu. Palekha et al. (2020), in their research on
information culture, clearly differentiate between
“societal information culture”, “individual infor-
mation culture”, and ‘organisational information
culture”, thus emphasising the recognition of the
pervasive influence of the digital environment
on all aspects of human life. In their study, V. Bo-
gush et al. (2020) explore the foundations of on-
line communication, the characteristics of social
network construction and functioning, and the
social, psychological, and cultural aspects of cy-
berspace as a communication medium. They have
also analysed and systematised information on
the organisation of cybersecurity.

Examining the content of cyberspace usage
culture, O. Shaykina (2011) highlights the role of
information education for social media and virtual
space users, identifying a range of general meth-
odological principles for organising information
education. Researcher V. Trofymenko (2022), in-
vestigating the characteristics and rules govern-
ing human and societal existence in cyberspace,
emphasises the interest of foreign scholars in this
field while also noting the absence of a unified
research strategy for cyberspace. International
experts study the culture of cyberspace usage as
a global phenomenon. For instance, renowned so-
ciologist M. Castells (2001), who has conducted

extensive research on the information society,
also addresses cybersecurity issues in his re-
search. He highlights the role of cyberspace in
creating new forms of community, communica-
tion, and knowledge sharing, while also pointing
out the risks of the digital information landscape.
Castells notes that the development of digital
technologies creates new risks for governments,
corporations, and individuals. He views cyber-
space as an open but vulnerable infrastructure
that requires effective protection mechanisms.
While placing the responsibility for cybersecuri-
ty on governments, the author also emphasises
that internet regulation often conflicts with the
principle of freedom of information, which is a
cornerstone of the digital age.

Virtual environments enable people to com-
municate without the constraints of face-to-face
interactions, which can foster greater openness.
However, anonymity also poses risks such as cy-
berbullying and manipulation. This is highlighted
by T. Zhosan et al. (2014) who, while analysing
the benefits and drawbacks of social media and
exploring solutions to associated problems, con-
sider virtual communication to be an ambiguous
phenomenon, leading to divergent interpretations
among researchers. In parallel, I. Levin & D. Mam-
lock (2021) note that cyberspace influences the
transformation of human relationships, cultur-
al norms, and values, creating a unique “digital
culture”. This environment demands new models
of interaction and adaptation to virtual commu-
nication. Contemporary researchers analyse this
concept at various levels: individual, group, and
societal (global), and identify functions of cyber-
culture analogous to those of general culture:
worldview, regulatory, cognitive, and others (Ho-
que & Bhuiyan, 2022).

The socio-philosophical concept of infor-
mation culture and cyberculture as innovative
factors shaping the existence of the modern in-
dividual and determining the trajectory of soci-
etal development is presented in the research
of F. Vlasenko & E. Levchenyuk (2019). The re-
searchers highlight the significant problem of the
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dominance of mass consciousness in contempo-
rary society, which, in turn, gives rise to stand-
ardised desires and beliefs, suppressing critical
thinking and a critical attitude towards the vast
amount of information in the virtual space. In the
informatisation of society, the researchers iden-
tify both constructive consequences (accessibility
and speed of obtaining diverse information, the
possibility of using it in professional, domestic,
social, and other spheres, the formation of online
groups, associations, and societies, etc.) and de-
structive ones (cybercrime, cyberfraud, hacking,
etc.). Thus, by studying the concept of behaviour
in cyberspace, scholars interpret cyberculture as
a new sociocultural phenomenon that exists in
the context of global digitalisation. The goal of
this research was to clarify the content and struc-
ture of the concept of “the culture of modern cy-
berspace usage” based on an analysis of existing
scholarly research.

Materials and Methods
The research into the content and structure of
the concept of “the culture of modern cyberspace
usage” was grounded in an interdisciplinary ap-
proach that combined methods from the hu-
manities, social sciences, and technical fields. To
investigate the problem at hand, a complex set
of methods was employed, including theoretical
and sociological approaches. Theoretical meth-
ods involved analysis and synthesis (to analyse
the research field of concepts and categories
such as “cyberculture” and to synthesise the ob-
tained information in order to develop a holistic
understanding of the phenomenon under study),
comparison, and generalisation for reviewing sci-
entific literature and legislative and regulatory
acts, as well as for a comparative analysis of re-
searchers’ viewpoints to clarify the meanings of
concepts such as ‘culture”, “information culture”,
“media culture”, “digital culture”, “cyberculture’,
and “the culture of modern cyberspace usage”
Sociological methods included content analysis
of social media and blogs. Content analysis was
used to study the information content, ethical,
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and security aspects of the digital space. Particu-
lar attention was paid to identifying typical user
behaviour patterns.

The research was based on a comprehen-
sive information foundation, including legislative
and regulatory documents, recommendations
from international organisations on cyberculture,
scholarly studies, publications in periodicals ad-
dressing the culture of using modern cyberspace,
and websites featuring journalistic reflections on
the issue. The analysis incorporated academic re-
search examining the concepts of culture, digital
literacy, information security, as well as psycho-
logical aspects of online behaviour. To investigate
empirical aspects, data from surveys and analyt-
ical reports on cyberspace usage in various so-
ciocultural contexts was employed. A systematic
literature review was conducted to identify key
approaches to fostering cyberspace usage culture.
The analysis encompassed articles in academic
journals, monographs, and conference proceed-
ings from the past 20 years.

The use of various scientific methods of in-
quiry allowed for an exploration of the problem of
cyberspace usage culture from different perspec-
tives — ranging from conceptual understanding to
practical implementation. This approach ensured
the completeness and reliability of the results.
The integration of these methods provided a
comprehensive understanding of the phenome-
non of the culture of modern cyberspace usage.

Results and Discussion

The concept of “culture of modern cyberspace
usage” and its synonymous terms

The latter half of the 20" century is marked by a
widely recognised shift into a new era of civili-
sational advancement, characterised by intensive
technological and informational development
across all spheres of society. Contemporary indi-
viduals cannot conceive of life without technolo-
gy, the internet, social networks, search engines,
and information and communication technolo-
gies. Researchers argue that a leading trend in
human civilisational development at the turn of
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the 21 century is the so-called massification of
public and individual consciousness. The techno-
logical advancements of this period have created
new conditions for societal and individual de-
velopment, imposing new demands on personal
development in a new society, simultaneously
simplifying and complicating social connections
and relationships. Both researchers and average
internet users confidently and with relative un-
derstanding refer to concepts such as ‘e-learning’,
“digital literacy’, ‘electronic government systems”,
“virtual tourism”,and others. Concurrently, the cul-
ture of both the individual and society as a whole
have acquired a new dimension, entering a new
phase of development:it has migrated to the realm
of the internet, social networks, interest groups,
and chats, and is characterised by concepts such
as “information culture”, “media culture”, “cyber-
culture”, and “culture of cyberspace usage”, which,
in turn, shape a qualitatively new worldview with
corresponding values, norms, social roles, and
behavioural models of contemporary individuals.
To comprehensively explore the content of the
key concept, the authors of this study examine
the terms in the synonymous series: culture, in-
formation culture, media culture, digital culture,
cyberculture, and culture of cyberspace usage.

