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Abstract. The article deals with the interdisciplinary concept “internalization” in
modern humanitarian studies. Individual’s training is formed through the internal ap-
propriation of acquired knowledge. This process is connected with the concept “inter-
nalization”, the transformation of external objective activity into the structure of the
internal plane of consciousness. The issue is one of the most debatable in the field of
the humanities, as it echoes Cartesian dualism, a philosophical school, the essence
of which is the coexistence of two diametrically opposed principles: immaterial mind
and the material body. Despite a great number of definitions, they all refer to the fact
that “internalization” is a process of transforming external, objective actions into in-
ternal, mental ones. Internalization is an important process of the development of
human consciousness. Therefore, this concept is studied systematically and com-

prehensively in modern humanitarian studios in Ukraine and overseas.
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Introduction. A top priority of
the system of higher professional edu-
cation in Ukraine is providing labour
market with high quality specialists.
The skills to interact with all the sub-
jects of training process, the endeav-
our for self-understanding, self-
development, self-upgrading are young
specialists’ integral abilities. Training is
formed through the internal appropria-
tion of knowledge. This process is re-
lated to the interdisciplinary concept
“‘internalization” [4, p.137]. Cohesion of
external (physical) and internal (men-
tal) planes are typical of human activi-
ty.

By the external plane we imply
the actions by which a human-being
influences the external world. It is de-

termined and regulated by internal
(mental) activities: motivational, cogni-
tive and regulatory ones. On the other
hand, this internal mental activity is
headed and monitored by the external
one, which distinguishes the properties
of things, transforms, reveals a meas-
ure of the adequacy of mental models,
as well as the convergence of results
and expected actions.

Analysis of recent research
and publications. The concept “inter-
nalization” was introduced into the sci-
entific lexicon by representatives of
French sociological school (E. Durk-
heim, J. Piaget, P. Jean). In their works
this phenomenon was associated with
the concept “socialization” and meant
the appropriation of the main catego-
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ries of individual consciousness from
the sphere of social perception, the
transfer of the social consciousness to
the individual one [20].For psychoana-
lysts (R. Schafer, U. Meisner, G.
Levald) internalization is a mental pro-
cess or a series of processes. Due to
this, real or imaginary objects are
transformed into internal representa-
tions and structures.

The concept “internalization” got
its essence in Lev Vygotsky’s cultural-
historical theory, where it is viewed as
the transformation of external objective
activity into the structure of the internal
plane of consciousness [5]. At the
same time, Lev Vygotsky used the
term “appropriation” mainly as a syno-
nym for “internalization”. Later studies
concluded that a term “appropriation”
focused attention more on behavior
and less on psychological processes.

A. N. Leontiev clarified and de-
veloped L. S. Vygotsky’'s research
views in his further works. In particular,
he introduced the idea that an individ-
ual appropriates achievements of pre-
vious generations. In his works A. N.
Leontiev demonstrates consistently the
point that the process of transformation
of external joint activity into an individ-
ual one is regulated by internal for-
mations. It is of great importance to
comprehend the development of child’s
psyche. This scientific contribution
deals with the study of internalization
of joint activities and related mental
functions [10, p.121]. P. Ya. Galperin’s
further studies within the framework of
the theory of a stepwise formation of
mental actions changed understanding
of the ‘“internal plane” phenomenon
and the process of internalization in
particular [5, p. 350]. Piotr Galperin
developed his own training strategy on
the assumption that learning any kind
of knowledge is mastery of different
kinds of actions.

N. F. Talyzina, Galperin’s fol-
lower and a like-minded -colleague,

upgraded his ideas through the activity
theory and the general psychology
theory, which aims at the formation of
human mental functions [15, p. 160].
N. F. Talyzina also identified three
components of the concept of internali-
zation: the transitions “external-
internal”’, “social-individual”’, “material-
ideal” [16, p.99].

V. V. Davydov, D. B. Elkonin,
developing the theory of higher mental
functions, worked fruitfully in the field
of developing education.

Thus, they developed and test-
ed a theory of content generalization
and formation of educational activity [3,
p.181; 17, p.402]. I. I. llyasov’s aca-
demic papers were also devoted to the
concept ‘“internalization”. He studied
the factors of learning efficiency, the
conditions of the formation of the ability
to learn, the development of thinking in
the process of training, developed a
generalized hierarchical model of the
structure of learning. Nowadays a
number of scholars around the world
successfully turn to the interdisciplinary
studies in this field [1,11,13, 20].

The purpose of the article is to
study the essence of the interdiscipli-
nary concept “internalization” in mod-
ern humanitarian studies through com-
parative aspects.

Methods: A comparative histor-
ical analysis is used to highlight the
evolution of the formation of the con-
cept through a prism of interdisciplinary
humanitarian studies.

Results. One of our objectives
is the analysis of definitions of a term
“‘internalization” in modern explanatory
sources. Thus, in the “Glossary of
Terms in General and Social Peda-
gogy” “internalization” is considered as
“the formation of the internal structures
of the human psyche due to the appro-
priation of the structures of external
social activity’[4, p.37].

“Dictionary of educational psy-
chology” by M.V. Gamezo gives the
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following definition: “internalization is
the process of transforming external,
objective actions into internal, mental
ones” [8].

In the psychological academic
papers internalization is interpreted as
“a person’s comprehensive develop-
ment when he/she interacts with the
others”.

V. S. Bezrukova considers this
term as “a process and result of trans-
fer of external information into internal
content, action. Internalization means
literally “go inside” [2, p. 324].

On the basis of these defini-
tions, we emphasize that internaliza-
tion is, first of all, an important process
of personality’s consciousness. devel-
opment

One of the main points of Lev
Vygotsky’s theory was that every genu-
ine human form of psyche is originally
developed as an external social form of
communication between people and
only then, as a result of internalization,
it becomes the individual’'s mental pro-
cess. The human psychic development
is realized precisely from the transition
of external, collective forms of activity
into internal, abbreviated, individual
forms of activity, that is, in the process
of internalization, the transformation of
the inter-psychic phenomenon into the
intra-psychic takes place. [5, p. 142].

Furthering L. S. Vygotsky’s the-
ory A. N. Leontiev has stated that
knowledge can be completely acquired
by a child only when he/she performs
specific objective and mental actions
that are particularly developed in
his/her mind. Solving certain problems,
a person gets not only specific
knowledge but also relevant mental
abilities and ways of behavior. This is
the main idea of the activity approach
to the processes of training and up-
bringing [5, p. 282].

In fact, Galperin’s theory of the
stepwise formation of mental actions is
a theory of internalization. The study
about anticipatory mental orientation is
the basis of that theory [6, p.27]. The
action is a main structural unit of hu-
man activity. Piotr Galperin identifies
two main parts in the action: orienting
and acting. Then one more part, con-
trol and correction, was added.

Igor Arievitch’s studies are of
particular interest to the relevance of
these theoretical postulates in the edu-
cational process. The analysis is based
on a spiral model that most adequately
represents Galperin’s procedure of the
formation of mental actions. This mod-
el helps to clarify the relevance of
Galperin’s approach to current issues
in psychology and education [18,
p.155].

acting at the mental level

acting at the
verbal level

conceptual
thinking

operative and
figurative thinking

orinntlng at amore
advanced level

orienting at
a basic level

acting at the
material level

Figure 1.Galperin’s spiral formation of mental actions [18, p.160]
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In philosophy the principle of in-
ternalization emphasizes that human
cognitive activity as a way to compre-
hend the existence of the world. D.V.
Pivovarov concludes that human expe-
rience is formed from practical activi-
ties by comparison with the existing
theoretical component about the sub-
ject [12, p.48]. Sociologists believe that
personality’s development is a result of
practical collaborative work. From their
point of view, the mechanism of the
individual’s internalization consists of
three phenomena: individualization,
intimization and the production of the
internal plane of consciousness or a
personality’s crystallization or identity.
At this stage the exteriorization takes
place. By this concept we imply a pro-
cess of returning knowledge, infor-
mation, and experience to be ex-
pressed outside.

There are some other ap-
proaches to the essence of this issue.
Thus, S. L. Rubinstein criticized A. N.
Leontiev’s position on the precondi-
tions of internalization. Moreover, from
his point of view it is crucial to
acknowledge the fact that there are
internal (phylogenetic and prenatal)
preconditions for knowledge appropria-
tion. This process cannot start from
nothing [14, p. 113].Large-scale
changes in the mechanisms of human
subjectivity formation in the process of
individuals’ activities are highlighted in
S. L. Rubinstein’s studies. The scientist
proves that any external causes, and
firstly, activities affect the person not
directly but through internal conditions.
The human psyche is extremely selec-
tive [14, p.320].

Humanistic psychologists made
a more decisive step towards the cor-
rection of the theory of internalization.
In accordance with these views, the
individual’'s mental development is car-
ried out not according to the formula
“from social to individual” (or even

more generally: “from external to inter-
nal”) and not only through appropria-
tion of external circumstances through
internal conditions. Therefore, from the
objective point of view it makes sense
to add the following regularity as co-
transformation of external causes, and
activities that influence a person indi-
rectly, through internalization and in-
ternal conditions in the process of their
exteriorization.

The following two processes are
important for personality’s actualiza-
tion: external and internal, exterioriza-
tion and internalization, that is, trans-
ferring the external environment to the
individual internal plane, a personality
must move again from the internal to
the external interaction through the
prism of the professional environment,
which represents the opportunity to
form individual’s internal life.

Thus, any external causes can
be seen through internal conditions. A
human being acts as a master of a life
path, showing activity, inner freedom
and autonomy, he /she initiates and
develops his/her potential abilities.

Mastering and performing pro-
fessional roles, a person first internal-
izes (transfers the external world into
the internal one) social values of the
society. The individual “appropriates”
them, and then people enhance them
in the process of their own creative
activity.

The concept under the study is
also closely connected with the emo-
tional nature of a human being. The
cultural code of the nation gets inside
not only through consciousness and
rational thinking, but also through emo-
tions, feelings, emotional intelligence.

Dialectical unity of cognitive and
sensual, rational and practical, social
and individual planes in a person’s na-
ture should be taken into consideration
when we analyze internalization as a
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concept of universal human values as
well [15, p. 160].

Conclusions and prospects
for further research. We analyzed the
essence of the interdisciplinary con-
cept “internalization” in modern human-
itarian studies in a comparative aspect.

We came to the conclusion that
the concept “internalization” is one of
the most controversial in the field of
humanitarian studies, because it ech-
oes Cartesian dualism, a philosophical
school, the essence of which is the
coexistence of two diametrically op-
posed principles: immaterial and mate-
rial.

Despite a great number of sug-
gested definitions of “internalization”,
they are all about the fact that it is a
process of transforming external, ob-
jective actions into internal, mental
ones. Internalization is a core concept
in cultural psychology.

The appropriation of knowledge
is a process of internalization of infor-
mation. The formation of human abili-
ties and skills are fully based on this
phenomenon. Due to this, P.
Galperin’s stepwise formation of men-
tal actions came into being and further
debates on crucial issues in psycholo-
gy, pedagogics, didactics and other
branches became more purposeful and
practically oriented.

It should be noted, that internali-
zation is the important process of de-
velopment of human consciousness,
which is widely studied and is known
as a launching pad for numerous inter-
disciplinary studies.
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NMPOBNEMATUKA CYTHOCTI MDKOUCLUUNNIHAPHOIO NMOHATTA
«IHTEPIOPU3ALIA» B CYYMACHUX T'YMAHITAPHUX OOCNIOAXKEHHAX
Bbab6eHko O.B.

AHomauiss. Y cmammi po3arsHymo npobriemamuky cymHocmi MixXoucyurisi-
HapHO20 MOoHAMMS «iHmMepiopusauyis» 8 Cy4acHUX eyMaHimapHUX OOCITIOXEHHSIX.
HaguyaHHs iHOugi0a 8i0bysaembcsi Yepe3 8HYMPIWHE 3aC80EHHS OMPUMaHUX 3HaHb.
Lleti npouec b6esrnocepedHbO roe’a3aHull 3 makum MOHIMMSM 5K «iHmepiopu3auyisi».
Lig npobrnemamuka € o0Hi€to 3 Halbinbw OUCKYCIUHUX y 2arny3i 2yMaHimapHUX Hayk,
mak SIK rnepeaykyemscsi 3 Kapme3siaHCbKuM Oyarni3amom, biriocohCbKUM HarpsiMKOM,
CYmMHICMIO SIKO20 € CrigiCHy8aHHS 080X OiamMempasibHO MPOMUIIEXHUX Hadar. He-
MamepialilbHO20 | MamepiaribHO20. He3gaxarouu Ha 8esluKy KiflbKicmb mpakmyeaHb
Ub020 MepMmiHy, 8ci B0HU 38e0eHO G0 MO20, WO «iHmepiopu3auis» € rnPouecom re-
PEeMmMBOPEHHST 308HIWHIX, NpedMemHux Oill y 8HympiwHi, po3ymosi. IHmepiopu3auis —
gaxxrusut rnpouyec po3sumky ceidomocmi ocobucmocmi, 8 38’3Ky 3 YUM 8iH cucme-
MHO | KOMIIIeKCHO O0CIOXYyembCsl 8 CydacHUX 2yMaHimapHux cmyOdisix 8 YKpaiHi i 3a
KOpPOOHOM.

Knroyoei cnoea: iHmepiopusauis, epouwiyeaHHs, po3ymoea 0Oisl, 8HympiwHil
rnnaH ceidoMocmi, 308HIWHS QisifIbHICMb, MeEOopPIs MIaHOMIPHO-MoemarnHo20 hopmy-
8aHHS1 po3ymosux 0Oil, opieHmoeHa ocHosa Qdili, po38UMOK ocobucmocmi, 2ymaHima-
PHI HayKu.

© Babenko O.V.
HUMANITARIAN STUDIOS: PEDAGOGICS, PSYCHOLOGY, PHILOSOPHY Vol 10 (4), 2019
12



YOK 378.013.663-057.87 : 331.101.3
DOI 10.31548/hspedagog2019.04.013

NEOAIOrivYHI ymoeu BuXoBAHHA UIHHICHOIO CTABJIEHHA OO
NPALI Y CTYOEHTIB ATPAPHUX 3AKNALIB BULLIOI OCBITU
BJIACEHKO K.O., acucteHT kadeapu couianbHoi poboTu Ta peabinitauii,
KaHguaaTt negaroriyHmx Hayk
HauioHanbHuli yHisepcumem b6iopecypcie i npupodokopucmyeaHHs1 YKpaiHu
E-mail:karinavlasenko@ukr.net

AHomauis. Y cmammi c¢bopmyrnbo8aHO ma meopemuyHo obrpyHmoeaHo re-
Oaz2o02iyHi yMo8U 8UX08aHHS UiHHICHO20 cmasgsieHHs 00 npaui y cmyOdeHmig agpapHuUx

3aknadie suuoi oceimu.

Knroyoei crnoea: suxoeaHHs, UiHHICHE cmaerneHHsi, cmydeHm, az2papHi 3a-
Krnadu suw,oi ocgimu, nedazoziyHa ymosa, eKcriepmHa oujiHKa.

AktyanbHicTb (Introduction).
HuHi cydacHi arpapHi 3aknagm BuLLOl
OCBITM MalTb CPAMOBYBATU OCBITHIN
npouec Ha BUXOBAHHS KOMMETEHTHOrO,
MOpanbHoOro, MobifnbHOro, TBOPYOro
draxiBusl, 34aTtHOro nNpoaykKyBaTh HOBI
3HAHHA Ta TexHonorii y ranysi CinbCb-
KOro rocnogapcrBa.

OcobnunBe micue nig 4ac BuXo-
BaHHSA LiHHICHUX CTaBneHb y CTYAEHTIB
arpapHux 3aknagis BULLOI OCBITM Ha-
NexuTb negaroriyHAM  ymoBaM,  SKi
BNAMBAOTb HA NPOJECINHNN PO3BUTOK,
YOOCKOHaneHHs BMiHb Ta HaBUYOK,
TBOpYY camopeanisauito.

AHani3 ocTaHHIX gocnipgxeHb
Ta ny6nikauin (Analysis of recent
researches and publications). Y cy-
YacHMX neparoriyHnux OoCnigXKeHHAX
ICHYIOTb Pi3Hi NigxoaM 0O BU3HAYEHHS
neaaroriyHMx yMoB. Ix JochimKyoTh Ta
aHanisyTb, Nepl 3a Bce, negaroruy,
dinococun, ncuxonorn (Anekcrok A.,
Maneesa A., [lypmaneHko O., Innonito-
Ba H., €xoBa O., Jlebegesa H, lNigka-
cuctunm 1., Crtepexosa H., Xpukos €.
Ta iH.). Y neparoriudi iCHylOTb pi3Hi nia-
XO4M OO0 BU3HAYEHHSI CYTHOCTI Ta 3Mic-
TY NOHATTA «nNegaroriyHa ymoBa.

JlocnimKkeHHA nuTaHHA nigroTo-
BKM (paxiBLiB arpapHOro cekTopy 3aiun-
CHEHO TakMMu  gocnigHuKamm  §K
C. AmeniHa, Jl. bBanany, A. Bowko,
|. Bnactok, M. BonowwuH, H. MoBsiH,

J1. Osba, C. €Epmakosa, |. Konocok,
C. Nliteinuyk, T.JlosoBeubka, O. Me-
HanneHko, O. Nono3eHko Ta iH.

MeTta (Purpose) ctaTTi — cdo-
pPMyIoBaTM Ta TEOPETUYHO OBI'pYHTY-
BaTN e(PeKTMBHICTb NeaaroriYyHnX ymos
BMXOBaAHHS LiHHICHOrO CTaBneHHA [0
npaui y CTyOeHTIB arpapHux 3akrnagis
BULLOI OCBITMW.

Metoaun (Methods). Ona pocs-
FHEHHS1 MOCTaBMEHOI MeTn Bynn BUKO-
pUCTaHi TeopeTUYHi MeToau HayKoBO-
negaroriyHOro  JOCHIIKEHHA:  ONUTY-
BaHHA (aHKeTyBaHHSA) CTYAEHTIB, eKc-
nepTHa OLUiHKa, BUBYEHHSI HaB4YallbHO-
MeTOANYHOI AOKyMeHTauji, negaroriy-
HUM eKCNEePUMEHT.

Pesynbtatn (Results). ¥ poc-
NiIKEHHI aKTyanbHUM OS5 BUSHAYEHHSA
negaroriyHMX YMOB, SAKi CIPUATUMYTb
BUXOBAHHIO L{IHHICHOrO CTaBMNeHHA OO
npaui y CTyOeHTIB arpapHuX 3aknagis
BULLIOT OCBIiTW, € TISIYMAYeHHs1 MOHSATb
«yMOBa» Ta «negaroriyHa ymoBay.

ICHYIOTb pi3Hi TrymadeHHs no-
HATTA «ymMOBa». YMOBY PO3YyMIEMO $IK
obcTaBuHy, 3a sKol BigbyBaeTbca abo
30INCHIOETLCSA WO-HeOyab abo cnpusie
4OMYCb. YMOBM MOXHa 3abesnedyBaTu
Ta noegHyBaTW, 3a [AOMOMOIOK HUX
MOXHa gocdaratn pesynbtaty Ta Bhau-
BaTU Ha nepebir NneBHOro nNpouecy.

Ockinbkn B Hawomy pgocni-
[PKEHHI po3rnagaemo nefaroriyHi ymo-
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BM BUXOBAHHA Yy CTYOEHTIB arpapHux
3aKknagiB BULLIOI OCBITWU LIHHICHOIO cTa-
BMEHHs OO0 npaui, TOMy NOHATTA «ne-
AaroriyHi ymoBM» BapTO PO3YyMITU SK
neBHi obcTaBuMHW, SAKi BNAMBalOTb Ha
dopmMmyBaHHA npodpecinHoro aocsiagy
cTygeHTa, 3abesnevyloTb UinicHe BU-
XOBaHHA CTYOEHTIB arpapHux 3aknagis
BULLIOT OCBITW, CNpusitloTb BcebiyHOMY
rapMOHIMHOMY PO3BUTKY OCOBMUCTOCTI
CTYOEHTIB.

BpaxoBytoun pesynbtatn aHani-
3y HaykoBMX Mpaub 3 nogaHol npo-
Gnemn pocnigpkeHHsa, 6yno BuAineHo
negaroriyHi yMoBW, 3aBOAKN SIKUM BU-
XOBaHHA LiHHICHOrO CTaBneHHa [0
npaui y CTyOeHTIiB arpapHuxX 3aknagis
BULLOI OCBIiTM MOXe OyTu pesynbTaTu-
BHIiLLMM, 30Kpema:

1) 3abe3neveHHs akcionoriyHoro
cnpAMyBaHHS 3MICTy npodecinHol nia-
rOTOBKM;

2) 3abe3neyeHHs1 YCBiAOMIEHHS
CTygeHTaMn BaXnMBOCTI npaui ans ix
nNpodecCinHOro CTaHOBMEHHS Ta PO3BU-
TKY;

3) dopmyBaHHA NoYyTTS NO6OBI
Ao npaui;

4) ponyyvyeHHst CTyOeHTiB  Oo
NPOMECINHO-LIIHHICHOT  AiANbHOCTI B
cUCTeMi no3aHaB4varnbHOI poboTH;

5) BnNuB BMKNagadviB Ta HacTta-
BHUKIB rpyn Ha CTYOEHTIB BIlaCHUM
NpPUKNagoM LiHHICHOrO CTaBneHHs Ao
npaui;

6) 3acTocyBaHHA 3acobiB ykpa-
THCbKOro (ponbKnopy Ta MucTeuTtsa Yy
BMXOBAHHI LIIHHICHOrO CcTaBfeHHA [0
npaui;

7) pPO3BUTOK OCOBUCTICHMX MO-
panbHUX SIKOCTEW Yy CTyAeHTiB (Bigno-
BiJarnbHICTb, ONCUMNIIIHOBAHICTb, npa-
LentobHICTb, YEeCHICTb TOLLO);

8) opraHisauia gisneHoCTI, ska
Cnpusie  eMOLINHOMY MNepeXxmnBaHHIO
CTyOQeHTaMM LiHHICHOro CTaBrieHHs A0
npauj;

9) BKMNOYEHHA CTyAEHTIB arpap-
HUX 3aKnagiB BULLOI OCBITU Y KOSEKTU-
BHY [OiANbHICTb, AKa cnpsiMoBaHa Ha

aKTyanisauito UiHHICHOro ctaBneHHs oo
npadi;

10) o3HaAMOMMEHHSA CTyAEHTIB 3
AOCBIAOM BiJOMMX arpapiis;

11) 3aoxo4yeHHss OO0 npodpecin-
HOMO CaMOB[OCKOHANIEHHA CTYOEHTIB
arpapHux 3akrnagis BULLOT OCBITH;

12) opraHizauis npakTU4HOro
HaBYaHHA Ha nepefoBuX, YCHILHMX
arponignpuemcraax;

13) BKMOYEHHS CTyOeHTiB Yy
npouec npaui B CiflbCbKOMY rocnogap-
CTBi Ta (popMyBaHHS BIONOBIAHUX Ha-
BUYOK;

14) 3abe3neyeHHs TOTOBHOCTI
HacTaBHUWKIB aKkafeMiYHUX rpyn Ta Hay-
KOBO-NefaroriyHMx npauiBHUKIB 4O BU-
XOBaHHA LiHHICHOrO CTaBneHHs o
npadi.

3 meTow Bigbopy HambinbLw Ba-
XNUBWUX negaroriyHnx yMoB BUXOBAHHS
y CTYAEHTIB arpapHux 3aknagis BULLOI
OCBITM LiHHICHOro CTaBfeHHs A0 npaui
HaMM 3aCTOCOBAHO MeTO[ eKCnepTHOI
ouiHkn. EkcnepTHa ouiHka 3AincHioBa-
nacs y nuceMoBin ¢opmi. Micna ouiHku
eKkcrnepTamMu BaXKNMBOCTI nefaroriyHnx
YMOB BUXOBAHHSA LiHHICHOrO CTaBreH-
HA 00 npaui 6yno 3aiicHeHo aHanis
pesynbTaTtiB Ta MaTeMaTu4Hy obpobKy
AaHNX.

Y pesynbTaTi eKCnepTHOro oui-
HIOBaHHS Hamu Byno BuaineHo, ekcne-
pPUMeHTarnbHO MNepeBipeHo Ta obrpyH-
TOBAHO YOTUPM neaaroriyHi ymoBu BU-
XOBAHHA LiHHICHOrO CTaBMeHHA MO0
npaui y CTyOeHTIB arpapHux 3aknagis
BULLOI OCBITU:

1) O3HaoOMneHHA CTydeHTiB 3
[OCBIAOM BiOMMX arpapiis.

2) OpraHisauia npakTM4yHOro Ha-
BYAHHSA Y nepefoBuX YCrilHUX arporni-
ANpUeEMCTBaX.

3) 3actocyBaHHsa 3acobiB ykpa-
THCbKOro (bonbKMOpy Ta MuUcTeuTsa Yy
BUXOBAHHI LiHHICHOrO CTaBIieHHs [0
npai.

4) PoO3BUTOK MOpanbHOCTI Yy
CTYOEHTIB.
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lMpouec BMXOBAHHS LiHHICHOIO
CTaBfeHHA [0 npaui y arpapHux 3a-
Knagax BULLOT OCBiTUM MOBWUHEH CYMpo-
BOKYBATUCb (POPMYBaHHAM MNpuKna-
Ay, igeany, 3paska gna HacnigyBaHHSA
3 MeTOK 3a0XOYeHHs A0 ManbyTHiX
npodecinHnx MoxnueocTen. lNpuknag
aKTUBHO (POPMYE CBIOOMICTb CTYAEHTa,
NOro nepekoHaHHA W aKTUBI3ye AOisnb-
HICTb, CMOHYKae OO0 NEBHOro Tumny no-
BeiHKN.

Mpuknagamun onsa CTyOeHTIB ar-
papHUX 3aknagis BUWLLOI OCBITU 3 Me-
TOK (POpMYyBaHHS LiHHICHOIO CTaBreH-
HA 40 ManbByTHLOI Npodecii Ta npaui y
CifTbCbKOMY rocnogapcTBi MOXyTb OyTn
BiZOMI arpapil, nignpuemui, HaykoBLi,
AOCNIOHVKM  Ta BUNYCKHUKW. 3Bigcu
BUNNMBAE NepLla negaroriyHa ymoBa —
O3HaMOMIIEHHS CTYAEHTIB 3 [AOCBIAOM
BiJOMUX arpapiiB, WO nependavae
npoBedeHHs 3ycTpiyen 3 nigepamu
arpornpoMmUCIOBOr0 KOMMIEKCY Ta Ke-
piBHMKaMW yCnilWHUX NigNPUEMCTB, BU-
BYEeHHs1 bGiorpacdin BigOMUX YYEHUX-
arpapiiB Ta ycniwHux nignpvemuis y
arpapHin ranyasi.

Mig 4Yac Bubopy Oons cTygeHTiB
nocrtaten Ons o3HanWoOMIleHHA 3 O0CBi-
AOM BigoMux arpapiiB BapTo 3BEPHYTU
yBary Ha IXHil BHECOK Yy PO3BUTOK Ciflb-
CbKOro rocrnogapcTtea, KpaLli MoparnbHi
SAKOCTI 0COBUCTOCTi (BignoBiganbHICTb,
NpPaubOBUTICTb, YECHICTb, ANCUMMAIHO-
BaHICTb TOLLO), IXHIO N0BOB Ta noBary
A0 3eMrnli, 4O npaui Ta HaBKOJTULLHBOro
cepeposuwa. Cepef cy4acHux 3pas-
KOBUX Ta BigOMMX arpapiiB BapTO Ha-
3eatn HO. Koctoka, O. baxmaTioka, A.
Bepescbkoro, I. IN'yty, B. [igkiBcbkoro,
C. lNnaTtoka, J1. LleHTnna Ta iH.

BignosigHo akTyanbHum 6yae
BMKOPUCTaHHA Takol neaaroriyHol yMo-
BW, SIK OpraHisauis npakTU4YHOro Ha.-
YaHHA Yy NepenoBMX YChilHMX arponig-
NPUEMCTBaxX 3 METOK BUXOBAHHS LiiH-
HICHOro CTaBneHHs 40 npawi.

[MpakTuyHe HaBYaHHS — oAHa 3i
CcknagoBux ¢oaxoBoil MigroTOBKM CTyge-
HTIB arpapHuUX 3aknagis BULLOI OCBITW.

MeTo NpakTUYHOrO HaBYaHHA € 3a-
KpinneHHa Ta nornubneHHa TeopeTny-
HUX 3HaHb, OTPUMaHHA NpPOodeCiMHNX
YMiHb, HaBMYOK Ta iXHA peanisauis nig
yac npodecinHoi gianbHocTi. OcHoB-
HOI XapaKTepHOK PUCOID NPaKTUYHOTO
HaBYaHHA € WOro rMnocnigoBHICTL Ta
6e3nepepBHICTb NPOTArOM YCbOro HaB-
YaHHA 3 MEeTO 3aKpinfeHHa npode-
CiNHOI KOMMETEHTHOCTI.

3 MeTo edPeKTUBHOCTI NpaKkTu-
YHOro HaByaHHs y arpapHux 3BO cry-
OEHTN NPOXOAATb HaBYaHHA Ta npak-
TUKY B arponignpuemcrtasax, Ha ep-
MepCbKNX rocnogapcTeax, HaB4yanbHUX
Ta HayKoBO-AocnigHMx nabopaTtopisix.

ArponignpuemctBa, Ha  SKUX
NPOXOANTb MPaAKTUYHE HaBYaHHS, $K
npaBsuno, € nNepegoBMMn Ta YCniWHK-
MU, BUKOPUCTOBYKOTb CyyacHi nporpe-
CUBHI pecypcoabepiratodi, €KONnoriyHo
0e3neyHi TexHonorii, MalTb AocTaT-
HbO PO3BUHEHY MaTepianbHO-TEXHIYHY
0a3y Ta BUWCOKOKBaniikoBaHi kagpw,
TOOTO BKNIOYAKTb YBECb KOMMIEKC,
HeobXigHMN OnNa OOTPUMAHHS  BUKO-
HaHHS HaBYyanbHUX pPobo4vMx nporpam
npakTuk. LliHHICTL Takux arponignpu-
EMCTB He nuwe y BUpobHUUTBI npoay-
KUil Ta PO3BUTKY CiflbCbKOro rocnogap-
CTBa, a W Yy COpusiHHi OpMyBaHHIO
BUCOKOKBanigikoBaHNX Kagpis, WO €
OCHOBOIO YCMILIHOIrO pPO3BUTKY arporn-
POMUCIIOBOrO KOMMJIEKCY.

Mig Yac NpPakTUYHOro HaBYaHHS
Ha nepedoBuMx arponianpuemMcTBax
CTyOeHTU npoxoaaTb ©OesnocepeaHbo
NPakTU4YHi HaBYaHHA Ha nonsx, dep-
Max, 3epPHOOYUCHMX KOMMSeKkcax Ongd
O3HaMOMITEHHS 3 TEeXHONOrIE CiNnbChb-
Korocrnogapcbkoro BupobHuuTea (noci-
BOM Ta 360pOM 3epHOBUX KymbTyp,
00Opo6KOtO I'PYHTY Ta MOro NigroTOBKOH
[0 nociBy, 4ornsgomMm 3a nocisamu, 3a-
roTiBnew KopmiB, AOrMSAOM 3a TBapu-
Hamu). Lle pae amory ctygeHTam 34o-
OyTn HeobXxigHi komneTeHuil Ta O6yTu
KOHKYPEHTO34aTHUMMU Ha Cy4aCHOMY

PUHKY npaLli.

© BnaceHko K.O.
HUMANITARIAN STUDIOS: PEDAGOGICS, PSYCHOLOGY, PHILOSOPHY Vol 10(4) 2019



3actocyBaHHsA 3acobiB ykpaiH-
CbKOro (oOonbKIiopy Ta MuUcTeutBa €
BaXIIMBOK Ta aKTyanbHOK YMOBOK
BUXOBAHHSA LIHHICHOrO CTaBneHHa [0
npaui.

BaxnmBoro 3HayeHHsi B Hapoai
B YCi Yyacu Hagasanocb npadi. JliHoLwi
Ta HepoOCTBO 3aBXAW 3acyaxyBanucb
HapoaoM. Y TOM 4ac SK HEBMINICTb,
NiHb Ta Hea3rpabHiCTb MNoBCsAKYac BU-
cMmitoBanncb Yy QONbKIOPHUX TBOpPaX,
npocnaBnaAwyn MNpu LbOMY YMINICTb,
MaNCTEPHICTb, NpaLboBUTICTL. Hapoa-
Hi NMorNaanM Ha BMXOBAHHS LIHHICHOIO
CTaBfieHHA [0 rnpaui Haa3BuYanHO Sc-
KpaBO BUSIBMISAOTLCS B NApeMinHNX xa-
HpaX, ski BBiOpann y cebe Bce Ham-
Kpalle, WO Bignosigae igeany BUXO-
BaHHS.

Mg 4Yac BWXOBaHHA CTyOeHTIB
arpapHux 3aknagis BULLOI OCBITU TBO-
pU MUCTeLTBa TakoX MOXyTb ByTu oc-
HOBOK Onsi oOpMyBaHHA 34ibHOCTEn,
iHTepeciB Ta BaxnmBuMm 3acobom BU-
XOBAHHSA LiHHICHOrO CTaBMeHHsA OO0 ce-
06e, 0o npodpecii, 40 HABKOMULLIHLOIO
cBiTy, Ao npaui. Tak, TBopn o6pas3oT-
BOPYOro MMUCTeUTBa MalTb Baxnuee
BUXOBHE 3HAYEeHHs, amke cnornsgato-
4M KapTUHU, Ha SKUX 300pakeHa no-
AWHa B npaui, CTyOeHTM BUXOBYKOTb Y
cobi UiHHICHe cTaBneHHa OO npaui Xy-
AOXHMKA, YABMNEHHA Npo nogii, obpasu
Ta IXHi xapaktepu, 300paxeHi Ha no-
NOTHI, HamarakTbCa aHanisyBaTun 3a-
cobn BMpa3HOCTI, HAKi BUKOPUCTOBY-
IOTbCA ONA PO3KPUTTA 3MICTY KapTUHM
Ta NOSAACHKTb, YOMY aBTOP NMPUCBATUB
KapTUHY Temi npaui. BuxoBHe 3HayeH-
HSA Woao PopMyBaHHS LIIHHICHOIO cTa-
BNEeHHA [0 npaui HeCcyTb KapTUHWU:
«YepBoHi BUHOrpaaHvkn B Apne» Bik-
ceHTa BaHn lora; «[loBepHeHHs1 cTag.
OciHb», «KocoBuus», «XXHuBay» lMitepa
Bpenrens Ctapuworo; «®epma», «Pa-
HOK B ceni» ®paHcya byuwe; «>KeHui»
Onekcia BeHeuiaHoBa; «Xni6y,
«JTboH» TeTaHn ABNOHCLKOI Ta iH.

besnepeyHo, HEMOXNUBO Ha-
BUNTWU NMpauioBaTn CTYAEHTIB arpapHnX

3BO 3a nocepeagHuuTBa 3acobiB ykpa-
THCbKOro POnbKIopy Ta MUCTEUTBa,
po3arnsigatoydn apxiTekTypy Ta gekopa-
TUBHO-NPUKIagHEe MWUCTEUTBO, BiaBi-
AylouM TeaTpu Ta KiHO, ane MOXIMBO
BUKNUKATKU iHTepec A0 npaui, copmy-
BaTW Kpalli MopanbHi SKOCTi, cnpamy-
BaTW MNOBEIHKY Ta AiANbHICTb, HaBYK-
TN PO3YMITU BaXSMBICTb Ta CYCMiSfIbHY
3Ha4yLWiCTb npaui y CiflbCbKOMY rocro-
AapcCTBi.

UeTBepTa neparoriyHa YMOBa,
sika 3abe3neyye BUXOBaAHHS LiHHICHOIO
CTaBfiEHHA OO0 npaui, — LUe pPO3BUTOK
MOparbHOCTI Yy CTyAeHTiB. BuxoBaHHS
rapMoOHIMHO PO3BUHEHOI OCOBUCTOCTI
Ta (OopMyBaHHA Kpawmx MOpanbHUX
AKOCTEN, XUTTEBOI NO3ULii Ta 3ararnb-
HOMIOACLKMX LIHHOCTEN B arpapHux
3aknagax BULLOI OCBITU € BaXXNMMBUM
YUHHMKOM AN (POPMYyBaHHS LiiHHICHO-
ro CTaBfiEHHS 4O npadi.

dopmyBaHHA Takoi MoparbHOI
SKOCTI 9K npauentobHiCTb  CynpoBO-
KYETBCA (POpPMYBaHHAM CBIJOMOrO |
TBOPYOro CTaBneHHs1 40 npaui K O4Hi-
€l 3 HamBMWMX LIHHOCTEW IOONHM,
3aCBOEHHAM TPYOOBUX YMiHb Ta HaBu-
YOK, BUABIIEHHAM 3AiOHocTen nig 4ac
npaui, BUXOBAHHSAM LjiHHICHOrO cCTaB-
neHHa go cebe, OO0 OTOYy4MX, OO0
npaui, oo npupoawn. Mg yac BnxoBaH-
HA npauentoBbHOCTI y CTyaeHTIB arpap-
Hux 3BO HeobxigHO B OCBITHIN npouec
BKITKOYMTWN | TPyOOBi LOPYYEHHS, SKi
CNpUATUMYTb (POPMYBaHHIO BMNEBHEHO-
CTi, CaMOCTIMHOCTI, BUTpMBANocCTi Ta
no4vyTTs 0OOB'A3KY 3a BWKOHAHHA O0-
PYYEHHS.