Given the research topic, it is appropriate to
consider the concept of “21%-century culture” as
defined in the terminological dictionary Culturol-
ogy: “The culture of the 21 century refers to new
forms and means of realising human achieve-
ments, including the implementation of funda-
mental scientific discoveries, the development of
communication, space communication, and com-
puterisation, breakthroughs in biotechnology, the
application of new materials, and the emergence
of new forms of internationalisation of social life
and mass culture” (Grechanivska, 2015). Research-
ers consider the concept of “information culture”
to be the broadest, interpreting it as the informa-
tional component of human culture in general,an
objective characteristic of the level of all informa-
tion processes in society and existing information
relations (Darmoriz, 2012). However, according to

scholars, the concept of “information culture” is
not unique to the modern world, as humanity has
always operated with information at all stages of
its development; only the methods of information
transmission have changed.

F. Vlasenko & E. Levchenyuk (2019) define
personal information culture as a comprehen-
sive characteristic of “personal and professional
qualities that meet the modern requirements of
professional activity, where comprehensive infor-
mation and knowledge serve as a determining
factor, in turn shaping a corresponding system of
thinking and worldview”. Sharing the viewpoint of
these researchers, the authors of this study be-
lieve that the acquisition of information culture
is a necessary condition for the development of
any thinking individual, and its significance has
grown significantly in the era of the widespread
use of computer technologies.

A more contemporary concept that reflects
the connections and behavioural culture of indi-
viduals within the information field of the present
day, considering the characteristics of public mass
communication in both real and virtual spaces,
is what researchers L. Naidyonova & O. Barysh-
polets (2009) term “media culture”. They identify
two meanings of this concept: 1) the ensemble of
information and communication tools and values
that influence the formation of public conscious-
ness and the socialisation of individuals, becom-
ing part of humanity’s cultural and historical
heritage, contributing to the formation of public
consciousness and the socialisation of individu-
als; and 2) an individual’s ability to function effec-
tively in an information environment, that is, the
ability to identify, recognise, and interpret various
types of information disseminated by the mass
media, and to form an adequate response.

N. Zrazhevska (2022) interprets media cul-
ture as a ‘communicative phenomenon associat-
ed with the transmission of cultural artefacts and
content in a social environment, the formation
of images and signs through which ideological,
political, and cultural influence is exerted on the
audience”, thus highlighting the priority role of
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media information in the development of indi-
vidual culture. H. Onkovych (2008) interprets the
concept of media culture as the ability of society
to effectively and beneficially use media resourc-
es and apply advanced information technologies.

Regarding the concept of “digital culture”,
researchers L. Gavrilova & Ya. Topolnyk (2017)
tend to interpret its meaning as a “technologi-
cal phenomenon’, partially equating it with the
definition of “electronic culture” and defining it as
certain rules for organising a unified information
space, as frameworks for presenting the results
of communication and certain human activities in
the context of the constant use of IT technologies.
The most appropriate interpretation in the con-
text of this research is the understanding of “dig-
ital culture” presented by K. Litvinova (2016) in
her DigitleBlog: it is “a system of rules for human
behaviour when using information and communi-
cation technologies”.

The term “cyberculture” emerged due to the
intensive development of communication tech-
nologies in the late 20" century, and it was intro-
duced into scientific discourse at that time. Char-
acterising cyberculture as a modern and unique
type of culture for both individuals and society
as a whole, researchers define it as 1) a new cul-
tural model based on internet technologies; 2) a
spontaneous internet culture, determined by the
transience of online connections; 3) a product of
internet development; and 4) a media form (Ar-
devol, 2005). Essentially, cyberculture is a kind
of subculture based on computer technologies.
Thus, cybersecurity culture is a certain system of
interconnected norms, behavioural frameworks,
knowledge, skills, and requirements for the pro-
fessional and psychological qualities of users
of virtual space. This system is based on ethical
norms and aims to ensure not only a culture of
communication in cyberspace but also effective
interpersonal interaction and secure information
activities in cyberspace (Tarasyuk, 2021). There-
fore, cyberculture is a term used to describe the
culture generated by the use of information and
communication technologies in modern society.

Sopivnyk et al.

Cyberculture has significantly influenced so-
cietal values, priorities, and lifestyles: the lines
between the real and virtual worlds have blurred,
with the virtual often complementing, extending,
or even substituting for reality. Thanks to inno-
vative technologies, geographical location, time
zones, language barriers, and physical character-
istics have become less significant for interper-
sonal or professional communication (Sardaryan
& Sardaryan, 2021). The term “cyberculture” itself
reflects a radical shift in the mentality of contem-
porary individuals.

The concept of “culture of cyberspace us-
age” is narrower but more specific compared to
the previous terms. The virtual space offers vast
opportunities for interpersonal communication,
facilitating access to diverse information and fos-
tering the development of intellectual abilities.
However, as society has increasingly embraced
the digital realm, it has also encountered a range
of associated problems that often accompany
technological advancements. Computer addiction,
particularly among children and adolescents, is
one of the most pressing global issues requiring
urgent attention. Psychologists, medical profes-
sionals, and educators are sounding the alarm,
drawing parallels between computer addiction
and substance abuse. This problem is becoming
more acute as society and technology advance.
Therefore, individuals interacting in the virtu-
al space face a variety of challenges, needs, and
problems: the need to enhance their digital skills
while also grappling with potential psychological
and mental changes brought about by their new
virtual environment.

V. Demchyk (2016) emphasises that, due to
the accelerating pace of information and com-
puterisation in society, an urgent need has aris-
en to study the impact of global informatisation
on both individual users and society as a whole.
Given that students are the most active users of
cyberspace, targeted efforts to cultivate a culture
of cyberspace usage among this demographic
can help address the challenges of human-com-
puter interaction.
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Therefore, after analysing related terms, the
authors of this study defined the concept of “cul-
ture of cyberspace usage” as a comprehensive
personal characteristic reflecting an individual's
information worldview, values regarding informa-
tion and online activities, and a set of competen-
cies that enable the use of information technolo-
gy while adhering to cybersecurity principles.

The component structure of the concept

of “culture of modern cyberspace usage”

The necessity of fostering a culture of cyberspace
use and developing personal qualities that will
help prevent computer addiction is driven,among
other reasons, by the fact that computer addiction
lies within the individual itself. In the UN Gener-
al Assembly Resolution (2003), nine interrelated
principles of global cybersecurity culture are out-
lined, including 1) awareness (cyberspace users
should be informed about the necessity of adher-
ing to rules and behavioural frameworks in cyber-
space); 2) responsibility (participants are respon-
sible for the security of networks according to their

role); 3) adequate response (participants should
take timely and collaborative actions to prevent
incidents related to security, etc.); 4) democracy
(relationships and security in virtual space should
be based on the principles of equality and democ-
racy, ensuring “freedom of exchange of thoughts
and ideas, free flow of information, its confiden-
tiality, openness, and transparency”); 5) risk as-
sessment (participants should conduct periodic
risk assessments to identify threats and vulner-
ability factors); 6) design and implementation of
secure information exchange tools, and so on.
Guided by the methodology of scientific re-
search, the phenomena and phenomena under
investigation are broken down into components
relating to 1) the informational field (cognitive or
knowledge component); 2) the moral-ethical field
(emotional, motivational, or moral-ethical com-
ponent, etc.); 3) the activity-analytical field (ac-
tivity component, behavioural, or reflective, etc.)
(Sayenko et al, 2021). A constructive viewpoint is
offered by K. Litvinova (2016), who identifies the
following components of digital culture (Fig. 1).

Critical thinking

Digital literacy

the quantity and quality of received information, the search (selection
of reliable and trustworthy information sources), interpretation, research
(deep analysis of information to form conclusions), and evaluation

the development of competence in using information technologies and
software Digital literacy products, particularly in professional activities

IT volunteering

the use of ICT not only for personal needs but also for improving the
surrounding world, addressing problems caused by IT progress

Figure 1. Components of digital culture

Source: K. Litvinova (2016)

In her book, K. Ala-Mutka (2011) identifies
the following components of cyberculture and
digital literacy based on a review of scientific
research: 1) instrumental skills and knowledge,
including the ability to safely use media envi-
ronments; 2) advanced skills and knowledge of
effective interaction, communication, and infor-
mation management; and 3) understanding and

applying general principles of intercultural inter-
action, critical thinking, awareness of the capabil-
ities of electronic tools, recognition and analysis
of cybersecurity issues, and adherence to ethical
communication in cyberspace. Building on the
research of E. Shabala & E. Klyueva (2023), the
concept of “culture of modern cyberspace usage”
can be further broken down into the following as-
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pects: 1) technical (access to the internet, various
platforms, and software that enable user interac-
tion in cyberspace); 2) social (methods of commu-
nication, interaction, and community building on-
line); 3) psychological (examining the impact of
cyberspace on mental health and user behaviour,
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preventing internet addiction, cyberbullying, and
the effects of social media on selfesteem); and
4) ethical (issues of data privacy, cybersecurity,and
digital privacy). Based on this analysis of scholarly
studies, the following components of the culture
of cyberspace usage can be identified (Table 1).

Table 1. Components of the culture of modern cyberspace usage

Component

Indicators of the manifestation of the researched quality

Informational

Awareness of information about virtual processes, information arrays, and modern
communication tools; “understanding the essence of information and information
processes, their role in understanding the surrounding reality and human creative activity
(Antonchenko, 2004); understanding the terminology defining cyberculture: information
resources, information behaviour, informational worldview, information environment, etc”
(Ivanshina, 2012).

Formation of a system of conscious rules and behavioural frameworks, ethical principles

Moral-legal regarding interaction in virtual space, development of cybersecurity and cyber hygiene skills.
Formation of the ability to analyse information resources, and identify their possibilities;
Behavioural the ability to isolate, analyse, systematise, use, transform, adapt, store, integrate, and

transmit information; the ability to use various software products; skills in applying modern
information and communication technologies in professional activities.

Source: authors’ development

Considering that the culture of using mod-
ern cyberspace has a complex structure of in-
terconnected components, dictated by the chal-
lenges of the present, their content is constantly
changing following technological, social, and
cultural trends.

Conclusions
The issue of using modern cyberspace is par-
ticularly relevant in the context of globalisation,
cyber threats, the digital divide between genera-
tions, and the growing influence of misinforma-
tion. The culture of modern cyberspace usage is a
complex and multifaceted phenomenon encom-
passing technological, ethical, social, and legal
dimensions, necessitating a comprehensive and
integrated approach. Contemporary information
and communication technologies offer individ-
uals unprecedented access to information and
knowledge, facilitating personal growth, enhanc-
ing quality of life, and enabling new levels of
achievement. A digitally literate society, and its
individual members, value information and in-
formation activities, possessing the knowledge
and skills to independently utilise information

technologies while adhering to cybersecurity and
cyber hygiene practices.

Based on the analysis of scientific research
on the subject, it was determined that the cul-
ture of cyberspace usage is a comprehensive
characteristic of an individual, which includes a
system of knowledge, skills, values, and behav-
ioural norms that ensure the appropriate, safe,
and ethical use of digital technologies and re-
sources in the modern informational environ-
ment. Like any other concept studied as a com-
plex qualitative characteristic of an individual,
the culture of using modern cyberspace has a
component structure (informational, moral-Lle-
gal, and behavioural components) and indica-
tors of their manifestation. Considering that the
issue of forming a culture of cyberspace usage is
multifaceted and interdisciplinary, the prospects
for further research lie in identifying effective
ways to develop a culture of modern cyberspace
usage. Specific attention should be given to is-
sues such as personal data protection, cyberse-
curity, the development of critical thinking, and
the ethical use of products in the information
environment.
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Introduction

Values are the invisible threads that shape hu-
man choices, actions, and interactions with
the world. Embedded within the framework of
worldview beliefs, values serve as fundamental
reference points for human activity. They guide
decision-making and inform how individuals
function in the world, representing what is con-
sidered important and meaningful. The question
of revaluation of values and the practical appli-
cation of revaluated values in real-world con-
texts is both significant and timely. The process-
es underpinning the formation of new values,
the revaluation of old ones, and the destruction
of outdated values are crucial for understand-
ing contemporary postmodern value systems.
F. Nietzsche’s concept of the revaluation of
values is central to these considerations, as it
lays the groundwork for addressing axiologi-
cal issues within Western European philosophy.
F. Nietzsche highlights the distinctive features
and potential of value revaluation, making his
ideas pivotal in analysing modern value con-
structs. This article seeks to examine the appli-
cability of F. Nietzsche’s idea of the revaluation
of values to the mainstream values and world-
view constructs proposed by postmodernism.

The question of the nature of values and
their interpretation in F. Nietzsche’s philosophy
has been extensively explored by researchers. For
instance, . Morrisson (2020) investigates the cre-
ation of value systems in F. Nietzsche’s thought,
emphasising that emotions are fundamental
to the formation of such systems. Morrisson as-
serts that emotions operate at a functional lev-
el, forming the core of value patterns that are
built around the perception of values. Similarly,
D. Harris (2022) examines the notion of post-truth
and argues that F. Nietzsche is synonymous with
the postmodern conception of truth. Harris sug-
gests that F. Nietzsche possesses a nuanced un-
derstanding of what is at stake when discussing
truth. Furthermore, he contends that postmodern
movements are predominantly concerned with
the social, political, and epistemological dimen-

sions of truth rather than its validity or the binary
distinction between truth and falsehood.