EdekTBHICTb BUXOBAHHSA TaKux
MOparnbHMUX SIKOCTEM $K npauentobd-
HiCTb, Y€CHIiCTb, BiAnoBiganbHICTb Ta
ancumnniHoBaHicTb  3abes3nevyeTbest
nuuwe nig Yyac B3aemogil BCiX KOMMOHe-
HTIB negaroriyHoro npouecy, Wo «npu-
nyckae peanisauito ctparteril, TakTUKK i
TEXHIKN  (popMyBaHHSA MoparsbHO-
AYXOBHUX SIKOCTEWN | BKIIOMAE CYKYyM-
HICTb  KOMMOHEHTIB (MeTogosori4yHo-
LiNbOBOro, 3MiCTOBOro, npoLecyarnbHOo-
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TEXHOMONYHOrO, OLiHOBaNbHO-

AiarHoctuyHoro)» [1, c. 123]. Cnuncok BMKOpUCTaHUX mxepen
BUcHOBKM i nepcrnekTuBm 1. MipowHiveHko [. B. Mo-
(Discussion). Takum 4nHOM, ONSA BU- aenb dopMyBaHHS MoparibHO-
XOBaHHS LIHHICHOrO CTaBfEeHHA [0 OYXOBHUX SIKOCTEW Yy CydacHOl yHiBep-
npaui y CTydeHTIiB arpapHuX 3aknagis cuTeTCbKoi mosnogi. [lyxoBHiCTb ocobu-
BULLIOI OCBITU Ba)XnNMBo 3abe3nevynTun CTOCTi: MeTOoOonorid, Teopis i npakTu-
eeKTMBHE BWKOPUCTAHHA YOTUPBLOX ka. 2014. Ne 4 (63). C. 119-128.
nefaroriyHMX yYMOB: O3HAMOMIEHHS
CTyOeHTiB 3 JOCBIAOM BiJOMUX arpapi- References
1B; opraHizauisi NpakTUYHOro HaBYaHHA 1. Miroshnichenko D. V. Model'
y nepefoBux yCrilwHUX arponignpuem- formuvannya moral'no-dukhovnykh
CTBax; 3acTocyBaHHs 3acobiB yKpaiH- yakostey u suchasnoyi
CbKOro @oribKriopy Ta MucTeutsa Yy universytet-s'koyi molodi. Dukhovnist'
BMXOBaHHI LIHHICHOrO CTaBfEeHHs A0 osobystosti: metodolohiya, teoriya i
npadi; po3BMTOK MOpPanbLHOCTI y cTyae- praktyka. 2014. Ne 4 (63). S. 119-128.
HTIB.

PEDAGOGICAL CONDITIONS OF THE EDUCATION OF VALUE ATTITUDE
TO WORK AMONG STUDENTS OF AGRICULTURAL INSTITUTIONS OF HIGHER
EDUCATION
Vlasenko K.O.

Abstract. The article is formulated and theoretically substantiated pedagogical
conditions of the education of value attitude to work among students of agricultural
institutions of higher education. To foster a value-based attitude to work among
students of agricultural institutions of higher education, it is important to ensure the
effective use of four pedagogical conditions: acquaintance of students with the
experience of famous agrarians; organization of practical training in advanced
successful agro-enterprises; the use of the means of Ukrainian folklore and mystery
books in the development of a value attitude to work; development of student
morality

Keywords: education, value attitude, student, agrarian institutions of higher
education, pedagogical condition, expert evaluation.

© BnaceHko K.O.
HUMANITARIAN STUDIOS: PEDAGOGICS, PSYCHOLOGY, PHILOSOPHY Vol 10(4) 2019
17



YOK 37.013.42:364.442.6: 341.238
DOI 10.31548/hspedagog2019.04.018

EKONOro-oPIEHTOBAHMI NIAXIA
Y NPO®ECIUAHINA NIATOTOBLI COLIANBHUX NPAUIBHUKIB
OPAYYK O.B., acnipaHT

HauioHanbHuli yHieepcumem 6iopecypcie i npupodokopucmyeaHHs1 YKpaiHu

E-mail: odrachuk@nubip.edu.ua

COIMNIBHUK 1.B., gokTop negaroriyHnx Hayk, OOLEHT,
npodpecop kadeapwu couianbHoi poboTn Ta peabiniTauii,

HauioHanbHull yHieepcumem 6iopecypcie i npupodokopucmyeaHHs1 YKpaiHu

E-mail: sopivhyk i@nubip.edu.ua

ORCID 0000-0003-1187-6211

AHomauis. Y cmammi obrpyHmogaHo HeobxiOHicmb peari3ayii ekosioeo-
opieHmoegaHo20 nidxody 8 rpouyeci rnpogecitiHoi nidaomosku mMalbymHix coujianbHUX
npayieHukKie. Po3kpumo 3a2po3u, SKi MOXymb ropywysamu couyianbHy cmabirb-
Hicmb, 30KpeMa: demoepaghidyHa cumyauisi 8 ceimi; ekosioeiyHa Kpu3sa; 3agpo3u rpo-
0oeorsbyill besrneui; 3MeHWeHHs 3aracie rpicHoi 800U, empama 300p08’d; 3pocmaH-
Hs 6e3pobimms ma 3MmiHa 3aliHamocmi HacerneHHs. 30iticHeHo aHani3 [onoegidi Mix-
HapodHoi OpeaHizauii lNMpauyi «Ceimosa 3alHAMiCmMb ma couianbHi nepcrnekmuau
2018: «O3eneHeHHs1 poboyumu MicuysimMuy. BUOKpeMIEHO KOMIemeHmMHOCMmI, SKUMU
rnosuHeH 80s100imu cy4YacHuUl couianbHul npauyisHuKk Ons peasizayii npogecitHoi

3er1eHoi couianbHoi pobomu.

Knroyoei cnoea: npogpecitiHa nidcomoska coujasibHUX rpayieHuUKie, couiarib-
HUU 3axucm HacersieHHsl, €K0r1020-opieHmosaHul nioxid, ekornoaiyHa couyiasnibHa po-

6oma, 3eneHa coujanbHa poboma.

AKTyanbHictb. OgHuM i3 HO-
BMX, MPOBIOHUX HaNpsAMIB Yy Cy4acHin
CBITOBI couianbHin poboTi € 3eneHa
couianbHa poboTa (green social work)
abo ekocouianbHa poboTta. lNosBa ga-
HOrO HanpsMy couianbHol  poboTn
noB’sizaHa y nepLuy 4vepry i3 ekosioriy-
HAMWU BUKIIMKaMW Ta ManbyTHiMK 3a-
rpo3amu, gKi TArHyTb 3a cobol cknagHi
XUTTEBI 0OCTaBMHM [AONs  MiNbHOHIB
nogen B ycbomy CBIiTi. Tak, Hanpuknag
NocCyxn, MOBEHi, NaBOOKW, XiMiYHe Ta
pagiauiviHe 3abpygHEHHS OKpeMux Te-
pUTOpPIKM NPM3BOAATL O couianbHUX
npobnem, AKi 3MyLLYIOTb NOAEN MOKK-
AaTn BracHi JOMIBKW | nepecensaTuca y
BiNbLU €KONOriYHO CAPUATANBI PEriOHN.
CborofHi, sk Hikonu, cTaB OYEeBUAHUM
CUHEPreTUYHNN 3B’A30K MK E€KOHOMi-
KO0, eKOOrieo Ta coLujianbHO nonitu-
KOK. 3pOCTaHHA HapOAOHACEeNeHHs Ha
3eMni, nigBULLIEHHA couianbHUX CTaH-

AapTiB KXUTTA niogen obymMOoBMOTb
HeobxigHiCTb Bce 6inblLIOro BUMKOPUC-
TaHHA NPUPOAHUX PecypciB, y TOMY
yucni BudepnHux. Kpim uboro, 3poc-
TaHHA MPOMUCIIOBOrO  BMPOOHMLUTBA
obymoBnoe 36inblleHHs BUKUAIB B
aTtmocdepy, I'pyHT Ta BOAY, WO B CBOK
yepry 3aBOa€ HenonpasBMMOIl LUKOAU
HaBKONMULWIHLOMY  cepegoBuwy. [Onsa
CBITOBOrO CiflbCbKOro rocnogapcrea
iCHYIHOTb 3HaYHI PU3UKK Bif PYMHYBaHHSA
O30HOBOrO LWapy, NigBULLEHHA cepen-
HbOOO00O0BOI TemnepaTtypu, eposil rpy-
HTIB, HecTaui npicHOI BOAW, 3HUKHEHHS
abo 3MeHLUEeHHS1 KiNbKOCTI KOMax, He-
0OXigHUX ONs 3anuneHHs POCIWH To-
wo. Ui daktopu yxe B Hanbnmxk4yomy
ManbyTHbOMY MOXYTb MaTu CYTTEBMWM
BM/IMB Ha NpoAoBosSibYy Oesneky KpaiH
i OKPEMUX PETIOHIB. YXe cborogHi 6nu-
3bko 800 mMnH nogen y ceiTi notepna-
10Tb Big ronoay. Lle nogu, aki B nepluy
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yepry NOTpebyloTb rymMaHiTapHoOI Coui-
anbHOI gornomorun Ta niaTtpumkun. Okpim
LUbOro, HenonpasMMOIl LUKOAWM HaBKO-
NUWHBOMY  cepefoBULly  3aBOalOTb
BiNCbKOBI BMMNpPOOYyBaHHA Ta MNpoOMMUC-
noBi aeapii, AKi TpannawTbCa cucte-
MaTu4HO. Tak, Hanpuknag, Tifbku 3a
ocTaHHi 70 pokiB NOACTBO Nepexuno
pAL4 NPOMUCIIOBUX pajiauiiHuX aBapin
i3 pagioakTMBHUM 3abpyaHEHHAM 3Ha-
YHUX TepuTopin, 3okpeMma Kuwtmmcbka
aBapia (1957 p., [lliBgeHHnn Ypan);
aBapiqa B Bingckenni (1957 p., lNiBHi4yHa
AHrnist); aesapia Ha AEC B Aingaxo-
donci (1961 p., CLA); pyrHyBaHHSA
TPbOX NAYTOHIEBUX AOepHUX ©Oomb
(1966 p., c. Manomapec, IcnaHis); aBa-
pia Ha AEC «Tpumann-Anneng» y lNa-
pucbepsi (1979 p., CLWA); YopHobunb-
cbka aBapisa (1986 p., YkpaiHa); aBapis
Ha AEC dykycimn (2011 p., AnoHis) Ta
iH. OgHa Tinbkn YopHobunbcbka aBa-
pis Mae Xaxnuei couianbHi Hacnigku
ana YkpaiHu. Tak, 3a gaHumMu YKpiH-
dopm oppasy nicna aeapii 3arMHyna
31 ngunHa, 600 TuKC. nikeBigaTopis
oTpuMarnu BUCOKI fo3n pagiauil, i3 30 —
KINOMeTpPOBOI 30HM eBakynoBaHo Oi-
nbwe 100 Tncay ii mewwkaHuis, 3abpy-
AHEHO 3Ha4vHi TepuTopil, y TOMY YuChi
PiYKN, I'PYHTK, NnicK. Y xutenis 3abpya-
HEHUX panoHiB Ta NiKBiAaTopiB BUSBU-
NN CXUABHICTb OO0 3HWXEHHS IMYHITETY,
KaTapakTu, OHKosoril (pak WMTOBUAHOT
3anosu, nenkemis), cepueBo-CyaANHHNX
3axBOPOBaHb, BPOMAKEHMX NATOSOrNN y
AiTen. byno BCTaHOBMEHO, WO «OMNpo-
MIHEHHSI HEBENUKUMW O03aMu pagiauil
MOXe BUKITMKaTU TPUBOXHICTb Ta arpe-
CUBHICTb | BNIMBAE Ha NCUXiKy foaen
Ta, ocobnuso, giten» [1]. Takum 4m-
HOM, HacnigkoM ekcnepumeHTanbHOro
BigKMOYEHHs1 peakTopa Ha 20 cekyHA
cTann pyMHYBaHHS HaBKOSMULLIHLOIO
cepefoBulla, a rOfIOBHE YUCIIEHHI
noacbki xepteu. B YkpaiHi 3'aBunacs
BeNnuka rpyna nogen, siki notpebysanm
i poTtenep noTpebykTb couianbHOro
3axXuCTy Ta rapaHTin — ue nau, sKi
nocTpaxganu BHacnigok YopHobunb-

cbkol aBapii. NpoTe, He3Baxarun Ha
Taky macwTtabHy aBapito Ta iHWi eKo-
noriyHi aeapii i nuxa B YKpaiHi Hefo-
CTaTHbO MPUAINSAETbCS yBarn po3poobui
HanpsiMy eKornoriyHoi coujianbHol po-
6oTu.

AHaniz ocTtaHHIX mKepen Ta
ny6nikaudin. [lpobnema ekonorisauii
couianbHOi poboTM BUCBITNEHA B OC-
HOBHOMY Yy NpausX Cy4acHux 3apyOix-

HUX JocnigHuKIB, 30Kpema
A. Abubakar, S. Agustine, H. Babacan,
C. Beckett, F.Besthorn, J. Boddy,
H. Boetto, W. Bowles, J. Coats,
F. Crawford, P.Dawn, L. Dominelli,
L. Earle, P. Findley, C. Germain,
S. Giordano, D. Goldblatt, M. Gray,
C. Harris, R.Hayward, M. Heinsch,
C. James, P. Jones, S. Kemp,
A. Krings, E. Lucas-Darby, Y. Luxford,
T. Matydk, J. McKinnon, S. Miller,
A. Nesmith, J. Peeters, K. Pottick,
M. Reisch, C. Schmitz, T. Shaw,
L. Sloan, N. Smyth, L. Soine,
S. Teixeira.

B YkpaiHi nuTaHHa 3eneHol co-
LianbHOI pobOoTN BUCBITMOE Yy CBOIX
npausx BiTYN3HSAHA pocnigHuus
T. Cemwurina.

MeTa crtatTi nondrae B o6rpyH--
TYBaHHI aKTyarnbHOCTI peanisauil eko-
NIOro-OpiEHTOBAHOrO Niaxo4y B NPOLECI
npodecinHOI  NiAroTOBKM  ManByTHIX
coujianbHMX NpauiBHMKIB.

MeToau. AHanis, cuHTeEs, y3a-
raribHEeHHs!, NOPIBHSHHS.

Pesynbtatu. Lena Dominelli [2]
BU3HA4ae NIOAMHY SK TakKy, O pO3BU-
BaeTbCaA nig BnamMBoM  Bio-ncmxo-
couianbHMX YMHHKKIB. CyyacHi eKOHO-
MiYHi i €KOMNOriYHi KpM3n TiCHO B3a€EMO-
MoB’A3aHi. X MOXXHa nogonaTtu 3aBas-
K1 3MiHI Mogenen MUCIIEHHA Cy4acHUX
nogen. Take MUCNEHHS MOBUHHO ByTn
couianbHO Ta €eKoNnoriYyHo cnpaseasiv-
BuM. lNpoTe, [OCBIA PO3BMHEHUX KpaiH
CBIgYNTb, WO N0aN, AKi NPOXUBaKOTbL Y
KpaiHax i3 BMCOKMMW coLuianbHUMK
cTaHgapTamMm MuUcnAaTb Yy CBOINM Binb-
LLIOCTI eroicTnyHo. Npo ue 3ayBaxyoTb
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amepukaHcbki  gocnigHukn  B.[esig
CtegmaH T1a Jla BoH I. Jlbloic y cBOIn
npaui «Hawa Hectapitoyua KoHcTuty-
yist». JocnigHukn 3asHa4yaroTb, WO Cy-
YacHe aMepuKaHCbKe CyCrninbCTBO — Le
CYCNiNbCTBO CMoOXuBadiB, nogeun, SKi
BUMaralTb AOTPUMaHHSA X npas, ane
YyacTo 3abyBatoum Npo CBOI 0OOB’A3KMN.
«Mawmxe BCi 3 Hac nocniwarwTb npeTe-
HOYBaTW Ha Ninbrk, ane He BCi XO4yTb
BUKOHyBaTN 3060B’A3aHHA. Mu ctanm
Hauie ogepXnmux npas, 3abyabKyBa-
Tnx obos’askiB» [3]. B enoxy gocratky,
ayxe 6arato nogen nerko 3abysatoTb,
LLIO BCi rapHi pe4i noBuHHI OyTn onna-
YeHi Kumocb, abo 3000yTi YMEKCH BaX-
Kol npaueto. LocnigHukn npuxoasitb
A0 BUCHOBKY, WO $SK TiNlbKM 3pocCTae
3aranbHM gobpobyT y KpaiHi, norip-
LWYETLCA NOYYTTHA BiANOBIAANBHOCTI Y
rpoMagsiH i MiuHie iHgusigyaniam.

Ockinbkn couianbHa cnpaeBeg-
nmBicTb nNepenbavyae cnpaBennvBuii
po3noain matepianbHUX i HemaTtepia-
NBHUX pecypciB MK YfieHamMu cycnifib-
CTBa, B 3anexHocTi Big IX notpeb, To
PO3YMiHHS HaMBaXXnMBILWMX Heobxia-
HOCTEWN, YCBIOOMMEHHS BrlaCHUX Mpas i
oboB’A3KiB, PO3BUTOK CMNpaBeaSIMBOro
MUCIEHHS, (bopMyBaHHS Bignosigasb-
HOro cTaBneHHs Ao cebe, iHWKX nto-
Aen Ta OTOouvyl4oro cepegoBuvia €
BKpan BaXnMBMUMW AN COLianbHOro
MUpPY i cTabinbHOCTI CyyacHOl NACh-
KOI CNiNbHOTM Ta ManbyTHIX NOKOSiHb.

Lo 3arpoxye couianeHin cnpa-
BEOSIMBOCTI, couianbHOMY MUpY i CTa-
GinbHOCTI? Ha Hawy aymKy ue psg 3a-
rpos, 3okpema:

1. lemorpachiyHa cuTyauia B
cBiTi. Tak, KinbKiCTb HapogoHaceneHHs
Ha nnaHeTi 3eMnsa i3 KOXHMM POKOM
3pocTae. CTaHOM Ha KiHeub niucTonaga
2019 poky, cy4acHe CBiTOBE HacerneH-
HS cTaHoBUTbL Binblie 7,7 Mmnpa. ociob.
Y 2019 poui Hapoawunocsa 6inbwe 130
MIH. ocCib, a nomepno 6inbwe 50 MIH.
oci6. TobTo, cnoctepiraemo 3Ha4YHUN
NPUPICT HacemneHHda, Wwo obymMoBntoe

aBTOMaTU4YHO 30iNbLUEHHA BUKOPUC-
TaHHA NPUMPOAHUX BIOHOBHUX | HEBIa-
HOBHWX pecypciB, 36inbLUEeHHS BUKUAIB,
BiAXoAiB Ta NPOAYKTIB XUTTEQIANbHOCTI
noguHn. Tak, Hanpuknag, LWoaeHHOo
NACTBO  BUKOPUCTOBYE  NPUBMN3HO
380 mMnH MBT enektpoeHeprii, npu
ubomy 310 mnH MBT i3 HUX, 3 HEBIAHO-
BHUX pecypciB, i Tinbkn 6nuabko 70
MnH. MBT i3 BigHOBHUX pecypciB. Y
CBiTi BeOeTbCA CTaTUCTMKA CKiflbku 3a-
nuwmnnocs OHiB 4O BUCHaXEHHs 3ana-
ciB npupogHoro rasy (57841), HagTK
(15890), Byrinna (149000) Towwo.

2. ExonoriyHa kpusa. Tinbkn 3a
oanH 2019 pik BTpayeHo 6nm3bko 5
MIH rekTapiB nicis. TakoX BTpadeHo
Oinbwe 49K 6,5 MNH rekrtapis 3emMni ve-
pes epoasito I'pyHTIB.

3. MpopoBonbya Oesneka. Y
CBITi € 2 ACKpaBO BUPaXeHi TeHOEeHLIT Y
po3noaini NpoaykTiB xapyyBaHHsA. Opf-
Ha YyacTuHa HaceneHHsa nepebysae Ha
MeXi ronogHol cmepTi (y)xe CborogHi B
cBiTi ronogye 6inbwe sk 800 MnH
0cib.), y Ton xe 4vac binbwe gk 1,6
Mnp4 ocib nepeigatoTb | MalOTb HagMI-
pHy Bary, a 6nu3abko 750 MnH oci6
CTpaxgaTb Bifl OXXUPIHHS.

4. 3MeHLWeHHA 3anaciB npicHOT
Boaun. bnnabko 800 MnH. ocib B CBITi He
MalTb AdocTyny o 6e3neyvyHol NUTHOI
BOAOM.

5. Btpata 3gopoB’a. 36inbLueH-
HA BUKMAIB B aTMocdepy, HepaulioHa-
NbHEe Xap4yBaHHS, €eMOoLiHa HecTin-
KicTb, CTpecu, amoparnbHUA Ta He3[o-
POBUIN CMOCIO XUTTH, 3M0BXUBAHHSA
ankorofnieM, HapkKOTUKamu, THOTHOHOMa-
NIHHAM — Ue HeBenukum nepenik dgak-
TOpIB, SIKi BKpan HeraTMBHO BMAMBaKOTb
Ha 300pOB’S CyyacHOI IAMHU, WO B
KiIHLEBOMY paxyHKy npu3BOAUTb A0
iHBanigHocTi i noTpebu couianbHOro
3axucTty i 3abesnevyeHHsa couianbHUX
rapaHTin. Cratuctuka cCBigYUTb, LLO
piBeHb iHBaniguaauili i CMEepTHOCTI Ha-
ceneHHst 4yepe3 CYO’€KTUBHI YMHHUKM
Haa3BMYanHO BUCOKUWA (OuB. Tabn. 1).
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Taonuua 1

Okpemi nokasHuku cmepTtHocTi y 2019 poui

Ne MpuynHa KinbkicTb oCi6

1 AbopTK binbwe 39 mnH.
2 IH(peKUiNHI 3axBOprOBaHHSA Binbwe 12 mnH

3 Pak Binbwe 7,6 MIH.
4 KypiHHS binbLwe 4,6 MnH
5 Ankoronb BinbLe 2,3 mnH
6 BIJI/CHIO Binbwe 1,5 MnH.
7 ABapii Ha TpaHCNopTi Binbwe 1,2 MnH
8 CamorybcTtBa Bnnabko 1 MIH

6. 3pocTtaHHa 6e3pobiTTa Ta
3MiHa 3aMHATOCTI HaceneHHsa. Onnavy-
BaHa npausi € OCHOBHUM [XeperioM
npubyTKy CiMen y BCbOMY CBITi, MOKas-
HWUKOM MaTepianbHoro 6naronony4yys,
€KOHOMIYHOI 0©e3nekn, PIBHOCTI MOX-
NNBOCTEN | NIOACLKOrO po3BUTKY. 3a
AaHumMn MixxHapogHoi opraHisauil npa-
ui [4, c.5] B 2018 poui 4ncenbHiCTb
HaceneHHa npauesgaTtHoOro BiKy B
YCbOMY CBITi, BKNHOYaK4M XIHOK i YoO-
nogikiB y BiLi 15 pokiB i cTapwe, Byno
5,7 mnpa oci6. 172 minbnoHn ocid by-
nn 6e3pobiTHUMn. 2,2 minbapga ocid
(38,6 %) npauesgaTHOro Biky 6ynu
nosa mexamu poboyoi cunu, B TOMY
yueni Ti, XTO 3aMMaeTbCs OCBITON |
HeonsiayyBaHol poboTol no gornagy,
a 3,3 minbsapaa ocib (58,4%) 6ynu 3a-
nHATI. Mpn yubomMy 2 Mminbsapaa npadis-
HUKIB 3aMHATI B HeddOpManbHOMY Cek-
Topi. Kpim TOro, Garato npauiBHUKIB,
3aNHATUX Y HedpopmManbHOMY CekTopi
BXOAATb B YMCcno 55 BigcoTKiB CBITOBO-
r0O HaceneHHs, 9Ki He KOpPUCTYTbCH
Oyab-9KuM couianbHUM 3axucTtom. 3a
nporHo3amn daxisuie MOl go 2020
POKY KinbKiCTb 6€3pobiTHUX y cBIiTi 30i-
NbWUNTBCHA Ha 2 MIH, WO CTaHOBUTUME
174 mnH. ocib [4, c. 2].

Y 3B’43Ky i3 NPOrH030BaHUM po-
CTOM HacCesfieHHs, €KOMOrYHUMU Kpu-
3aMu i BUKNMKaMu, 3okpema rrnobanb-
HOrO NOTENMIHHA, 3MEHLLEHHS KiflbKOC-
Ti NpiCHOT BOOAW Ta BUKMOaMW B aTMOC-
depy MOI1 6yno 3anponoHoBaHO Yy
2013 poui nporpamy «3eneHi poboui

Mmicus». OkpiM LbOro, 6yno nNpuUMHATO
psn OOKYMEHTIB, SKi MOKIMKaHi CTBO-
ptoBaTU yMOBU AN POCTY €KOHOMIKM,
poboyMx Micub 3a YMOB BEAEHHS1 eKOo-
NOMYHO  YUCTOro  rocnogaproBaHHs,
Hanpuknag «KoHBeHuiss npo 3anobi-
raHHS BENUKUM NPOMWUCIIOBUM aBapi-
am» 1993 (Ne 174), PekomeHaauis
2017 poky npo rigHy npautk 3apagu
Mupy i ctabinbHocTi (Ne 205), Odono-
Biob «CBiTOBa 3aMHATICTb Ta couianbHi
nepcnektnen 2018: «O3eneHeHHsa po-
oouMmMm MicusamMm». Y KOHTEKCTi HaLoro
AOCniopXeHHs ocobnmBuin iHTepec cTa-
HoBUTb 3BIiT MixkHapoaHoro 6topo npa-
ui MOl «CsiToBa 3anHATICTb ...». Y
OOKYMeHTI 3a3HayeHo, wo po 2030
POKYy B YCbOMY CBIiTi MOXe OyTu CTBO-
peHO ABagusTb YOTUPU MINIbBMOHU HO-
BUX poboumnx Micub, SKWo byae 3anpo-
BaJ)keHa  MponoHOBaHa  noniTuka
CMPUSIHHS €KOMOriYHin ekoHoMiui. HoBi
poboui Micua MOXyTb OyTu CTBOPEHI
LUNAXOM  BAPOBAMXXEHHS  MPaKTUKK
CTanoro po3BUTKY B EHEpPreTu4yHoMy
CEKTOpi, BKMNKOYak4uMm 3MiHW B eHepre-
TUYHIN cdoepi, CNPUSIHHSA BUKOPUCTaH-
HIO enekTpoMobiniB Ta MiABULLIEHHS
eHeproedekTmBHOCTI ByaiBenb. Eko-
CUCTEMHI MOCMYyrn, BKIIOYAKYN OYM-
LLIeHHS! NOBITPA Ta BOAW, BiOHOBIIEHHS
Ta ynobpeHHst rpyHTiB, 6opoTbba i3
LWKIOHMKaMW, 3axXUCT Big ekcTpemarib-
HUX MOrOAHUX YMOB, CNpUSOTbL BeLEH-
HIO CiNbCbKOro rocrnogapcrea, pubanbs-
CTBa, NiCOBOro rocnogapcraea ta Typu-
3Mmy, e npautoioTb 1,2 Minbapaa npa-
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uiBHMKIB. PaxiBui NepekoHaHi, wo 3e-
neHa €eKOHOMiKa MOXe OaTtu MOXnu-
BiCTb MiNbMOHaM noAen nogonaTtu
GigHicTb Ta 3abe3neynTy NokpaLleHHs
3acobiB 0o icCHyBaHHA ans cebe Ta
ManbyTHIX MOKOoNiHb. Y 3BiTi 3By4aTb
3aKNUKK Onsa ypsgiB - KpaiH BXUTU He-
BiAKNagHMX 3axofiB And  HaBYaHHSA
npauiBHMKIB HaBMYKaM, sKi € Heobxia-
HUMU ONs nepexogy OO0 €KOMoriYyHo
YMCTOI EKOHOMIKM, Ta 3abes3nedvaTb M
couianbHUM 3axXuUCT, KU Cripusie ne-
pexoay Ha HoBi poboui Micus, cnpusie
3anobiraHHi0 BigHOCTI Ta 3MeHwye
BpasnuBIiCTb Aomorocnogapcts. 3BiT
3aKnuKae A0 CUHeprii MK NoniTUKOH
couianbHOro 3axucty Ta OXOPOHOH
HaBKOMULLUHBOIO cepeaoBulla, Wo ne-
penbavae 3 ogHoro OOKy NiATPUMKY
AoxoAdiB npauiBHUKIB, a 3 Apyroro ne-
pexig 00 eKONOoriYHOT eKOHOMIKNM [5].

Y 3BiTi ngeTbca Npo Te, Wo Ans
CTBOPEHHSI HOBUX POBOYMX MiCLUb €KO-
noriyHa CTINKICTb Mae BupilanbHe
3HayeHHA. Tak, «306inblUeHHs 4acToTu
Ta IHTEHCUBHOCTI CTUXINHUX NUX, 0BYy-
MOBIEHUX AOIANbHICTIO MOAWHU, BXe
3HM3MNa NPoAYKTMBHICTL npaui. LWopi-
YyHo, B nepiog 3 2000 no 2015 pik cTu-
XiHI Nnxa, BUKNUKaHi abo nocuneHi
naCTBOM, npuBenu [o rnobanbHuX
BTpaT y cepi 3anHaTOCTI. 3abiratoun
Bnepen, MporHo3oBaHe 30iNfbLUEHHSA
TemnepaTypu noBiTPS npussege O
MOLLUMPEHHSA TEMSIOBOro0 CTPecy, 3MeH-
LIYHOYN 3aranbHy KinbKicTb poboumx
roouH i TOPKHEeTbCH, nepw 3a Bce,
npauiBHUKIB CifIbCbKOro rocnogapcTaa i
KpaiH, Wo po3BmBaloTbCd. 3abpyaHeH-
HA MNOBITPA, BOOM | FPYHTY, a TaKoOX
pagiauis HeraTMBHO MO3HA4alTbCs Ha
300poB’I npauiBHUKIB, Agoxogax, npo-
JOBOMbMIA Ta nanuBHiIn Oea3neui, a Ta-
KOX Ha iX npoaykTuBHOCTI. Llen Hera-
TUBHUIA BNMMB MOXe OyTW 3MEeHLIeHOo
LUNIAXOM MPUMHATTA KOHKPETHUX 3aXo-
AiB, B TOMy uucni 3axofis 6esneku i
riieHn npaui, NOniTUKM couianbHOro
3axuCTy Ta iHWIi Ain, cnpssMoBaHUX Ha
cTanumn po3sBuTok» [6, c. 2].

Y OOKYMEHTIB TakOX 3a3HayeHo,
o «B gaHun vac 1,2 minbapaa pobo-
ynx Micub 6e3nocepedHbO 3anexaTtb
Bil e(PeKTUBHOro ynpasriHHA Ta CTil-
KOCTi OTO4YYH4Oro cepefoBsuila, 30K-
pemMa npausi B CiflbCbKOMY rocnogapc-
TBi, pnbanbCTBi i NiCiBHMUTBI, O 3a-
NexunTb Big NpMpoaHUX npouecis, Ta-
KMX SIK OYMUCTKa NOBITPA | BOAW, BiAHO-
BNEHHS | yaoOpeHHs I'pyHTY, 3anunex-
HA, B6opoTbba 3 WKigHMKaMK, 3axucT
Bid LUTOPMiB, NOBEHEN | CUNbHUX BIT-
piB. PynMHyBaHHS HaBKONWULIHLOIO ce-
pedoBuLLa 3arpoXye UMM €eKocucTe-
MaMm i Bugam TpynoBOIl AiSNbHOCTI, AKi
3anexaTb Big HUX» [6, c. 2].

Baxnueum € Te, wWwo y 3BiTi 3a-
NPOMOHOBAHO YOTUPU WMSAXU NIATPUM-
KM HaceneHHsl i 3anobiraHHa pU3KKiB
BiJ, nepexoAy Ha eKomnoriYyHy eKoHOMi-
Ky. Li yoTupun wnaxm aenaoTe coboto
CUHEPrilo couianbHOro 3axncTty Ta eko-
NOriYyHOI CTINKOCTI, 30KpemMa: 3axucT Big
0e3pobiTTa, Nporpamu rpowoBoi NiaT-
PUMKW, AepXXaBHi NporpamMmu 3anHATOCTI
(PEP) i nnaTtexi 3a ekocuctemHi noc-
nyrm (PES). Cxemn 3axucty Big 6e3-
poBITTA i NporpamMun rpoLoBOi NIATPUM-
K1 BigirpatoTb BupillanbHy posnb B CO-
LianbHOMY 3axuUCTi MpauiBHUKIB, 4Ki
MOXYTb BTpPaTUTM PobBOTY, y 3B’A3KY i3
nepexogaomM A0 €KOJSIOoriYHOI CTINKOCTI,
abo BHacnigok NpUpoagHLOro CTUXIMHO-
ro nuxa. Taki 3axogu nonerwyTb ne-
pexig Ha HOBI eKONoriyHi poboui micus,
0cobnMBO B MOEOHAHHI 3 PO3BUTKOM
HaBMYOK 3 rMpaueBnawTyBaHHa abo
nepeceneHHs.

L. Dominelli [2] y cBoOix npausx
intocTpye Hacnigkn 3abpyaHeHHs, B
pesynbTati NMPOMMUCIIOBOrO BUPOBHMUL-
TBa i 9K BOHU BMNBAKOTb Ha coLiarnbHy
Ta €eKomnoriyHy cdpepy XuUTTA noaOen.
HocnigHnya TakoX poO3KpuBaE MNOTEH-
yian couianbHUX MNpauiBHUKIB y NiKBi-
Jauii HacnigkiB CTUXIMHUX NUX. Takox
L. Dominelli akueHTye Ha couianbHUX
Hacnikax eKosioriYyHux Kpu3 i ix Bnnu-
BY Ha Mirpauito Ta BigHICTb HaceneHHs.
BoHa 3ayBaxye, WO Mirpauia 4acTto
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obymoBneHa couianbHUMKU, €KOHOMIY-
HUMW Ta EKOSIOMNYHUMWU Kpu3amu, SKi
3aHagToO A0Bro cnpumumManucs B AKOCTI
noBiYHNX MPOAYKTIB Cy4acHOro BMpPOB-
HUUTBaA i cnoxmBaHHA. B pesynbrari
ronoay, 3NUAHIB i gerpagauii HaBKo-
NULWHBOrO CcepeaoBuLlla Nan Mirpy-
I0Tb B MOLUYKax CNPUSTAMBILLMX YMOB
ans KUTTA. Takox HeobXxigHo
nam’ataTi, WO KOHKYpPeHLUis 3a gocTtyn
A0 BOAM, Xap4yoBUX MPOAYKTIB, IPYHTY,
nanuea i NpoCcTopy ANs XuTna i Npus-
BOOMTb O HaMpY>XeHOCTi K BCepeauHi
OKpeMux KpaiH, TaK i MK KpaiHamun Ta
perioHamun. AKWO Ui KOHNikTKU He Oy-
AyTb cnpaBesiMBo BUpillyBaTUCS, TOA)
BOHM OyayTb BWHMKATW BCE 4acTille.
TyT couianbHa poboTa MoXe BigirpaTn
BaXnNMBY posnb nocepegHuka. Locnia-
HUUSA OBrpyHTOBYE MoOAernb 3eneHol
couianbHoi pobotn. OCHOBHOW igeeto
JAHOI MOoOeni € BCTAHOBMNEHHS YiTKUX
npaBus CycninbCTBa, AKi MOBUMHHI OyTH
OOCATHYTI  LWWIAXOM  AeMOKpPaTUYHUX
neperoBopiB 3aans po3pobku asbme-
pHamugHuUx ¢popm supobHUUmMea, pos-
nodiny i crioxueaHHs. ANa AOCArHEHHS
uiei MeTn HeobXigHO 3acTocoByBaTH
GaratopiBHEBUI nNigxia, SKMA AacTb
MOXNUBICTb NIOAAM OOCAITU BUCOKUX
CTaHOapTIB XUTTA B CrpaBenfMBOCTI i
CTINKOCTI. Y KOHTEKCTi CBO€l mMopgeni
couianbHa poboTa po3rnsagaeTbCa B
SAKOCTI Ba)KMMBOro ydacHuKa Ans cTBO-
PEHHS MoTeHuiany B rpomagax, a Ta-
KOX B pobOTi 3 ciM'amMu, rpynamun i ok-
pemMumn ocobamm OnNa  OOCATHEHHS
coujanbHOI | eKonoriyHol cnpaesegnu-
BocTi. L. Dominelli nepekoHnnBo goBo-
ANTb, WO €KOMOrivyHi Ta couianbHi Npo-
6nemu, Oinble HiX Byab-KONW, € rrno-
GanbHMMK npobrnemamn, ski HE MO-
XyTb 6YTU BUpiLeHi Ha MicLueBomMy abo
HauioHanbHOMY piBHI nooguHui. LBun-
Ale 3a BCe, BOHWM MOBUHHI ByTN po3r-
NSAHYTI B KOHTEKCTi GaraTopiBHEBUX
nigxopis. | npodecia couianbHOro
npauiBHMKa MNOBMHHA BigirpaTM CBOK
ponb B po3pobui i dopMyBaHHI L€l
TOYKM 30pY.