J. Mitchell (2024) investigates Nietzschean
theories of emotion and argues that emotional
experiences are crucial in the process of value for-
mation. Such experiences reveal affective inten-
tionality. Therefore, human emotional experienc-
es serve as essential elements in the constitution
of values. E. Yigit (2023) defends F. Nietzsche’s
views on suicide, focusing particularly on
F. Nietzsche’s conception of life as an aesthetic
phenomenon. Yigit claims that F. Nietzsche’s po-
sition provides epistemic grounds for an alterna-
tive concept of self-control and offers insights
into understanding one’s life. J. Berry (2023) ex-
amines F. Nietzsche’s perspective on compassion,
challenging the common interpretation that he is
indifferent to human suffering. She argues that
this interpretation is based on an oversimplified
understanding of the relevant moral emotions.
Berry asserts that a more nuanced reading of
F. Nietzsche’s key texts could improve compre-
hension of his critique of compassion and his
attitude towards suffering. F. Chouraqui (2024)
explores the concept of “the size of future history”
as a normative criterion in F. Nietzsche’s philoso-
phy. The author argues that F. Nietzsche’s critique
of normativity and normative judgments becomes
coherent when viewed through the lens of this
criterion. Chouraqui further contends that this
concept could provide a solution to the problem
of normative inescapability.

T. Liutyi (2024) analyses the foundational
principles of F. Nietzsche’s perspective on the or-
igins of nihilism, emphasising nihilism as a dis-
tinctive analysis of the modern world. Liutyi high-
lights that humans can become exponents of the
will to non-existence and that the “death of God”
symbolises the loss of values that once conferred
meaning, purpose, and integrity to human life.
R. Cristy (2023) investigates F. Nietzsche’s views
on cultural change, asserting that F. Nietzsche
advocates for neither strictly hierarchical socie-
ties (“pyramid societies”) nor pluralistic societies
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(‘motley societies”) but sees potential in combin-
ing aspects of both. She explains that pyramid
societies are characterised by unified morality,
while motley societies embrace diverse value
systems. When combined, these forms can foster
extraordinary individuals capable of creating new
values and reshaping societies. P. Stewart-Kro-
eker (2023) examines F. Nietzsche’s nihilism in
the context of the complicity between Christian
morality and modern atheism. The author argues
that F. Nietzsche’s concept of nihilism critiques
Schopenhauer’s pessimism, especially regarding
the pursuit of truth and the ascetic will to the noth-
ingness that underpins it. From the perspective
of O. Stasevska (2021), the modern postmodern
condition is marked by a blurring of sociocultural
identity due to the erosion of traditional social
norms and value systems. Stasevska suggests that
this situation necessitates the construction of a
sustainable model of identity. Researchers have
examined various aspects of F. Nietzsche’s axiolo-
gy; however, greater attention should be directed
towards the influence of Nietzschean axiological
ideas - particularly the concept of the revaluation
of values - on the modern worldview, which has
been profoundly shaped by postmodernism.

The research aimed to analyse the peculi-
arities of applying F. Nietzsche’s concept of the
revaluation of values within the context of post-
modernist ideas. These ideas presented an alter-
native to classical understandings of truth and
values, as postmodernist values were interpreted
as subjective and, therefore, relative and person-
alistic. This often has a negative impact on vari-
ous forms of cultural and personal identification
in human experience.

The article adopted a systemic approach to
examine F. Nietzsche’s axiological ideas, par-
ticularly the “revaluation of values”, concerning
contemporary philosophical and anthropological
issues. The historical-comparative method and
the method of philosophical reconstruction are
employed to enable a comprehensive analysis
of the potential application of F. Nietzsche’s ax-
iological theories to the critique of postmodern

Budz & Hoian

constructs. The article focused on the principle of
F. Nietzsche’s axiocentric subjectivism, which high-
lights the subjective origin of values. It examined
F. Nietzsche’s constructivist approach to values,
emphasising that their revaluation occurs within
the framework of self-consciousness. Additional-
ly, the principle of F. Nietzsche’s axiological nihil-
ism was explored, analysing the essence of the
Nietzschean “axiological turn” in philosophy, with
particular emphasis on the subject. It is argued
that nihilism underpins the secularisation of val-
ues. A phenomenological approach was utilised
to elucidate the nature of values in F. Nietzsche’s
philosophy. It was demonstrated that the will to
power constitutes the phenomenological founda-
tion of his axiology. Using these approaches, the
article analysed the destructive dimensions of
the nihilistic understanding of values as reflected
in the postmodern worldview.

1. The significance of the subject in the
possibility of the revaluation of values.
F. Nietzsche was a pivotal philosophical figure
in shaping axiology and values within Western
European philosophy. He was among the first
philosophers to focus on the specifics of value
formation and the first who “asked a question
about the origin of values...” (Joas, 2001, p. 22).
According to F. Nietzsche (2001), values “...do not
possess the value in itself”; objects hold value
only when “..assign or attribute the meaning of
value” to them. He asserts, “Whatever has value in
our world now does not have value in itself, ac-
cording to its nature - nature is always valueless”.
Instead, whatever has value “has been given value
at some time, as a present” (p. 301). Consequently,
objects acquire meaning and value if, as creative
subjects, these are assigned to them.

In value theory, F. Nietzsche is among the
first to emphasise the role of the subject and its
creative potential in constructing values, much
as |. Kant highlights the subject’s capacity to con-
struct knowledge in his theory of cognition.Within
F. Nietzsche’s framework, values emerge through
subjective creation and self-comprehension.
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He calls for a new creation of values: “..let the
value of all things be fixed anew by yourselves!”
(Nietzsche, 1899, p. 107). In this vein, he asks: “...Is
it not possible... that the necessity may now have
arisen of again making up our minds about the
reversing and fundamental shifting of values, ow-
ing to a new self-consciousness and acuteness in
man...” (Nietzsche, 1929, p. 38). Thus, within his
philosophy, values are created by humans - the
subjects - who serve as the sources of values
and are engaged in the process of self-cognition.
Accordingly, values are generated by the subject
through their fundamental attribute - thinking.
This subjectivist approach to the essence of values
stands in contrast to the secularising tendencies
of Western European philosophy,which posits that
values have a transcendent origin and are eternal.

To consider the perspective from which the
“reference point” determines the essence of val-
ues, it is necessary to explore the characteristics
of values to understand the role of the reference
point in the hierarchy of values. According to
F. Nietzsche, values possess several key features.
First, they are “hierarchical’, meaning that some
values hold greater importance to individuals
and represent things that are dearer to the heart,
while others are of relatively lesser significance
(Kranak, 2014, p. 4). Secondly, values are not in-
dependent but are instead “..determined by val-
uing beings” Thirdly, values are “..completely
relative”, such that something becomes valuable
only when there is a reference point from which
its inherent value can be identified and assessed
as more or less significant. In F. Nietzsche’s view,
“‘when we speak of values, we speak under the
inspiration, under the perspective of life: life it-
self forces us to value to be set, life itself posit
values by us, if we estimate values ... (the) “nega-
tion of the will to live” - is the decadence instinct
itself” (Nietzsche, 1997, p. 28). Here, F. Nietzsche
emphasises life as a crucial factor in determining
the structure and hierarchy of values, positioning
decadence - or the negation of life - as a detri-
mental influence on the formation of values. He
further asserts, “My argument is that all the val-

ues on which mankind now fixes its highest as-
pirations are decadence-values” (Nietzsche, 1931,
p. 46). According to J. Jeong (2022, p. 328), “..
decadence implies the disvalue of the way peo-
ple are physiologically. Different physiologi-
cal types should develop different dominant or
fundamental drives... otherwise, they cannot be
active... which leads to physiological decline as
the will to power falls off”. In other words, when
negative values dominate, they engender nega-
tive self-perception, directing attention towards
destructive aspects of existence and resulting in
decadence and moral decay. Conversely, the “ref-
erence point” of values, which defines the essence
of their worth, is rooted in the phenomenon of
life, through which the structuring of values oc-
curs. Simultaneously, F. Nietzsche critiques world-
views and religions that reject “the will to life”
and life itself as a value.