Ha cborogHi y 3apybixkHux kpai-
Hax € BXe MeBHWA [OoCBig BMpoBa-
[DKEHHS igen 3eneHol couianbHol po-
60TK y MpaKkTUKy MiaroToBKU couianb-
HUX npauiBHuUkiB. Tak, Hanpuknag,
T. Cemurina onucye NpPaKkTUKy
E. lNlykac-[ap6i woao BKAOYEHHS «3e-
NeHol TeMu» OO CEeMecTpOBOro Kypcy
«lMpakTnyHa couianbHa poboTta B rpo-
mMagi» anst 6akanaepiB couianbHOI po-
6otn. «CTyaeHTn roTyoTb CBOI «3erne-
Hi» NPOEKTN Ik 0OOB’A3KOBE 3aBAAHHSA
B Mexax Kypcy. Ha gymky gocnigHui,
BKIMIOYEHHA OXOPOHW [OBKINNA OO0 Kyp-
Cy [gornomarae CTyaeHTam 3pOo3yMiTu
BaXNMBICTb LJEI TEMU Ta BU3HAYUTU
CBOI POJib, iKYy BOHWU MOXYTb BXe 3a-
pa3 BMKOHYBaTW 3aand 30epexeHHs
DOBKINMsA. ABTOpKa TaKoX HaBOAUTb
nonepenHi OOCNioXeHHs, Ae BU3Ha4e-
HO, LLO Taki cdpepn SK TpaHCNopT, no-
cTavyaHHs eHepril, 6yaiBHUUTBO, 3MEH-
LUEHHS KiNnbKOCTI BigxoAais, MaioTb 6e3-
nocepeaHin BMAMB Ha KIEHTIB couia-
NbHOI poboTu... B mexax Kypcy BCi
CTygeHTM MakwTb obpatm rpomagy, B
SKIN NpauioBaTUMYTb, BU3HAYUTUN B Hi
«3eneHy» npobnemy 4n noTpedy, pos-
pobuTM NNaH A Ta NpakTUYHO [OMo-
MOITW BTINWUTU LUEN nnaH 3a JOoNnoMo-
rol iIHCTPYMEHTIB coujianbHOi poboTny

[8].

BUCHOBKM i nepcnekTuBM.
Ekonoro-opieHToBaHUM nigxig y npo-
doecCinHin nigroToBUi couianbHUX npa-
LiBHMKIB nepepbadae ¢oOpmyBaHHSA Y
CcTygeHTiB cneuianbHocTi «CouianbHa
poboTa» psgy KOMMNETEHTHOCTEWN, 30K-
pema: 1) 3gaTHICTb YyCBigoMoBaTH
B3aEMO3B’A30K Mi>K CKIMagHUMU XUTTE-
BUMM obBCTaBMHaMU nOAUHU (Hanpwu-
knag 6e3pobitta, 6e3nnigns, iHBanig-
HICTb, 3aXBOPIOBAHHSA TOLLO) i CNOXM-
BaUbKMM CTaBMNEHHAM OO0 HaBKONWULL-
HbOrO cepefoBMLLa, NOro 3abpyaHeH-
HA; 2) 30aTHICTb 34iMCHIOBATU CBOKO
XUTTEOIANbHICTL HA 3acagax cTanoro
pO3BUTKY; 3) 30aTHICTb HABYaTWU Ntoaen
€KOSOor4YHOMY MMUCIIEHHIO Ta dopMmy-
BaHHIO €KOMOriYHOI KynbTypwn; 4) 3nat-
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HiCTb gonomaraTtmu nogam
pO3B’A3yBaTn iX CKMagHi XUTTesi 06-
cTaBuHM 6asyouncb Ha BracHUX norte-
HUIMHUX MOXIMUBOCTAX; 5) 3AaTHICTb
OopraHisoByBaTu Jnogen Ta npuamMatiu
WBKAKI | NpaBUmbHI pilLEHHA B yMOBax
Hag3BUMYaNHUX NUX i kaTacTpod; 6)
30aTHICTb  3[iMCHIOBATM  couianbHUN
CynpoBig, Ta 3axucT nigeun, aki notep-
ninu Big NPUPOAHIX KaTakmiamiB, Haa-
3BMYAMHUX CUTyauin, aBapin Ta gKi
NPOXMBaTb Ha 3abpyaAHEHUX TepuTo-
pisix; 7) 3paTHicTb 3abesnevyBaTtn op-
raHisauito MmeguyHol, isn4Hol, Ncmuxo-
NOriYHoT Ta couianbHol peabiniTauii
Anst ocib, aki nocTpaxganu BHacnigok
€KOMOriYHNX NNX i BTpaTUNn 340poB’s;
8) 3gaTHiCTb HagaBaTu NEPBUHHY MNCU-
XOnOoriyHy Aonomory noasam, Sk norte-
pninu Big Nux Ta katacTtpod; 9) 3pat-
HICTb OUjiHIOBaTX Ta NPOrHo3yBaTu MO-
XNUBI HeraTuBHI BMNUBU  OiSNbHOCTI
nogen Ynm npommucnoBmx ob6’ekTiB  Ha
cepefoBULLE XUTTERQIANBHOCTI noaen
NeBHOI rpomMaan Ta NpoTULIATU Takum
BNNMBaM, nonepemkaTtn  eKOSOoriyvHi
nuxa B cBoeMy perioHi; 10) 3gaTHiCcTb
cniBnpautoBaT i3 €KOnoriYHUMu rpo-
MaJCbKMMM OpraHi3auiamMmm 1a pyxamu.
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ECO-ORIENTED APPROACH IN THE TRAINING OF SOCIAL WORKERS
Sopivnyk I.V., Drachuk O.V.
Abstract. The article substantiates the need to implement an environmentally-

friendly approach in the process of training future social workers. Threats that may
violate social stability are disclosed, in particular: the demographic situation in the
world; environmental crisis; threats to food security; decrease in fresh water
reserves; loss of health; rising unemployment and changing employment. The
analysis of the Reports of the International Labor Organization « World Employment
and Social Outlook 2018: Greening with jobs». The competencies that a modern
social worker must have in order to implement professional green social work are
highlighted.

Key words: vocational training of social workers, social protection of the
population, environmental-friendly approach, environmental social work, green social
work.
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Abstract. The article gives the characteristics of methods how to present a
grammar item and techniques to practice a target grammar (English, German and
Ukrainian as a foreign language). Within a comparative analysis of three methods
communicative one is proved to be the most effective as it encourages students to use
language from the beginning. There is an inductive learning of students where the
teacher is a facilitator, mentor and manager of students’ learning activities. There are
three dimensions of a grammar item they are form, meaning and usage. To develop
firm grammar competences of students learning activities should have the following
characteristics: a meaningful context, real life situations, engaging features. Learning
IS to be student-oriented where activities are arranged according to a specific objective:
to train form, meaning or usage and simultaneously the teacher provides
communicative context. The given samples illustrate implementation of the main
concepts and ideas into practice. The results of teaching grammar items
communicatively are high, effective and long lasting.

Key words: communicative method, form, meaning and usage, inductive
learning, language competences, personalization, facilitator.

Introduction. Grammar-transla- the rules and practice grammar through

tion was the most common way of learn-
ing languages for hundreds of years.
Students studied the grammar of sen-
tences in the target language, then
translated them into their own language
— or the other way around.

In a typical grammar-translation
class, the teacher uses the students’
native language most of the time. In a
typical grammar-translation lesson,
grammar is taught deductively: the
teacher presents the grammar rules,
provides long and detailed explanations
and gives examples (usually a list of iso-
lated sentences), then students study

translation exercises. A lot of attention
is paid to reading and writing; little at-
tention is paid to speaking and listening.
Most of the interaction is from the
teacher to the student; there is very little
student-student interaction. The ulti-
mate goal is to achieve accuracy, that
is, to produce grammatically correct
sentences [6].

Analysis of recent research and
publications can you find in the works
of K. Beare, De Carrico, J.D. Larsen-
Freeman, S. Thornbury and other sci-
entists [1; 2; 3; 4; 5; 6].
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Grammar-translation became un-
popular because students translated
written sentences, knew grammar rules
perfectly, but were not able to communi-
cate in the target language. The aim of
the article is to show how asking stu-
dents to translate into and out of their
language and English/ German/Ukrain-
ian they can be taught a lot about the
similarities and differences between the
two languages.

The main methods of research
are the method of analysis and synthe-
sis, as well as the comparative method.

Audio-lingual methodology gave
students a lot of speaking practice by
using habit-formation drills. Students re-
peated sentences again and again until
they were memorized. Audio-lingual
methodology is connected to the theory
of behaviorism. It uses a stimulus-re-
sponse reinforcement approach to lan-
guage and grammar learning. A stimu-
lus (a teacher’s prompt) provokes a stu-
dent response (a sentence) and this re-
sponse is reinforced by reward of, for
example, teacher praise and student
satisfaction. If you repeat this procedure
often enough, some people suggested,
the language will be learned [6].

Noam Chomsky challenged the
theory of behaviorism. He asked the
logical question: Why can we all say
new things that we have never heard
before? In the 1970’s, teachers stopped
using only audio-lingual methodology
[6]. Historically, Communicative Lan-
guage Teaching (CLT) has been seen
as a response to the Audio-Lingual
method. CLT focuses on the idea that
people learn language if they have op-
portunities to use it and that if students
have a desire to communicate and a
purpose for communicating (rather than
just practicing a grammar item), then
the language learning will take care of
itself [6].

In CLT, students do many speak-
ing and writing tasks, trying to use any
and all of the language they know. CLT

focuses more on content than on form;
it puts focus on communication related
to the realistic use of language in con-
text. It concentrates on how success-
fully students can communicate, rather
than on whether they are speaking or
writing correctly. Correction often takes
place after the students have tried to
speak or write communicatively.

CLT gives students opportunities
to practice using the language and to
see its relevance outside the class-
room. Also, it focuses on active learning
and teaching. Most teachers don’t fol-
low only one method, but use elements
of many different approaches. This ec-
lecticism seems to be the best response
to different claims about how different
students learn. However, in order to be
able to make informed decisions and to
select the most appropriate grammar
teaching approach for their students,
teachers should learn how to use differ-
ent approaches and methods and fully
understand their potential and limita-
tions [6].

Results. Is the need to provide
students with an opportunity to use
grammar structures in meaningful and
engaging activities to encourage to use
foreign languages from the beginning
rather than learning about the lan-
guages with the hope that later on stu-
dents will be able to apply grammatical
knowledge in active way. These objec-
tives direct to avoid inert learning and
separate language activities (reading,
writing, speaking, listening).

The most important first step in
solving any problem how to start teach
grammar communicatively is under-
standing its cause: why are some gram-
mar items more challenging for stu-
dents? There are three dimensions of
grammar - form, meaning and use —and
it is necessary to explore how these
components can help teachers under-
stand grammar structures better and
identify potential learning challenges for
their students more easily [3].
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Nowadays teachers have to be in-
formed about all teaching options. Once
informed, they have to choose wisely
from among the available practices to
create their own unique blend that
would be appropriate for their own per-
sonality and teaching style, for their own
students and the circumstances in
which the teaching is taking place. Tra-
ditional methodologies have often cre-
ated language acquisition problems and
ineffective learning environments in
which learners hardly participate and/or
volunteer. That did not promote learning
D. Larsen-Freeman created the term
grammaring to convey the idea that
grammar is a dynamic system, which
needs to be taught as a skill, the fifth
skill (the other four being reading, writ-
ing, speaking and listening), rather than
as a fixed body of rules. If teachers un-
derstand that what you are trying to do
is to get students to use grammatical
structures accurately, meaningfully, and
appropriately, then they realize that
they need to provide students with an
opportunity to use grammar structures
in meaningful and engaging activities

[3].

To the scholar's (Larsen-Free-
man) point of view, this means that for
someone to be able to speak and use
language accurately, meaningfully and
appropriately, all three dimensions of
form, meaning and use have to be
learned. However, if you stop and think
about it, you realize that they are not all
learned the same way. For this reason,
form, meaning and use need to be
taught differently. Teachers need to fo-
cus students’ attention on one of these
three, the one which presents the great-
est learning challenge for students at
that moment. The challenge changes,
depending on the proficiency of the stu-
dents and their native language. For ex-
ample, for Ukrainian speakers, the chal-
lenge in learning the English passive is
probably not its form or its meaning.
Students have to learn both; however, it

is when to use the passive (as opposed
to the active voice) that remains the
greatest learning challenge. This sug-
gests that the traditional way of intro-
ducing the passive to learners by trans-
forming active sentences into passive
ones is misguided because it suggests
to students that the two voices are inter-
changeable, which they are not [3].
Once teachers have identified
what learning challenges a grammar
structure can pose, they need to plan
how to introduce that structure to stu-
dents. What teachers can do is to set up
memorable grammar encounters, that
is, to present new grammar items in an
effective and engaging way. When talk-
ing about their work in grammar les-
sons, many teachers use just two cate-
gories: presentation and practice.
These terms have wide definitions and
this sometimes causes confusion.
When planning the presentation stage,
the teacher has to decide:
- How to expose students to the
target structure;
- Whether to explain grammar
rules to students, when to do this, and
how to do this;
- How the students will be en-
gaged.
The biggest challenge to overcome for
the teacher while planning effective
grammar practice is to find what he/she
wants to practice (form, meaning or us-
age) and depending on a particular ob-
jective to find or design a proper lan-
guage activity and at the same time use
a target grammar in a meaningful com-
municative context. Effective grammar
presentations share the following char-
acteristics:
- Students encounter the target
grammar item in context. For example,
the teacher sets up a situation (e.g. pre-
sents a dialogue, shows a picture, tells
a simple story, etc.) in which the target
item is used.
- The teacher uses various tech-
niques to help students notice the most
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important features of that item (dia-
grams, different colors, timelines, etc.).
- Students are actively engaged
(they answer meaningful questions,
sometimes they research new lan-
guage).

- Explanations given by the
teacher are brief and memorable [6].

There is a sample of a lesson how
to present and practice a target gram-
mar in a communicative approach. Di-
rect and indirect speech (Sequence of
tenses, this grammar item is the biggest
challenge even for Ukrainian teachers
needless to say it is a huge one for stu-
dents. In Ukrainian there is no agree-
ment in the tense of a verb in the subor-
dinate clause with the tense of a verb in
the principle clause if it is in one of the
past tenses. It is hard to explain to stu-
dents that in the sentences:

He said that he worked (past
simp.) for this firm. (it refers to present
action).

He reported that the delegation
were discussing (past cont.) an im-
portant topic (present action), there is

no such language phenomenon in
Ukrainian.

It is better to present the grammar item
in a form of an interview with a famous
film star. Students will watch it once
then they will be given a transcript of it
and there will be another hands out (a
review of a blogger to this video). So
students will have 2 texts about the
same but in direct and indirect
speeches.

Next stage will be grammar ob-
serving. The teacher may ask students
to compare 2 texts, to find similar sen-
tences, to analyze them, to define
tenses in quotes and indirect sen-
tences, to trace what change takes
place, to guess why they see the
change. Notice that the teacher will ob-
serve the target grammar referring to
present actions and states. The teacher
will help students figure out its mean-
ing. On the blackboard there will be di-
agrams and illustrations. e.g.

Direct Indirect
work/works Worked
is/are was/were

has starred

had starred

The next stage will be practicing.
The teacher will ask to imagine that you
help your grandfather, who has some
problems in hearing and seeing to
watch break news. The task is to retell
what an announcer is saying.

Then there will be a play
«Gossiping» in which class will be di-
vided into some groups of 3-4 people,
each of groups will communicate on a
certain topic (Love affair, New movie,
Sport), they can take some notes.

When time is over a volunteer from
each group will report what «news»
they knew, they are supposed to start
like this: Olia siad that..... John told to
me that ... Mike informed that...

(If students report about past ac-
tions they have heard while gossip-
ing the teacher makes some editing
without drawing their attention).

Homework will be to write a review
to a film release (teacher’s choice).
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This sample shows implementa-
tion of communicative approach where
one can observe meaningful context,
real life situations, personalization, en-
gaging learning activities. The teacher
provides the rules; the teacher provides
information, students make their own
conclusions; the teacher carefully leads
the students to discover grammar rules;
teachers and students collaborate to
produce a co-constructed grammar ex-
planation.

For teaching German indefinite
and definite articles there is an effective
technique as a game, this language ac-
tivity is characterized to be interactive
and meaningful.

A game «Make a sentence». Stu-
dents make a circle where the first stu-
dent who starts the game makes a sen-
tence: «Das ist ... Buch. ... Buch ist in-
teressant». At the same time he/she
pauses at the places where the articles
are to be and throws a ball to the next
student who has to repeat the sentence
with the correct articles. If there is a mis-
take the next student should continue
and score if the articles are correct. The
winner is who has scored the highest
points.

«Crossing the river». There are
phases written on the blackboard on a
particular topic. Students are divided
into two teams, the task is to make sen-
tences with definite articles — for team A
and to make sentences with indefinite
articles — for team B. Each correct sen-
tence is a stone to cross the river, the
winner team is the first to make all sen-
tences and reach another bank of the
river.

E.g. topic «Die Schulex: die (eine)
Schule, der (ein) Unterricht, das (ein)
Buch, das (ein) Heft, der

(ein) Kugelschreiber, die (__) Blei-
stifte, die (eine) Hausaufgabe, die
(eine) Lehrerin ... .

There are controlled language ac-
tivities (drills and repetition). The role of
drilling and repetition in communicative

teaching has been discussed a lot. On
one hand, the main focus of the com-
municative approach is on natural, au-
thentic communication with others. On
the other hand, a learner needs a
«bank» of language to refer to. This
«bank» is often formed by having a
number of experiences, and/or by using
specific language meaningfully and with
«fluent accuracy». Experts say repeti-
tion plays a big role in this process, so
let's look at some reasons why.

Drills can be useful teaching and
learning material because they provide
practice of small, manageable chunks
of language. Repeating a communica-
tive situation/task more than once gives
learners a chance to gain confidence,
improve fluency and attempt more com-
plex language structures or vocabulary
(Thornburry: 2010).

Scott Thornburry (2010) suggests
modifying the task where the teacher
asks the students to repeat: instructors
can either change the amount of scaf-
folding, or visual support provided to the
students (having less and less text so
that they could practice a dialogue inde-
pendently); or the teachers can change
the main skill being practiced (from
speaking to writing, for example). Re-
ducing the time allocated for the task in
pairs, or asking students to do the same
task in a new small group, provides the
variety and spontaneity in teaching
communicatively.

The next types are guided practice
activities where teachers want students
to think about and use specific lan-
guage item(s) accurately as often as
possible. In order to complete these ac-
tivities, students have to use the target
grammar structure, but they also have
the freedom to somewhat personalize
the language and contribute their own
ideas. This maintains students’ interest,
but also challenges them.

The last group is free practice ac-
tivities where the students have com-
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plete freedom in the language they pro-
duce. The teacher can't predict what will
be said before the activity begins. Stu-
dents have the greatest opportunity to
personalize the language, experiment,
and incorporate previously learned
grammar and other language points.
Free practice activities include role
plays, simulation, debates, discussions,
composing and telling stories, making
videos etc.

Meaningful activities require stu-
dents to use the grammar structure for
some meaningful purpose. For exam-
ple, if they need to practice using a
preposition, a meaningful practice activ-
ity would be reading maps in order to
give directions to someone. Asking stu-
dents to write a list of examples using,
e.g. the preposition on, that is, to pro-
duce decontextualized sentences, is
not particularly meaningful or engaging.

Many teachers try to personalize
grammar practice activities by creating
a situation requiring students to use the
target grammar structure to talk about
themselves. In this way, students can
relate the language to their own experi-
ences, and express their ideas,
thoughts and feelings.

When selecting grammar practice
activities, teachers should be guided by
the nature of the learning challenge.

- If the students’ learning chal-
lenge is form, meaningful repetition is
useful (e.g. grammar jazz chants, or
«Find someone who ...», or «Twenty
questions game»).

- If the students’ learning chal-
lenge is meaning, they will need
to practice linking form and meaning to-
gether (e.g. the game «What have |
changed?»).

- If the students’ learning chal-
lenge is use, students will need to make
a choice (e.g. role-play a job interview
requiring them to use either the Present
Perfect (to talk about their experiences)
or the Past Simple Tense (specifying
when they acquired these experiences).

Conclusions and perspectives
of further study of the problem. When
planning a grammar lesson, teachers
should also consider how to order
grammar practice activities. There is no
absolute rule, but activities in lessons
are usually logically linked, with con-
trolled practice coming before freer
practice. As the class progresses, each
type of activity allows increased
amounts of creativity, personal rele-
vance, and experimentation with the
language.
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HABYAHHA FrPAMATUKW IHO3EMHOI MOBU
HA KOMYHIKATUBHIA OCHOBI
Koctpuusa H. M., JluteuHiok O. M., ®omiHa I'. B.

AHOomauis. Y cmammi oxapakmepu3ogeaHo mMemooOu, rpudomu rpeseHmauii
epamMamuyHo20 Mamepiasly iHO3eMHUX MO8 Ha Mpukniadi aHaniliCbKOI, HiMeubKoi ma
YKpaiHCbKOI 5K iIHO3eMHOI. [JogedeHo, w0 KoMyHikamueHul rioxi0 00 Hag4aHHsI 2pa-
MamuKu iHO3eMHOI MO8U € HalieGheKmUBHILWUM, OCKIiflbKU 8iH CrIOHyKae cmyOeHmie 8u-
Kopucmosysamu IHO3eMHYy MO8Y Ha rodYamkoeux emanax ii eus4yeHHs. Ocobrugy
ygazay y rnpoueci Hag4yaHHs1 2paMamuku 30CepedxeHo Ha IHOYKmugHoMy mMemodi, 0e
porib suknadaya sU3Ha4YaembCs K ¢hacusnimamopa, criocmepieada ma op2aHizamopa
Haeg4asibHoI disinnbHicmb cmydeHmie. BcrmaHo8neHo, wo supobrieHHIo cmilikux 2pama-
MUYHUX HaBUYOK 3 IHO3eMHOI Mo8U y cmydeHmie Cripusitomb KOMYHIKamueHi ernpasu
ma 3a80aHHs, SIKi CrpsIMOB8aHi Ha 3aC80€EHHS1 (hOpM crlo8a Lio20 3Ha4YEHHS ma Cr1080-
exxusaHHs. Kpim moeo, 3amicm Hag4yaribHUX erpas ma 3agdaHb rnosuHeH gidobpaxkamu
pearnbHi XXummesi cumyauji, nepedbadyamu efrieMeHmMuU 3a0X04eHHs 00 aKmu8HOI y4ya-
cmi y Hag4yaslbHO-8UXOBHOMY ripoueci. HasedeHi npuknadu inocmpyroms 8MifneHHs
OCHOBHUX i0eli KOMyHIKamueHo20 idxody 00 HagYyaHHsI 2paMamuKku iHO3eMHUX MO8.
Pe3ynbmamu gug4eHHs cmydeHmamu epaMamuKu iIHO3eMHUX MO8 Ha 3acadax KOMy-
HiKamugHo20 ridxo0y Cripusitome WeUOKOMY 080/100iHHIO Hag4aslbHUM Mamepiariom
ma cmilikocmi 3acC80€EHUX epamMamuyHUX 3HaHb, 8MiHb Ma HagUYOK.

Knroyoei cnoea: komyHikamueHul nioxid, ¢popma croga o020 3Ha4YeHHs1 ma
C/10808XXUBaHHS, IHOYKMUBHULU Memo0 Hag4YaHHS, MO8HI KoMriemeHmMHocmi, ¢hacurii-
mamop.
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Abstract. The article gives the characteristics of methods how to present a
grammar item and techniques to practice a target grammar (English, German and
Ukrainian as a foreign language). Within a comparative analysis of three methods
communicative one is proved to be the most effective as it encourages students to
use language from the beginning. There is an inductive learning of students where
the teacher is a facilitator, mentor and manager of students’ learning activities. There
are three dimensions of a grammar item they are form, meaning and usage. To
develop firm grammar competences of students learning activities should have the
following characteristics: a meaningful context, real life situations, engaging features.
Learning is to be student-oriented where activities are arranged according to a
specific objective: to train form, meaning or usage and simultaneously the teacher
provides communicative context. The given samples illustrate implementation of the
main concepts and ideas into practice. The results of teaching grammar items
communicatively are high, effective and long lasting.

Key words: communicative method, form, meaning and usage, inductive
learning, language competences, personalization, facilitator.

Introduction. Grammar- study the rules and practice grammar

translation was the most common way
of learning languages for hundreds of
years. Students studied the grammar
of sentences in the target language,
then translated them into their own
language — or the other way around.

In a typical grammar-translation
class, the teacher uses the students’
native language most of the time. In a
typical grammar-translation lesson,
grammar is taught deductively: the
teacher presents the grammar rules,
provides long and detailed explana-
tions and gives examples (usually a list
of isolated sentences), then students

through translation exercises. A lot of
attention is paid to reading and writing;
little attention is paid to speaking and
listening. Most of the interaction is from
the teacher to the student; there is very
little student-student interaction. The
ultimate goal is to achieve accuracy,
that is, to produce grammatically cor-
rect sentences [6].

Analysis of recent research
and publications can you find in the
works of K. Beare, De Carrico, J.D.
Larsen-Freeman, S. Thornbury and
other scientists [1; 2; 3; 4; 5; 6].
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Grammar-translation became un-
popular because students translated
written sentences, knew grammar rules
perfectly, but were not able to com-
municate in the target language. The
aim of the article is to show how ask-
ing students to translate into and out of
their language and English/ Ger-
man/Ukrainian they can be taught a lot
about the similarities and differences
between the two languages.

The main methods of research
are the method of analysis and synthe-
sis, as well as the comparative meth-
od.

Audio-lingual methodology gave
students a lot of speaking practice by
using habit-formation drills. Students
repeated sentences again and again
until they were memorized. Audio-
lingual methodology is connected to
the theory of behaviorism. It uses a
stimulus-response reinforcement ap-
proach to language and grammar
learning. A stimulus (a teacher’s
prompt) provokes a student response
(a sentence) and this response is rein-
forced by reward of, for example,
teacher praise and student satisfaction.
If you repeat this procedure often
enough, some people suggested, the
language will be learned [6].

Noam Chomsky challenged the
theory of behaviorism. He asked the
logical question: Why can we all say
new things that we have never heard
before? In the 1970’s, teachers
stopped using only audio-lingual meth-
odology [6]. Historically, Communica-
tive Language Teaching (CLT) has
been seen as a response to the Audio-
Lingual method. CLT focuses on the
idea that people learn language if they
have opportunities to use it and that if
students have a desire to communicate
and a purpose for communicating (ra-
ther than just practicing a grammar
item), then the language learning will
take care of itself [6].

In CLT, students do many speak-
ing and writing tasks, trying to use any
and all of the language they know. CLT
focuses more on content than on form;
it puts focus on communication related
to the realistic use of language in con-
text. It concentrates on how success-
fully students can communicate, rather
than on whether they are speaking or
writing correctly. Correction often takes
place after the students have tried to
speak or write communicatively.

CLT gives students opportunities
to practice using the language and to
see its relevance outside the class-
room. Also, it focuses on active learn-
ing and teaching. Most teachers don’t
follow only one method, but use ele-
ments of many different approaches.
This eclecticism seems to be the best
response to different claims about how
different students learn. However, in
order to be able to make informed de-
cisions and to select the most appro-
priate grammar teaching approach for
their students, teachers should learn
how to use different approaches and
methods and fully understand their po-
tential and limitations [6].

Results. Is the need to provide
students with an opportunity to use
grammar structures in meaningful and
engaging activities to encourage to use
foreign languages from the beginning
rather than learning about the lan-
guages with the hope that later on stu-
dents will be able to apply grammatical
knowledge in active way. These objec-
tives direct to avoid inert learning and
separate language activities (reading,
writing, speaking, listening).

The most important first step in
solving any problem how to start teach
grammar communicatively is under-
standing its cause: why are some
grammar items more challenging for
students? There are three dimensions
of grammar - form, meaning and use —
and it is necessary to explore how
these components can help teachers
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understand grammar structures better
and identify potential learning chal-
lenges for their students more easily

[3].

Nowadays teachers have to be
informed about all teaching options.
Once informed, they have to choose
wisely from among the available prac-
tices to create their own unique blend
that would be appropriate for their own
personality and teaching style, for their
own students and the circumstances in
which the teaching is taking place.
Traditional methodologies have often
created language acquisition problems
and ineffective learning environments
in which learners hardly participate
and/or volunteer. That did not promote
learning D. Larsen-Freeman created
the term grammaring to convey the
idea that grammar is a dynamic sys-
tem, which needs to be taught as a
skill, the fifth skill (the other four being
reading, writing, speaking and listen-
ing), rather than as a fixed body of
rules. If teachers understand that what
you are trying to do is to get students
to use grammatical structures accu-
rately, meaningfully, and appropriately,
then they realize that they need to pro-
vide students with an opportunity to
use grammar structures in meaningful
and engaging activities [3].

To the scholars (Larsen-
Freeman) point of view, this means
that for someone to be able to speak
and use language accurately, mean-
ingfully and appropriately, all three di-
mensions of form, meaning and use
have to be learned. However, if you
stop and think about it, you realize that
they are not all learned the same way.
For this reason, form, meaning and
use need to be taught differently.
Teachers need to focus students’ at-
tention on one of these three, the one
which presents the greatest learning
challenge for students at that moment.
The challenge changes, depending on
the proficiency of the students and

their native language. For example, for
Ukrainian speakers, the challenge in
learning the English passive is proba-
bly not its form or its meaning. Stu-
dents have to learn both; however, it is
when to use the passive (as opposed
to the active voice) that remains the
greatest learning challenge. This sug-
gests that the traditional way of intro-
ducing the passive to learners by
transforming active sentences into
passive ones is misguided because it
suggests to students that the two voic-
es are interchangeable, which they are
not [3].

Once teachers have identified
what learning challenges a grammar
structure can pose, they need to plan
how to introduce that structure to stu-
dents. What teachers can do is to set
up memorable grammar encounters,
that is, to present new grammar items
in an effective and engaging way.
When talking about their work in
grammar lessons, many teachers use
just two categories: presentation and
practice. These terms have wide defini-
tions and this sometimes causes con-
fusion. When planning the presentation
stage, the teacher has to decide:

- How to expose students to the
target structure;

- Whether to explain grammar
rules to students, when to do this, and
how to do this;

- How the students will be en-
gaged.

The biggest challenge to overcome for
the teacher while planning effective
grammar practice is to find what
he/she wants to practice (form, mean-
ing or usage) and depending on a par-
ticular objective to find or design a
proper language activity and at the
same time use a target grammar in a
meaningful communicative context.
Effective grammar presentations share
the following characteristics:

- Students encounter the target
grammar item in context. For example,
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the teacher sets up a situation (e.g.
presents a dialogue, shows a picture,
tells a simple story, etc.) in which the
target item is used.
- The teacher uses various tech-
niques to help students notice the most
important features of that item (dia-
grams, different colors, timelines, etc.).
- Students are actively engaged
(they answer meaningful questions,
sometimes they research new lan-
guage).
- Explanations given by the
teacher are brief and memorable [6].
There is a sample of a lesson
how to present and practice a target
grammar in a communicative ap-
proach. Direct and indirect speech
(Sequence of tenses, this grammar
item is the biggest challenge even for
Ukrainian teachers needless to say it is
a huge one for students. In Ukrainian
there is no agreement in the tense of a
verb in the subordinate clause with the
tense of a verb in the principle clause if
it is in one of the past tenses. It is hard
to explain to students that in the sen-
tences:

He said that he worked (past
simp.) for this firm. (it refers to present
action).

He reported that the delegation

were discussing (past cont.) an im-
portant topic (present action), there is
no such language phenomenon in
Ukrainian.
It is better to present the grammar item
in a form of an interview with a famous
film star. Students will watch it once
then they will be given a transcript of it
and there will be another hands out (a
review of a blogger to this video). So
students will have 2 texts about the
same but in direct and indirect speech-
es.

Next stage will be grammar ob-
serving. The teacher may ask students
to compare 2 texts, to find similar sen-
tences, to analyze them, to define
tenses in quotes and indirect sentenc-
es, to trace what change takes place,
to guess why they see the change.
Notice that the teacher will observe the
target grammar referring to present
actions and states. The teacher will
help students figure out its meaning.
On the blackboard there will be dia-
grams and illustrations. e.g.

Direct Indirect
work/works Worked
is/are was/were

has starred

had starred

The next stage will be practicing.
The teacher will ask to imagine that
you help your grandfather, who has
some problems in hearing and see-
ing to watch break news. The task is
to retell what an announcer is saying.

Then there will be a play «Gos-
siping» in which class will be divided
into some groups of 3-4 people, each
of groups will communicate on a cer-

tain topic (Love affair, New movie,
Sport), they can take some notes.
When time is over a volunteer from
each group will report what «news»
they knew, they are supposed to start
like this: Olia siad that..... John told to
me that ... Mike informed that...

(If students report about past ac-
tions they have heard while gossip-
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ing the teacher makes some editing
without drawing their attention).

Homework will be to write a re-
view to a film release (teacher's
choice).

This sample shows implementa-
tion of communicative approach where
one can observe meaningful context,
real life situations, personalization, en-
gaging learning activities. The teacher
provides the rules; the teacher pro-
vides information, students make their
own conclusions; the teacher carefully
leads the students to discover gram-
mar rules; teachers and students col-
laborate to produce a co-constructed
grammar explanation.

For teaching German indefinite
and definite articles there is an effec-
tive technique as a game, this lan-
guage activity is characterized to be
interactive and meaningful.

A game «Make a sentence».
Students make a circle where the first
student who starts the game makes a
sentence: «Das ist ... Buch. ... Buch
ist interessant». At the same time
he/she pauses at the places where the
articles are to be and throws a ball to
the next student who has to repeat the
sentence with the correct articles. If
there is a mistake the next student
should continue and score if the arti-
cles are correct. The winner is who has
scored the highest points.

«Crossing the river». There are
phases written on the blackboard on a
particular topic. Students are divided
into two teams, the task is to make
sentences with definite articles — for
team A and to make sentences with
indefinite articles — for team B. Each
correct sentence is a stone to cross the
river, the winner team is the first to
make all sentences and reach another
bank of the river.

E.g. topic «Die Schule»: die (ei-
ne) Schule, der (ein) Unterricht, das
(ein) Buch, das (ein) Heft, der

(ein) Kugelschreiber, die ()
Bleistifte, die (eine) Hausaufgabe, die
(eine) Lehrerin ... .

There are controlled language ac-
tivities (drills and repetition). The role
of drilling and repetition in communica-
tive teaching has been discussed a lot.
On one hand, the main focus of the
communicative approach is on natural,
authentic communication with others.
On the other hand, a learner needs a
«bank» of language to refer to. This
«bank» is often formed by having a
number of experiences, and/or by us-
ing specific language meaningfully and
with «fluent accuracy». Experts say
repetition plays a big role in this pro-
cess, so let's look at some reasons
why.

Drills can be useful teaching and
learning material because they provide
practice of small, manageable chunks
of language. Repeating a communica-
tive situation/task more than once
gives learners a chance to gain confi-
dence, improve fluency and attempt
more complex language structures or
vocabulary (Thornburry: 2010).

Scott Thornburry (2010) suggests
modifying the task where the teacher
asks the students to repeat: instructors
can either change the amount of scaf-
folding, or visual support provided to
the students (having less and less text
so that they could practice a dialogue
independently); or the teachers can
change the main skill being practiced
(from speaking to writing, for example).
Reducing the time allocated for the
task in pairs, or asking students to do
the same task in a new small group,
provides the variety and spontaneity in
teaching communicatively.

The next types are guided prac-
tice activities where teachers want stu-
dents to think about and use specific
language item(s) accurately as often
as possible. In order to complete these
activities, students have to use the tar-
get grammar structure, but they also
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have the freedom to somewhat per-
sonalize the language and contribute
their own ideas. This maintains stu-
dents’ interest, but also challenges
them.

The last group is free practice ac-
tivities where the students have com-
plete freedom in the language they
produce. The teacher can't predict
what will be said before the activity
begins. Students have the greatest
opportunity to personalize the lan-
guage, experiment, and incorporate
previously learned grammar and other
language points. Free practice activi-
ties include role plays, simulation, de-
bates, discussions, composing and
telling stories, making videos etc.

Meaningful activities require stu-
dents to use the grammar structure for
some meaningful purpose. For exam-
ple, if they need to practice using a
preposition, a meaningful practice ac-
tivity would be reading maps in order to
give directions to someone. Asking
students to write a list of examples us-
ing, e.g. the preposition on, that is, to
produce decontextualized sentences,
is not particularly meaningful or engag-
ing.

Many teachers try to personalize
grammar practice activities by creating
a situation requiring students to use
the target grammar structure to talk
about themselves. In this way, stu-
dents can relate the language to their
own experiences, and express their
ideas, thoughts and feelings.

When selecting grammar practice
activities, teachers should be guided
by the nature of the learning challenge.
- If the students’ learning chal-
lenge is form, meaningful repetition is
useful (e.g. grammar jazz chants, or
«Find someone who ...», or «Twenty
questions game»).

- If the students’ learning chal-
lenge is meaning, they will need
to practice linking form and meaning

together (e.g. the game «What have |
changed?»).

-~ If the students’ learning chal-
lenge isuse, students will need
to make a choice (e.g. role-play a job
interview requiring them to use either
the Present Perfect (to talk about their
experiences) or the Past Simple Tense
(specifying when they acquired these
experiences).

Conclusions and perspectives
of further study of the problem.
When planning a grammar lesson,
teachers should also consider how to
order grammar practice activities.
There is no absolute rule, but activities
in lessons are usually logically linked,
with controlled practice coming before
freer practice. As the class progresses,
each type of activity allows increased
amounts of creativity, personal rele-
vance, and experimentation with the
language.
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HABYAHHSA FrPAMATUKN IHO3EMHOI MOBU
HA KOMYHIKATUBHIA OCHOBI
Koctpuusa H. M., JluteuHiok O. M., ®domiHa I'. B.