From this perspective, the ‘reference point”
of values and the primary value in F. Nietzsche’s
philosophy is “life”, specifically “human life”
Based on this, he critiques “decadence-values”
(Nietzsche, 1931, p. 46), which he argues negate
“life”. At the same time, F. Nietzsche’s critique of
“decadence-values” reflects his recognition of the
importance of “human life” as a phenomenon that
should not be undermined by religion, particu-
larly Christianity. However, the question arises:
to whom does “life” as a “reference point” for the
creation and revaluation of values belong? Who
has the authority and courage to evaluate or re-
valuate the meaning of life and the values formed
based on it? Here, F. Nietzsche highlights the role
of the human being - a subject who possesses
the right and the courage, through the prism of
‘one’s life” to undertake the revaluation of values,
given that no other alternative axiological au-
thority exists for such a process.

From this standpoint, the essence of
F.Nietzsche’s paradigm of the “revaluation (trans-
valuation) of all values” lies in axiocentric subjec-
tivism. This means that the “source of values” and
the “reference point” for values is not solely the
“phenomenon of life” itself (as “life” possesses
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only ontological significance) but rather the sub-
ject - the “bearer of life” - who can comprehend
life as a value, in contrast to existing concepts
of values, and perform the revaluation of values
based on the specifics of their own existence. In
this context, the phenomena of “life” and “subject”
are synthesised in F. Nietzsche’s theory of values,
as the “life of a subject” itself becomes the refer-
ence point for values,rather than other dimensions
of life, including transcendent ones. In this regard,
it may be argued that F. Nietzsche, by emphasis-
ing the importance of the subject (as a “bearer
of life”) in the process of creating and revaluat-
ing values, establishes: the axiocentric subjective
paradigm for interpreting values; the concept of
the secularisation of values, and, consequently;
the foundations for the emergence of axiology as
a scientific discipline. Thus, F. Nietzsche develops
a subjective approach to interpreting values, po-
sitioning the human “self” as the central author-
ity in the creation and classification of values.
However, it is essential to note that F. Nietzsche’s
framework for the revaluation of values intro-
duces the risk of value relativism, which can be
problematic. If values are subject to revaluation,
the extremes of such processes may lead to the
depreciation and eventual destruction of values.

In support of the opinion regarding the
subjective paradigm of values, founded by
F. Nietzsche, one can refer to his thinking that
“values were only assigned unto things by man...
Therefore, he calleth himself ‘man’ i.e., the val-
uing one. Valuing is creating... Only by valuing
is there value...” (Nietzsche, 1899, p. 79). In this
context, values are human-centred, and a hu-
man is a creature who evaluates, creating values
through their thinking, which, in its primal di-
mensions, was nothing but evaluation, compari-
son, and the measurement of things as values. In
this sense, the phylogenesis of human thinking
has axiological origins because, through evalu-
ations and measurements, a human adapted to
being and simultaneously developed their think-
ing. F. Nietzsche (1929) argues that “whichever
groups of sensations within a soul awaken most

Budz & Hoian

readily... - these decide ... the general order of
rank of its values” (p. 214). In this respect,a human
and their psyche are the source of value formation.
If the subject “as a bearer of life” creates values
through self-realisation and self-cognition (i.e.,
through one’s thinking), then values “lose” their
objective status and transcendent origin, ceasing
to be absolute and becoming relative. F. Nietzsche
believes that the true measurement of values is
the human spirit. He states that “..the transvalua-
tion of all values, this is my formula for mankind’s
greatest step towards coming to its senses..”
(Nietzsche, 1911, p. 49). F. Nietzsche’s subjective
position in this approach to values is confirmed,
as is the idea that axiological consciousness is
the foundation of human self-consciousness, and
ultimately, the essence of a human being itself. In
this light, F. Nietzsche’s human is an axiological
creature, that is, the ‘reference point of values”,
because he is the “bearer of life” and, consequent-
ly, “the criterion of values” through the prism of
his life. To F. Nietzsche’s mind, “Life itself appears
to me as an instinct for growth, for survival, for
the accumulation of forces, for power: whenever
the will to power fails there is a disaster. My con-
tention is that all the highest values of humanity
have been emptied of this will - that the values
of decadence, of nihilism, now prevail under the
holiest names” (Nietzsche, 1931, p. 46). The will
to power is a subjective phenomenon with a phe-
nomenological dimension. Therefore, there is an
inner logic between F. Nietzsche’s nihilism and
his critique of objective or transcendent “higher
values” and, consequently, between axiological
nihilism and his voluntary subjectivism, which
forms the basis for the “revaluation of values”
(Nietzsche, 1911, p. 49). Thus, through his axiolog-
ical nihilism, F. Nietzsche, paradoxically, performs
an ‘axiological turn” in philosophy with a focus on
the subject, since, with the help of nihilism, he sec-
ularises “higher transcendent values’, but none-
theless proposes the subjective source of the
“possibility of value being”, which is the will to
power, thus signalling elements of the phenome-
nological understanding of the nature of values.
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In F. Nietzsche’s interpretation, the will is simul-
taneously an ontological and metaphysical source
of the being of humans and a phenomenological
source of his axiology.

In the context of the creation of values by
the subject “as a bearer of life”, F. Nietzsche poses
several questions based on the “philosophy of life”,
which relate to the problem of the origin of val-
ues, primarily moral: “...under what conditions did
Man invent for himself those judgments of values,
“Good” and “Evil”? And what intrinsic value do they
possess in themselves?” (Nietzsche, 1887, p. iv).
That is to say, he believes that a human “invents
the judgments about values” (Nietzsche, 1887,
p. iv), and therefore, “we need a critique of moral
values, the value of these values is... to be called
into question...” (Nietzsche, 1887, p. viii). From this
perspective, F. Nietzsche’s critique of tradition-
al values is based on granting life the “reference
point” of values and giving the subject the abil-
ity to revaluate values based on one’s own life.
In this sense, the possibility of the revaluation of
values has a subjective ground because a human
essentially “invents the judgments about values”
(Nietzsche, 1887, p.iv),and hence is their only creator.

However, subjectivity as the source of
F. Nietzsche’s revaluation of values should not
be interpreted only in the context of nihilism and
relativism. The subject does not merely perform
an act of axiological nihilism, chaotically denying
any values, or, for example, “decadence-values”
(Nietzsche, 1931, p. 46); he does not simply cre-
ate a pluralism of relative values based on one’s
narrow, limited viewpoint (a great number of sub-
jects as “value creators”tend to absolute relativism
of values). F. Nietzsche’s subject is understood as
the species-level being of a human, where the
subject’s ground is thought itself. It is in the con-
text of the understanding of F. Nietzsche’s “sub-
ject as thinking” that the revaluation of values
takes place because a subject, on its species level,
based on thinking as their species feature, has the
capacity to “invent values’, just as a human in .
Kant has the a priori capability to create knowl-
edge. From this perspective, such an “a priori”

capability, based on which the subject can “create
values” and “invent values”, is the a priori pos-
session of a phenomenon of life by the subject,
which becomes an a priori origin for the creation
of new values.