AHOomauis. Y cmammi oxapakmepu3ogeaHo mMemooOu, rpudomu rpe3eHmauii
epamMamuyHo20 Mamepiasly iHO3eMHUX MO8 Ha MpuKnadi aHanilicCbKOl, HiMeubKoi ma
YKpaiHCbKOI 5K IHO3eMHOI. [JogedeHo, w0 KoMyHikamueHul rioxid 0o Hag4YaHHs 2pa-
Mamuku IHO3eMHOI Mo8U € Halie(heKmUBHILWUM, OCKIflbKU 8iH CrIOHyKae cmyOeHmie
guKopucmosysamu iHO3eMHy MO8y Ha rmo4Yamkosux emanax ii sug4eHHs1. Ocobrnugy
ygazay y rnpoueci Hag4yaHHs1 2paMamuku 30CepedxeHo Ha IHOYKmugHoMy mMemodi, 0e
posib 8uknadadya susHadYaembscs sk ghacunimamopa, criocmepieaya ma opaaHizamo-
pa HasuyarsnbHOI OisifibHicmb cmydeHmie. BcmaHo8neHo, wo 8UpObIeHHK CmilKux
2pamMamuyHUX Hasu4yoK 3 IHO3eMHOI Mo8U y cmydeHmig Cripusitomb KOMYHIKamueHi
grnpasu ma 3asdaHHs, SIKi CripPsIMOBaHi Ha 3aC80EHHS (hOpPM crio8a 020 3Ha4YeHHs ma
crosoexusaHHs. Kpim mozo, 3micm Hag4asibHUX eripae ma 3aedaHb MOBUHEH 8i00-
bpaxamu pearnbHi xxummesi cumyauii, nepedbayamu ernemeHmu 3a0XO4YEeHHS 00
aKmueHoI ydacmi 'y Hag4yaslbHO-8UXO8HOMY rpoueci. HasedeHi npuknadu inocmpy-
oMb 8MINIEHHSI OCHOBHUX i0eli KOMyHIKamugHo20 nidxody 00 Hag4YaHHS 2paMamuKku
IHO3eMHUX M08. Pe3ynbmamu 8ug4yeHHsI cmydeHmamu epaMamuKku iHO3eMHUX MO8
Ha 3acadax KOMyHikamugHOo20 ioxody Cripusome WEUOKOMY 080/100iHHIO Hagyalsib-
HUM MamepiasioM ma cmilKkocmi 3aC80€HUX 2paMamuyHUX 3HaHb, 8MiHb ma Haeu-
YOK.

Knroyoei cnoea: komyHikamueHul nioxid, ¢popma croga o020 3Ha4YeHHs1 ma
C/10808XXUBaHHS, HOYKMUBHUU MemoO Hag4aHHs, MOBHI KoMremeHmHocmi, ¢ha-
cusiimamop.
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Abstract. The article gives the characteristics of methods how to present a
grammar item and techniques to practice a target grammar (English, German and
Ukrainian as a foreign language). Within a comparative analysis of three methods
communicative one is proved to be the most effective as it encourages students to
use language from the beginning. There is an inductive learning of students where
the teacher is a facilitator, mentor and manager of students’ learning activities. There
are three dimensions of a grammar item they are form, meaning and usage. To
develop firm grammar competences of students learning activities should have the
following characteristics: a meaningful context, real life situations, engaging features.
Learning is to be student-oriented where activities are arranged according to a
specific objective: to train form, meaning or usage and simultaneously the teacher
provides communicative context. The given samples illustrate implementation of the
main concepts and ideas into practice. The results of teaching grammar items
communicatively are high, effective and long lasting.

Key words: communicative method, form, meaning and usage, inductive
learning, language competences, personalization, facilitator.

Introduction. Grammar- study the rules and practice grammar

translation was the most common way
of learning languages for hundreds of
years. Students studied the grammar
of sentences in the target language,
then translated them into their own
language — or the other way around.

In a typical grammar-translation
class, the teacher uses the students’
native language most of the time. In a
typical grammar-translation lesson,
grammar is taught deductively: the
teacher presents the grammar rules,
provides long and detailed explana-
tions and gives examples (usually a list
of isolated sentences), then students

through translation exercises. A lot of
attention is paid to reading and writing;
little attention is paid to speaking and
listening. Most of the interaction is from
the teacher to the student; there is very
little student-student interaction. The
ultimate goal is to achieve accuracy,
that is, to produce grammatically cor-
rect sentences [6].

Analysis of recent research
and publications can you find in the
works of K. Beare, De Carrico, J.D.
Larsen-Freeman, S. Thornbury and
other scientists [1; 2; 3; 4; 5; 6].
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Grammar-translation became un-
popular because students translated
written sentences, knew grammar rules
perfectly, but were not able to com-
municate in the target language. The
aim of the article is to show how ask-
ing students to translate into and out of
their language and English/ Ger-
man/Ukrainian they can be taught a lot
about the similarities and differences
between the two languages.

The main methods of research
are the method of analysis and synthe-
sis, as well as the comparative meth-
od.

Audio-lingual methodology gave
students a lot of speaking practice by
using habit-formation drills. Students
repeated sentences again and again
until they were memorized. Audio-
lingual methodology is connected to
the theory of behaviorism. It uses a
stimulus-response reinforcement ap-
proach to language and grammar
learning. A stimulus (a teacher’s
prompt) provokes a student response
(a sentence) and this response is rein-
forced by reward of, for example,
teacher praise and student satisfaction.
If you repeat this procedure often
enough, some people suggested, the
language will be learned [6].

Noam Chomsky challenged the
theory of behaviorism. He asked the
logical question: Why can we all say
new things that we have never heard
before? In the 1970’s, teachers
stopped using only audio-lingual meth-
odology [6]. Historically, Communica-
tive Language Teaching (CLT) has
been seen as a response to the Audio-
Lingual method. CLT focuses on the
idea that people learn language if they
have opportunities to use it and that if
students have a desire to communicate
and a purpose for communicating (ra-
ther than just practicing a grammar
item), then the language learning will
take care of itself [6].

In CLT, students do many speak-
ing and writing tasks, trying to use any
and all of the language they know. CLT
focuses more on content than on form;
it puts focus on communication related
to the realistic use of language in con-
text. It concentrates on how success-
fully students can communicate, rather
than on whether they are speaking or
writing correctly. Correction often takes
place after the students have tried to
speak or write communicatively.

CLT gives students opportunities
to practice using the language and to
see its relevance outside the class-
room. Also, it focuses on active learn-
ing and teaching. Most teachers don’t
follow only one method, but use ele-
ments of many different approaches.
This eclecticism seems to be the best
response to different claims about how
different students learn. However, in
order to be able to make informed de-
cisions and to select the most appro-
priate grammar teaching approach for
their students, teachers should learn
how to use different approaches and
methods and fully understand their po-
tential and limitations [6].

Results. Is the need to provide
students with an opportunity to use
grammar structures in meaningful and
engaging activities to encourage to use
foreign languages from the beginning
rather than learning about the lan-
guages with the hope that later on stu-
dents will be able to apply grammatical
knowledge in active way. These objec-
tives direct to avoid inert learning and
separate language activities (reading,
writing, speaking, listening).

The most important first step in
solving any problem how to start teach
grammar communicatively is under-
standing its cause: why are some
grammar items more challenging for
students? There are three dimensions
of grammar - form, meaning and use —
and it is necessary to explore how
these components can help teachers
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understand grammar structures better
and identify potential learning chal-
lenges for their students more easily

[3].

Nowadays teachers have to be
informed about all teaching options.
Once informed, they have to choose
wisely from among the available prac-
tices to create their own unique blend
that would be appropriate for their own
personality and teaching style, for their
own students and the circumstances in
which the teaching is taking place.
Traditional methodologies have often
created language acquisition problems
and ineffective learning environments
in which learners hardly participate
and/or volunteer. That did not promote
learning D. Larsen-Freeman created
the term grammaring to convey the
idea that grammar is a dynamic sys-
tem, which needs to be taught as a
skill, the fifth skill (the other four being
reading, writing, speaking and listen-
ing), rather than as a fixed body of
rules. If teachers understand that what
you are trying to do is to get students
to use grammatical structures accu-
rately, meaningfully, and appropriately,
then they realize that they need to pro-
vide students with an opportunity to
use grammar structures in meaningful
and engaging activities [3].

To the scholars (Larsen-
Freeman) point of view, this means
that for someone to be able to speak
and use language accurately, mean-
ingfully and appropriately, all three di-
mensions of form, meaning and use
have to be learned. However, if you
stop and think about it, you realize that
they are not all learned the same way.
For this reason, form, meaning and
use need to be taught differently.
Teachers need to focus students’ at-
tention on one of these three, the one
which presents the greatest learning
challenge for students at that moment.
The challenge changes, depending on
the proficiency of the students and

their native language. For example, for
Ukrainian speakers, the challenge in
learning the English passive is proba-
bly not its form or its meaning. Stu-
dents have to learn both; however, it is
when to use the passive (as opposed
to the active voice) that remains the
greatest learning challenge. This sug-
gests that the traditional way of intro-
ducing the passive to learners by
transforming active sentences into
passive ones is misguided because it
suggests to students that the two voic-
es are interchangeable, which they are
not [3].

Once teachers have identified
what learning challenges a grammar
structure can pose, they need to plan
how to introduce that structure to stu-
dents. What teachers can do is to set
up memorable grammar encounters,
that is, to present new grammar items
in an effective and engaging way.
When talking about their work in
grammar lessons, many teachers use
just two categories: presentation and
practice. These terms have wide defini-
tions and this sometimes causes con-
fusion. When planning the presentation
stage, the teacher has to decide:

- How to expose students to the
target structure;

- Whether to explain grammar
rules to students, when to do this, and
how to do this;

- How the students will be en-
gaged.

The biggest challenge to overcome for
the teacher while planning effective
grammar practice is to find what
he/she wants to practice (form, mean-
ing or usage) and depending on a par-
ticular objective to find or design a
proper language activity and at the
same time use a target grammar in a
meaningful communicative context.
Effective grammar presentations share
the following characteristics:

- Students encounter the target
grammar item in context. For example,
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the teacher sets up a situation (e.g.
presents a dialogue, shows a picture,
tells a simple story, etc.) in which the
target item is used.
- The teacher uses various tech-
niques to help students notice the most
important features of that item (dia-
grams, different colors, timelines, etc.).
- Students are actively engaged
(they answer meaningful questions,
sometimes they research new lan-
guage).
- Explanations given by the
teacher are brief and memorable [6].
There is a sample of a lesson
how to present and practice a target
grammar in a communicative ap-
proach. Direct and indirect speech
(Sequence of tenses, this grammar
item is the biggest challenge even for
Ukrainian teachers needless to say it is
a huge one for students. In Ukrainian
there is no agreement in the tense of a
verb in the subordinate clause with the
tense of a verb in the principle clause if
it is in one of the past tenses. It is hard
to explain to students that in the sen-
tences:

He said that he worked (past
simp.) for this firm. (it refers to present
action).

He reported that the delegation

were discussing (past cont.) an im-
portant topic (present action), there is
no such language phenomenon in
Ukrainian.
It is better to present the grammar item
in a form of an interview with a famous
film star. Students will watch it once
then they will be given a transcript of it
and there will be another hands out (a
review of a blogger to this video). So
students will have 2 texts about the
same but in direct and indirect speech-
es.

Next stage will be grammar ob-
serving. The teacher may ask students
to compare 2 texts, to find similar sen-
tences, to analyze them, to define
tenses in quotes and indirect sentenc-
es, to trace what change takes place,
to guess why they see the change.
Notice that the teacher will observe the
target grammar referring to present
actions and states. The teacher will
help students figure out its meaning.
On the blackboard there will be dia-
grams and illustrations. e.g.

Direct Indirect
work/works Worked
is/are was/were

has starred

had starred

The next stage will be practicing.
The teacher will ask to imagine that
you help your grandfather, who has
some problems in hearing and see-
ing to watch break news. The task is
to retell what an announcer is saying.

Then there will be a play «Gos-
siping» in which class will be divided
into some groups of 3-4 people, each
of groups will communicate on a cer-

tain topic (Love affair, New movie,
Sport), they can take some notes.
When time is over a volunteer from
each group will report what «news»
they knew, they are supposed to start
like this: Olia siad that..... John told to
me that ... Mike informed that...

(If students report about past ac-
tions they have heard while gossip-

© Kostrytsia N.M., Lytvyniuk O.M., Fomina G.V.
HUMANITARIAN STUDIOS: PEDAGOGICS, PSYCHOLOGY, PHILOSOPHY Vol 10(4) 2019

28



ing the teacher makes some editing
without drawing their attention).

Homework will be to write a re-
view to a film release (teacher's
choice).

This sample shows implementa-
tion of communicative approach where
one can observe meaningful context,
real life situations, personalization, en-
gaging learning activities. The teacher
provides the rules; the teacher pro-
vides information, students make their
own conclusions; the teacher carefully
leads the students to discover gram-
mar rules; teachers and students col-
laborate to produce a co-constructed
grammar explanation.

For teaching German indefinite
and definite articles there is an effec-
tive technique as a game, this lan-
guage activity is characterized to be
interactive and meaningful.

A game «Make a sentence».
Students make a circle where the first
student who starts the game makes a
sentence: «Das ist ... Buch. ... Buch
ist interessant». At the same time
he/she pauses at the places where the
articles are to be and throws a ball to
the next student who has to repeat the
sentence with the correct articles. If
there is a mistake the next student
should continue and score if the arti-
cles are correct. The winner is who has
scored the highest points.

«Crossing the river». There are
phases written on the blackboard on a
particular topic. Students are divided
into two teams, the task is to make
sentences with definite articles — for
team A and to make sentences with
indefinite articles — for team B. Each
correct sentence is a stone to cross the
river, the winner team is the first to
make all sentences and reach another
bank of the river.

E.g. topic «Die Schule»: die (ei-
ne) Schule, der (ein) Unterricht, das
(ein) Buch, das (ein) Heft, der

(ein) Kugelschreiber, die ()
Bleistifte, die (eine) Hausaufgabe, die
(eine) Lehrerin ... .

There are controlled language ac-
tivities (drills and repetition). The role
of drilling and repetition in communica-
tive teaching has been discussed a lot.
On one hand, the main focus of the
communicative approach is on natural,
authentic communication with others.
On the other hand, a learner needs a
«bank» of language to refer to. This
«bank» is often formed by having a
number of experiences, and/or by us-
ing specific language meaningfully and
with «fluent accuracy». Experts say
repetition plays a big role in this pro-
cess, so let's look at some reasons
why.

Drills can be useful teaching and
learning material because they provide
practice of small, manageable chunks
of language. Repeating a communica-
tive situation/task more than once
gives learners a chance to gain confi-
dence, improve fluency and attempt
more complex language structures or
vocabulary (Thornburry: 2010).

Scott Thornburry (2010) suggests
modifying the task where the teacher
asks the students to repeat: instructors
can either change the amount of scaf-
folding, or visual support provided to
the students (having less and less text
so that they could practice a dialogue
independently); or the teachers can
change the main skill being practiced
(from speaking to writing, for example).
Reducing the time allocated for the
task in pairs, or asking students to do
the same task in a new small group,
provides the variety and spontaneity in
teaching communicatively.

The next types are guided prac-
tice activities where teachers want stu-
dents to think about and use specific
language item(s) accurately as often
as possible. In order to complete these
activities, students have to use the tar-
get grammar structure, but they also
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have the freedom to somewhat per-
sonalize the language and contribute
their own ideas. This maintains stu-
dents’ interest, but also challenges
them.

The last group is free practice ac-
tivities where the students have com-
plete freedom in the language they
produce. The teacher can't predict
what will be said before the activity
begins. Students have the greatest
opportunity to personalize the lan-
guage, experiment, and incorporate
previously learned grammar and other
language points. Free practice activi-
ties include role plays, simulation, de-
bates, discussions, composing and
telling stories, making videos etc.

Meaningful activities require stu-
dents to use the grammar structure for
some meaningful purpose. For exam-
ple, if they need to practice using a
preposition, a meaningful practice ac-
tivity would be reading maps in order to
give directions to someone. Asking
students to write a list of examples us-
ing, e.g. the preposition on, that is, to
produce decontextualized sentences,
is not particularly meaningful or engag-
ing.

Many teachers try to personalize
grammar practice activities by creating
a situation requiring students to use
the target grammar structure to talk
about themselves. In this way, stu-
dents can relate the language to their
own experiences, and express their
ideas, thoughts and feelings.

When selecting grammar practice
activities, teachers should be guided
by the nature of the learning challenge.
- If the students’ learning chal-
lenge is form, meaningful repetition is
useful (e.g. grammar jazz chants, or
«Find someone who ...», or «Twenty
questions game»).

- If the students’ learning chal-
lenge is meaning, they will need
to practice linking form and meaning

together (e.g. the game «What have |
changed?»).

-~ If the students’ learning chal-
lenge isuse, students will need
to make a choice (e.g. role-play a job
interview requiring them to use either
the Present Perfect (to talk about their
experiences) or the Past Simple Tense
(specifying when they acquired these
experiences).

Conclusions and perspectives
of further study of the problem.
When planning a grammar lesson,
teachers should also consider how to
order grammar practice activities.
There is no absolute rule, but activities
in lessons are usually logically linked,
with controlled practice coming before
freer practice. As the class progresses,
each type of activity allows increased
amounts of creativity, personal rele-
vance, and experimentation with the
language.
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HABYAHHSA FrPAMATUKN IHO3EMHOI MOBU
HA KOMYHIKATUBHIA OCHOBI
Koctpuusa H. M., JluteuHiok O. M., ®domiHa I'. B.

AHOomauis. Y cmammi oxapakmepu3ogeaHo mMemooOu, rpudomu rpe3eHmauii
epamMamuyHo20 Mamepiasly iHO3eMHUX MO8 Ha MpuKnadi aHanilicCbKOl, HiMeubKoi ma
YKpaiHCbKOI 5K IHO3eMHOI. [JogedeHo, w0 KoMyHikamueHul rioxid 0o Hag4YaHHs 2pa-
Mamuku IHO3eMHOI Mo8U € Halie(heKmUBHILWUM, OCKIflbKU 8iH CrIOHyKae cmyOeHmie
guKopucmosysamu iHO3eMHy MO8y Ha rmo4Yamkosux emanax ii sug4eHHs1. Ocobrnugy
ygazay y rnpoueci Hag4yaHHs1 2paMamuku 30CepedxeHo Ha IHOYKmugHoMy mMemodi, 0e
posib 8uknadadya susHadYaembscs sk ghacunimamopa, criocmepieaya ma opaaHizamo-
pa HasuyarsnbHOI OisifibHicmb cmydeHmie. BcmaHo8neHo, wo 8UpObIeHHK CmilKux
2pamMamuyHUX Hasu4yoK 3 IHO3eMHOI Mo8U y cmydeHmig Cripusitomb KOMYHIKamueHi
grnpasu ma 3asdaHHs, SIKi CripPsIMOBaHi Ha 3aC80EHHS (hOpPM crio8a 020 3Ha4YeHHs ma
crosoexusaHHs. Kpim mozo, 3micm Hag4asibHUX eripae ma 3aedaHb MOBUHEH 8i00-
bpaxamu pearnbHi xxummesi cumyauii, nepedbayamu ernemeHmu 3a0XO4YEeHHS 00
aKmueHoI ydacmi 'y Hag4yaslbHO-8UXO8HOMY rpoueci. HasedeHi npuknadu inocmpy-
oMb 8MINIEHHSI OCHOBHUX i0eli KOMyHIKamugHo20 nidxody 00 Hag4YaHHS 2paMamuKku
IHO3eMHUX M08. Pe3ynbmamu 8ug4yeHHsI cmydeHmamu epaMamuKku iHO3eMHUX MO8
Ha 3acadax KOMyHikamugHOo20 ioxody Cripusome WEUOKOMY 080/100iHHIO Hagyalsib-
HUM MamepiasioM ma cmilKkocmi 3aC80€HUX 2paMamuyHUX 3HaHb, 8MiHb ma Haeu-
YOK.

Knroyoei cnoea: komyHikamueHul nioxid, ¢popma croga o020 3Ha4YeHHs1 ma
C/10808XXUBaHHS, HOYKMUBHUU MemoO Hag4aHHs, MOBHI KoMremeHmHocmi, ¢ha-
cusiimamop.
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AKTyanbHicTb. LlMBinizauinHum
pO3BUTOK  Byab-AKOro  cycninbCcTBa
6esnocepenHbO 3anexuTb Big edek-
TUBHOCTI COUjianbHOro 3axucty ik He-
BiA’€EMHOI CKNagoBOI NOMITUKN aOepxa-
BU. AO)Xe came OCTaHHA Hece Bignosi-
AanbHiCTb 3a 6e3neky, po3BUTOK, J00-
pobyT rpomagsaH. Ak Bigomo, couianb-
Ha CKnagosa BrMfMBae Ha NpPorpecuBHe
npoBefeHHs pedopM, SKi Ha CbOrofHi
ranbMyloTbCA B Hawin aepxasi. Ocb
YoMy COLIOEKOHOMiKa MOXnuBa 3a
YMOBW MIOTPUMKN 1T SK «3HU3Y» (Tpya-
HOLi SIK 3 €KOHOMIYHUMW MpopaxyHKa-
MU, TaK i 3i CBITOMMSQHUM XapakTe-
poM), TaK i «3Bepxy» (HeoOXigHICTb
NoAOMNaHHA BY3bKOEKOHOMIYHOro nig-
xo4y OO pedopM opraHamun Aepxas-
HOro ynpasriHHs). TakuM YnMHOM, coui-
anbHi Npouecn y CycninbCTBi MOBUHHI
BigOyBaTUCS 3 paxyBaHHAM BUMOT BCiX
BEPCTB HaceneHHs. HuHi BiabyBaeTbcA
aganTtauisi HaceneHHs oo pedopm, Lo
NpPoBOAATLCA B AepXasi. binbwa noro
YacTuHa nigTpumye. MNonpu BCe Heob-
XigHe pOo3LWKNpPEHHS couianbHoi 6a3u
pedopM, a TakoX hopMyBaHHA agek-
BaTHOI MONITUKX, LIO Bignosigana 6u
iHTepecam BinbLLOCTI HAaCEeNeHHs.

OcHoBHa MeTa couianbHOro 3a-
XUCTY nonsirae y 3abesneyeHHi K Bu-
XMBaHHA  couianbHO  He3axuLLEeHUX
BEpPCTB HaCeneHHda, TaK i NigTpUMKu
OKpEMUX KaTeropin rpomagsiH (BinCb-
KOBOCNY>XOO0BLiB, BUMYLLEHUX Nepece-
neHuiB, NoCTpaxganux Ta iH.).

AHania octaHHiX mgxKepen Ta
nybnikauin. binbwicte gocnigxeHb 3
NUTaHb COUianbHOrO0 3axMCTy MPOBO-
AATb NPaBO3HaBLi Ta eKOHOMICTU. Tak,
B. bypsk, [1. lNMununenko, C. CuHU4YYK
[5] mocnigxyTb NUTaHHA MNpPaBOBOro
perynoBaHHA  couianbHOro  3axucTy
rpomagsH B YkpaiHi; O. Makaposa [2]
BUCBITNIIOE NUTAHHS  PO3POBNEHHS,
OUiHIOBaHHS, iHopmauinHe 3abesne-
YEeHHS [OepXaBHWX couianbHUX Mpo-
rpam; B. OnapiH [4] aHani3ye diHaHco-
By nMOMiTUKY, Yy T.M. W couiarnbHy;

B. Ckypartiscbkuin, O. Nanin [7] posk-
puBalTb CYTHICTb coUianbHOI Monitu-
kn; M. Wesyyk [10] Bu3Ha4ae dyHKUiT,
OCHOBHiI doopmu | Hanpamu peanisauil
couianbHOI MOMITUKK, couianbHOro 3a-
XUCTY Ta 6e3nekun NguHn B KpaiHi.

[Mo3a yBarow 3anuwmnucb nu-
TaHHs NobyaoBn eeKTUBHOI CUCTEMM
couianbHOro 3axucTy HacemneHHsd, 3fa-
THOI BUpillyBaTXU HarasnbHi couianbHi
npobnemu.

MeToro gaHoi poboTu nonsirae y
AOCNIMXXEeHHI  couianbHMX  npobnem
nogen, Aki npoxusBaroTb Y 30HI 6eay-
MOBHOro (060B’A3KOBOro) BiAceneHHs.

MeTtoaun. KoHTeHT-aHania Hop-
MaTMBHO-NPaBOBUX | 3aKOHOAABYMX
aKTiB, NPUMHATUX YKpalHOK LWOAO0 COo-
LianbHOro 3axmMcTy HaceneHHs, aHanis,
cucTemaTu3auis, ysaranbHeHHS, aHke-
TyBaHHs, 6eciga.

Pe3synbTatn. [lepxaBoTBipHUM
AOKYMEHTOM, WO Hagae npaso rpoma-
AsHaM «Ha 3abes3nevyeHHs iX y pasi
NOBHOI, 4YacTkoBol abo TuUM4acoBoil
BTpaTW npaues3gaTtHOoCTi, BTpaTu roay-
BanbHUKa, 6e3pobiTTa 3 HesanexHux
Bi HMX O0BCTaBMH, a TaKOX y CTapoOCTi
Ta iHWKX BuNagkax, nepeabdadeHnx
3akoHoM» [1] € KoHctuTyuis Ykpaiuu
(cTaTTa 46). 3asHayeHe npaBo rapax-
TYETbCA «3aranbHOODOOB A3KOBUM Aep-
XaBHMM couianibHUM CTpaxyBaHHAM,
LLIO 34INCHIOETLCS 3a paxyHOK CTpaxo-
BUX BHECKIB rpomMagsH, nignpMemcTts
(ycTaHoB, opraHisauin), pisHux gpxepen
couianbHoro 3abesnevyeHHsi; CTBOpEH-
HAM Mepexi [OepXaBHUX, KOMyHallb-
HWX, NPMBaTHUX 3aknagis Ans gornagy
3a HenpauesgaTHuMmny [1].

HesanepeuyHnm € pakt rapaH-
TOBaHOro couianbHoro 3abesneyvyeHHst
HaceneHHa pepxasot. Okpim couia-
nbHoro  3abesneyeHHs KoHCTUTyUis
YKpaiHu rapaHTye W iHWi couianbHi
npasa (gus. puc. 1).

AHaniz  KoHctuTyuii  YKpaiHu,
IHLWMX HOPMaTUBHO-NPaBOBUX | 3aKo-
HOLaBYMX OOKYMEHTIB Jae 3Mory BuAi-
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NINTN OCHOBHI CKagoBi couianbHOro
3abeaneyeHHs:

1) neHcinHe 3abeanedyeHHs (3a-
BGe3neyeHHs Ha BUNagokK 6e3pobitTs);

2) rpoLioBa 4OMNOMOra;
4).

3) iHWwi dhopmu couianbHoi Ao-
NoMOru Ta couianbHMX nocnyr (gornsg
3a NngbMu NOXMUNOro BiKy, ocobamu 3
iHBanigHicTIo, onika Hag cMpoTaMmu To-

L1o)

I \

posnin 2, ct. 47

Koncrutynist Ykpainu

cT. 53

Koncrutymist Ykpainu

Puc. 1. CouianbHi npaBa rpomaasiH [1]

Mepwi gBi cknagosi BiAHOCATb-
cA OO0 MaTepianbHoOro 3abes3neyeHHs
(rpowoBa BunnaTta) i nuwe TpeTs — Jo
couianbHoro. Omke, cuctema coujianb-
HOrO 3aXMCTYy BUKOHYE (OYHKLiIO LOAO
«3MEHLUEeHHs1 HeraTMBHWX Hacnigkis
BigHocTi Ta 1T 3anobiraHHa» [9]. Ak Ha-
CNigoK METOK COLianbHOro 3axucTy €
3abe3neyeHHs ocobu MiHiManbHO (BUW-
AiNeHO Hamu) HeobXiAHMM XXUTTEBUM
piBHEM. AKWO TaK CTaBUTU MUTaHHS,
HeOobXiAHO BM3HAYUTU KpUTEPIi MiHiMa-
NbHOro piBH4A. B iHWoMy Bunagky, cra-
BNAYM Ha nepwmnr nnaH maTepianbHe
3abeaneyeHHs, 0COBUCTICTb HE 3MOXe
peanizysatn cebe, CBii noTeHuian Ta
iH. BigcyTHicTb cTabinbHOCTI HeraTue-

HO BigoGpasnTbca N Ha JobpobyTi Ha-
CerneHHs.

Y KOHTEKCTi Halloro AocnigKeH-
HA 30iIMCHUMO aHani3 couianbHOI ckna-
[OBOI, KOTPY BTIMOKOTb B XUTTH coLia-
nbHi npauiBHkn LleHTpiB couianbHux
cnyx6 gns ciMm’i, giten Ta monoai. Mo-
panbHO-NCUXONOrYHe HaBaHTaXEeHHS
Ha (paxiBuiB Benuke. Hapgawounm knieH-
TaM ©Oe3KOLITOBHI couianbHi nocnyru,
coujanbHMM npauiBHUKaM iHOAI BaXKKO
BUBECTU NMOOUHY i3 CKIadHOT XUTTEBOI
obcTaBWHK Ha BigMIHY Big haxiBuis, SAKi
OTPMMYIKOTb 3@ CBOI MOCMYrM KOLWITU
KnienTis. [o cy4acHoro couianbHo-
€KOHOMIYHOro KpM30BOro CTaHy, B KO-
My OMMHWMNAacsa nwguvHa BiAHOCKMMO:
€KOHOMIYHY HecTabinbHIiCTb;, niaBu-
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LLEeHHs UiH, 6e3pobiTTa Towo. 3a3Bu-
Yal Le HeraTMBHO BigobGpaXkaeTbecs M
Ha CiIMeNHUX BIOHOCUHAaX, WO XapakTe-
pU3yTbCA HecTabinbHICTIO. 3aBaaHHA
couianbHOro npauiBHuka nonsdrae y
HagjaHHi OOMNOMOrM TakuMm CiM’'am. |[H-
aKwe Kaxydm ciM’i noTpebytoTb couia-
NBHOIO 3aXUCTYy, KU cCNMpaTUMETbCH
Ha BigNOBIgHY 3akoHogasuyy 6asy. Y
3B’A3Ky 3 UMM, HeobxigHO 3’AcyBaTtu
nocnyru, gkmx notpebye ocobucTicTb.
Hapasi Bnainatote Takm ix Buan: iHgo-
pMauirHi (HagaHHs HeobXigHoI iHdop-
Mauii); couianbHO-eKOHOMIYHI; NCUxo-
NOriyHi  (giarHoCcTMKa, KoHcynbTauii);
couianbHo-negaroriyHi - (NnaHyBaHHS,
MOHITOPWHT); couianbHO-MeauyHi (no-
cepegHuUTBO, (hopMyBaHHS igeosorii
300pOBOro  cnocoby XuTTS  TOLLO);
topnanyHi (koHcynbTauii). Buxoasum 3
cuTyauii, B SKMN onuHunacs cim’'a (nto-
AWHA) Ui Nocryrn MOXyTb iHTerpyBaTtu-
cs. OBbpaBLum BipHY CTpaTerito, MOXHa
AOCArTM MNEBHUX MPOrHO30BaHUX pe-
3ynbTaTiB, a came: NigBULUTM CaMOo-
UiHKy (B3aemogonomora crnpusie Ha-
OyTTIO KNiEHTaMn HaBUYOK MO3UTUBHO-
ro CninKyBaHHS; BpaxyBaHHS [OCBiQY
IHLWMX gornomMarae BUPILLEHHKO BacHUX
npobnem Ta iH.); 3anobirtn nosiBi Ta
PO3BUTKOBI MOXIMBUX PO3NnagiB B OCO-
61, HabyTn «3HaHb, YMiHb i HaBMYOK
LoA0 NIATPUMKKM, 36EepeXeHHsa Ta 3Mi-
LHEHHS 340pOB’A, NOA4ONAaHHA LWKigm-
BUX 3BUYOK» [8]; oTpumaTn gonomory B
HaZaHHI iHdopMaUii Woao NOLYKY po-
60TK; 3000yTM HaBWYKM MpauiBHUKA
TOLO.

Poskpuemo couianbHy poboTy 3
noctpaxganumm BHacnigok YopHo-
OunbcbKkol aBapil, a came o0cib6, sKi
NPOXMBAIOTb Y APYriA 30Hi. 3aKOH YK-
paiHn «[Mpo npaBoBUIN peXum TepuTo-
pii, WO 3a3Hana pagioakTUBHOIO 3a-
OpyaHeHHs BHacnigok YopHobunbChb-
KOl KaTacTpodm» Apyry 30HYy BigHO-
CUTb o 30HU 6e3ymMoBHOro
(oboB’siskoBOro) BigceneHHs [6]. Bia-
noBiaHO o cTtaTtTi 12 3a3Ha4veHoro 3a-
KOHY B 30Hi 6e3ymMoBHOro

(060B’A3K0BOr0) BiAceneHHst «3abopo-
HAETbCS:

— TMOCTINHE NPOXWBaHHA Hace-
NEeHHS;

— 3[0iNCHEHHA AOianbHOCTI 3 Me-
TO OfepXaHHs TOBapHOI NpoayKuil
6e3 cneujianbHOro A03BOMY LEHTparnb-
HOro opraHy BWKOHaBYOl Bragu, WO
peani3ye gep)xaBHY MONITUKY Yy cdepi
ynpaBniHHA 30HOK BiQYYyXeHHS Ta 30-
Hoto  6e3ymoBHOro (060B'A3KOBOrO)
BiceneHHs;

— nepebyBaHHA OCID, 4Ki He
MaloTb Ha LUe cneuianbHOro Jo3Bory, a
TaKoX 3any4eHHsa go pobotu ocib 6e3
X 3roau;

— BWBE3EHHS 3a MeXi 30HM be-
3yMOBHOro (00O0B'SI3KOBOro) BiAcCeneH-
HA, 3emni, MWHKW, nicky, Topdy, aepe-
BMHW, @ TaAKOX 3aroTiBns | BMBE3EHHS
POCINUHHUX KOPMIB, IiKApCbKUX pPOC-
nWH, rpmbiB, 4rig Ta iHWKMX NPOAYKTIB
No6Gi4YHOro NMiCOKOPUCTYBAHHS, 3a BUHS-
TKOM 3pasKiB 4Nns HayKoOBUX Linewu;

— BWHeCceHHs1 abo BMBE3EHHS i3
30H OyaiBenbHUX MaTepianiB i KOHC-
TPYKLUIN, MaLUWH | yCTaTKyBaHHSA, XaTHIX
peyen, iHLOoro pyxoMoro MmanHa;

— BeJEeHHs cinbcbkorocnogap-
CbKOI, nicorocnogapcbkol, BUPOOHUYOT
Ta iHWOI OiANbHOCTI, a Takox OyaiBHM-
LTBO;

— BUNacaHHa xygobw, nopy-
LUEHHS cepeaoBuLLa nepebyBaHHA an-
KWX TBApWH, COPTUBHE Ta MPOMMCIIO-
BE MOJIOBAHHSA | pnbanbCcTBO;

— neperiH TBapuH, crnas ricy;

— Oyab-sika iHWa gisinbHICTb,
sika He 3abes3nevye pexum pagiauinHoi
besnekuy;

— nepebyBaHHA OCID, SKi MaloTb
MeANYHi NpoTUNoKasaHHA anst pobotm
B KOHTaKTi 3 [MKepenamu iOHi3yr4oro
BUMNPOMIHIOBaHHA abo LWwoao  AKux
BCTAHOBSIEHO MPUYMHHUI 3B'SAAI30K iHBa-
nigHocTi 3 poboTtamum no nikeigauii Ha-
cnigkis aeapii Ha YopHoOUnbCbKin
AEC, ockinbku BOHWM € npodecifiHo
xsBopummn» [6].
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Ane Tak ctanocs, Wwo gepxaBa
He 3Morna peanidyBatv 3a3Ha4YeHuin
3a3kKOH i B 30Hi  6Ge3ymoBHOro
(0BOB’A3KOBOr0) BiACENEHHS KUBYTb
nogn. [eski oTpumanu KomneHcawito
3a XKUTNO, iHWI Nnepeixanu XUt B «4n-
CTy 30HYy», ane OiNbLiCTb He 3anuLn-
na cBOiX AOMIBOK, abo  noBepHynucs
(nepeceneHui), TOMy LWe He «NpWXKu-
nuca». BignosigHo X go cT. 12 noan,
AKi NPOXunBaloTb Yy APYriA 30HI no3bas-
neHi HeobxigHoro — pobotu. lMig yac
npoBedeHHs onuTyBaHHA (PKutomwup-
Ccbka 06n., Hapoauubkuin pamnoH), me-
WKaHUi Opyroi 30HKW, nobnaTb CBOE
ceno (c. Ceneup, c. Mexenicka,
c. baszap, c.Jlwbapka, c. JlosHuus,
cMmT. Hapoawmyi Ta iH.) i He Xo4yTb Moro
3anuaTtun, XBUMIOKTBLCSA | MPIlOTb NPO
MNOro pPO3KBIT, @ HaAWronoBHile — Xo-
4yyTb TYT NpautoBaTtu. [1o aBapii Ha Yo-
pHoOUnbCbkin AEC B Nonicbkux pano-
Hax npougiTano fNbOHapCTBO. Tak, Ha-
npuknag, y c. Ceneub Oyna nbHAHA
dabpuka. HuHi Tinbkn crapoxunn i
nam’siTatoTb. HagiTb B icTOpil cena Ta-
Ka iHgopmauis BigcytHa. Cknanocs
BPa)XeHHS NpOo BIACYTHICTb B Cefi Ha-
BiTb Komnrocny. Hapoguubknin panoH —
arpapHuin, ToMmy Hamnbinbwe wnoro Oa-
ratcTBO — 3eMnsi, 9Ky HEMOXIMBO BU-
KOpUcToByBatM [Onsi  CiNbCbKOrocno-
AapcbKol gisaneHocTi. [licna katacTpo-
U1 YacTuHy cin Bucenwunu, a yrigas
BM3HaNM pajioakTMBHO 3abpyaHeHu-
Mun. HaykoBui, MicueBa Bnaga, ekcnep-
TW BMEBHEHi, WO BnpoaoBx 33 pokis
nicna Bubyxy Ha YAEC 3emni npugatHi
ANS1 BUKOPUCTaHHS, a POCMMHHA Mpo-
AOYKUiS,, BMpOLWlEHa Ha HUX, — 4YucTa.
OpHak 4vMHHe 3aKOHOOAaBCTBO He Aae
MOXINMBOCTI 00pobnaTK AinsgHKM  4un
3gaBatn ix B opeHay. lMouyvHaroum 3
1990 poky 0oOMeXeHHs1 Y BUPOLLYBaHHI
pagy KynbTyp (3epHO6000BI, NbOH, Ka-
pTonNnd, XMiflb, NPOCanHi KynbTypw)
npu3Benn [0 €eKOHOMIYHMX BTpaT Big
Hegobopy npoaykuii. A ue y CBO Yep-
ry 3aKOHOMIpHO no3baBuno nogen i
po6OTK. | HMHI MeLlKaHLi Big KOXKaTb

no Kuesa, Xutomupa, Ospyya, Kopoc-
TeHsa y 11 nowykax. Huhi gnga lMonicca
YKpalHK aKkTyanbHUM MNOCTae MUTaHHSA
BUPOOHMLTBA MpPOAYKUiT NbOHApCTBa.
3HATTS Opyroi 30HM 3Morno 6 BupiLK-
TV Lo npobnemy.

Becign 3 mewkaHusmn Hapogu-
LbKOro pavioHy Aos3sonuna 3pobutu
BUCHOBOK MPO HagaHHA M MeOuyHol
Ta topugnyHoi gonomorn. CouianbHui
NnpauiBHUK, KU 3aKpinneHun 3a CMT.
Hapogudi, gonomarae OAWHOKMM JtoO-
aam y npugbaHHi nikis, rotye iy (He-
MiYHi), NPWUHOCUTL MNPOOYKTU Xapyy-
BaHHA. MeanyHa ambynartopis 3Haxo-
AnTbCA TinNbkn B cMT. Hapogudi. He Bci
NMEeHCIOHEPU MOXYTb AOIXaTu OO Hel.
Hanpuknag, 3 c. Mexenicka MOXHa
npuixatu 40 panuUeHTpy TifbKX LKiNb-
HUM aBTOOYCOM, iHWWA TpaHCNopT —
BiACYTHIN. He 3Baxatounm Ha Te, WO B
panoHi € rpomMaga, KOPUCTI Big Hel Hi-
akoi (92,1% onutaHnx He GadaTb po-
boTy rpomaau Ta 1i KepiBHMUTBA). 3a
NO3UTUBHE XOYEMO BIOMITUTU LOPYXKHIO
gonomory cycigis. Ha 3anutaHHa npo
AisnbHICTb (HagaHHA Aonomoru) coui-
anbHOro npauisHuka BinbLWicTb pecno-
HOeHTIB (72,3%) He noTpebyoTb Moro
aonomMorn. HactynHe nuTaHHSA NOBWH-
HO Oyno yTOYHWTW HagaHi Bignosigi.
Pesynbtatn otpumanu Taki: «A we
cama Moxy cebe obcnyroByBaTuy, «Y
Hac rapHi cycign — [OONOMOXYTbY,
«MeHi ponomarae 3acTyrnHuK ronoswu
pangepxagmidictpadii (3opiHa O.J1.) —
3Hae Mol npobnemmny, «A 4YMM BiH MEHiI
aonomoxe? A xBopito, NOTPiGHI rpoLui
Ha onepauito», «BiH gacTb MeHi pobo-
Ty Tam, ge s XuMBy?» Ta iH. AHani3 Big-
nosigen gas 3Mory 3pobuTtn BUCHOBOK
NpPO HEPO3YMiHHS pecrnoH4eHTaMn pPoni
Ta BIQNOBIOHMX (YHKLUIA couianbHOro
npauiBHUKa, SKUA 3MOXE He TiflbKu
AOMNOMOITU BUATU 3 KPU3OBOI CUTYyaLlil,
ane opraHisyBaTu Ta MPOBECTU Pi3HO-
MaHiTHi 3axoan («3eneHa ToOmMoKay,
«CBsaTO Martepi», «CBATO cenay, cnop-
TMBHI 3MaraHHs Towo).
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BucHoBku. CyyacHuin couianb-
HO-EKOHOMIYHUI CTaH AepXxaBu 3 CoLi-
anbHOI NOMITUKN NOBUHEH Nependaymn-
TW BUPILLEHHA Takux 3aBdaHb (Bynu
BMAiNEeHi AK  nepLloyeprosi e
B. MockaneHnkom, 2003): «po3pobka i
peanisauis nporpam couianbHoro 3a-
XUCTY HaceNleHHs Ha BCIX PIBHAX iy
Pi3HUX cdoepax CYCNINbHOMO XWUTTS;
dopMyBaHHA NPaBOBOI KyINbTypu Ha-
CerneHHs; 30INCHEHHA  EeKOHOMIYHUX
nepeTBOpPeHb, 30aTHUX LIBUOKO peary-
BaTM Ha MNOriplWeHHs CTaHOBULLA OK-
peMux couianbHUX BEpPCTB i KaTeropin
HaceneHHsa» [3].

CouianbHMn 3axucT € TUM iH-
CTPYMEHTOM, SIKUK BTINOE Ta NepeTBo-
PHOE NPOrosioLeHi NoNoXeHHs KoHcTu-
Tyuil YKpaiHu Ha OiNCHICTb.
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SOCIAL PROBLEMS OF PEOPLE RESIDING IN THE AREA OF
UNCONDITIONAL (COMPULSORY) RESETTLEMENT
Tverezovska N.T., Harina S.M.

Abstract. The article defines at the legislative level the social rights of citizens
that are guaranteed by the state; the main components of social security are identi-
fied, namely: pension (unemployment insurance); cash assistance; other forms of
social assistance and social services (caring for the elderly, persons with disabilities,
custody of orphans, etc.). Highlighted economic instability; price increases, unem-
ployment as components of the current crisis state in which people find themselves.
The need for social protection of people, which will be based on the appropriate leg-
islative framework, is proved. Highlighted informational, socio-economic; psychologi-
cal, socio-pedagogical, socio-medical, legal types of social services. Disclosed social
work with victims of the Chernobyl accident, namely, people living in the zone of un-
conditional (compulsory) resettlement. The problems faced by residents of this zone
are identified. To solve acute problems, tasks are proposed that must be solved at
the state level.

Keywords: Constitution of Ukraine, social protection, social worker, zone of
unconditional (compulsory) resettlement, society, assistance, client.
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AHomauisi. Tema riG2omosku ma 3micmy MemoOUYHUX pekomeHOauit Orns ca-
MocmitiHoi pobomu 3006ys8ayig 8uLOi 0C8IMuU € akmyaribHOK, OCKiflbKU 30ilCHEHHS ca-
mMocmitiHoi pobomu nompebye pekomeHOauiti suknadaya, sKi eapmo MakcumasibHO 00-
UirbHO suKracmu y MemoOu4Hux pekomeHOauisx. OCHoO8Ha Mema CmMeOPEHHS PEKOME-
HOaujl — ue Hadamu sukrnadadesi Yimkul aszopumm Oili 10 BUKOPUCMAaHHIO eghekmus-
HUX mexHoroeil, ¢hopM, Memodi8 Hag4YaHHs, iX MPaKMuU4YHO20 8MINIEHHS 8 OC8IMHIU
npouec. Y cmammi ripoaHaizogaHo nioxoou 00 cmpyKkmypyeaHHs MemoduYHUX PeKo-
meHOauiti Ans camocmitiHoi pobomu 3006ys8ayige suwoi oceimu. 3a3HadyeHo, Wo 3micm
MemoOUYHUX peKoMeHOauil 3anexxums 8i0 ix memu. pekomeHdOauli Orsi sukrnadadie ma
pexkomeHOauji 0rnsi 3006ysadie suwoi oceimu. No0aHO meopemuyHe rMidrpyHMs opeaaHi-
3auji camocmitiHoi pobomu 3006ysaya, ckradosi nid2comoeku 0o camocmitiHoi pobomu,
gakmopu ii pesynbmamusHocmi. BusHa4yeHo camocmiliHy pobomy sik ckriadosy oceim-
Hb020 rpouecy, HadaHo ropadu wWooo i egheKmuUeHOI op2aHizaujii. Aemopamu 8UOKpe-
MIIEHO ma HageOeHO 0608’a3K08i CmpPyKMypPHI efleMeHmu MemoOUYHUX pekoMmeHOauil
0rs camocmitiHoi pobomu 3006ysayie w000 8UBHEHHS IHO3EMHUX MO8, a caMe: osic-
Hro8aslbHa 3ariucka, meopemuyHa ma rnpakmu4yHa 4acmuHU, CrUCOK PEKOMEHOO8aAHUX
oxepers, Kpumepii ouiHr8aHHs, sumoau 00 OGhOPMIIEHHS CaMOCMIlIHO 8UKOHaHUX 3a-
g80aHb, 0o0amku. [JoeedeHo, wo MemoOuYHi pekomeHdauii 0nsi 30iLCHEHHSI camMocmil-
Hoi' pobomu 3006ysayie pi3HUX crieuyiarnbHocmeu ma OUCYUrNiH Marome, 8i0rnoeiOHo,
PI3HE Haro8HEHHS iX CMPYKMYypPHUX efieMeHmis.

Knroyoei crnoea: MmemoOuyHi pekomeHoauji, opaaHizauyis camocmiltiHoi pobomu,
pe3yrnbmamueHicme camocmitiHoi pobomu, camocmitiHa poboma.

AktyanbHicTb. [lpouec moaep-
Hi3aLii BLLIOT OCBITM B YKpaiHi Mae Bax-
NMBY CKNagoBy — MiArotoBKy ManbyT-
HbOro paxiBusl 40 HaBYaHHS BMNPOLOBX
XUTTS, WO BiAOYBAETLCA LUMAXOM 34iK-
CHEHHs1 CaMOCTIMHOI LisnbHOCTI, dop-
MO0 SIKOI € camoCTiiHa poboTa. BMiHHA
3gobyBaya opraHi3oByBaTM CaMOCTINHY
poboTy He € OOCTaTHbO YyChniwHUM Ge3
AornoMorn Buknagada. 3aBOoaHHAM BuU-
Knagaya € 3anyuntn 3gobyBada BULLOIT
OCBITW A0 L€l AISnbHOCTI i cnpsiMoBYyBa-
TV Tl 3@ JONOMOroK MEBHUX BKa3iBOK —

METOAMYHUX PeKoMeHAauin ans camo-
CTiiHOI po60oTW.

AHani3 ocTaHHiIX pgocnigXeHb
Ta ny6nikauin. TeopeTnyHO OCHOBOK
DOCNIPKEHHS1 € Teopid CaMOoOCBITM Ta
camoopraHisauii 0COOUCTOCTI
(A. Anekctok, C. 3ackaneta, B. Kosakos,
M. Nigkacuctuin, M. CongaTteHko); mno-
NOXEHHA MNpPO UiniCHICTb negaroriyHoro
npouecy (B. bBecnansko, B. Manbopoaa,
O. MnaxoTHik, M. CkaTkiH) Ta iHwWi. MMun-
TaHHS HaMOBHEHHSI METOAUYHUX PEKO-
MeHOauin BignoBigHMM 3micTom ©Oyno
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3aBXaM y Koni yBarm HaykoBuiB. 3MicT
METOAMYHUX pekoMeHaauin onsi BUKkna-
JadiB posrnaganu |. KosnoBcbka,
M. lopgieHko, H. MauyuHcbka Ta iHLU,
AEMOHCTPYOUN  edPeKTUBHI  TEXHOSTOTII,
dopMn, MeToan HaB4YaHHS, Ta IX Npak-
TUYHe BTINEHHS B OCBITHIN npouec. Me-
TOOMYHI pekoMeHaauil aAnga opradisauii
CaMOCTIHOI poboTn 3g00yBaviB BULLOI
OCBITHU NiAroTOBMEHI HayKoBLIAMMU
O. MedTieBoto Ta J1. Katpauuno,
T. MeTpoBcbkoo Ta H. YepHiriBcbKoto,
O. lNonoeko, J1. KapacboBolo,
H. CBeunHoto, M. HobaH,
. OnbwaHcbkum, O. EpemeHKko nofa-
t0Tb MaTepian Ans camMocCTiMHOT poboTn
3000yBaviB Ta pekomMeHaauii 9K Makcu-
MarnbHO e(EKTMBHO 3 UMM MaTepianom
npautoBatn. PetenbHun aHania ta Bu-
CHOBKM LLIOAO 3MICTy pekoMmeHaauin Oy-
Ae NodaHo HMKYe.

MeTta. MeTtoto crtaTTi € pgocni-
PKEHHSA MUTAHHS MiAroTOBKM MeTOoANY-
HUX pekoMeHAdaui Ans CcaMOCTINHOI
pob6oTn 3a006yBaviB Ta 34iMCHEHHA aHa-
ni3y y ABOX Hanpsmax: aHania iCHyH4mnx
pekoMeHfauin ons BuKNagadis Ta pe-
KOMeHgauin gna  3go0yeadiB - BULOT
OCBITW. ICHytOYi pekomeHfauil ons Bu-
KnagadiB, siK MpaBuso, € pesynbTaToMm
NMEBHOMO HaAYKOBOrO OOCHILKEHHS | Mic-
TATb YITKO CPOPMYIibOBaHi BKasiBKU 3
aKTyanbHOI nedaroriyHoi  npobnemw.
OcHoBHa MeTa CTBOPEHHSI peKoOMeHAa-
WM — Ue Hagatu BUKNAAayeBi YiTKUN
anropuTM i N0 BMKOPUCTaHHIO edek-
TUBHUX TexXHororin, dopMm, MeTOAIB Ha-
BYAHHS, X MPAKTUYHOrO BTIMIEHHS B
OCBITHIM npouec. ABTOp pekomMeHOaLin
30CEPEKYETLCA Ha CBOIN aBTOPCLKIN
igel, AEMOHCTPYE HeTpaauuiiHi MeToaum,
dopMn Ta NO3UTUBHI pesynbTaTn Il BTi-
NEHHS, 3a3HavaEe KpUTepIl Ta NOKa3HUKK
32 9KMMW CrOCTEpPIraeTbCa MO3UTUBHA
AVHaMika (siK npaBwusio, nig 4Yac ekcne-
PUMEHTanNbHOro AOCrnimKeHHs). MeTo-
AVYHI  pekomeHfauii aons  3gofyeadis
BULLOT OCBITU MICTSATb JOOAaTKOBUA HaB-
YyanbHUM Martepian, SKMN HeaoCTaTHLO
npeacTaBneHnn B nitepaTypi, peKOMeH-

A0BaHO pobo4O0 NPOrpamMord BUBYEH-
HA NEeBHOI AMcumnniiHKW. Taknin maTepian
JonoBHIOE abo 3aMiHE Te uYu iHwe
Keperno, a npu petensHomy Biabopi Ta
onpauoBaHHi Mi3Hille aBTOpU pekoMeH-
Aauin pos3LWMploTbL MOro0 40 HaB4vasb-
HOro MocibHUKa, KA MOXe 3aMiHUTU
Kifibka mpKepen.

MeToam : TeopeTuyHi (aHanis ic-
HYHOUMX METOOUYHUX pekoMeHaaLin ans
BMKNaJayiB Ta MEeTOAMYHUX PEeKOMEH-
Aauin pi3HNX HayKOBLiB Ansi CAaMOCTINHOI
poboTn 3000yBaviB BULLIOT OCBITW); Npa-
KCUMeTPU4YHi (BMBYEHHS Ta y3ararb-
HEeHHs1 pgocsigy poboTn BukNagadis-
HayKoBLUiB); eMnipuyHi (negaroriyHe
CMOCTEPEXEHHS, MOHITOPUHI HaBYarb-
HUX JOCSrHeHb 3006yBadviB).

Pesynbtatn. MemoduyHi peko-
MeHOauji dnsi suknadadie. M. MopaieHko
NPOMOHYE BUKNadayy Take TeopeTUyHe
nigrpyHTS opraxisauii caMOCTiHOI po-
0oTn: BMMOrM OO OpraHi3adii camocCTin-
HOi poboTn (BpaxyBaHHSA iHOMBIOyanb-
HUX ocobnuBocTen, 3abe3ne4YeHHsT KOH-
TPOSMKO Ain  CTyAeHTa, iHPOPMYBaHHS
NOro npo piBeHb OOCArHEHHS Uifien, Bu-
3Ha4YeHHs1 BUMOr [0 WOro CamoCTiNHOI
DiANbHOCTI, 3abe3nevYeHHs 30BHILLHIX Ta
BHYTPILLUHIX YMOB, HaJaHHA MOXITMBOCTI
NnaHyBaHHSA | KOPEKTYBAHHA CBOIX AiN) i
npuHUMnU  (HeobxigHicTb  ynpasrniHHA
NpoLIeCOM CaMOCTINHOI poboTn 3 ¢haxo-
BOI NiTepaTypolo, ypaxyBaHHA Ta po3-
BUTOK MOTMBALLil i CaMOCTINHOI ni3HaBa-
NbHOI AisinbHOCTI, ii BignosigHicTb 0bcs-
ry Ta 3miCTy HaBYansHol nporpamm) [1].

Cnvpatouncb Ha TBEPAKEHHS,
L0 oOpraHi3auiss camocCTiMHOI poboTu
3006yBayviB Ha OCHOBI iHAMBIAyanbHO
OpPIEHTOBAHOrO MiAXOAY € CYKYMHICTIO
B3aEMOOOYMOBIEHNX Ai BuKNagada i
3006yBayiB Ha BCiX eTanax 34iNCHEHHS
CaMOCTINHOI pobO0TK, aBTOpP MPOMOHYE
CTPYKTYPY YMiHb i HABMYOK CaMOCTIAHOI
poboTn i3 dhaxoBow niTepatypord Ta
BU3HA4Yae (akTopun pes3ynbTaTUBHOCTI
CaMOCTIiNHOI po60TU: BUKOHAHHA Oto-
[PKETY 4acy, CnpsiMyBaHHA CaMOCTINHOI
pobotn 3p06yBayviB 3a paxyHOK Ha-
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BYarbHO-METOAMYHOrO 3abe3neyeHHs i
po3pobka CUCTEMU KOHTPOSO BUKOHAH-
HS1 3aBOaHb, KpUTEPIiB 06’EKTUBHOI OLLiH-
KM,  3abes3neyeHHs  MiKnpegMeTHMX
3B’A3KIB | KOMM'IOTepi3auis HaBYaHHS
(HaOYHI NOCIBHMKK, TpeHaxepu, QiNbMK,
aygio- Ta BigeoanapaTypa TOLLO); Kepis-
HMLTBO AismMu 3006yBaya Ha OCHOBI ca-
MOKOHTPOSII0, aHanidy pesynbTaTUBHOC-
Ti, NAPTHEPCLKMUX BIQHOCUH MK BUKIIa-
Aadem i 3pobyBavyemM BUMLIOIT  OCBITW.
3MICT OCBITHbBOI AiSANbHOCTI, i, BigNoOBiO-
HO, CaMOCTINHOI AianbHOCTI Mae 6yTn
OPIEHTOBAHMM Ha 30HY HaWBNIMKYOro
PO3BUTKY (IO 3HaxoaAMTbCS B MPOLECI
CTaHOBJIEHHS), @ HE Ha aKTyarbHWUA po-
3BUTOK. Baxnmeum € Bubip onTumarnb-
HOro pIiBHA CKIagHOCTI 3aBOaHb  Ans
CaMOCTINHOI poboTH, TOMYy HeobXiaHO
3gincHioBaTU amndbepeHuiauio Ta iHamBI-
Ayanisauito npouecy HaB4yaHHA. Bigno-
BIOHO NpaBunbHE nJiaHyBaHHA 3MICTy
caMoCTiHOI poboTw, Biabip 3acobie po-
3KpUTTA  LUbOro 3MIiCTy, 3acCTOCyBaHHsI
MeXaHi3My 3BOPOTHOrO 3B’SI3Ky — € OC-
HOBOK B3aeMofji «BuKkragad — 3000y-
Bay BuULLOI ocsiTu» [1]. Bubip 3micty ca-
MOCTIMHOI po60TM BapTO 34iMCHIOBATU
BigMOBIAHO 3aranbHOAMOAKTUYHOI CUC-
TEMU KpuTepiiB Bigbopy 3MicCTy: uifnicHe
BinobOpaxeHHs 3aBAaHb TBOPYO, CaMo-
CTIMHO MMUCNAYOI JIIOAMHKU, BUCOKa Hay-
KOBICTb Ta MpaKkTU4Ha 3HA4yLLiCTb HaB-
YanbHOro  matepiany;  BiONOBIAHICTb
CKIagHOCTI 3MICTy MaTepiany peanbHUM
HaBYasribHUM MOXITMBOCTAM 3400yBauviB;
BiAMNOBIAHICTb 06CAry 3amicTy BUAINEHOMY
YyacoBi; BiANOBIOHICTb HAABHOI HaB4allb-
HO-METOONYHOI Ta MaTepianbHol ©asu
HaByYarbHOro 3aknagy [2].

Kputepismu Bigbopy 3micty ca-
MOCTIHOT poBOTK [Ons iHTerpaTuBHUX
KypCiB €: onTuMarnbHe CniBBigHOLUEHHS
MiX oBcsiramuy HaBYanbHOro maTtepiany 3
yCix npeamerTiB, npodoecinHa 3Havy-
LWiCTb HaB4YarbHOro martepiany, Bigno.i-
AHICTb (pakTU4HOro maTtepiany TeHaeH-
LisiM pPO3BUTKY Cy4YacHOi Hayku i BUpoG-
HULUTBA, OOCTYMHICTb HaB4YanbHOroO Ma-
Tepiany 3gobyBadam NeBHOI BIKOBOI Ka-

Teropii, BIONOBIQHICTb  AWMAAKTUYHUX
YMOB HasiBHi MarepianbHO-TEXHIYHIN
0agsi, nepcnekTueam ii po3BUTKY Ta BUAI-
NIEHOMY NPOMDKKY Yacy Ha 3aCBOEHHS
AaHoro HaeyvarnbHoro matepiany [9]. Ko-
HTPONb OOCArHeHb 30006yBadviB nig dac
CaMOCTiNHOI poboTn BiobyBaeTbCA 3a
AOMNOMOrOK iHTErpaTUBHUX TECTIB, SKi
BIATBOPIOKOTb PiBEHb 3aCBOEHHS HaBYa-
NbHOro Marepiany.

H. MaunHcbka B pekomMeHaauisix
BUKNaga4Yam Ong opraxisauii camocTin-
HOT poBOTK CTyAEeHTIB 3BepTaE yBary Ha
3anexHicTb edeKTUBHOCTI CaMOOCBITH
Big cMcTeMn MOTUBIB, LLIO BU3HAYa€E KOH-
KPeTHi hopMn AiAnbHOCTI | NoBeLiHKN
noguHu [3]. ABTop BUAINSE TpU rpynu
MOTMBIB, $Ki KepylTb Mni3HaBarbHO
AisnbHICTO: 1) MOTMBK, ONSA SIKMX 3aca-
AO0BMMU € LUMPOKI CyCNinbHI Lini, Wwo Be-
AYTb 0O PO3YMiHHA 3HAYYLLOCTi BNacHoI
AisANbHOCTI, MOTMBKU 0BOB’'SI3KY; 2) MOTU-
BW, SKi 6a3ytoTbCsl Ha NparHeHHi BNacHo-
ro ycrixy, Ha nepLuomy nrnaHi — ocobuc-
TICHUIM 3MICT i 3Ha4YeHHs, baxxaHHsA cTBe-
poMTUCA B MOYYTTi BracHOI nepesaru
Hag iHWKMK abo BiguyTU pagicTb ycnixy
BiJ, 3aBepLUeHol cnpasu; 3) MOTUBM, SKi
BMMMMBAOTb 3 Mi3HaBanbHOI NOTpebn —
NMparHeHHs1 HOBOrO, TONIOBHUM [pKepe-
NoM nidHaBanbHMX MOTUBIB € caM Mpo-
LeC HaBYaHHS SIK Pi3HOBUAO AisiNIbHOCTI
noguHu. Bei rpynn MOTMBIB 3HaxoaATb-
€A B TICHOMY B32EMO3B’A3Ky MiXX CODOI0,
arne Ha neBHOMY eTari sikacb ogHa rpy-
na crae npoBigHOW | nignopsakoBye
co0i iHWi. My nNorogXXyemMocb 3 HayKoB-
LUAMK, WO camocCTinHa poboTa € ckna-
A0BOK OCBITHBOIO MPOLECy, Ha sKy Bia-
BeaeHo no 2/3 Big 3aranbHOro obcsry
HaB4anbHOro 4acy 3gobyeava, 3MiCT
KOl BM3HAYEHO HaBYarbHOKW nporpa-
MO, METOAMYHMMW MaTepianamu, 3a-
BOAAQHHAMM Ta BKasiBKamMun BuKNnagada.
MeTolo camocTiHOI poboTn € dopmy-
BaTM YMIHHS OBOfoAiBaTU pauioHarb-
HAMKW NpUMOMaMM PO3yMOBOI LisifIbHOC-
Ti, po3BMBaTW YMiHHS BTINOBaTM 3ara-
NbHOTEOPETUYHI MONOXEHHSA Y NPAKTUKY;
dopmyBaTM Ta PO3BMBATU YMIHHA BU-
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3HayaTu HaByvarnbHy npobrnemy Ta 3Ha-
XoanTn cnocobu ii po3e’a3aHHNA. [ocar-
HEHHS MeTn NoTpebye BUKOHAHHS BUMOT
OO opraHiszauii  camocCTilnHOT  poboTu:
30INCHEHHSA NraHyBaHHS 3 ypaxyBaHHAM
disnyHMX 3aTpaT 3 MeTow nonepe-
[KEHHS nepeBaHTaXxeHHa 3p06yBava;
YyrNpoOBaPKEHHST HOBUX iHGOpMaLiHUX
TEXHOSOomNMN Ans HayKoBO-MeTOANYHOro
3abe3neyeHHss  CaMOCTINHOI  po6oTK
30o0yBava; CTBOPEHHS pekoMeHOaLin
LWOAO BMPOBaKEHHS  OpraHisauinHnx
dopm i MmeTopiB, ki 6 akTMBI3yBanu ca-
MOCTiHY po60Ty; BU3HAYEHHSA BUMOT Ta
KpuTepiiB OLiHIOBaHHS Pi3HMX BUAIB ca-
MOCTIMHOI poB0OTK; MOCTYNOBE HApOLLy-
BaHHS CKMagHOCTI 3aBhaHb ONd caMo-
CTiHOI poboTn. Baxnueo, Wo edektu-
BHICTb CaMOCTiiHOI poBOTK 3anexuTb
Bi, KOHTPOSO, SIKMA BKMOYMae noeTtan-
HWA CaMOKOHTPOSb Ta NiLCYMKOBWUIA KOH-
TPOSb BUKIaZadYem pesynbraTiB gocsr-
HyTOro i Moxe OyTu crnpsimoBaHa Ha
Oyaob-Akun  TMN  camocCTinHOI  poboTu:
pPenpPoayKTUBHUI (TPeHyBarbHi, ornsao-
Bi 3aBOaHHA Ha BIOTBOPEHHSA, akTyarsi-
3auito, cuctematmaauito  3aCBOEHMUX
3HaHb 6e3 X BUOO3MIHWN); €BPUCTUYHUI
(noriyHO-NOLLYKOBI,  KOHCTaTyodi  3a-
BOAHHS Ha YyOOCKOHamneHHs i nornmb-
NEHHS paHille 3acBOEHMX Ta HabyTTs
HOBWX 3HaHb); MNi3HaBasIbHO-NPaKTUYHWIA
(ekcnepumeHTanbHO-NOLLYKOBI, Teope-
TUKO-NPAKTUYHI  3aBAaHHS);, TBOPYUM
(HaykoBO-TBOpYi 3aBOaAHHsS, TBOPYi poO-
GOTN NOLUYKOBOrO 3MICTy, iX HayKkoBe
ogopmrieHHs) [3]. HesanexHo Big Tuny,
BBa)XaEMO 3a [OUifbHE 3a3HaunTu no-
pagn Ons eekTMBHOI opraHisadii ca-
MOCTIiMHOT poboTn 30006yBava: YiTKO BU-
3HAYMTU Uini i HAMITUTU NEePCNEKTUBHUI
nnaH 1X OOCArHEHHS Yy LOINCHI TEPMIHW;
peTenbHO OOTPUMYBATUCh BUKOHAHHSA
nnaHy, 40 BMKOHAHHSA NPUCTynaTtn y To-
YHO BW3HAYEHMN YacC; BUKOHAHHA 3a-
BAAHb 34iNCHIOBATU Big NpPOCTOro Ao
CKIagHoro; CcamoCTiiHO — aHanisysaTtu
OpraHi3oBaHiCTb | NPOAYKTUBHICTb CBOEI
AisanbHOCTI. Buknagayy nopekomeHaye-
MO YiTKO pOpMyroBaTU MeTy AisnbHOC-

Ti 3000yBayiB; BMKOPUCTOBYBATU HaWl-
Oinbl OouinbHi MeToau i NpUNomMK, Lo
BiANOBigalOTb BU3HAYEHIM MeTi; Biabu-
paTn OOUinbHi 3acobu AisnbHOCTI 340-
OyBauiB; y4nTHK X NNaHyBaTN AQiSNbHICTb
Ha BnM3bKy i Janeky nepcnekTuBy; BuYM-
TV 3000yBaYiB KOHTPOMOBATU MPOLEC i
pesynbTaT npaui Ta NporHo3yeBaTw i ne-
penbavatn BUTpaTM Yacy Ha ogepkaH-
HS KIHUEeBOro pesynbTtaTy; BUpoOOUTU
KpUTepil OLiHIOBAHHA CaMOCTINHOI Ais-
nbHOCTI 3006yBadiB; 3anyyatn 3400yBa-
YiB OO0  BUKOPUCTaHHS  Cy4YacCHUX
KOMIM'IOTEPHUX TEXHOSTOTIN.

MemoOuyHi pekomeHOauii  Ons
3006ysauie. 3rigHo 3 CTY 3017:2015
n. 4.9.3.3 meToouyHNMKM pekomeHaaLli-
SIMW BapTO BBaXaTu BMAOAHHS BUPOOHM-
YO-NPAKTUYHOIO XapakTepy, WO MICTUTb
pekomMeHgauil Ta HacTaHOBM LOAO BU-
KOHaHHSI MEeBHOI MPaKTUYHOI LisiNbHOCTI.
AHanis MetToanyHux pekoMeHgauin ons
30006yBaYiB BULLIOI OCBITU BUSIBUB MEBHY
HEeOAHOPIAHICTb Y X CTPYKTYpIi, WO AOo-
BOAUTbL MNEPLLOYEProBiCTb METU CTBO-
pPeHHs MeToapeKkoMeHAauin 3  ypaxy-
BaHHSAM crieumikm haxoBoi NiaroToBKM
3000yBadiB. Hanpwuknag, aBTOpU
O. Medbrieea Ta J1. Katpaumno npono-
HYIOTb Mepenik 3aBdaHb A4S CaMOCTin-
Hoi po6oTtu ctygenTiB Il Ta lll kypciB 3
nabopaTopHMX pobiT 3a Kypcom «AHani-
TUYHE uYuTaHHa» [4]. YacTuHa nepuia
CKnagaeTbCsl 3 BOCbMU NabopaTopHMX
pobiIT, SIKi MalOTb OAHOTUMHY CTPYKTYPY i
MICTSATb 3aBOaHHA Onsi poboTn 3 Tekc-
TOM, NIEKCMYHUM MaTepianom, NMCbMOBI
3aBOaHHSA. Y Opyrin YacTuHi 3anporoHo-
BaHO npountaty abo npocryxatu Tekc-
TW, 34INCHUTK aHani3 TekCTy, AaTu BiO-
noBidi Ha 3anuTaHHA; NnodaHoO CrUCOK
pekoMeHOOoBaHOI Af11 CaMOCTIMHOI po-
ootn nitepatypu. Cnig 3asHauuTtu, LLO
CTPYKTypa NpOMOHOBaHMX 3400yBayam
3aBAaHb Mepuloi i Opyrol YacTuUHWU €
NPOOYMaHO, BUBAXEHO, MPOrHO30-
BaHOW, MpPOTe BapTO 3BEpPHyTWU YyBary,
O IHCTPYKUiS OO0 BMKOHAHHS TOrO 4
iHWoro Buay poboTn obmexyeTbcs nu-
lwe popMynioBaHHAM 3aBAaHHS, Ta He-
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Ma€e nopagau LWoA0 BWKOHAHHSA, anro-
pUTM A, Wo nonerwme 6u po3ymiHHS
3aBAaHHs, Hagas 6y BNEBHEHOCTI Y 34a-
THOCTI YCMILUWHO BUWKOHATM 3aBAaHHS.
Tob6T0, GasyrumMcb Ha BU3HAYEHHI CyTi
METOOUYHUX pPeKOMeHaUin SK TakuXx,
pobrMO BMCHOBOK, WO Ge3nocepeaHbo
pekomeHgauil ana 34iMCHEHHs caMo-
CTiMHOI poboTn 3p06yBavyamu  BULLOI
OCBITW, BIiACYTHi. 3a3Hayumo, WO Taka
CTPYKTYpa METOANYHUX peKoMeHaaLin
notpebye [oOOAaTKOBMX PO3'ACHEHb BIA
BMKIagada, KOHCYnbTyBaHHs 3400yBa-
yiB i NepeBipKN SKOCTI BUKOHAHHS OTpU-
MaHWX 3aBAdaHb. YKnagay MeTOAMYHUX
pekoMeHgauin ans 34iNCHEHHST caMo-
CTiNHOT pOBOTN Ta BUKOHAHHSA iHOMBIOY-
anbHOro HayKoOBO-AOCAIAHOMO 3aBOaHHS
3 METOAMKU BUKITaJaHHA iHO3EeMHOI MO-
Bu [1. OnbluaHcbkn Hagae 3gobyBadam
BULLIOI OCBITU KOHKPETHI nopagu wono
CaMOCTINHOro OnpauloBaHHA HayKOBO-
METOAMYHOI niTepaTypu Ta IHTEpHeT-
pecypcis, nigroToBKM YCHOI [ONOBigj,
npeseHTauil pesynbTaTiB iHOMBIAYyalb-
HOro MPOEKTY 3 BUKOPUCTAHHSAM CMapT-
TEXHOSOriN, NoJae PeKOMeHOoBaHy Te-
MaTUKy iHOMBIQyanbHUX npoekTiB [7].
[na 3akpinfieHHa NPakTUYHUX BMiHb |
HaBW4YOK 3400yBadiB aBTOp Hagae psag
AOUiNbHMX nopag wWono npeseHTauil
dparMeHTa ypoKy 3 iHO3EMHOI MOBM,
CXEMaTUYHUA MfaH YPOKY, CXemy MOro
aHanisy, Ta getanbHO Onucye npouec
AEeMOHCTpaLil ypoKy 3 Moro nogasbLumm
00roBopeHHsAM. 3HaudHy yBary npuvgine-
HO HanMCcaHHI KypcoBol poboTu sk BUAY
iHOMBIOyanbHOMO  HAyKOBO-AOCSIAHOrO
3aBAaHHS i3 3a3HAYEHHsIM eTaniB BUKO-
HaHHSA KypCcOBOI pobOoTW, ONMC anropuT-
My Oin 3p00yBadva Ha KOXHOMY eTani 3
HaBeEeHHsM MpUKNagiB Ta aHani3 TMno-
BUX MOMUIIOK MOMNOAMX AOOCAIOHWKIB Nig
Yyac 30IMCHEHHS HAyKOBOro MOLUYKY; MNo-
AAHO OPIEHTOBHY TeMaTWKy Ansi Kypco-
BOI po60OTK Ta 3pa3oK ii 0POPMIEHHS.
TakoX HaykoBeLb HaJae nopagu 1 aHa-
nisye TUNoBi nomunku 3gobysadiB nig
Yyac MigroToBKM OO CKMafaHHSA OepXKaB-
HOro iCnuTy 3 MEeTOOUKW BUKIaZdaHHA

iHO3eMHOI MOBW, NMPOMOHYE MUTAHHS A0
CaMoriaroToBKM Ta CMUCOK niTepaTtypu
ANa cCaMOCTINHOro onpautoBaHHs (yKpa-
THOMOBHI Ta aHrmnoMoBHI Jkepena). Ha
Hawy AOyMKY, Takui nigxig 0o CTPYKTy-
pyBaHHs MaTepiany € Ginbw Bignosig-
HAM [O MOHATTA «METOAWNYHI PEKOMEH-
Aadii» i Hagae MOXNMBICTb 3400yBavy
CaMOCTINHO po3ibpaTnUcb y nogaHomy
matepiani i 3a HeobXiAHOCTi 3BEPHYTUCH
3a KOHCynbTaujieo 0o BMKNagaya.
HaykoBeub O. €EpemeHKo po3ro-
YyMHae MeTOAWYHI BKa3iBKM OO MiaroToB-
KA Ta 3axXUCTy Marictepcbknx pobit i3
MOSICHIOBANbHOI  3anucky,  3araribHUX
NonoXeHb NPO MaricTepcbKy (AMniom-
Hy) poboTy T1i cTpykTypy Ta obcsar [5].
[eTtanbHO onucye npouenypy BuOopy i
3aTBEPMAKEHHA TemMn poboTH, HayKoBe
KEpIBHMLTBO, NOPSA0K Ta MNOCKiAOBHICTb
BMKOHAHHS, 0(pOpMIIEHHs Ta AONYCKY A0
3axucty i 6esnocepeHbO 3axXUCTy Hay-
KoBoi pob6oTtn. OKpemo nogaHo pekome-
HOauil ons nigrotoBKW npeseHTauil go
3aXUCTY MaricTepcbkoi poboTn Ta 3pas-
KV CYNpOBIAHUX OOKYMEHTIB: BiAryk Hay-
KOBOrO KepiBHWKA, 30BHILLHS peLeH3sid. Y
aofatkax HaBedeHO npuknagn odopm-
NeHHs camoi poboTH, iHdopMaLiiHMX
Kepen, KaneHgapHoro nfaHy BWKO-
HaHHS Marictepcbkoi poboTn. Mu cxum-
NSEMOCb OO0 OYMKM, WO 3acTOCOBaHWM
aBTOPOM anroputMm nogadi iHgopmadil
3000yBayvy BWULLIOI OCBITM MNpPO eTanu i
BAMOIMM [0 BWKOHAHHSA MaricTepcbKol
(amnnomHoi) poboTn € MakcMmanbHO
BMBaXXeHUMK, douinbHumuK, 3806yBav
MOXe CaMOCTIMHO BMKOHATW MiAroTOBKY
HayKoBOI poBOTU MEepioaMYHO BiABIAYHO-
YN KOHCYrbTaLji HaAyKOBOro KepiBHMKA.
HaykoBuin KepiBHUK, BIiANOBIAHO, MOXe
He BUTpayaTh Yac Ha MOACHEHHS oo
OPOpPMSIEHHS POBOTU (O € CYTTEBUM
BaXKenem OLJHKN SKOCTi MaricTepCbKol
poboTK Ha 1i 3axucTi), a 30cepeanTmCb
Ha MOCIiAOBHOCTI BUKNagy martepiany,
aHanisy TeopeTUYHUX MOSIOXKEeHb, 06-
I'PYHTYBaHHI BMCHOBKIB TOLLO. HacTynHi
npoaHanisoBaHi HaMn MEeTOAWNYHI PEKOo-
MeHJauil [0 HanuMcaHHS KOHTPOJSTbHUX
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pPoBIT MICTATb nepernik  KOMMNEKCHNX
KOHTPOnbHMX pobBIT (TecTiB), Aki nepen-
GayatoTb BNpaBu Ha BOMOAIHHA NeKcuy-
HUM Ta rpaMaTU4HUM MaTtepianom, 3MicT
SIKOro MOCTYNOBO YcCKnagHweTbes. Me-
TOK KOHTPOSbHUX pOBIT € nepesipka
piBHS BOSIOA4IHHA 3000yBavYaMu BULLOIT
OCBITWU NpOrpaMHMM MaTepianom Ta iX
BMIHHS 3aCTOCOBYBaTW oOnpalboBaHUM
MaTepian y KOMYHiKaTUBHUX Brpasax,
CNPSIMOBaHUX Ha PO3BUTOK MOBIEHHE-
BMX HABUYOK NUCbMA, YNTAHHS, FOBOPIH-
Hs. 3anponoHOBaHUI CAMCOK niTepaty-
py OO3BONUTb YOOCKOHAanNMUTU MOBIEH-
HEBI HaBWYKM Ta SKICHO BUKOHaTU 3a-
BAAHHS KOHTPOSIbHUX POBIT. Anroputm
BMKOHaHHS BKa3aHMX TeCTiB NoAaHo Y
nepeamoBi, NpoTe, Ha Hawy AyMKy, Bap-
TO Gyno 6 BUOKPEMUTU CMINUCKN OKepen,
HeobXxigHi 6e3nocepeaHbO ONsi KOHKpe-
THOI KOHTPOSNbHOI pPoBoTU. TakoX Kpim
OpMyroBaHHA 3aBOaHHSA [0 KOXHOI
BNpasn OaxaHO [Jo04aTWU aHrIOMOBHE
MOSICHEHHA LWOAO0 anroputMmy il BUKO-
HaHHS, OCKINbKM 3Ha4YHWMA obcAar vacy
OCBITHBOIO MpoLuecy npunagae Ha ca-
MOCTiIMHY poboTy 3gofyBada BULOI
OCBITU 3204HOT hopMU HaBYaHHS [8].
KonektmB aBTOpiB  HACTYMHOI
npaui 3ocepeauvs yBary Ha yKpaiHOMOB-
HUX pekoMeHdauisx woao pobotn 3i
CMOBHWKOM, BUBYEHHHA HOBOI JIEKCUKM,
YOOCKOHaNEeHHs1 HaBMYOK ayaitoBaHHS,
YCHOr0 MOHOJIOMYHOro Ta [Aianori4HOro
MOBIEHHS, pOBOTN 3 TEKCTOM, BUKOHAH-
HS [OOMAlUHIX 3aBAaHb Ta HanMCaHHS
TBOpYMX POBIT Mig Yac BUBYEHHS iHO3e-
MHUX MOB. OKpemMO 3a3HayeHO SK npa-
utoBaTM Hag NMCbMOBUM Mepeknagom,
rotyBaTtv [OMOBIAI ANA yyacTi y «Kpyr-
oMy CTORi» YM AUCKYCIl, HanncaTn aHo-
Tauito Ta pecdpepart, AK 34INCHATU CaMO-
KOHTponb. PekomeHgauii € YyHidikoBa-
HUMW, OCKINbKu Nig 4Yac poboTn Hag BuU-
BYEHHAM iHO3eMHOT MOBM 3006yBay BU-
WOl OCBITM Mae OBOJSIOA4ITU MEBHUMU
MOBHVMMW Ta MOBSIEHHEBMMM HaBUYKa-
MU, 30aTHICTIO TBOPYO Ta CaMOCTIVHO
MUCIIUTU. Y pekoMeHOauisiX 4iTKO BU-
3Ha4yeHo BMau pobotn 3pobysadiB, sii