Certainly, one could argue here that if, in
F.Nietzsche’s view, one can trace “axiocentric sub-
jectivism”in his value theory, then his value the-
ory tends towards absolute relativism. This is be-
cause if the subject creates values, systems of any
values can be created, including absurd values,
fictional values, and at the same time, equality of
values and their multiculturalism can allegedly
be ensured, as there is a need to respect the ideas
and feelings of everyone and admit the right to
existence of various identifications, even absurd
ones. However, in the opinion of the authors of
this article, it is F. Nietzsche’s idea about the sub-
ject’s revaluation of values that can serve, para-
doxically, as a reliable criterion for the critique
of those values that contradict life and its needs.
F. Nietzsche, in developing his theory of values,
criticises “decadence-values” (Nietzsche, 1931,
p. 46) and Christian values, as they deny life im-
pulses, instincts, and the will to life. If it is as-
sumed that the subject creates absurd values (as
the subject is considered an “inventor of values”)
and that the rules of a good liberal tone force the
acceptance of the right to existence of various
values in the context of liberalism and multicul-
turalism (in order not to offend the feelings of var-
ious subcultures’ representatives), then the final
criterion of the truthfulness of values, as stated
by F. Nietzsche, can be the “phenomenon of life”,
which is ontological and, through its ontological
nature and will to life, will spontaneously deny
absurd systems of values that are theoretical and
promoted through some religion or subculture.

Therefore,whatever theoretical value systems
(even the most absurd) are created by the subject
as a “value creator” or “value inventor”, on the
practical level, the possibility of the realisation of
the values created by the subject will be “tested”
by life itself, which, as an ontological phenome-
non, cannot be negated by the subject as a creator
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of values by any means. The subject, as a ‘creator
of values” (as a theorist of values, who, let to as-
sume, is driven by liberal principles and is focused
on multiculturalism), will be forced to listen to
the requirements of life and its needs, regardless.

Thus, the absurd value systems, even if they
are recognised by the majority by voluntary con-
viction or under coercion, even if the majority
comes to an agreement and accepts the recog-
nition of these absurd values, such artificial and
absurd values will still not be able to function for
long, because they will contradict the very laws
of “life” and the “will to live”. Life itself is capable
of destroying the systems of absurd values and
systems of agreed values that contradict life. In
this perspective, the construction of values and
social constructs, no matter how specific they are
in their assertion, must be consistent with life as
the last reliable criterion of any values.

2. Postmodern social constructs
in the context of revaluation of values.
F. Nietzsche speaks about several ideas that he
proposes to be revaluated, such as “.. (the) ideas
of certainty, cause and effect, will to the preser-
vation, and subjectivity so that we more highly
value uncertainty, continual creativity, will to
power, and subjectivity (over and above objectiv-
ity)” (Kranak, 2014, p. 50). Some of these ideas (or
derivatives from those mentioned above), such as
the idea of certainty (absolute truth) and will to
preservation, and their revaluation, have a pro-
found effect on the processes that are happen-
ing in today’s society. Specifically, they shape how
humans operate and function. In this regard, the
idea of social constructs in postmodernism and
how F. Nietzsche’s views influenced and shaped
the ideas generally accepted today at the level of
social constructs will be explored.

“Social construct” is the idea that various so-
cial phenomena are maintained by social norms
and standards, rather than being universal or
natural phenomena. However, this idea has some
flaws; for example, it can lead to absurd state-
ments,such as everything being a product of social
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construction, rather than biological or objective
truth and objective life conditions. The extreme
relativism adjacent to this theory (which grants
the possibility to discard some notions, concepts,
or facts if they do not fit an ideological agenda)
can make it difficult to establish any generally
meaningful form of basic standards or agreement.
If the idea of truth is rejected and everything is
claimed to be relative, an infinite number of
possible truths emerge, even if they concern
the same thing. However, if there is no universal
truth, there is no possibility of finding common
ground or agreeing on universal human values.

2.1. The critique of the idea of absolute truth.

In this aspect, F. Nietzsche’s views are a founda-
tional source of the development of postmodern-
ism, with its idea of the negation of absolute truth.
F. Nietzsche was critical of the idea of absolute
truth, specifically with regard to “..our limitations
to achieve truth”, and he feared that “..the finding
of absolute truth may hurt healthy human activi-
ty” (Kranak, 2014, p. 25). Thus, healthy human ac-
tivity is “..whatever contributes to the health of
a culture, and what defines a healthy culture is
one that attains great cultural achievements and
is admired by later generations” (Kranak, 2014,
p. 25). Healthy cultures tend to produce healthy
philosophies, which strengthen them. And it
works the other way around too: unhealthy cul-
tures produce unhealthy philosophies, only mak-
ing things worse: “..if philosophy ever manifested
itself as helpful, redeeming or prophylactic, it
was in a healthy culture. The sick it made even
sicker” (Nietzsche, 1962, p. 33). F. Nietzsche’s
ideas about perspectivism, falsification, and the
metaphorical value of language - “..all these
topics can be related to the idea that to know
is to interpret... the knowing subject... creates
something, instead of merely replicate a state
of affairs” (Gori, 2013, p. 72). From this perspec-
tive, one rejects the traditional characteristics of
truth - absoluteness and indisputability. Accord-
ing to F. Nietzsche, “...there is no “Truth”, but only
an indefinite amount of world-interpretations, of
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world-descriptions, of viewpoints that cannot be
a priori rejected as absolutely false” (Gori, 2013,
p. 72). Consequently, such Nietzschean critiques
of truth have developed in today’s postmodern
worldview, which rejects the concept of absolute
truth altogether. However, the postmodern depre-
ciation of the idea of truth leads to absurdity and
the loss of common sense. It leads to unhealthy
human practices, where, if one departs from the
current mainstream line of thinking, that person
is ostracised, neglected, and shamed. Ironical-
ly, this works only if the person argues against
the common line of thinking of postmodernists
and seeks to substantiate or prove the contrary
to the current mainstream idea. If the situation is
reversed, however, that person is praised for brav-
ery and supported in any way. This, in turn, leads
to a dangerous situation, where, even if people
know that some idea is factually untrue, they
must pretend it is true, or they will face social
consequences and sanctions. Such an approach
of playing along with fictional social constructs
may work in a social bubble (let’s say a campus
or a country that doesn’t face any real external
threats and is in a state of stability and prosperi-
ty). This does not work, however, in the real world,
where, for example, wars are waged. It cannot be
assumed that architectural buildings, or, for ex-
ample, a bridge over a river, are built based on the
assumption that 2+2=5.Such an assumption just
won’t work in practical life, even if the feelings
of people who think so will be greatly hurt. Real
buildings cannot be constructed based on such
false assumptions.