OXOMSI0E caMocTiiHa poboTa, 3a3Hade-
HO 0COOnMBY Kepyrody ponb BUKNagaya
Ta CNpPsMOBAaHICTb Ha pes3ynbTaT, SKUK
Moxe ByTn y cbopmi: MMCbMOBOI poGoTH
(NnMcbeMoBe OOMaLLHE 3aBAaHHS, Nepek-
nap craTen, po3wmndpyBaHHA aymaio-
TekcTiB, TBOpui poboTtn, pedepaTtn,
CTaTTi); YyCHi gonosigi, Bignosigi Ha 3a-
NMUTaHHS, y4acTi Y OUCKYCIl; BUTOTOBIEH-
HA CTeHay, rasetn, npoekTis Towo. Mwu
noginsemMo OyMKy aBTOpIB, WO peEKoMe-
HOauUil OO CaMOCTINHOI poBoTM CMOHY-
KaloTb 3400yBaviB CBiAOMO BUKOHYBATU
cUCTEMATUYHY, NMAaHOMIPHY CaMOCTINHY
poboTy, YiTKO BM3Ha4aTK Uini, nnaHysa-
TW npouec iX gocarHeHHa [6]. 3anporno-
HOBaHWA HaMW aHarni3 MeToau4HUX pe-
KOMeHOaUin He MOXe OXOnuUTU po3malT-
TS BuAAHOI  OPYKOBaHOI  MpPOAyKLUil,
CNPSIMOBAHOI Ha OpraHi3auito i KOHTPOMb
30iNCHEHHSA CaMOCTINHOI poboTn 3000y-
Bayamu BULLOI OcBiTW. [MpoTe HasBHWUM
nepenik pekomeHgauin [OO3BOSIMB Ham
AiNTU BUCHOBKY LLOAO METW, CTPYKTYPW i
JOUINMbHOCTI  HanMCaHHA MEeTOANYHUX
pekomMeHOauin ang camocTiHOI poboTun
30006yBadviB.

Pekomenpgauii anss camocCTilNHOI
po60TH LWOA0 BUBYEHHS IHO3EMHMX MOB
MatloTb Ha MeTi 3abe3neunTn 3006yBavis
anropuTMOM  BUKOHaHHA  MPaKTUYHUX
3aBOaHb i NOBUHHI MICTUTWN TakKi CTPYKTY-
pHi enemeHTW. [NosiCHIo8aribHa 3arucka
4n NepegMoBa Mae CnpaMmyBaTh 3400y-
Baya Ha npouec CaMOCTIMHOCTI y 340-
OyTTi 3HaHb Ta HAUINUTN HaA caMOoOopraHi-
3auito Ta CaMOKOHTPOSib. PekomeHngauil
LLIOOO CaMOCTIMHOIo OrnaHyBaHHSA TUM YK
iHLWMM BWOOM MOBIEHHEBOI AiSANbHOCTI
MaloTb MICTUTU SIK mMeopemuyHy 4ac-
MUHY OMWCOBOIO Ta PO3'ACHIOBASTLHOIO
Xapaktepy, TaK i npakmu4Hy. 3anporo-
HOBaHi B MPaKTUYHIN YaCTUHI HEKOMYHI-
KaTuBHi, YMOBHO-KOMYHIKATUBHI Ta KO-
MYHIKaTUBHI BnpaBu MaroTb OyTu nigio-
paHi 3 MOCTYNOBUM YCKIaOHEHHSM i
crnpsMoBaHi Ha POPMYBaHHA KOMYHiKa-
TUBHUX HaBM4yoK. BnpaBum Ta TecTOBI
3aBAaHHSA MOBUHHI  CYyNpOBOAKYBATUCh
KMoYamMy 00 KOXHOro 3aBfaHHs, abo
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4YacTKOBO 00 MepLloro TecTy, a BCi Ha-
CTYMNHi MarTb 6y ogHOTUNHUMK. Criu-
COK peKkomeHOo8aHuUX Oxepesl baxaHo
doopmyBaTW NICNSA KOXXHOIMO CTPYKTYPHO-
ro enemMeHTy pekomengauin (posain,
nigpo3ain Towo). [Ona 34iicHeHHs ca-
MOKOHTPOSIKO OKpiM TaK 3BaHUX «KII0-
YiB» BaApTO NOAATU PO3’'SACHEHHS 3a SKU-
MU KpUTEPIAMKU Ta NOKa3HWKaMW OLLiHIO-
€TbCA TOM YM HWWKA BUA AiSNbHOCTI,
KM piBEHb BOJSIOAIHHA IHO3EMHOK MO-
BOIO MOBWHHI AEMOHCTPYBaTK 3400yBadvi
BMLLIOI OCBITM Ha NEeBHOMY eTani BU-
BYEHHS iIHO3EMHOT MOBW, SIKY OL|iHKY (6a-
NN) BOHU MOXYTb OTpMMAaTK 3a BUKO-
HaHHA MEeBHOro 3aBAaHHA, TOOTO Kpu-
mepii ouiHKBaHHs Ta 1X BIAMNOBIOHICTb
HaujioHanbHIM Ta EBPONENCHKIN LwKani. Y
KOHTEKCTi OLiHIOBaHHA BapTO 3a3Ha4uTh
sumoau 00 0hopPMIIEHHS Ta Npe3eHTauji
MMCbMOBOTO YM YCHOTO 3aBAaHHs. Y 0o-
Oamkax MOXHa nogaTtu 3pasku Ta MpuK-
nagy BUKOHAHHSA 3aBAaHb. BBakaemo
camMe TaKy CTPYKTYpYy AOUINbHOK i BU-
npaBOaHo 3agadvamu, siKi BUCYBalOTbCSA
CbOroAHi OO0 caMocCTiMHOCTI 3a06yBaya
BULLIOI OCBITW B OCBITHBOMY Mpoueci nig,
Yyac BMBYEHHS iIHO3EMHNX MOB.

BucHoBKM i nepcnektuBn. Me-
TOANYHI pekoMeHaauii OO0 34iINCHEHHS
CaMOCTIHOI poboTn 3006yBadviB Pi3HUX
cneujanbHOCTEM MalTb CBOK MEBHY
METY i CBO€E YHiKanbHe HamnoBHEHHS Ta
CTPYKTYPY, 3YMOBIIEHY METO, WO CTO-
ITb Nepes aBTOPCbKUM KONEKTUBOM Hay-
KOBLIB, SIKi MpaLoTb Hag, NOLLYKOM arn-
rOpMTMY BMKOHAHHS 3aBAaHb 3aaf1s Mno-
KpaLLEeHHs1 piBHSI 3aCBOEHHS 3HAHb 340-
OyBadyamu BuULLOl oceiTKU. Hawe pgocni-
KEHHS HE BMYEpPMye BCIX NUTaHb opra-
Hi3auil camocTiHOI poboTn 3006yBadvis
BULLIOI OCBITM Ta (OPMYBaHHA MeETO-
ANYHUX pekoMeHZauin ans 34iMCHEHHSA
camMocCTinHOI pobotn. lMNoganblwmnx goc-
nipkeHb noTpebytoTb NUTaHHA LOLUiNb-
HOCTiI KepiBHULTBa BUKIagadem camoc-
TiHOIO pobBoToto 3006yBadiB Ta CTyniHb
NOro 3anyyYeHHst 40 LbOoro npouecy.
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PURPOSE AND CONTENTS OF THE INDEPENDENT WORK FOR STU-
DENTS
Chernihivska N. S., Vinnytska T. M.

Abstract. The aim of methodological recommendations drafting and methodo-
logical recommendations content on independent work for degree-seeking students is
relevant since the independent work implementation requires teacher’s advice which
should be represented most appropriately in methodological recommendations. The ma-
jor purpose of recommendations preparing is to give a teacher the accurate action plan
on using efficient technologies, forms, methods of teaching, their practical implementa-
tion into the educational process. The approaches to methodological recommenda-
tions on degree-seeking students independent work were analyzed in the article. It
was noted that content of methodological recommendations had been made de-
pendent on their aim: there were recommendations for tutors and recommendations
for degree-seeking students. There was given the theoretical basis for degree-
seeking students independent work arrangement, subcomponents of independent
work and its efficiency factors. There were represented the criteria for independent
work content selection while integrative courses, learning through their didactic con-
sistency. It was found out the correlation between three motive groups that caused
the definite activity forms and person’s behaviour. The independent work was identi-
fied as a part of academic process. The requirements to independent work arrange-
ment were gradated and advice for its arrangement efficiency was given. On the
base of published methodological recommendations on independent work, test writ-
ing, Master’s research paper preparation and defense, individual scientific and re-
search task performance etc. there was made a conclusion about supervising neces-
sity and prerequisite structural elements of methodological recommendations on de-
gree-seeking students independent work while foreign language learning as follows:
explanatory note, theoretical and practical parts, recommended reading list, evalua-
tion criteria, self-done tasks submission requirements, annexes. It was proved that
methodological recommendations on independent work of degree-seeking students
of different specialties and subjects had their exact aim and peculiar unique content
and structure.

Keywords: independent work, independent work arrangement, independent
work efficiency, methodological recommendations.
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LANGUAGE LEARNING STRATEGIES IN TEACHING ENGLISH
TO THE FIRST YEAR STUDENTS
Tsymbal S. V., PhD (Psychology), Associate Professor of the Department
of English for Technical and Agrobiological Specialities,
National University of Life and Environmental Sciences of Ukraine
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Abstract. Effective EFL teaching/learning has always been one of the most
important interest areas for researchers, educators-practitioners. Language learners
use different language learning strategies in performing the tasks and processing the
new input they face. Language learning strategies are good indicators of how
learners approach tasks or problems encountered during the process of language
learning. This paper contributes to the discussion on how the use of learning strate-
gies may affect the process of language learning. The obtained data revealed that
students at NULES use a number of strategies relevant to their English studies,
although wider and more frequent strategy use would be desirable in order to make
their learning more effective.

Keywords: learning strategies; EFL teaching/learning; language proficiency;

English as a foreign language

Introduction. The English
language plays an important role in
today’s communication society as the
world rapidly moves towards
globalization. As a result, the demand
for learning English as a second and
foreign language is increasing.

Despite the fact that English is
crucial and that Ukrainian students
learn English for years, teachers and
educators of English as a foreign
language (EFL) have commonly
complained about the unsatisfactory
language proficiency of their students.
Many studies of second language
acquisition and learning have indicated
that the most significant factor in
second language acquisition is
language learning strategy use [1; 2;
4]. Thus, many educators and
researchers have placed more
importance on the use of language
learning strategies than on teaching
strategies. Despite this interest, there
is a lack of empirical evidence

supporting the validity of this idea in
the Ukrainian context which makes our
study topical.

Analysis of recent studies and
publications. So far, there have been
conducted a great number of domestic
and foreign studies related to the issue
of using leaning strategies in language
learning [1; 2; 3; 4; 7; 8]. Researchers
such as Oxford [3], Nisbet [5], and
Chamot [1] show that effective learners
use a variety of different strategies in
order to solve problems that they face
while acquiring or producing the
language. Griffiths has demonstrated
that the suitable language learning
strategy used by learners affects their
responsibility and improvement in their
language learning [2]. There are a
number of studies investigating the
relationship between proficiency levels
and strategy use. In a recent study,
ShiraniBidabadi and Yamat [7]
investigated the relationship between
learning strategies used by Iranian EFL
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freshman university students and their
listening proficiency. The researchers
found that the students use
metacognitive strategies more
frequently, followed by cognitive and
socio-affective  listening strategies.
They also found a positive correlation
between students listening proficiency
level and learning strategies.

Therefore, the purpose of this
study is to investigate what language
learning strategies are used by first
year students and the factors
contributing to the choice of each
strategy.

Methods. In our study we used
both theoretical (literature review) and
empirical method (questionnaire) to
make it possible to answer the main
questions addressed in the present
paper. The study was conducted to 96
freshmen (4 groups of students) who
had a similar English learning experi-
ence. The study was conducted during

semester Il of the 2017-2018 academic
year at the National University of Life
and Environmental Sciences of
Ukraine. The participants were re-
quired to answer all the items of the
guestionnaire, giving their own idea of
the learning strategies utilized while
learning English.

Results. Language learning
strategies have been defined as
“specific actions taken by the learner to
make learning easier, faster, more
enjoyable, more self-directed, more
effective, and more transferable to new
situations” [3, p.8]. Oxford’s
categorization of language learning
strategies included two main types,
direct strategies and indirect strategies
[3]. Direct strategies consist of
memory, cognitive, and compensation
strategies while indirect strategies
include metacognitive, affective, and
social strategies (Table 1).

Table 1

Language learning strategies

Direct strategies

Indirect strategies

memory a) Creating mental linkages,
strategies b) Applying images and sound
c¢) Reviewing well

d)Employing action.

metacognitive | a) Centering your learning,
strategies b) Arranging and planning
your learning,

¢) Evaluating your learning.

speaking and writing.

cognitive a) Practicing, affective a) Lowering your anxiety,
strategies b) Receiving and sending, strategies b) Encouraging yourself,
¢) Analyzing and reasoning, c) Taking your emoational
d) Creating structure for input temperature.
and output.
compensation | a) Guessing intelligently, social a) Asking questions,
strategies b) Overcoming limitation in | strategies b) Cooperating with others,

c) Empathizing with others.

O'Malley et al divide language
learning strategies into three main
subcategories: Metacognitive Strate-
gies, Cognitive Strategies, Socioaffec-
tive Strategies [4].

According to Stern, there are
five language learning strategies.
These are as follows: Management
and Planning Strategies, Cognitive

Strategies, Communicative-
Experiential Strategies, Interpersonal
Strategies, Affective Strategies [8].

In our study we wused a
guestionnaire on learning strategies
based on Oxford’s classification. The
students were required to mark each
statement according to the frequency it
IS used by them
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Table 2
Questionnaire Questions

Memory Strategies

1. | use new English words in a sentence so | can remember them.

2. | remember new English words by playing word games or using mnemonics, for example, recalling
words with the same endings or rhyming endings, antonyms, synonyms, etc.

3. | place new English words in a group with other words of the same theme (for example, words
related to clothing, or foods).

4. 1 remember new English words by analyzing their structure (prefix, suffix, etc.).

. | remember new English words by their collocations.

. I list new English words or write them down on flashcards and regularly test them.

5
6. | remember new English words by repeating and memorizing them.
7
8

. | make special efforts to remember new English words.

Cognitive Strategies

. | practice the sounds of English by repeating them after recordings.

1
2. I watch English TV programs and English films or listen to English radio programs.

3. | try to talk like native English speakers by observing and imitating their tone as well as body
language.

4. | pay more attention to meaning than accuracy in speaking and writing.

5. I record myself speaking and try to learn from this practice.

6. | use information from the context or existing world knowledge to improve listening and reading
comprehension.

7. | make use of grammatical rules (such as logical connectors, uses of tenses, mood, voices,
articles, etc) and generic structures to improve my listening and reading comprehension.

8. | check my writing for grammatical accuracy, vocabulary usage, originality, consistency, and use of
generic structure.

Compensation Strategies

. To understand new English words, | make guesses.

1
2.1 do not look up every new word in dictionaries.
3. When | can’t think of a word in English, | use gestures.

4. When | can’t think of a word in English, | use a word or phrase that means the same thing.

5. When | can’t think of a word in English, | use its Ukrainian equivalent.

6. When | can’t think of a word in English, | make up a new one.

7. When | do not understand what the other person is saying, | pretend that | understand to keep the
conversation going.

8. If | cannot express myself clearly and accurately in English, | give up the attempt.

Metacognitive Strategies

1. | try to concentrate on what | am reading or hearing and put unrelated topics out of my mind. / |
make notes to help concentration.

2. | clearly identify the purpose of an activity; for instance, in a listening task | might need to listen for
the general idea or for specific facts.

3. | notice my English mistakes, list them separately and return to the list at intervals to check on
progress / | do not assume that language problems will sort themselves out in time.

4. | try to find out how to be a better learner of English by reflecting on which learning techniques
work best for me and make a point of reusing them.

5. | arrange my schedule to study and practice English consistently, not just when there is the
pressure of a test.

6. | try to look for language practice opportunities, talking, listening, reading and writing as much as
possible in English.

7. | have clear goals for improving my English. 3 3.4286 3.2795 3.2955 | think about my progress in
learning English.

8. | keep a log of all course-based activities that have been completed.
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Affective Strategies

. | am confident that | can learn English well.

. | attempt to outdo others even when | find that they do better than me.

. | am uninhibited about my own weaknesses in English.

. | try to relax whenever | feel afraid of using English.

. | encourage myself to use English and am willing to risk making mistakes.

. | am willing to accept constructive criticism.

. | give myself a reward or treat when | do well in English.

OIN|O OB |IWIN|F-

. | talk to someone else about how | feel when | am learning English.

Social Strategies

| am good at taking the initiative, for example, starting conversations.

1.
2. | work with other learners to practise, review, or share information.
3. I have a strong desire to communicate in English with others, especially English native speakers, in

real life.

4. 1f | do not understand what | hear, | ask the other person to slow down or say it again.

5. I try to learn about the culture of English countries.

6. | try to make use of the Internet to practice using English, for example, searching for information,

writing emails, posting at BBS or chatting online.

In general, the findings showed
that students at NULES used a
number of strategies relevant to their
English studies, although wider and
more frequent strategy use would be
desirable in order to make their
learning more effective (see Table 3).
Language learning always presents
problems of memory, and efficient
memorization is indeed a necessary
part of deliberate language learning. In
this respect, students quite frequently
relied on memory strategies — 13% on
average (see Chart 1). Compensation
strategy was used by 16.5% of stu-
dents to compensate for limitations in
their language. The cognitive and
metacognitive strategies proved to be
more popular among students — 22%
and 23.25% respectively. Results
demonstrated good use of listening
and reading strategies as well as the

attention to  meaning, linguistic
accuracy and stylistic appropriateness
in speaking and writing were also
widely used. In general, students used
not only cognitive strategies which
contribute directly to language learning
but also metacognitive strategies such
as planning, monitoring, selfassessing,
prioritizing and goal-setting to reduce
the negative impact on their studies.
The findings showed that students
made adequate use of affective
strategies although they might benefit
from a better personal rewards system
to help maintain their motivation. Social
strategies were as popular as affective
strategies among the students. This
may be related to their personal
experiences. For example, many
students use English for travelling and
communication with foreigners, for
watching movies and online chats, and

manipulation of various sources, a skill are actively involved in authentic
which can help improve language language use.
learning. Items which related to
Table 3
Use of Language Learning Strategies by Groups
Strategy Group 1 Group 2 Group 3 Group 4 Average
Memory Strategies 9% 11% 11% 12% 13%
Cognitive Strategies 24% 22% 21% 21% 22%
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Compensation Strategies 17% 14% 18% 17% 16.5%
Metacognitive Strategies 22% 25% 23% 23% 23.25%
Affective Strategies 13% 12% 11% 13% 12.25%
Social Strategies 15% 16% 16% 14% 15.25%
Chart 1. Use of Language Learning Strategies. Comparative Chart
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HABYANbHI CTPATET Y BUKITAOAHHI AHIMMINCbKOI MOBU
CTYOEHTAM NEPLWWUX KYPCIB
LUumoan C.B.

AHomauis. EdpekmueHe suknadaHHs/8UBYEHHST aHeniliCbKOI K IHO3€MHOI MO-
8U 3aexou 6yro 0OHUM 3 Halga)knueiwux HarnpsiMkie Onsi 00CiOHUKI8, rnedazoais-
npakmukie. Hae4aribHi cmpameaii npu 8U8YeHHi Mo8U € 2apHUMU roKasHuUKamu mo-
20, K cmyOeHmu nidxo0sime 0o 3agdaHb abo npobrem, WO 8UHUKaMpb M0 4Yac
rnpouecy sus4eHHs1 Mosu. L cmammsi € eHecKoM w000 OUCKYCIi Mpo me, K 8UKO-
pucmaHHs Hag4yaslbHUX cmpameeili MOXe 6IMIUHymu Ha Mpouec 8UBYEHHSI MOS8U.
OmpumaHi OaHi nokasanu, wo cmydeHmu HYBII sukopucmosyrome HU3KYy cmpa-
meeil, Wo mMarmb CmocyHOK 00 iX 8UBYEHHS1 aHearnilcbKoi mosau, rpome 6yrno 6 ba-
XXaHuM Binbw WUPOKe | Yacmiwe 8UKOpUCMAaHHS HUMU Pi3HUX cmpameeil 3adns 0o-
csieHeHHSs b6inbwoi echekmusHocmi

Knroyoei cnoea: cmpameaii Hag4aHHS; 8UKIa0aHHS/8UBYEHHST aHaniliCbKOI 1K
IHO3eMHOI Mo8U; pieeHb 80J100IHHS MO0, B80JI00IHHS MOBOK, aHesilicbka SK IHO-
3eMHa Moea.
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Abstract. The solution of the constructive-technical tasks causes in students
steady interest, as they are interested in novelty, originality of tasks, and the opportunity
to make use of the practical experience. The process of a new technical problems’ solu-
tion consists of three main cycles: etaloning, designing, approbation (control sketching).
Tasks, questions and practical tasks is an effective didactic way, which makes active crea-
tive activity of the person. The creative thinking carried out at the decision of creative tasks
is considered. In the researches directed on revealing of features of understanding of con-
structions, technical objects, in particular, conditions of engineering tasks, the drawing, the
sketch can be the important criterion of understanding which is carried out by the subject
based on the information received from the technical project. The understanding of a con-
dition of a solved task compounds an organic basis of formation of a project of the future

design.

Key words: creativity, strategies, creative task, solution, engineering activity, crea-

tive thinking.

Introduction. The creative thinking
is search and discovering of something
new. For creative work, it is necessary to
have ability independently and critically to
think, make through nature of subjects
and phenomena, to be inquisitive, that
appreciably provides productivity of men-
tal activity.

Creative thinking is generally con-
sidered to be involved with the creation or
generation of ideas, processes, experi-
ences or objects; critical thinking is con-
cerned with their evaluation.

Creative thinking involves creating
something new or original. It involves the
skills of flexibility, originality, fluency,
elaboration, brainstorming, modification,
imagery, associative thinking, attribute
listing, metaphorical thinking, and forced
relationships. The aim of creative thinking

IS to stimulate curiosity and promote di-
vergence.

Necessity every day to solve the
contradiction of vital circumstances
(tasks) has generated requirement, and
necessity of operating by knowledge re-
sults in development of intellection. The
person has got used to this, that the con-
cept "task" does not contact daily life, and
it is carried to categories of pedagogic,
science. Though any knowledge, even
what is accepted by us as unconditional
true, are the results of persevering human
searches, which have arisen and solved
as new difficult tasks.

One of the main tasks of psycho-
logical of students training to technical the
development of the stable positive atti-
tude of students to creative activity is
possible.

Training of the future specialists for
labor activity should be based on the so-
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lution of its constructive-technical, techno-
logical, organizational tasks which would
display situations of real work.

The solution of different scientific,
practical, art, constructive and other tasks
which arise in a life of people, demands
knowledge by them not only external
properties of objects, and their internal
connections and attitudes. Therefore, as
G.S. Kostiuk marked, "a problem of the
development of thinking, and especially
the development of creative thinking
which differs originality and creativity is
very important presently” [1].

The task, as a rule, is the problem
set or formulated independently which
demands from the subject of the certain
actions at finding of the answer to that or
other question, which contains in a condi-
tion of task. It can be a task on mathe-
matics, and a task, which emerges in
conditions of game, an administrative
task, etc. Psychological task emerges (is
formulated) for the subject in the case
when he does not know how to reply, how
to orient in the given situation, he needs
to search for the answer, especially to
organize the activity.

Analysis of recent researches
and publications. The problem of crea-
tive thinking development is in the center
of attention of many scientists during all
development of psychology-pedagogical
science about creativity (L.S. Vygodskyy,
J. Gilford, O.S. Yermakova, A.B. Ko-
valenko, G.S. Kostiuk, S.D. Maksymenko,
O.M. Matyushkin, V.O. Moliako, A. Os-
born, Y.O. Ponomaryov, R.O. Ponomary-
ova, S.L. Rubinshteyn, E. Torrens, M.G.
Yaroshevskyy, etc.).

One of the methods of students
training to technical creativity is the solu-
tion of constructive-technical tasks which
display tasks of manufacture both on en-
gineering, and at an executive level. Such
approach is named as determining in
works of many scientists (T.V. Kudrya-
vtsev, A.F. Esaulov, Y.O. Ponomaryova,
V.0O. Moliako, etc.).

Based on continuous studying de-
sign activity on professional level, V.O.
Moilako has offered the system of crea-

tive training of students during their train-
ing for technical labour activity [2]. The
component of creative training method is
the using of complications during the so-
lution of constructive-technical tasks. We
shall consider the psychological features
of this process.

Purpose. The purpose of article is
to reveal features of cogitative activity,
functioning of strategy during the solution
by the students of constructive-technical
tasks.

Results. The creative task, as
marks V. Moliako, is completely new or
unfamiliar for the subject, or at least, con-
tains significant newness, which defines
the intellectual efforts, special search,
finding of a new method of the decision

[4].

Tasks, the questions and practical
tasks are effective didactic means, which
make active creative activity of subjects,
and especially if they are problem, they
have contradictions in their contents. The
overlap between creative and construc-
tive thinking becomes more and more
obvious. We see creativity as a way to be
‘constructive'. Creativity is most effective
when embedded in constructive thinking.
It is quite possible to be constructive
without being exceptionally creative. This
can be done with designs that put togeth-
er known elements in standard ways. It is
also done by yellow hat focus on positive
aspects and then seeking to develop
these.

Edward de Bono notes that the
constructive thinking that delivers values.
Creative thinking may design new values
and may suggest new ways of delivering
values, but it is constructive thinking that
makes things happen. There is not as
much hype and mystique around con-
structive thinking. That may be a good
thing. It is also a good thing that creative
people put more emphasis on construc-
tive thinking [5].

Creative thinkers develop the habit
of approaching challenges or questions
from solution-oriented perspectives. Con-
structive thinking requires more of a shift
in personal attitude and philosophy than it
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does adoption of techniques or strategies,
and although logic would suggest that,
everyone should be constructive. Incredi-
bly, many societies and cultures cultivate
destructive and confrontational modes of
thinking and acting to the point where we
tend to view them as being normal and
acceptable. Of course, people do not
think they are being deliberately destruc-
tive or confrontational, but consider how
our governments, courts, workplaces and
even home environments often operate.

The confrontational approach is a
tenuous strategy because it tends to
make proponents of a particular point of
view isolationist and thus denies the op-
portunity and inclination to seek out alter-
natives or opposing points of view.

You have probably known people
who seem to move naturally in creative
directions when confronted by a question,
problem, or issue. They seem to instinc-
tively seek positive outcomes and eagerly
involve others in helping to reach solu-
tions. You have probably also known
people who seem more inclined to view
challenges as annoyances. These people
often begin their thinking process with a
litany of negatives: "I can't solve this..." or
"I've got enough to do already..." or "I
know what I'd like to do but these other
people just don't seem to get the point..."

Becoming a consistent creative
thinker comes first from forming the ap-
propriate mental mindset and then by dis-
ciplining yourself to practice being con-
structive. In addition, do not overlook the
fact that being constructive almost auto-
matically helps us to be more likable-an
important consideration in the careers.

Rather frequently constructive ac-
tivity begins from finding of the contradic-
tion. Not everyone is capable to notice
the contradiction, but only the one who is
ready to these. Such people have neces-
sary skill and knowledge of that sphere in
which there are contradictions, they have
advanced abilities — the generated con-
forming readiness. Ingenious people who
are able to notice the contradiction in the
environmental world, become inventors of
ideas in this or that sphere of creativity:

social, pedagogical, scientific, technical,
art, etc.

Engineering innovation; comprises
such forms of activity as invention, ration-
alization, design, design engineering, in-
dustrial design and designing and engi-
neering activity of students and nonpro-
fessionals. Design engineering has been
chosen for investigation, as encompass-
ing essential features of other forms of
engineering creativity. Thus, the implica-
tions of the studies of design engineering
can be extrapolated to engineering crea-
tivity as a whole. This also applies to the
general structure of the process of crea-
tive engineering [2].

The present analysis of creative
process employs the concept of "deci-
sion-making stream" reflecting the com-
plex dynamic relationship between imag-
es, concepts and ideas. It is fitting to note
that different philosophical schools and
movements, of course have elaborated
the theories of matter motion stream, in
their own fashion. Considerable attention
Is known to have been given to this ques-
tion in the studies in dialectics, dialectical
materialism, and in psychology, as well

[4].

The interpretation of the psycho-
logical structure of the process of deci-
sion-making and evolvement of the image
of the design ("construction") to be sought
has made it possible to use, for an inte-
gral description of this process, the notion
of "strategy"”, which is determined by the
dominant thinking tendencies, their regu-
larity and realization frequency, and
which differs from such broader notions
as "method", "mode”, "plan”, etc. (mode
and method are rather abstracted from
the personality and the plan of decision-
making shows only the sequence of acts,
whereas strategy encompasses all of
these reflecting the individual's specific
direction, tendencies in their basic as-
pects, paramount for decision-making)

[3].

A strategy is taken to mean a ra-
ther complex psychological formation
comprising preparatory, planning and re-
alization acts, which are related to the
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fulfilment of the individual's, potentialities
in the concrete situation of creative activi-
ty. A strategy's concrete direction is made
up of its dominant tendencies (e.g. a
search for analogues), which are realized
through concrete images and concepts.
The making and elaboration of a strategy,
as an above-described system, is exam-
ined in the present study through the ex-
amination of the making and elaboration
of a device design, which develops from
initial goal through the evolving image of
the end product up to preliminary valida-
tion in a sketch-form (approbation).

The evolvement of the strategy of
a concrete process of creative activity as
well as the entire psychological structure
of this process, are seen as involving a
rather intricate blend of three main cycles:
the examination of the engineering prob-
lem, project (hypothesis) formation and
the making of a preliminary decision (ap-
probation).

Five major strategies in design en-
gineers' intellective activity have been
identified: 1) a search for analogues, 2)
combinatorial actions, 3) redesigning ac-
tions, 4) universal strategy, 5) random
substitutions. Each of these is primarily
geared to creating a particular engineer-
ing structure with particular functions, to
structural-functional transformation of en-
gineering devices, which is, in fact, relat-
ed to the essence of design engineering

[2].

The major tactical paths were iden-
tified, which form part of strategies during
hypothesis building, e.g. interpolation,
hyperbolization, duplication etc.

The study of creative activity invar-
iably focused on the process of design
engineering — on the image of the system
being designed; whose structural and
functional characteristics are what the
search is aimed at; which, in its turn; de-
termines the overall configuration (organ-
ization) of the decision-making process.
The evolvement of the design image can
be presented as a chain of transfor-
mations of a sort of "proto-image" into the
image to be materialized, viz.: "a proto-
image" — "a fore-image" — "a reference

image" — "a dominant image" — "pre-
project-image"— "project image" — "sketch
image" (the latter serves as the basis for
making device drawings) [2].

To generalize, the study has made
it possible to formulate and, as far as
possible, to substantiate the hypothesis of
the process of design engineering as a
polydominant decision-making stream,
organized and regulated by correspond-
ing strategies and tactics through the
main system-forming dyad ‘"image-
drawing" (sketch). It is the visual image of
the engineering device, materialized and
tested in drawings and sketches, which
enable the design engineer to make basic
decisions at the preliminary stages of the
process of engineering activity, as well as
at the final stages, when it is ultimately
assessed to what degree the device be-
ing designed, meets the requirements of
the engineering assignment, of current
standards, regulations and of various ex-
ternal factors. Such interpretation of de-
sign engineering activity appears to be
psychological, more realistic than the
primarily logical interpretations, which
have been prevalent so far: the present
interpretation permits us to elucidate, the
significant connections and dependencies
between the personality and creative ac-
tivity, externalized in various intermediate
and final products [3].

Discussion. Creativity should be-
come norm of professional work and
preparation to it, we should note that
each expert should be the creative ex-
pert. Certainly, a level of creative activity
always there will be different, as in each
concrete case creative opportunities of
each worker determined by its abilities,
endowments, talent. Process of formation
of professional creative thinking is contin-
uous during all vital activity.
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TBOPYI CTPATEINI KOHCTPYKTOPCBKOI AIANBbHOCTI
Bepesosa J1.B.

AHOmauis. Po3ansgHymo rnpouyec po3e’sidygaHHs KOHCMPYKMUBHO-MEeXHIYHUX 3a-
day sIK rociido8HoI 3MiHU ro8’a3aHux Mix coboro emariie NPOOYKMUBHUX I Mi3HasaslbHUX
diti. Oxapakmepu3ogaHo cmpamezito K QUHaMi4YHe, rnpoyecyasibHe YmMEOPEHHS, 8 SKOMY
8udinsombsCcsi HacmyriHi OCHO8HI emarnu: 1) eug4yeHHs1 yMoeu 3adavi;, 2) repesipka ymosu
KOHKPEeMmMHUMU 3HaHHSIMU — Cr1ie8iOHeCEHHST HOBOI 3adadi i3 cCUCMEeMO C80iX 3HaHb U OOC-
gidy npakmuyHux 0it; 3) eubip ainome3u rnpo Moxsuee cmpykmypHe U ¢hyHKUiOHallbHe
rnepemeopeHHs 3adaHux cknadosux; 4) “npoekmyesaHHs” ainome3u Ha 8Ci yMo8uU 8 YirloMy
U nokanizauis ii w000 Micusi KOHKpemHo20 3acmocyeaHHs; 5) nepeeipka ainomesu 3a 0o-
rnomozoro nepedbayeHux Her0 makmuk i O0rNoOMIKHUX riputiomig; 6) Oemanizauisi.

Knroyoei cnoea: meopyicmb, meopye MUCIEHHS, cmpameaii, KOHCMpPYKMUBHO-
mexHi4yHa 3adayva, po38’si3yeaHHs1 3adau.
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AHomauisi: Y cmammi 30ilicHeHO docniox)eHHs1 momueauii cmydeHmie 3akrnadie
8UWOI oc8iIMuU 3 MemMOoto 8USsI8NIEHHS OOMIHyto4Yol. [Jns ybo20 8ci Momusu HagyaribHoI Oisi-
JibHocmi nodineHo Ha ni3HasasibHi ma couyianbHi. OnumyeaHHs rpoeodusiocb 3a 00rMNoMo-
2010 MemoOUKU BUBYEHHSI Momueie HasyaribHOIi disnibHocmi (mModudbikauis A. PeaHa,
B. AkyHina). BoHo 3acsidyuro, wo y cucmemi Hag4aHHs1 MaubymHix chbaxigyig rnicoso2o
eocrofapcmea OOMIHaHMHUMU € maki ni3HaearsibHi MOmugu: «cmamu 8UCOKOK8earlighiko-
gaHUM ¢haxisuem», «3006ymu 2nuboki U MiyHi 3HaHHS», «3abesriequmu ycnix y maubym-
HiU npogbecitHit OisnbHocmi». Ceped coujanbHUX HaudYacmiwe Ha3ueaembCsi MOmue «ooe-
pxamu OuryioM», «MocmitHo odepxxysamu cmureHditoy, «dobumucsi cxearieHHs bambkie i
omodyyrodux». Taki Momusu, Sk «He eidcmasamu 8i0 OOHOKYPCHUKI8», «8UKOHy8amu reda-
202i4Hi sumMoauy», «bymu rnpuknadom Orisi 0OHOKYPCHUKIB», «YHUKHYmMuU ocyOy U rnoKapaHHs
3a noeaaHe Hag4yaHHs», cmydeHmu obupanu documse pidko. ¥ cmydeHmie 1, 3 ma 4 Kypcis
nepeeaxae risHagasibHa mMomusauis. CmydeHmu 2 Kypcy ceped gaxsueux Orisi HUX Mo-
museie Ha3segasnu 2 rni3HaearsnbHi ma 2 coujanbHi. [lpome couyianbHUl Momue «odepxxamu
ourniiom» ompumas nepwul paHe. lNepcriekmusu rnodasnbwux 0ocrioxeHb ebadyaemo y
po3pobui mMemoduKku eghekmusHO20 ¢bopMy8aHHSI Momueauii Hag4yasibHOI OisifibHoCMi
cmydeHmis.

Knroyoei cnnoea: momusauis, Hag4yasibHa Momusauis, Momuse, ri3HasasibHi MoOmusu,
coyianbHi Momusu, cmydeHm, 3aKriad euw,oi ocgimu.

AKTyanbHiCTb. YCilWHICTb HaBYaH-
HA CTydeHTiB npodecii 6esnocepeHbO
3anexuTb Big MoTmeiB 11 BuMbBopy. Ak
CTBEPOXKYIOTb HayKoBLUi [2], UIHHICTb BU-
LLIOT OCBITK K 3acoby oTpumaTun rnmnboki 1
MiLHI 3HaHHS Ta CTaTU BUCOKOKBanidiko-
BaHMM axiBLeM OCTaHHIM 4YacoM pi3KO
3Hu3unacs. lowupeHHss HabyBae MOTU-
BaUisi BCTyny OO 3aknafiB BULOI OCBITH
3apagn gunnomy. 3HadHa KinbKiCTb CTy-
OEHTIB He YCBIOOMSIOE MeTU CBOro HaB-
YaHHSA y 3aKnagi BULWOI OCBITU Ta Ha3Bae
pi3Hi MoTMBM 3006yTTS ocBiTUM. OTXe,
npobnema MoTMBaUii 40 HAaBYaHHS HUHI €
AOCUTb aKTyarnbHOH0.

AHania octaHHiX gocnimkeHb Ta
nybnikauin. BuB4yeHHO MOTMBIB HaB-
YanbHOI [AianNbHOCTI Yy 3aknagi  BuLwol

OCBITM npucsBsideHi npaui H. bagmaesol,
J1. BoxosBu4y, H. Bacunenko, O. Buapw,
C. 3aHioka, €. Inbina, T. InbiHoI,
A. MapkoBoi, I'. MyxiHoi, [I. [MaBnoBeup,
B. ®inoHeHko, 1. AkobcoHa, B. AkyHiHa
Ta iH. YCi BOHV NPOCTEXYIOTb TPU OCHOBHI
NiHIT MOTMBaLil: nidHaBanbHy, npodgecin-
Hy i couianbHy (NparMaTu4Hy).

MeTa crarTi. JocnianTtu nisHaBanb-
Hy i couianbHy MOTMBALiO CTYAEHTIB 3a-
Knagis BULLOI OCBITU 3 METOH BUSBIEHHS
OOMiHYHOYOI.

Metoan pocnigxeHHa. [Hocni-
[DKEHHS MOTMBaUil CTyOEHTIB NpoBOau-
Nnocb 3a JOMNOMOrol MeTOANKU BUBYEHHSA
MOTUBIB HaBYasnbHOI QiAnbHOCTI (Moaudi-
kauia A. PeaHa, B. AkyHiHa). BoHa mae
ABa BapiaHTW, BIOMIHHOCTI MK CIOK
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O.B.npoBegeHHa Ta onpautoBaHHA pe-
synbTartie. [i nepwmit BapiaHT no3sonse i3
3anponoHOBaHOro cnucky 16 MoTtueiB Ha-
BYamnbHOI OiANbHOCTI BMOpaTn m'atb Ham-
OinbLU 3HavyLWmMX Ana pecnoHaeHTa. Boa-
HoYac, nNpu BUAiINeHHi 5 NpoBigHNUX MOTK-
BiB MM N030aBNAEMOCH  MOXINUBOCTI
BCTAHOBUTMU CTYMiHb 3HAYYLLOCTi KOXHOro
i3 3anponoHoBaHMX MoTuBIB. [1poTe BUO-
KpeMneHHa 5 [OMiHYH4YMX MOTUBIB Ja€
MOXIMBICTb BCTAHOBUTU OCHOBHI (paKTo-
pu, WO BM3HAYalOTb CTABNEHHSA CTYAEHTIB
[0 HaB4YarnbHOI OiANbHOCTI.

3a pesynbTaTamu Opyroro BapiaHTy
aHKeTU € MOXINUBICTb BU3HAYUTU CEpeaHE
3HaYeHHS OUIHKM MOTWUBY Ta MpPOpPaHXy-
BaTun IX. Le possonse ouiHMTM 3Ha4n-
MICTb OS5 PeCMOHAEHTIB KOXXHOMO MOTUBY
SIK OKPeMO, TaK i B CYKYMNHOCTI BCiX npeg-
CTaBneHnx MOTUBIB.

MoTmBm HaB4YanbHOI  OiANIBHOCTI
YMOBHO MOXHa pO3nofinuTtn Ha ABi rpy-
nu: nisHaBanbHi Ta couianbHi. [1o ni3Ha-
BanbHUX (SKi 6eanocepegHbO CTOCYTHCA
HaBYanbHOI AOiNbHOCTI) HAMWU BiAHECEH:
«CTaTu BUCOKOKBarsigikoBaHuM daxis-
LEMY; «YCMILLHO NPOLOBXUTU HaBYaHHSA
Ha HaCTYMHUX Kypcax»; «YCnilHO BYUTU-
Cs, CKnagaTtu icnuTu Ha «aobpe» i «Bia-
MiHHOY»; «npuabaTtn rMnboki N MiLHI 3HaH-
HAY»; «OyTW NOCTINHO rOTOBMM OO 4epro-
BUX 3aHATbY; «HEe 3arnyckaTu BUBYEHHS
npeaMmeTiB HaBYanNbHOrO LMKIy»; «3abes-
nevynTn YCnilwHiCTb ManbyTHLOI npode-
CIMHOI AiSANbHOCTI»; «oAepXaTn iHTenek-
TyanbHe 3afoBOfeHHsA». [Jo couianbHux
(TicHo noB’si3aHi 3  MiXkocobucTticHuMK
B3aeMMHaMN Ta CMifkyBaHHSAM) — «oaep-
XaTu OUnnomy»; «NOCTINHO OAep)KyBaTu
CTUNEHiO»; «He BiAcTaBaTu Big OOHOKY-

PCHUKIB»; «BUKOHYBaATW neaaroriyHi BUMO-
M»; «OOMOITUCH rMoBaru BUKNagadiBy;
«ByTN npuknagoMm Ons OOHOKYPCHUKIBY;
«gobutuca cxsaneHHa 6aTbKiB i HaBKO-
NULWHIX»; «YHUKHYTU OCydy W NOKapaHHSA
3a noraHe HaBYaHHAY.

Pe3synbTatn pocnigxeHHsa. Hamu
NpoBedEeHO  eMnipu4yHe  OOCHIgKEHHS,
SKUM Bynn OXonneHi CTyaeHTU cneuianb-
HocTi «JlicoBe rocnogapcTtBo» HauioHa-
nbHOro yHiBepcuteTy biopecypciB i npu-
POLOKOPUCTYBaHHA YKpaiHu. Y gocni-
keHHi B3anu yyactb 110 ocib: ctygeHTiB
| kypcy — 33, Il — 29, Il - 23, IV — 25.

3ynNUHMMOCS Ha KinbKiCHOMY Ta siKi-
CHOMY aHanisi pesynbTaTiB ONUTYBaHHS
CTY[EHTIB 3a NnepLuiMM BapiaHTOM aHKeTW.
O6pobka Ta iHTepnpeTauis peaynbTaTiB
34iMCHIOBanacd HacTynHUM 4nHOM. Bu-
3Hayvanacs YyactoTa Ha3MBaHHS MOTUBIB Y
yucni Hambinbl 3Ha4YyLWmMX No Bcin obc-
TeXyBaHi BuOipui. Y Hawomy Bunagky
Le CTyAEeHTU OfHIEl akagemivHol rpynu. Y
Tabnuui 1 npencraBneHi KinbKiCHI Nokas-
HUKW pe3ynbTaTiB ONUTYBaHHA CTYAEHTIB
3a nepLmm BapiaHTOM aHKeTW.

Tak cTy4eHTU-NepLIOKYPCHUKN Han-
yacTille BKasanu Ha MOTUBWU «CTaTu BU-
COKOKBanigpikoBaHUM axiBuem» (HasBa-
HU 28 pasiB) Ta «34006yTN rmmMbokKi N Mil-
Hi 3HaHHs» (HasBaHuK 20 paasis). 3a vac-
TOTOK 3raglyBaHHA HaCTyNHUMW 3a Ha-
3BaHMMN € MOTMBM «3abe3neynTu ycnix y
ManbyTHIN NpodecinHin OisanbHOCTI» (Ha-
3BaHuM 19 pasiB) Ta «ogepxaTn iHTenek-
TyanbHe 3afo0BOfeHHs» (HasBaHun 17
pasiB). OTxe, ANsl NEPLUOKYPCHUKIB, Man-
OyTHiX dhaxiBLiB NicOBOro rocnogapcrea,
NPOBIAHNMW HaBYaNbHUMXW MOTUBaMW €
NPOMECInHI

Ta6bnuusa 1. Po3noain moTuBiB HaB4YanbHOI AiANbLHOCTI CTYAEHTIB cneulianbHO-
cTi «JlicoBe rocnogapcTeo»

Kinbkictb | Kypc Homep moTuay
1|23 |4|5]|6|7]|8]9]10[11|12]|13]14|15] 16
Hagg / 281511 |6 | 7|20 2| 9| 2|19 3|10 2 |11] 3 | 17
MoTHBY [T} 22122 7|9 (16|14 2| 3|5 [11|3]7|3]12]3] 6
1T 17116 6 | 310/ 9| 1|5 |5 |15 3|5[1]|]9]|]5] 5
IV |15|17| 6 | 3 | 8 |12 2 (10| 6 |8 | 1|7 |4 |12| 4| 11
Jlnwe Kinbka pPEeCnoHAEHTIB- 3aHATb», «He BigcTaBaTu Big OL4HOKYpPC-

NepLUOKYPCHUKIB Ha3Basnum Taki MOTUBW, SIK
«ByTU NOCTIMHO rOTOBUM OO YEeproBux

HUKIBY», «ByTW NpuUKNagom NS OOHOKYpC-
HWUKIB» Ta «YHUKHYTU OCydy W MOKapaHHSA
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3a noraHe HaBYaHHSI», WO CBiAYMTb MNpPO
AOMIHYBaHHA Y HWX Mi3HaBanbHOI MOTU-
BaLlil.

CTyneHTn gpyroro Kypcy npu Bubopi
JOMiHAHTHMX MOTMBIB HaB4YarnbHOI Oisrnb-
HOCTI nepesary Hafjanu TakuMm: «cTaTu
BUCOKOKBasigikoBaHnM  paxisuem» Ta
«ogepxatn gunnom» (HasBaHi no 22 pa-
31), «MOCTIMHO OAepXXyBaTWU CTUMEHAIIO»
(HasBaHun 16 pasiB), «38006yTH rMUBOKI 1
MiLUHi 3HaHHS» (Ha3BaHuh 14 pasis).

LlikaBo, WO CTyAeHTU Opyroro Kypcy
NPakKTUYHO He Ha3Banu MoTmB «ByTn noc-
TINHO TOTOBUM [0 YeproBux 3aHATb» (2
BNM6opun), xo4a BUBIp TakMx MOTUBIB, SK
«CTaTM BUCOKOKBarsigikoBaHUM daxis-
uemM» Ta «ogepxaTtu gunrom» nepenba-
Yae NOCTINHY CepWno3Hy poboTy Hag Bu-
BYEHHSAM aucumnnid. [Jo Toro X onuTaHi
APYrOoKYpCHUKWU He Hajanwu nepesary Ta-
KUM MOTUBaM, SIK-OT: «HEe 3anyckaTu Bu-
BYEHHS NpeaMeTiB HaBYanbHOIO LMKIY»,
«BUKOHYBATW NeJarorivyHi BUMorny, «oytm
NPUKNagomM Ansi O4HOKYPCHUKIBY», «YHUK-
HYTW OCyay W NOKapaHHSA 3a noraHe Ha.-
YaHHs» (no 3 Bubopwn). Taka cutyauis, Ha
Hally AYMKY, MOB’si3aHa 3 TUM, LWO Y CTy-
AEHTIB-OPYrOKYPCHUKIB MOPIBHAHO 3i CTy-
AEeHTaMn nepLloro Kypcy BigbyBaeTbca
NeBHe 3HWKEHHA MOTUBaLil HaBYaHHSA.
Hawi BMCHOBKM MiOTBEPLKYIOTb TaKOX
OTPMMaHi CBOro 4acy pesynbTatv gocni-
mxeHHs C. 3aHiokom [3].

MopibHuMM a0 pesynbTaTiB ONUTY-
BaHHS CTyOEeHTIB OpYyroro Kypcy € Bigno-
BiAi, OTpUMaHi BiO CTyOEeHTIB-
TPETbOKYPCHUKIB. Tak, y MOTuBaLil HaB-
YanbHOI AisiNbHOCTI BOHM nepeBary Ha-
[alTb MOTUBaM «CTaTu BUCOKOKBanidi-
KoBaHUM dpaxisuem» (Has3BaHun 17 pasiB)
Ta «ogepxatum gumnnom» (HasBaHun 16
pasiB). TpeTe micue nociB MOTUB «3abes-
neymTn ycnix y mMambyTHin npodecinHin
AisinbHOCTI» (Ha3BaHuM 15 pasis).

Taki MOTMBM HaBYaHHSA, K «ByTu
NOCTINHO FOTOBMM [0 YEeproBux 3aHATb»
Ta «BbyTn NpuKNagom Ofs OAHOKYPCHMKIBY
Ha3BaHi CTygeHTamu, ManbyTHiMK daxis-
UaMM nicOBOrO rocrnogapctsa, no ogHOMY
paay.

Ak B1aHO i3 Tabnuui 1, cTyaeHTn YeT-
BEPTOro Kypcy, HanbinbLue BMOTUBOBaHI Ha

«oaepxaHHa gunnoma» (17 BubopiB) Ta
«CTaTu BUCOKOKBarigikoBaHUM  doaxis-
uem» (15 BubopiB). HacTynHUMK NO Kinb-
KOCTi BUGOPIB € MOTMBM «3400yTN rMNBOKI
M MiLHi 3HaHHA» Ta «JOOUTUCA CXBaneHHs
6aTbkKiB i oTOvyrUUX» (1o 12).

[na cTygeHTiB 4eTBEpTOro Kypcy He
O0CUTb BaXXIMBUM € MOTUBU «BUKOHYBaTW
negaroriyHi Bumorny (1 BuGIp), «ycnilHO
BUMTUCH, CKMNagatu icnutu Ha «gobpe» i
«BigMiHHO» (3 BMbopK) Ta «ByTn npukna-
AOM Ansi OAHOKYPCHUKIB (4 BUGOpW).

Hocnighvya H. bagmaesa [1], Bu-
BYAKO4YM MOTMBALIO CTyAEHTIB, ManbyTHiX
couianbHMx poOITHKUKIB, 3’AcyBana, Lo
AiEBUMU MOTMBaMU B CTYOEHTIB NepLloro m
TPETbOro KypciB € couianbHi MOTMBK (MOTU-
BM MPecTuwxky Ta MOTUBM NpodpecinHol ca-
mMopeanisaui). Lli MoTMBM 3anmatoTb nepLue
i gpyre micusa y Bubopax CTyadeHTiB. TpeTe
MicLle nociaatTb HaByanbHO-Mi3HaBalbHi
MOTMBU. MOTUBU OTPUMAaHHS CXBarleHHS,
OTPMMaHHSA CTUNEHAii 1 3anobiraHHs He-
BAA4YaMm 3aMmaloTb YeTBepTe, nN'sate i wo-
cTe Micus. O1xe, JOCNiOKEeHHS
H. bBagmaeBoi 4acTkoBO CNpOCTOBYE pe-
3ynbTaTh Haworo. Ampke aHania onuTyBaH-
HS1 CTYQEeHTIB JO3BOMSE 3p0OUTN BUCHOBOK,
WO B CTYOEHTIB-NEPLLUOKYPCHUKIB, MaibyT-
HiX ¢paxiBLiB NiCOBOro rocnogapcraea, AOMi-
Hye nisHaBanbHa MoTuBauis. lNpoTte, CTy-
OEHTU-TPETbOKYPCHUKM Npu  BUBOPI  JOMI-
HaHTHOI MOTMBALil BCe X Taku nepesary
HagalTb couianbHMM MOTMBaAM | MOTUB
«fobutncs cxsaneHHa 6aTbKiB i OTOYylO-
4YNX» MEePEBaKHO CTaBMATb Ha LWIOCTE Mic-
ue. Ha d4eTBepTOMYy KypCi, Ha OYMKY
H. bagmaeBoi, BigdyBalTbCA 3MiHM B
MOTMBALINHIN cpepi CTyOEHTIB, 30Kpema,
HaBYyasnbHO-Ni3HaBanbHi MOTUBU CTalOTb
Ha nepwe Micue, a MOTUBK MPECTUXY —
Ha TpeTe. lNpodecinHa moTuBauis 3anu-
LWAETLCA Ha APYromy Micui, WO nepekoH-
NUBO NIATBEPOXYIOTh | pesynbTaTu Hawlo-
ro JOCNigXKEeHHS.

Y npadui I'. NMaBnoBeup [5] BUABNIEHO
3MiHy HaB4arnbHUX MOTUBIB CTYAEHTIB BiA
Kypcy 00 Kypcy. Tak, CTyaeHTn 1 Kypcy He
3anuwunun 6e3 BMboOpy XOOHOrO MOTUBY.
Ha gpyromy kypci 6e3 Bubopy 6yB MoTus
«YHUKHYTW OCydy W NoKapaHHSA 3a noraHe
HaBYaHHSA». Y HawoMy [OOCHiIKEHHI Ta-
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KOX CTYOEHTU-OPYrOKYPCHUKM Lien MOTUB
3anvwunu nosa ysarol. [na cTyaeHTiB
TPeTboro Kypcy, sk Bkasye [. [NlaBnoBeupb,
A0 He3HauvyLwmx MOTMBIB BigHECEHI MOTK-
BN «ByTW Npuknagom Ans OgHOKYPCHU-
KiB» N «BUKOHYBATW neaaroridyHi BUMOrmn».
Y HawoMmy [JOCrigpKeHHS Ui MOTUBWU SK
HeBaXnuBi ONs CTYAEHTIB HasBaHi BXe
CTyAEeHTaMUN-OPYroKypCHUKaMM.

lMpoaHanizyemo pesynbTatv aHke-
TyBaHHS CTyAeHTiB, ManbyTHiX daxiBuiB
nicoBoro rocnogapcrea, 3a Apyrum Bapi-
aHToM aHkeTn A. PeaHa i B. AkyHiHa. Ha-
ragaemo, Lo pecnoHAEHTM NOBUHHI Bynu
npopaHXyBaTn HaBedEeHi B CMUCKY MOTU-
BW HaBYarnbHOI AiAnNbHOCTI 3@ 3HAYUMICTHO
Ans HUX 3a 7-0anbHo0 LWKanot. Y Tab-
nnui 2 HaBedeHi pesynbTaTh LbOro aHke-
TYyBaHHS B KOXHIN rpyni CTyOEeHTIB Big
nepLloro 4o YeTBepPTOro Kypcy.

Ak BugHO 3 Tabnuui 2, ons CTyaeH-
TiB MepLIOro Kypcy AOMIHAHTHAMU € MO-
TUBWN «CTaTU BUCOKOKBanicikoBaHUM (ha-
xiBuem» (paHr 1), «3000yTn rmmboki n mi-

niX y ManbyTHI NpodeCinHIi 4iANbHOCTI»
(paHr 3), «opgepxatu gunnom» (paHr 4).
Taki moTuBK, K «BYTM nNpuknagom AOns
OLHOKYpCHUKIB» (paHr 16), «He BigcTaBa-
TV Big4 OAHOKYPCHWKIBY» (paHr 15), «yHUK-
HYTWU OCydy W nokKapaHHs 3a rnoraHe Has-
YaHHAY» (paHr 14), He € BaxnuBUMK ANs
CTYOEHTIB.

Y pesynbTati po3noginy MoTuBIiB 3a
paHramu CcTygeHTamMm [Opyroro  Kypcy,
ManbyTHIMK haxiBUsSMK NICOBOro rocno-
AapcTBa, OTpMMaHo Taki pesynbTaTu. lNe-
PWMWIA paHr OTpMMaB MOTUB «oAepXaTu
AOUNSIOM», OPYrMnh — «CTaTu BUCOKOKBari-
dikoBaHUM axiBLuem», TpeTin — «rnoc-
TINHO ofepXyBaTu CTUNEHAi», YeTBep-
TN — «3800YyTY rMNBOKI N MiLHI 3HAHHS».
OcTtaHHi no3uuil y paHXyBaHHI MOTUBIB
HaBYasibHOI AiSNbHOCTI CTYOEHTIB OTpU-
ManM MOTUBWM «YHUKHYTWU OCyay W MOKa-
paHHA 3a noraHe HaB4YaHHsS» (LWiCTHaaUsA-
TUW paHr), «BMKOHYBaTW MeaarorivyHi Bu-
Moruy» (MATHaZUATUA paHr), «ByTu NpuUK-
nagoMm Aans OOHOKYPCHUKIB» (4OTUpHa-

UHi 3HaHHA» (paHr 2), «3abe3neuynTtun yc- AUATUN paHr).
Tabnuusa 2. PaHXXyBaHHA MOTUBIB HaB4YanbHOI AIANbHOCTI CTYAEHTIB
cneuianbHocCTi «JlicoBe rocnogapcTteBo»

Kypc Homep moTuBy 1 2 3 4 5 6 7 8
% gzﬁig’ﬁof;z;’;””” 6,52 5,73 4,76 4,76 | 4,03 | 597 | 464 | 4,73
- PaHz momusy 1 4 8/9 8/9 13 2 11 10
% gjﬁig’ﬁoﬁz;’ﬁ””” 2,71 5,86 4,52 438 | 514 | 507 | 3,45 | 441
= PaHz momusy 2 1 7 9 3 4 13 8
[&]
g | Cepedrednadentia | g7 | 5gg 474 | 448 | 444 | 53 | 457 | 4,44
Z OUIHKU MomugYy
= | Parne momuey 1 2 6 8 9/10 4 7 | 9/10
[&]
g gjﬁigﬁoﬁ’z;’;””ﬂ 5,48 5,88 5,04 432 | 476 | 5.2 4 | a4
= Pare momusy 2 1 5 10 8 3 12 9

Kypc Homep moTuBy 9 10 11 12 13 14 15 16
g | Cepedke sHaueHha | 4 ) 5,88 4,39 5 3,76 | 527 | 3,97 | 546
> OUIHKU Momugy
- PaHz momusy 15 3 12 7 16 6 14 5
g Cepedie arayenta | 5 oo 4,98 3,21 414 | 334 | 4,74 | 3,03 | 4,26
S OUIHKU Momugy
= | Pare momuey 12 5 15 11 14 6 16 | 10
[&]
g gjﬁiﬁ*ﬁoﬂs;’;””ﬂ 3,91 5,57 4,35 435 | 3,26 5 | 352 | 4,00
= PaHe momusy 14 3 11/12 11/12 16 5 15 13
[&]
g gjﬁiﬁ’ﬁ%igﬁ”’” 3,68 4,96 3,96 428 | 336 | 508 | 36 | 48
2 PaHe momusy 14 6 13 11 16 4 15 7
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PaHxyoun MOTUBM HaBYaHHSA, Tpe-
TbOKYPCHUKM Haganu nepesBary TakUM:
«CcTaTM BUCOKOKBarsigikoBaHUM  axis-
uem» (paHr 1), «ogepxatu AUNIOM»
(paHr 2), «3abeaneuntn ycnix y mamnbyt-
HiM npodecinHin  AianbHOCTI» (paHr 3),
«30006yTN rmMubOoKi i MiLHI 3HaHHS» (paHr
4). 16, 15 Ta 14 nosuuii B paHXyBaHHI
oTpMmanu MoTmem «ByTn Npuknagom Ans
OLHOKYPCHUKIB», «YHUKHYTM Oocydy W Mo-
KapaHHS 3a noraHe HaB4YaHHsS», «He BiAc-
TaBaTu Big OOHOKYPCHUKIBY.

PaHXyBaHHA MOTMBIB 3a 3HauyLlic-
TIO IX ANS CTYOEHTIB 4eTBepToro Kypcy
nokasano Taki pesynbtatun. PaHr 1 nocis
MOTUB «OfepXaTu OUNSOM»; paHr 2 —
«CcTaTu BUCOKOKBasigikoBaHnM axis-
LueMy; TPeTin paHr nocisB MOTUB «3400yTH
rMUOOKI N MiLUHI 3HaHHAY»;, YeTBEPTUN —
«gobutnuca cxeaneHHa OaTbKiB | HaBKO-
nwHix». MoTnBM HaBYanbHOI AiANbHOCTI
«ByTM npuknagom Ans O4HOKYPCHUKIBY,
«YHUKHYTM OCydy W MOKapaHHSA 3a noraHe
HaBYaHHS», «He BiACTaBaTu Big OAHOKYp-
CHUKIB» BI4MOBIAHO OoTpuManu paHrn 16,
15i 14.

BucHoBkn. OTxe, Onsa MamnbyTHixX
dhaxisuiB nicoBOro rocnogapcrea AoMi-
HaHTHUMW € Taki ni3HaBanbHi MOTUBMU:
«CTaTM BUCOKOKBarsigikoBaHUM  daxis-
uemMy, «30006yTn rnmbokKi N MiLHI 3HAHHAY,
«3abes3neunTn ycnix y mambyTHin npode-
CinHin pisnbHOCTi». Cepen couianbHUX
CTyQeHTaMM YCiX KypCiB HanyacrTie Hasu-
BaETbCA MOTUB «OAepXXaTh OUNSIoMy, «Mno-
CTINHO ofepXyBaTu CTUNEHAi», «4o0u-
TUCA CXBarneHHs1 GaTbKiB i OTOUYYHOUNXY.
Taki MOTMBM, SIK «He BigcTaBaTW Big OgHO-
KYPCHUKIB», «BUKOHYBATWU negarorivyHi Bu-
Morm», «byTu npuknagom nsi ogHOKypC-
HUKIB», «YHUKHYTW OCyZly W MOKapaHHS 3a
noraHe HaBYaHHAY, CTyAeHTU obupanu
AOCUTb PigKo.

[ocnigpKeHHa 003BOMSIE TaKOX 3po-
OMTM BUCHOBKM MNpPO Te, WO Yy CTYAEHTIB
nepLloro, TPETLOro Ta YeTBEPTOro Kypcis
nepeBaxae nNi3HaBanbHa  MOTMBaUIS.
CTyOoeHTN-ApYroKkypCHUKN cepeq BaXnu-
BUX AN HUX MOTMBIB Ha3Banun 2 nisHaea-
NbHi Ta 2 couianbHi. [1poTe came couia-
NbHUA  MOTUB  «ogepXaTu  OMNNoM»
OTpMMaB NepLUNA PaHTr.

JocniaHukn A. lNeyHunkoBa Ta
. MyxiHa [4, c. 253-270] cTBepOXylOTb,
LLIO MPOBIAHMMW HaBYanNbHYMU MOTMBaMMU
CTYOEHTIB € «NpodecinHi» Ta «ocobucto-
ro NPECTUXY», MEHLU BaXXNMBUMU € «npa-
rMaTUYHI» («OTpMMaTh UNSIOM NpPO BULLY
OCBITY») Ta «ni3HaBasnbHi» mMoTuswu. lNpo-
Te BiJ KypCy OO0 KypCy pofib MOTUBIB, LLO
OOMIHYIOTb, 3MIHIETbCA. AKWO Ha nep-
LWOMY KypCi OOMIHAQHTHUMM € MOTUBMU
«NpoMECiNHI», Ha Apyromy — «ocobucro-
ro NPecTuXxy», Ha TPETbOMY | YeTBEPTOMY
Kypcax — obuasa Tunnm MOTUBIB, Ha 4YeT-
BEpTOMY — [OMOBHIOKTLCA «nNparMaTtuy-
HUMM» MoTuBamu. OTXe, Hawum Aocni-
[PKEHHSM NIATBEPOXKYETLCHA TON (PaKT, LLO
Ha TpPeTbOMYy KypCi MOTMBAaUiS CTYLEHTIB
Moxe OyTun 3miwaHow: HaaBHI ByayTb i
nisHaBarbHi, i couianbHi MOTUBMW.

MepcnekTBM noaanblux Aocni-
OXXeHb BOayaemo y po3pobui MeToankm
eeKTMBHOro  YOpPMyBaHHA MOTMBALil
HaBYarbHOI OiSNbHOCTI CTYOEHTIB.
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MOTIVATION OF STUDENTS TO LEARN
Vasiuk O.V., Vyhovska S.V., Vyhovskyi A.Yu.

Abstract. The article deals with the study of students’ motivation in institutions of
higher education in order to identify the dominant. For this purpose, all motives of educa-
tional activity are divided into cognitive and social. The survey was conducted using the
methodology for studying the motives of educational activities (modification by A. Rean, V.
Yakunin). It has shown that in the system of training of future forestry experts the following
cognitive motives are dominant: "to become a highly qualified specialist”, "to get deep and
solid knowledge", "to ensure success in future professional activities". Among the social
ones, the motives "to receive a diploma", "to receive a scholarship on a permanent basis",
"to obtain the approval of parents and others" are often called. Such motives as "to keep
up with classmates", "to fulfill pedagogical requirements”, "to be an example for class-
mates”, "to avoid condemnation and punishment for bad learning”, were chosen quite rare-
ly. Students in 1, 3 and 4 courses have a cognitive motivation prevailing. Students of the
2nd course among the important for them motives named 2 cognitive and 2 social. How-
ever, the social motive "to receive a diploma" had the first rank. Prospects for further re-
search we see in the development of a methodology for effectively forming the motivation
of students' educational activities.

Keywords: motivation, educational motivation, motive, cognitive motives, social mo-

tives, student, institution of higher education.
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Abstract. The article examines the psychological aspects of learning a foreign lan-
guage at an early age. The features of cognitive processes of young learners’ develop-
ment are determined. The role of educators and parents in shaping favourable conditions

for personal development is emphasized.

Key words: psychological aspect, cognitive processes, early age, foreign language.

Introduction. Today, the question
of studying foreign languages is relevant
in Ukraine. Being on the way to European
integration, knowledge of a foreign lan-
guage is one of the most important condi-
tions for the implementation of Ukraine to
this process. The importance of investi-
gating psychological aspects of learning a
foreign language in kindergartens and
primary schoosl is determined by dissatis-
faction with the level of first-year students’
preparation, and since the period of 6-7
years old is considered to be the most
favourable for mastering a foreign lan-
guage [4], it is necessary to identify con-
ditions that enhance the effectiveness of
the educational process in this context.

Analysis of recent researches
and publications. In general terms re-
search studies do not support the idea
that children are “sponges” when learning
a second / foreign language, at least, as
far as rate of achievement is concerned.
However, teachers and researchers re-
port that young children present very pos-
itive attitudes towards learning foreign
languages and are very motivated (Blon-
din et al, 1998; Burstall, 1975; Cenoz &
Lindsay, 1994; Clyne et al., 1995; Donato
et al., 2000; Hawkins, 1996; Hurrell &
Satchwell, 1996; Johnstone, 1996; Ni-
kolov, 1999; Satchwell, 1996; Teachner,
1991). Young learners could be motivated
because the teaching methodology used
in kindergartens and primary schools fo-
cuses on communicative skills rather than

on the formal structures of the language
[5, p. 70]. Young learners could also pre-
sent more positive attitudes and be more
motivated because of their general posi-
tive attitude towards learning, as opposed
to the rejection of the school system typi-
cally associated wth older learners.

The purpose of this research is to
identify the psychological features of
learning a foreign language at an early
age and the conditions that increase the
effectiveness of this process.

The methods of investigation are
the following: the studying and critical
analysis of the literature on the problem;
methods of deduction and synthesis.

Results. Young learners are wide-
ly perceived to acquire languages in a
gualitatively different way from adoles-
cents and adults. Young learners before a
certain age seem to pick up a new lan-
guage with ease and success, whereas
older learners often fail to do so [7, p. 2].
Cognitive and psycholinguistic research
on second language learning focuses on
the development of knowledge and know-
how built from meaningful, continuous
practice. According to cognitive accounts,
early stages of second language compre-
hension and production rely strongly on
simplification, transfer from first language,
and overgenerelization as knowledge ac-
cumulates and is restructed through hy-
pothesis formation and testing. Backslid-
ing and sudden burst of rapid progress
are also a part of the process. First and
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second language acquisition differ in the
extent to which they are under the control
of biological or cognitive processes of
development [6, p. 29]. This is because
they begin with different initial representa-
tions and frequently occur at different
points in cognitive development. To some
extent, first language acquisition unfolds
as a function of a biologically, or innately,
prescribed set of constraints. Second
language acquisition, in contrast, has
more room for cognitive factors to influ-
ence and direct the course of its devel-
opment. In both cases, however, it is the
cognitive processes of analysis and con-
trol that are responsible for propelling the
system toward greater mastery.

An important distinction has been
confirmed in recent cognitive and neuro-
biological explanations of second lan-
guage acquisition reflecting a dual proce-
dural / declarative dimension widely ac-
cepted in cognitive science. Two systems
exist side by side: a rule-based analytic
procedural system, and a formulaic, ex-
emplar-based declarative system. In the
first system, storage and powerful gener-
ative tools operate together to compute
well-formed sentences; in the second
one, a large memory system is responsi-
ble for drawing on some rules operating
on unanalyzed wholes or chunks [7, pp.
2-3]. Young language learners use
memory-based processes, whereas adult
language learners rely on rule-based
learning. The acquisition of implicit com-
petence is affected by age in two ways: 1)
biologically, the plasticity of the procedur-
al memory for language gradually de-
creases after about the age of five; and 2)
cognitively, reliance on conscious declar-
ative memory increases both for learning
in general and for learning a language
from about the age of seven. Learners
may apply compensatory mechanisms to
counterbalance decline in implicit learning
. learning new vocabulary, for example,
relies on declarative memory.