Moreover, “..if we are to assume that the
overcoming of nihilism is more important than
discovering truth, then it is acceptable to adopt
untrue ideas if they are useful in overcoming
nihilism...it does mean that whether an idea is
true, untrue, or partially true is irrelevant if it
serves the more important project of revaluation”
(Kranak, 2014, p. 10). This irrelevance is especially
harmful if one tries to adopt or implement fac-
tually incorrect ideas into life, ignoring the signs
and warnings that suggest otherwise. This is only

possible when everything is relative and there is
no truth. Usually, a person using common sense
assumes that there is truth that can be compre-
hended and, therefore, acts based on this, al-
though postmodernism emphasises subjectivity
and relativism and negates the possibility of the
existence of absolute truth.

F. Nietzsche also discusses value feelings,
criticising the elevation of these value feelings to
absolute value principles (Nietzsche, 1967). These
value feelings are described as “aversion and par-
tiality” (Nietzsche, 1996, p. 32), and feelings of
“respect and antipathy” (Nietzsche, 1996, p. 107).
Thus, “...the creation of new values is the creation
of new feelings” (Kranak, 2014, p. 46). This idea is
heavily reflected in today’s postmodernist belief
that feelings are the most important criterion for
whether something is true, has value, or is bene-
ficial to society.

2.2. Deconstructive aspects
of the nihilistic void of values.
The danger of offending someone’s feelings or
beliefs should not be an obstacle in the pursuit of
sincere truth. Value feelings have become so im-
portant in today’s world specifically because ni-
hilism promotes the idea that life lacks purpose,
meaning, or value. But, if there is no purpose in
life, any of peoples’ actions are pointless; if there
is no meaning, then there is a profound existen-
tial void; if there is no value, then life itself is not
valuable. The combination and aggregation of
all these postmodernist ideas lead to the decon-
struction of worldview and sociality, particularly
to suicidal thinking and the rejection of procre-
ation (if life has no meaning, why bring children
into this world, only to suffer?). If nothing matters,
then such a void of values leads to apathy, depres-
sion, tragedy, unhappiness, and social deconstruc-
tion. Such nihilistic rejection of being can happen
on an individual level; however, if many people in
society adopt this nihilistic type of thinking, then
society is committing cultural and literal suicide.
Such negative thinking about the possibility
of the existence of truth and universal values also
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leads to the social rejection of maturing, since
adult life brings challenges and hardships. If life
is hard enough already, why mature and deal
with all those consequences if it is possible to
pretend that those problems don’t exist in the
social bubble created? There will simply be no
need to deal with reality, and only the need to
live in the created and fictional world, especial-
ly since it is the adopted way of thinking, which
others should respect and accept, even if it is
wrong, harmful, or absurd.

In this context, it is also important to discuss
the “revaluator of values”, or rather the subject
who will be conducting the process of revalua-
tion of values. Adherence to Christian traditional
moral values is often straightforward, as belief in
such values is reinforced by the reassurance that
they originate from a higher, perfect, and ideal
being. But when it comes to the newly crafted
postmodernist ideas, they, as social constructs,
are created by humans, and people are often mis-
taken because they are imperfect. In this sense,
it is impossible to find a reliable criterion for the
verification of the truthfulness of postmodernist
ideas other than one’s feelings, which should not
be offended, even if they are the criteria for ac-
cepting absurd social constructs. Furthermore, to
assure everyone to adhere to these new postmod-
ernist values and social constructs, one must ei-
ther coerce them into doing so or convince them
that these new alternative constructs matter,
since there is no absolute truth. Hence, what is
the reason to question these new values and so-
cial constructs if everything is subjective anyway?
Even when new values and constructs appear ri-
diculous, harmful, or absurd, there is always the
possibility of disregarding dissenting opinions
altogether. As F. Nietzsche (2001, p. 335) states,
“It is selfish to consider one’s own judgement a
universal law ... that is, in relation to the idea that
| proposed ... everyone must judge as | do”

The revaluation of some values, particularly
the value of truth, has already happened. Cur-
rently, modern liberal societies are dominated by
those values and postmodern social constructs
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that mainly promote nihilism, a value system that
exalts to the status of highest values relativity,
subjectivity, rejection of absolute truth, fatalism,
rejection of objective morality, scepticism, ab-
surdity, disillusionment, and the rejection of reli-
gion. Such an approach to values, where only the
negative, life-harming values are given the status
of highest values, is destructive, depressive, hurt-
ful, counterproductive, and dangerous. Such an
approach may even lead to moral paralysis, where
there is no distinction between moral or immor-
al, just or unjust actions since harmful ideologies
cannot be condemned. Postmodernist axiological
nihilism and the destruction of the notion of ab-
solute truth, or the rejection by postmodernism of
at least the attainability of truth, is a harmful and
destructive idea that may lead to dangerous con-
sequences in society. The postmodern idea that
feelings are more important than truth is also
harmful to the formation of constructive social
and individual identifications.

3. The new revaluation of values.

In the authors’ view, there is a need for a new re-
valuation of values in modern society, because
the world is ever-changing, and those social
constructs, such as postmodernism, which are
currently widespread in modern liberal societies,
are no longer progressive. On the contrary - they
are the cause of moral decadence and the loss
of the sense of human existence, contributing to
suicidal tendencies in human behaviour. One of
the prominent human traits is adaptability; hu-
mans “...mimic not just the forms and behaviors
of other human beings but also their values. Such
mimicry permits the individual to pursue his own
advantage insofar as assimilation makes his in-
terests and society’s interests appear identical”
(Meredith, 2024, p. 294). Hence, if certain value
systems are inherited as a cultural legacy, formed
at a specific point in the history of humanity, the
idea that these should remain unchanged - re-
gardless of the current scientific, technological,
social, political, or legal changes taking place in
the world - is incorrect.
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Such a revaluation of values, which were
shaped by the postmodernist tradition, should
take place and is necessary. However, this reval-
uation of values should be based on different
grounds from those postmodernism proposes to-
day. Striving towards more universal values that
focus on basic human decency, social responsi-
bility, honesty, fairness, and enlightenment is es-
sential. This universal revaluation of postmodern
values can be rooted in F. Nietzsche’s ideas re-
garding the criterion of the revaluation of values,
which is the phenomenon of life. Even if one as-
sumes that reality appears different for different
groups of people because they use different so-
cial constructs and allegedly live in different re-
alities, real social problems, such as famine, war,
and natural catastrophes, can still serve as indi-
cators that multiculturalism and pluralism - the
negation of truth as “theoretic mind games” - are
possible only in stable and protected societies.

The objective processes of social being
(surprisingly, they also exist) alongside social
postmodernist constructs, and these objective
processes, make significant adjustments to the
theoretical comprehension of being. Therefore, in
the situation of war, for example, which has been
occurring in Eastern Europe since 2022, postmod-
ern ideas about the impossibility of the exist-
ence of objective truth are destructive. In reality,
there is an aggressor, who cannot be interpreted
otherwise; that is, he cannot be equated with a
victim because he is committing the genocide of
Ukrainians and destroying civil infrastructure in
Ukraine. If, in evaluating this war, the truthfulness
of some other alternative opinion is admitted -
because the feelings of the aggressor should not
be hurt and his opinion that he is not the aggres-
sor should be respected - then such an approach
is not only untrue but also inhumane, because it
is Ukrainians who are dying on their land, and the
criterion for the truth of judgments about the ag-
gressor is human lives, which are being lost by
the thousands every day in this war.

The postmodern idea about the impossibil-
ity of the attainability of truth can be applied

unless concerning the cognition of ontological
reasons but by no means to ethical, legal, or per-
sonal identifications. If one allows pluralism and
multiculturalism in ethics, law, self-esteem, and
selfunderstanding, then such alternative social
constructs in the fields of ethics, law, and person-
al identification are destructive because human
destiny and human life are at stake. In this aspect,
F. Nietzsche’s idea of life as a criterion for the re-
valuation of values is relevant and promising in
the context of the analysis of social constructs for
their genuineness.

Conclusions

The article investigated the subjectivist ap-
proach of F. Nietzsche regarding the crea-
tion and revaluation of values. It is stated that
F. Nietzsche was one of the first philosophers
to attribute thinking as a necessary component
for the creation of values. The authors argued
that F. Nietzsche criticises decadence values
and positions the human (a subject) in a posi-
tion to evaluate or revaluate values. From this
perspective, axiocentric subjectivism becomes
the essence of F. Nietzsche’s paradigm of the re-
valuation of values, as the subject is the “bearer
of life”, and the life of a subject becomes the ref-
erence point for values. By accentuating the im-
portance of the subject, F. Nietzsche establishes
an axiocentric subjective paradigm of interpret-
ing values and the idea of secularisation of val-
ues. It is asserted that F. Nietzsche performs an
axiological shift in philosophy by emphasising
the subject, secularising transcendent values,
and proposing the subjective source of the pos-
sibility of value being (the will to power).

The article also stated that F. Nietzsche crit-
icised the idea of absolute truth, which, in turn, is
reflected in today’s postmodern view of the ne-
gation of truth. Such postmodern depreciation of
truth leads to extreme relativism and absurdity,
as there is no criterion to evaluate the truthful-
ness of an idea. The combination of postmodern
ideas concerning the lack of purpose, meaning,
or value in life leads to a value and existential
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void, which deconstructs the worldview and so-
ciality. The negation of truth and the irrelevance
of truth leave no opposition to harmful values or
ideologies, as everything is relative and cannot be
criticised because feelings play a more important
role than truth.

It was argued that the new revaluation of
values should differ from what postmodernism
presents. New, more universal values should re-
volve around basic human decency, social re-
sponsibility, honesty, fairness, and enlightenment.
The authors proposed that such a revaluation
of postmodern values can occur on the grounds
of the phenomenon of life as a criterion for the
revaluation of values. In situations involving the

Budz & Hoian

harmful to humans and their lives.

The research is relevant in the context of ad-
dressing the crisis of traditional values, as most
values of modern civilisation are interpreted
through the lens of postmodernism and tend to-
wards relativity, and in extreme cases, absurdity
(for example, the negation of the possibility of the
existence of truth). Additionally, the conclusions
of the research can be applied to further compre-
hension of the criteria and principles of the new
revaluation of values, which should be directed
towards understanding the value of human life
and human dignity.
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AHoTauif. CybekTusictcbkuid nigxin @. Hiuwe 0o npupoam WiHHOCTEN Ta iX NEPEOLiHKM € aKTyalbHUM
Y KOHTEKCTi Cy4aCHUX MEUHCTPUMHMX KOHLENTIB BAXXAMBOCTI iHAMBIAYaNbHOMO CBiTOrNAAY Ta 0COBUCTOrO
BiAUYTTS LiHHOCTEW, SKi € anbTepHaTMBOK OOEKTMBHOMY PO3YMIiHHIO MPUPOAM LIHHOCTEW Ta MpUpoaM
iCTMHW. MeTa CTaTTi — BOCNiAMTU NPaKTUYHe 3acTocyBaHHS igei ®. Hiuwe npo nepeouiHKy LiHHOCTElM Kpi3b
npu3My noctMogepHiaMy. CUCTEMHMI Niaxin, iICTOPUYHO-NOPIBHANBHMI MeToA, Ta MeTog, dinocodCcbKoi
PEKOHCTPYKLii 6ynM BUKOPUCTaHHI y cTaTTi. AKcionoriyHi ocobnusocti dinocodii ®. Hiuwe npoaHanizoBaHi
y cTaTTi. Mo3muis ®. Hiuwe CTOCOBHO AeKaAaHCy LiHHOCTEW po3rsaanacs 3 TO4KM 30py CyBEKTUBICTCLKOrO
niaxopy dinocoda A0 NpUMPOAM LiHHOCTENR. Y CTATTi 3BepTanacs yBara Ha MOX/MBICTb 3aCTOCYBaHHS iaei
@. Hiuwe npo «nepeoujiHKy LiHHOCTeM» AN KPUTUUYHOTO aHanily «abCypaHMX» LiHHICHUX CUCTEM, SKi
NMPOMOHYKTLCS NMOCTMOAEPHI3MOM, KU aKLEHTYE YBary Ha ifesx Hiriniamy, pensitueiamy, CKENTULM3MY,
BiICYyTHOCTi abCONKOTHOI iICTUHM, BiACYTHOCTI METU XKUTTS, EK3UCTEHLIHOI MOpOXHeYi, GpaTtanismy, BigMoBU
Bif 06 EKTUBHOT MOpanbHOCTI, abCypAHOCTI, po34apyBaHHS, BiAMOBM Bif penirii. NloctMoaepHi ceiTornsaaHi
KOHCTPYKTM JOCNIAKYBaNUCh Y KOHTEKCTi IXHbOr0 AECTPYKTUBHOIO BM/IMBY Ha MPOLLECU CAMOCTBEPAXKEHHS
iHOMBIAA Ta couiaNbHUMX B33AEMOAINM, OCKINbKM BiACYTHICTb YHIBEPCANbHUX LIHHOCTEM Ta 3anepeyeHHs
MOX/IMBOCTI [OOCSATHEHHS ICTMHM Bede A0 CBITOMMAAHMX MaHINynsauin, gki MOXYTb NOLWMPHOBATUCDL
nig NpanopoM NApaniaMy Ta MynbTUKYNbTYpaniamy. MpakTMuHa UiHHICTb CTaTTi MOASrae B TOMY, LLO
BOHA MPOMOHYE OHTONOMYHUIA KPUTEPIM AN NepeBipKX CNPaBXHOCTI abCypAHMX LiHHICHMX CUCTeM Ta
couianbHUX KOHCTPYKTIB

KniouoBi cnoBa: abcypaiHi cuctemMm LiHHOCTEN; posib Cy6'ekTa B NEPEOLLHLI LiHHOCTEN; akCiOLeHTPUYHMI
cyb'ekTmBi3M Hiuwe; LiHHOCTI AeKafaHCy; KOHCTPYHOBAHHS LLIHHOCTEN; HiriNi3M; pensTmBiam
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