The early introductions of foreign
languages in kindergartens and primary
schools has expanded in Europe in the
last 30 years. Foreign language teaching

in pre-secondary education presents
great diversity. Some projects are at the
stage of small-scale experiments while
others have been generalized. Projects
also differ in terms of the age of introduc-
tion, the intensity, the specific teaching
methodology used and many other con-
textual factors. The early introduction of a
foreign language in the school curriculum
increases the total amount of time that
learners have at their disposal and many
parents and educators also consider that
young learners are specially gifted to
learn foreign languages. An analysis of
the effectiveness of early foreign lan-
guage teaching can cover different areas
such as attitudes and motivation, code-
mixing and code-switching, the develop-
ment of metalinguistic awareness or the
influence of contextual factors.

When studying the effect of age it
IS important to distiguish between second
and foreign language situations, i. e., be-
tween situations in which there is expo-
sure to the target language with or with-
out formal instruction and situations in
which exposure to the language is limited
to the school context and usually to very
few hours per week [1, p. 78]. Learners in
foreign language contexts have very lim-
ited exposure to the language and typical-
ly have non-native teachers and no com-
municative need to use the foreign lan-
guage outside the classroom. These spe-
cific conditions are different from those of
learners immersed in a foreign language
context from a very early age who gener-
ally achieve native-like competence in the
second language.

Reseach on early bilingualism has
consistently found that bilingual children
process languages more effectively than
their monolingual peers and the constant
management of two competing languages
enhances executive functions and results
in a higher level of metalinguistic aware-
ness. Thus, another important aim may
involve the development of metacognitive
skills and learning strategies to support
children in learning new languages not
only in foreign languages programmes
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but also as adolescents and adults [7, p.
8].

Most experts believe that when a
child is introduced to a foreign language
at an early age their chances of becoming
more proficient in the target language will
be higher. However, it is not necessarily
true to say “the earlier the better”. It is
suggested that the most efficient time to
learn another language is between 6 and
13 [8]. The research conducted by Opal
Dunn [2], an educational consultant, has
proved that young children are natural
language acquirers; they are self-
motivated to pick up language without
conscious learning, unlike adolescents
and adults. They have the ability to imi-
tate pronunciation and work out the rules
for themselves. Any idea that learning to
talk in a foreign language is difficult does
not occur to them unless it is suggested
by adults, who themselves probably
learned a foreign language academically
at a later age through grammar-based
text books.

Second language proficiency gen-
erally is represented by two types, spo-
ken and academic. Academic proficiency
refers to various skills, including word
reading, spelling, reading fluency, reading
comprehension, and writing. Spoken pro-
ficiency generally precedes academic
proficiency and refers to the development
of conversational vocabulary, grammar,
and listening comprehension [3, p. 270].

Let us consider the advantages of
second-language learning at an early age
[2]. Firstly, young learners are still using
their individual, innate language-learning
strategies to acquire their native language
and soon find they can also use these
strategies to pick up a foreign language.
Secondly, young learners have time to
learn through play-like activities. They
pick up language by taking part in an ac-
tivity shared with an adult. They firstly
make sense of the activity and then get
meaning from the adult's shared lan-
guage. Thirdly, young learners have more
time to fit a second language into the dai-
ly programme. School programmes tend
to be informal and learners’ minds are not

yet cluttered with facts to be stored and
tested. They may have little or no home-
work and are less stressed by having to
achieve set standards. Fourthly, children
who have the opportunity to pick up a
second language while they are still
young appear to use the same innate
language learning strategies throughout
life when learning other languages. Pick-
ing up third, fourth, or even more lan-
guages is easier than picking up the sec-
ond one. Fifthly, young learners who ac-
quire language rather than consciously
learn it, as older children and adults have
to, are more likely to have better pronun-
ciation and feel for the language and cul-
ture. When monolingual children reach
puberty and become more self-conscious,
their ability to pick up language diminish-
es and they feel they have to consciously
study a second language through gram-
mar-based programmes. The age at
which this change occurs depends greatly
on the individual child’s developmental
levels as well as the expectations of their
society.

There are three stages of picking
up a foreign language [2]:

esilent period. When babies learn
their native language, there is a “silent
period”, when they look, listen and com-
municate through facial expression or
gestures before they begin to speak.
When young children learn a second lan-
guage, there may be a similar “silent pe-
riod” when communication and under-
standing may take place before they ac-
tually speak any foreign language words.
During this time parents should not force
children to take part in spoken dialogue
by making them repeat words. Spoken
dialogues should be one-sided, the
adult’s talk providing useful opportunities
for the child to pick up a language. Where
the adult uses parentese (an adjusted
form of speech) to facilitate learning, the
child may use many of the same strate-
gies they used in learning their native
language:

eBeginning to talk. After some
time, depending on the frequency of for-
eign language sessions, each child (girls
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often more quickly than boys) begins to
say single words (“cat”, “house”) or ready-
made short phrases (“What’s that?”, “It's
my book”, “l can’t”, “That’s a car”, “Time
to go home”) in dialogues or as unex-
pected statements. The child has memo-
rised them, imitating the pronunciation
exactly without realising that some may
consist of more than one word. This stage
continues for some time as they child
picks up more language using it as a
short cut to dialogue before they are
ready to create their own phrases.

¢ Building up a foreign language.
Gradually children build up phrases con-
sisting of a single memorised word to
which they add words from their vocabu-
lary (“a dog”, “a brown dog”, “a brown and
black dog”) or a single memorised lan-
guage to which they add their own input
(“That’'s my chair’, “Time to play”). De-
pending on the frequency of exposure to
a foreign language and the quality of ex-
perience, children gradually begin to cre-
ate whole sentences.

Children learn a foreign language
by [8]:

- having more opportunities to be
exposed to a foreign language;

- making associations between
words, languages, or sentence patterns
and putting things into clear, relatable
contexts;

- using all their senses and getting
fully involved; by observing and copying,
doing things, watching and listening;

- exploring, experimenting, making
mistakes and checking their understand-
Ing;

- repetition and feeling a sense of
confidence when they have established
routines;

-being  motivated, particularly
when their peers are also speaking /
learning other languages.

Young children find it more difficult
to pick up a foreign language if they are
not provided with the right type of a for-
eign language learning environment, ac-
companied by adult support using “paren-
tese” techniques [2]. Young children need
to feel secure and know that there is

some obvious reason for using a foreign
language. Activities need to be linked to
some interesting everyday activities about
which they already know, for example,
sharing an English picture book, saying a
rhyme in English, having an “English”
shack. Activities are accompanied by
adult language giving a running commen-
tary about what is going on and dialogues
using adjusted parentese language. Eng-
lish sessions are fun and interesting, con-
centrating on concepts children have al-
ready understood in their native lan-
guage. In this way children are not learn-
ing two things, a new concept as well as
a new language, but merely learning a
second language to talk about something
they already know. Activities are backed
up by specific objects, where possible, as
this helps understanding and increases
general interest.

Discussion. Foreign language
learning at an early childhood is essen-
tially a personal and social process. In the
light of our present knowledge about for-
eign language learning, there can be no
doubt that children at an early age, espe-
cially in natural contexts, but also in tu-
tored contexts, can learn and do learn a
foreign language. The conditions for ef-
fective foreign language learning at an
early age are taking into account the indi-
vidual psychological and age characteris-
tics of young learners, formation a sense
of confidence and motivation for success.
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NMCUXONOTrIYHI ACNEKTU BUBYEHHA IHO3EMHOI MOBU
Y PAHHbOMY BILU|
paboBcbkKa l. B.

AHomaujis. Y cmammi 00cnioxXyrombCsi 1CUX0SI02i4HI acriekmu 8U84YeHHs iHO3eM-
HOI' Mo8U y paHHbOMY 8iyi. BusHavyarombcsi ocobrnusocmi po3sumkKy KO2HIMUBHUX rpouye-
Ci8 y4Hi8 OOWKINbHO20 ma MOJI00WO020 WKIiNIbHO20 8iKy. [MiOKpecnoembcs posib y4umernis
ma 6amebkKig y hopMyeaHHI cripussmsiugux 07151 po38uUMmKy ocobucmocmi ymos.

Knroyoei cnoea: ricuxosio2idyHUl acriekm, KO2HImuUeHi rnpouecu, paHHil 8iK, iHo3e-

MHa moe8a.
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AHomauiss. Y cmammi obrpyHmMo8yrombCsi NcUxosioaivyHi xapakmepucmuKu KO2Hi-
MUBHOI, KOMyHikamueHOI ma MomueauitiHoi cghepu ocobucmocmi, wo cknadarome Mcu-
XxornoeiqyHul rnopmpem nidepig, HeobxiOHUX cydyacHUM 06’eOHaHUM mepumopiaribHUM 2po-
madam YKpaiHu. Ha nidrpyHmi pe3ynbmamie 00CniOXeHHS pieHS po38UMKYy 32adaHux xa-
pakmepucmuk y rnpedcmagHukie cmyd0eHmcbKo2o0 camoepsidyeaHHs 06rpyHmMo8ymscs
douinbHicme iX UyinecrnpsmogaHo20 po38UMKY Yy cmyOeHMCbKOI MOsI0O0.

Knroyoei cnoea: nidepcbKkuli nomeHuyias, rncuxoso2idyHut nopmpem idepis, cmy-
0eHmcbKa mMoso0b, NCUXOI02i4HI XapakmepucmuKu Ko2HImuUeHOoI cgbepu nidepa, rncuxorso-
2i4HI XapakmepucmuKku KOMyHIKamueHOi ccbepu nidepis, rcuxosoaiyHa xapakmepucmuka

MomueauiliHoi cgbepu nidepis.

AxTyanbHicTb. CboroaHi 6e3cym-
HIBHOIO € HeOobXigHICTb NiAepCbKnx sIKoC-
Ten ocobucTocTi AN NiABULLEHHS TI KOH-
KYPEHTOCMPOMOXHOCTI Ha PUHKY npadi.
Baromum nepiogom y po3BUTKY MCUXOSO-
MYHUX XapakTepuCTUK MANHWN € CcTyde-
HTCbKUI BIK, O XapaKTepusyeTbCa BUCO-
KUM pPiBHEM aKTUBHOCTI, CNPUMHATNBOCTI
A0 BrMMMBIB, OpIEHTAUIEd Ha nepcnekTu-
By. BigTak, y 3aknagax BuLOI OCBITU He-
obXigHO MpuAINATK yBary po3BUTKY Nige-
PCbKOro noTeHLiany ocobncTocrTi.

AHani3 ocTaHHiX pocnigkKeHb i
ny6nikaudin. B octaHHi pokn npobnemoto
PO3BUTKY NiOEPCbKUX SIKOCTEW CTYOEHTIB
3amanochb Yynmano HayKOBL,iB:
O. YepHuwos, A. Kypuusa, 0. Kypuus,
|. Bnacos, |. KpacHowok, O. CasenbeBa
Ta iH. Y3aranbHuBLUM pe3ynbTaTh IXHIX
npaub T. [leutok BUOKpPEMIOE Taki nigep-
CbKi SIKOCTi CTYZEHTIB: BNEBHEHICTb Yy COOI,
KOMYHiKabernbHICTb, YMIHHS criyxaTu, Kpu-
TUYHE MMUCIIEHHSA, KpeaTMBHICTb, OpraHi-
3aTOpCbKi 30i6HOCTI, BHYTPILLHA Xapu3ma,
CTPECOCTINKICTb, MO3UTUBHE MWUCIIEHHS,
aHaniTUYHICTb  MWUCIIEHHS, aKTUBHICTb,
iHiLiaTMBHICTb, 3AATHICTb HaB4YaTUCA Ta
CaMOBOCKOHAsBaTUCA, NpParHeHHs Ao
3MmiH, BignosigansHicTb (T. Oeutok, 2018).
ABTOp O6I'pyHTOBYE AOUINBHICTL BUKOPU-
CTaHHA no3aayguTopHOi pobotn 3i CTy-

AeHTaMn 3 MeTo (PopMyBaHHSA iX nigep-
CbKUX SAKOCTEWN.

Huska aBTopiB (O. AapHa,
0. l'ynoHieHe, O.[ly3ap Ta iH.) cTBep-
DKYIOTb, WO caMi 3aKknagu BULLIOT OCBITU
mMalTb OyTu nigepamu cycnifibHOro noc-
Tyny, i BignoBigHO, roTyBaTu nigepis, iH-
TenireHTHUX Ta TanaHoBUTUX noaen
(O. AapHa, [. lN'yooHieHe, O. N'ysap Ta iH.,
2014).

C. PesHik 0brpyHTOBYE, WO CbOrO-
OHi B yMOBax iHpopmMaLinHOro cycninbCT-
Ba 451 HANEXHOro po3BUTKY NiAEepPCbKOro
noTeHuiany CTyAeHTIB iCTOTHY yBary Bu-
Knagadi MatoTb CrpsiMOBYBaTW Ha YCBI-
OOMIEHHS  CTydeHTamMuM  CaMOLHHOCTI
3HaHb, OCMUCIIEHHA iHdopMaUii, iHTenek-
TyanbHoi npaui (C. PesHik, 2017).

3a [1. BonkiBCbkOl, NPaKTUYHOMO
LUKOMOKW nigepctBa € CTYAEHTCbKUN ak-
TUB, OiSNbHICTb Y AKOMY HEMOXnMBa 6e3
nigepcbknx akocTen. ABTopKa po3rnsigae
nigepcbknin  noTeHuian ocobuctocTi sk
CUCTEMY pecypciB Ta MOXMINBOCTEN OCO-
OucToCTi, peanizauia AKMX Yy KOHKPETHIn
cuTyauil cnyryBaTume NpuUnNHATTIO ocobun-
CTOCTI rpynoto gk nigepa. Y OOCrigpKeHHi
nigepcbLKoro noTeHuiany CcTygeHTCbKoro
aktuBy [l. BornkiBcbkoi npeameToMm BuU-
BYEHHS Bynu: oBi3HaHICTb Npo NigepcTBo,
3HaHHSA Mpo Niaepcbki AKOCTi, PO3YMiHHSA
posii CTyQEeHTCbKOro akTuBy Yy nigepcrsi-
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CNYXIiHHI, YCBIOOMIIEHHA nigepcTBa $K
LWiHHOCTI, MOTMBaUis OO0 nigepcTsa-
CNYXIHHA, MOTMBaUis ycnixy, nigepcbka
noBeAiHka, BMiHHA KOMaHAHOI B3aemogil,
34aTHICTb reHepyBaTu igei, camoaHarnis
nigepcbkol  OiAnNbHOCTI, pedepeHTHICTb
(O. BonkiBcbka, 2016).

Morooxytouncb 3 BaXNMBICTIO 3a-
NPOMNOHOBaHUX BULLE 3ragaHnmu gocnig-
HUKaMu Mornsidis, BUCHOBKIB Ta y3ararib-
HEHb, BBaXXaeMO 3a NMOTPibHe 3ayBaxuTw,
WO PO3BUTOK NiepCbKOro noTeHuiany
CTYOEHTCbKOI MOJSIOAi Mae TakoX nepen-
B6ayatn opMyBaHHA TaKMX MCUXONOriy-
HUX OCODONMMBOCTEN, WO € HeobXigHUMUK
He nuwe Ha nepioa HaB4aHHA y 3BO, a i
Ans cycninbCTBa B LISIOMY Ha BIignoBig-
HOMY eTari Noro po3BUTKY.

Hawe nonepegHe [ocnimpkeHHs
3acBiguunno, WO MCUXOSOrYHUI nopTpeT
nigepiB, sKux nNOTpPeOyTb CbOroAHi
ob’eaHaHi TepuTopianbHi rpoMagn Ykpai-
HW, NpeacTaBneHnn 6aratbma NCUXonori-
YHUMU XapaKTePUCTUKaAMU, AKi CTOCYIOTb-
CA 9K KOTHITUBHOI, TaK i KOMyHIKaTMBHOI Ta
MOTMBaUiNHOI cdepu ocobuctocti (Map-
TUHIOK |., 2018).

30Kkpema, KOrHiTUBHY cdepy nige-
pa OTI cknapatoTb Taki OCHOBHI Xapak-
TEPUCTUKN. KOMMETEHTHICTb, npodecio-
HaniaM y CBOIN Crpasi; YMIHHA 3HaXoauTu
HOBIi MeToaW, cnocodbw Ana BTINEHHS
NnaHy 4Yv pileHHs, WBMOKO Nepeksova-
TUCb 3 OOHOro crnocoby BUKOHAHHSA 3a-
BOAHHA Ha IHWWKW, BOSMOAIHHS THYYKUM
MUCIIEHHSIM; PO3YM, KPUTUYHE MUCIIEHHS;
topManyHa NigroToBMEHICTb; YMiHHA 6a-
YUTU NEepCnekTUBM PO3BUTKY, NraHyBaTy,
cTpaTeriyHo MWUCNUTK; BIOKPUTICTb 40
3MiH, NerkiCTb y HaBYaHHiI HOBOro; 3aaT-
HICTb TBOPYO NIAXOAUTM OO0 BUPILLEHHS
Pi3HMX Npobnem, MUCNUTM HecTaHdapT-
HO; 3HaHHA pecypciB rpoMagu ons ii pos-
BUTKY. [JONOMIXKHI — YMIHHS yCRiLWHO BK-

KomyHikaTnueHy ccepy nigepa OTI
CKnagatoTb Taki OCHOBHI XapaKTepUCTUKU:
nparHeHHsa cnisnpadi, yMiHHA nigidbpaTtu
nogen i npauoBaTu y KOMaHai, kepyBaTtu
KOMaHAo, 34aTHICTb 3any4atn Jo CBOro
3alyMy KOMaHy MOCnigoBHUKIB; BigNoBi-
JanbHiCTb, FOTOBHICTb B3ATU Ha cebe Bia-
noBiganbHICTb 3a KONekTuB. [JONOMiXKHI —
TaKTOBHICTb, AUNIOMATUYHICTb, YMIHHSA
3HaUTU MNPaBUSIbHUN TOH CRINKyBaHHSA,
BECTU NEPEroBopu y KOHMIIKTHUX cUTya-
Lisx, ynpaensaTuM KoHdnikTamm Ta BUpI-
LyBaTK IX; couianibHa aKTUBHICTb; OpraHi-
3aTOpCbKi 30i6HOCTI, YMiHHA HaguxaTu Ta
MOTUBYBATU [HLWINX; iHILIAaTUBHICTb, 30aT-
HICTb iHiLitoBaTM 3MiHWN; KOMYHikabenb-
HICTb, YMIHHS CRiNKyBaTUCb 3 NOAbMU;
Xapu3MaTUYHICTb, aBTOPUTETHICTb, BMSN-
BOBICTb (3400yTa CaMOCTIAHO), YMiHHS
BecTu 3a coborw macu; 3gobysaTtu nocni-
JOBHUKIB.

MoTuBauinHy cdepy nigepa OTI
CKNnagaltTb Taki OCHOBHI XapaKTepUCTUKN:
YiTKe BayYeHHs1 CBOEI MeTH, YMiHHSA BU3Ha-
4nTK Npobnemun i nepewkoan, siki CTosATb
Ha Wnsxy 11 AOCArHEeHHs, 30aTHICTb WTU
00 11 JOCArHeHHs. [JonoMidKHI — nparHeHx-
HA 00 CaMOPO3BUTKY i CaMOBAOCKOHa-
NEHHS, PO3BUTOK CBOIX YHIiKanbHUX 34i0-
HOCTEN; FOTOBHICTb 3aMMaTUCb CaMOOCBI-
TOHO.

MeTolo cTaTTi € aHania CUNbHUX
Ta cnabkux CTOpiH NigepcbKoro NoTeHLi-
any cy4acHol CTy4eHTCbKOI Monogi.

Pe3ynbtatn. 3 METO BUBYEHHS
CUIbHMX Ta cnabkux CTOPIH NigepCbKOro
noTeHuiany cy4acHoOl CTYOeHTCbKOI MO-
noai y keitTHi 2019 p. 6yno npoBegeHe
[iarHOCTMYHe gocnimkeHHs. WMoro y4yac-
HUKaMK CTanu CTYAeHTU — NpeLCTaBHUKA
CTYLEHTCbKOrO CamMOBpPsiAYyBaHHS 3akna-
OiB  BULLOI OCBITUM YKpalHM arpapHoro
npodginto, 3aranbHO KinbkicTio 20 ocib.

Y  [pocnigXeHHi  3acTocoByBaBCS

pilyBaTu cknagHi Npobrnemun y KpUTUYHIn nakeT AiarHOCTUYHMX MeToauK  (OuB.
CUTyauil; 3HaHHA cnocobiB akTusisauil Tabn. 1)
€KOHOMIKW.
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Tabnuusa 1

MeToau piarHOCTUKKU NiaepCcbLKOro noTeHuiany AocnimaxyBaHuUX

[MNe Hassa metoguku MeTa 3acTOCYyBaHHS
1 ABTOpCbKa aHKeTa BuBYeHHs camMOOLiHKM HOPUAMYHOI MNigrOTOBMEHOCTI;
3HaHHA pecypciB rpoMagn anga Ti PO3BUTKY; 3HAHHSA
cnocobiB akTMBi3aLii €KOHOMIKK; yMiHHA nigidpatn
niogen i npaulBaTtn y KOMaHgi, kepyBaTu KOMaH-
0010, 30aTHICTb 3anyyaTn 40 CBOro 3agymy KomaHay
NOCNiAOBHUKIB; TOTOBHICTb 3aliMaTUCb CaMOOCBITOIO;
cTpaTeriyHe MUCIEHHS; YMiHHS 6a4nTn NnepcnekTuBm
PO3BUTKY;
2 MeTtoauka ToppeHca BuaBneHHA piBHA rHYYKOCTI Ta OpUriHanNbHOCTI MUC-
NeHHs
3 TecCT KpUTUYHOro MucneHHs | [iarHocTuka piBHA KPUTUYHOCTI MUCTIEHHSA
J1. Crapki (B aganTtauii
O. JlyueHko)
4 MeTtoguka «OcobucticHa ro- | BuBYEHHS BiOKPUTOCTI 4O 3MiH, FIErKOCTi Y HaBYaHHiI
TOBHICTb A0 3MiH» PogHika, HOBOIO
Xesepa, N'onga, Xana (B agan-
Tauii H. BaxxaHoBoi Ta
. Bapgiep)
5 MeToaunka «KoniHr-nosegiHka | [liarHOCTMKa YMiHHSA YCMiWHO BWUpillyBaTW CKAagHi
Yy CTPECOBUX CUTYyaLligx» npobnemun y KpUTUYHIN cutyauii
H. C. EHanepa, [. A. MNapkepa
(B aganTauii T. J1. KptokoBoi)
6 OnuTyBanbHKK MixxocobucTic- | [liarHoCTMKa nparHeHHs cnisnpawi
HWUX CTOCYHKiB (LLUyTL) — wkann
«BKITHOYEHICTbY i KKOHTPOIb»
7 "padivHn TecT «BusHadeHHs | [iarHocTuka noTpebn akTMBHOCTI 0COBUCTOCTI
notpebu B aKkTUBHOCTI»
€. IN. InbiHa
8 MeToaunka JloxkiHa Ta BuByeHHs 30aTHOCTI BECTU NeperoBopu Yy KOHIIKT-
lMoB’skenb — giarHOCTUKA ro- | HUX CUTyauisX, ynpaBnaTt KOHMMiKTaMu Ta BUpily-
TOBHOCTI O NEpPeroBopiB Ta | BaTH ix
PO3B’A3aHHA KOHQIIKTIB
9 KO3 [iarHocTuka piBHS1 pO3BUTKY OpraHi3aTOpCbKnx 3ai6-
HOCTEN, YMIHHSA HaguxaTu Ta MOTUBYBATU iHLUUX,
PiBHS PO3BUTKY KOMYHiKabenbHOCTi Ta YMiHHS cnin-
KyBaTuCb 3 NI0AbMM
10 CAMOAIJT (wkana «notpeba y | BuByeHHs BupaxeHOCTi noTpebun y nisHaHHI sk 6a-
Ni3HaHHI») 30BOI Yy NparHeHHi 40 CamMOpPO3BUTKY i CaMOBLOCKO-
HaneHHsi, PO3BUTKY CBOIX YHiKanbHUX 34ibHOCTEN
11 MeTtoauka «dunnomaTtuyHmn i | BuaBneHHs CXunbHOCTI 4O TAKTOBHOCTI, AgunmnomMmaTu-

aBTOPUTAPHUI CTUII NoBEaiH-
K1 Ha OinoBin Hapagi»
€. I. InbiH

YHOCTI, YMIHHA 3HaUTW NPaBUITbHUIA TOH CMiNKyBaHHS

Mig yac gocnigKeHHa 6ynu oTpu-
MaHi Taki pesynbtatu (gus. Tabn. 2 — 12)
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Tabnuuga 2

Pe3ynbTaTt, OTPUMaHi 32 4OMNOMOror0 aBTOPCbLKOI aHKEeTU

MNe MNMcmxonoriyHa xapakrepucTuka KinbkicTb gocnigxysaHux (%)
3 BUCOKOIO OLiHKOW/ | 3 HU3bKOI OLiHKO/
CaMOOL,HKO BUpa- CaMOOLHKOIO BUpa-
YKEHOCTI MCUXOMOri4- | >XEHOCTi NCMUXOomoriy-
HUX XapaKTepUCTUK HUX XapaKTEPUCTUK
1 KomneTeHTHICTb, npodyecioHaniam y 100 _
CBOIl cnpasi
2 KOpuan4yHa niarotToBneHIicTb 30 70
3 YMiHHS 6aunTn NnepcnekTnBm po3Bu- 65 35
TKY, NNaHyBaTW, CTpaTeriyHo
4 3HaHHs pecypciB rpomagu ansa i 90 10
PO3BUTKY
5 3HaHHA cnocobiB akTuBI3aLlii ekoHo- 25 75
MiKK
6 YMiHHA nigbupaTtn nogen, npadto- 90 10
BaTW B KOMaHAi
7 [(OTOBHICTb 1O CAMOOCBITU 85 15
8 IHiLiaTMBHICTb 93 7
9 XapusmaTuyHICTb 93 7
10 YMiHHS 3000yBaTy NOCNIAOBHMKIB 79 21
11 YiTke 6ayeHHs cBOET MeTu 79 21

Ak 6aummo 3 Tabn. 2, 3a camooui-
HKOK [0CIiAKyBaHUX, CUMbHUMMU CTOPO-
Hamun BINbLIOCTI 3 HUX € BiOYYTTA KOMMe-
TEHTHOCTI Ta npodecioHanismy y cBOIn
cnpasi, YMiHHA 6a4nTU NepcnekTuBM pos-
BUTKY Ta NfiaHyBaTu i MUCNUTK cTpaTeriy-
HO, 3HaHHA pecypciB rpoMagun ons ii pos-
BUTKY, YMIHHA nigbupatn nogen i npauto-
BaTW B KOMaHAi, FOTOBHICTb 10 CAMOOCBI-
TW, IHILIATUBHICTb, XapW3MaTU4YHICTb,

YMiHHA 3000yBaTW MNOCIiIQOBHUKIB, YiTKe
0ayeHHa cBoei meTwu. bBinblictb gocni-
PKYBaHUX SIK cnabdki OUiHIOTb Taki CBOI
CTOPOHW: opuanYHa nigroToBneHIiCTb Ta
3HaHHSA cnocobiB akTuBI3aLil €KOHOMIKW,
o Moxe OyTn 3ymoBneHe HepocTaT-
HbOK YyBarow CTYAEHTIB OO0 BUBYEHHS
BigNOBIAHNX AWUCUMNMIH, AKi BOHU BBaXa-
I0Tb «HedaxoBMMU» ans cebe

Tao6nuusa 3

Pe3ynbTatin, oTpumaHi 3a gonomororo Metoauku ToppeHca

MNe lMcuxonoriyHa xapakrepuc-

Kinbkictb gocnigxysaHux (%)

TUKa

3 BUCOKUM MOKa3HUKOM
BUPaXXEHOCTI NCMXOI0-

I3 3HWKEHUM MOKA3HNKOM
BUPAXXEHOCTI NCUXOSOFIYHOT

r4YHOI XapaKTePUCTUKM XapaKTepuCTUKN
1 ["HYYKICTb MUCIIEHHSA 70 30
2 OpuriHanbHICTb MUCIIEHHS 35 65

Hani Tabn. 3 3aceigyyoTb gobpe
PO3BUHYTY MHYYKICTb MUCNEHHS BinbLUOCTI
PECNOHAEHTIB Ta 3HMXEHUM MNOKa3HUK
OpUriHaNbHOCTI MUCMEHHSA BiNbLUOCTI BK-
Oipkn. Taka cuTyauia Moxe 3ymOBIiOBa-

TUCb $IK HEeO4OCTaTHbOK BMEBHEHICTIO Y
cobi, noboroBaHHAM BUrNggaTU OuBaky-
BaTUM, TaK i CXUMbHICTIO Oi9TW 3a 3pas-
KOM, BKa3iBKOK, PO3NOPSAKEHHSM, ByTn
CNYXHAHUM TOLLO

Tabnuus 4

© MapmuHrok I.A.
HUMANITARIAN STUDIOS: PEDAGOGICS, PSYCHOLOGY, PHILOSOPHY Vol 10(4) 2019



Psychology - lcuxonoeis

Pe3ynbTaTtn, oTpumaHi 3a gonomororo Tecty KpuTU4HOro mucneHHs Jl. Crapi
(B apganTauii O. JlyueHko)

MNe | lNcuxonoriyHa xapakrepuc- KinbkicTb gocnigxysaHux (%)
THKa 3 BMCOKNM MOKA3HNKOM I3 3HWKEHUM NOKA3HNUKOM
BUPAXXEHOCTi MCUXONO- | BUPaXXEHOCTi MCUXOSOriYHOT
rYHOT XapaKTEPUCTUKN XapaKTepPUCTUKK
1 KpUTUYHICTE MUCNEHHSA 20 80

[ani Tabn. 4 ceigyatb Npo He Oo-
CUTb BUCOKUN MOKA3HUK KPUTUYHOCTI MMU-
CrneHHsa y BinblocTi gocnigXKyBaHUX, LWO
Moxe OyTu nos’A3aHe K 3 BigNOBIAHUM

cutyauii

piBHEM 1Q, Tak i HeJOCTaTHIM PO3BUTKOM
34aTHOCTI BpaxoByBaTW yci 0BCTaBUHU
Y KOPOTKUA MPOMDKOK 4acy.

Taonuua 5

PesynbTtatu, otpumaHi 3a gonomorot Metoamnkmn «OcobucticHa roToBHICTb
bo 3miH» PogHika, Xe3epa, N'onaa, Xana (B aganTtauii H. BaxxaHoBoi Ta I'. Bapgaiep)

MNe | lNcuxonoriyHa xapak- Kinbkictb gocnigxkysanux (%)
TepUcTMKa 3 BMCOKMM MOKas- I3 cepegHim I3 3HMKEHUM NOKa3s-
HUKOM BUPaXEHOC- MOKa3HNKOM HWKOM BUPaXEHOCTI
Ti NICUXONOriYHOT BUPAXKEHOCTI NCUXONOriYHOT Xapa-
XapaKkTepMUCTUKK NCUXOMOTiYHOI KTEPUCTUKN
XapaKTepUCTUKM
1 MpucTpacTHiCTb 10 35 55
2 Bunaxignmsictb 10 55 35
3 OnTnmism 5 20 75
4 Cwminueictb, nignpu- - - 100
EMJIIUBICTb
5 BneBHeHICTb 5 25 70
6 TonepaHTHICTb ao - - 100
JBO3HAYHOCTI
7 [OTOBHICTb A0 3MiH 5 95
(3aranbHun nokas-
HUK)

Ak 6aunmo 3 Tabn. 5, y gomiHyo-
4oI BINbLIOCTI AoCcnigXyBaHUX CNoCTepi-
racTbCs CepeHin Ta 3HMKEHUN NOKa3HUK
rOTOBHOCTI 0 3MiH. [Mpn uboMy HanBINbLL
cnabkumm cknagoBUMM LIET XapakTepuc-
TUKW Y OOCHigKYBaHUX € CMINMBICTb Ta

HUMANITARIAN STUDIOS: PEDAGOGICS, PSYCHOLOGY, PHILOSOPHY Vol 10(4) 2019

NiANPUEMNNBICTb, TONEPaHTHICTb 40 ABO-
3HAYHOCTI, ONTUMI3M Ta BMNEBHEHICTb, LIO
MOXe OyTu 3yMOBIEHe BNIvMBaMu PidHUX
PiBHIB — BiJ MakpocepeaosuLLla 4o Mikpo-

cepenoBsMLLa
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Tabnuusa 6
PesynbTati, oTpumaHi 3a gonomoroto Metoaukm «KoniHr-noBegiHka y ctpe-
coBux cutyauisax» H. C. Engnepa, [1. A. Napkepa (B aganTauii T. J1. KprokoBoi)

IMNe MNcuxonoriyHa xapakrepuc- Kinbkictb gocnigxysaHux (%)
TUKa 3 BUCOKUM MOKa3HUKOM | |3 3HXEHMM NOKa3HMKOM
BUPAXXEHOCTi MCUXONO- | BUPaXXEHOCTi MCUXOSOriYHOT

ri4YHOI XapaKTepPUCTUKM XapaKTepuCTUKN
1 OpieHTauia Ha BUpILLEHHS 80 20
3agadi, npobnemu y Kputu-
YHIin cutyauii
3 faHux Ttabn. 6 moxemo pobutn CTPECOBUX CUTyaUisx AoMiHytoYol 6Binb-
BUCHOBOK NpPO AOCUTb BWCOKUA pPiBEHDb LUOCTi A0CniIKyBaHUX

opieHTauil Ha BuWpilWEHHA npobnemu y

Tabnuua 7
Pe3ynbTaTtn, oTpuMaHi 3a gonomororo OnutyBanbHUKA MiXKOCOOMCTICHUX
cTocyHKiB (LLUyTL) — WKanu «BKNOYEHICTbY» i KKOHTPONb»

IMNe NcmxonoriyHa xapakrepuc- Kinekictb gocnigxysarux (%)
THKa 3 BUCOKUM MOKa3HUKOM | |3 3HWXXEHMM NOKa3HUKOM
BUPAXXEHOCTI NCUXOMO- | BUPAXEHOCTi NCUXOSOTiYHOI

r4YHOI XapaKkTEPUCTUKK XapakTepUCTUKM
1 Mowyk ToBapuUCTBa iHWNX 35 65
2 HamaraHnHs 6patu Ha cebe 45 55

BianoBiganbHicTb, Bigirpa-
BaTW Y KONEKTUBI NPOBigHY
pornb

Ak 3aceigyytoTb gaHi Tabn. 7, y
3Ha4YyHOI YaCTKN JOCHigKyBaHMUX CrnocTepi-
raloTbCa 3HWXKEHI MOKa3HUKM MparHeHHsi
cniBnpawi — NOoLWyK TOBapUCTBa iHWKX Ta
HamaraHHsa 6patn Ha cebe Bignosiganb-
HICTb, BigirpaBaTn y KOSEKTUBI NPOBIOHY

ponb. Taki pe3ynbTaTt¥ MOXYTb CBIiQYMTU
SK MPO AeLo 3HWKEHUA PO3BUTOK nepesa-
YMOB nparHeHHs cniBnpawi, Tak i npo
TMMYacoBe nepeHacudeHHs OOCniaxXyBa-
HUX CBOEID AiANbHICTIO SK NpeacTaBHUKIB
CTYOEHTCbKOro aKTuBy

Tao6nuusa 8

Pe3ynbTatuK, oTpumaHi 3a gonomoroto NpaciyHoro tecrty
«BusHayeHHs noTpebu B akTMBHOCTI» €. . InbiHa

MNe lMcuxonoriyHa xapakrepuc-

Kinekictb gocnigxysaHux (%)

THKa 3 BMCOKNM NOKa3HUKOM
BUPaXXEHOCTi NCUX0no-
ri4YHOI XapaKTePUCTUKK

I3 3HKEHNUM MOKA3HNKOM
BUPAXXEHOCTi NCUXOMOriYHOT
XapaKTEPUCTUKN

1 [MoTpeba B akTMBHOCTI

95

3 paHux Tabn. 8 6a4MMo 3HUKEHHS
notpebun B aKTMBHOCTI Y OOMiHYHOYOI Yac-
TKW AOOCMiAKYBaHUX, WO MOXe OyTn sK

0COOUCTICHMM MOKa3HWKOM, TaK i cuUTya-
TMBHMM, a TOMy noTpebye OoaaTkoBOro
BUBYEHHS
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Tabnuusa 9
Pe3ynbTatin, oTpumaHi 3a gonomororo Metoauku JloxkiHa Tta lNoB’sikenb —
AiarHOCTUKa roTOBHOCTI 4O neperoBopiB Ta po3B’A3aHHA KOH(NIKTIB

IMNe McuxonoriyHa xapakrepuc- Kinbkictb gocnigxysaHux (%)
THKa 3 BMCOKMM MOKa3HUKOM I3 3HWKEHUM NOKa3HUKOM
BUPAXXEHOCTi MCUXOMO- | BUPaXEHOCTi NCUXOSOrYHOT
rYHOT XapaKTEPUCTUKN XapaKTEPUCTUKN
1 3HaHHS BegeHHs nepero- 55 45
BOpIB
2 YMiHHS BECTM Neperosopu 55 45
3 30aTHICTb A0 BedeHHA ne- 70 30
perosopis
4 3aranbHuii NOKasHWK roToB- 65 35
HOCTi 0O BeAdeHHsa nepero-
BOpIB

3a gpaHumun Tabn. 9, GinbwocTi go- HWK rOTOBHOCTI 4O BeAEHHsI Nneperosopis
CnifXXyBaHMX BlaCTUBUA BUCOKUM MOKas- Ta pO3B’si3aHHS KOHIIKTIB.

Tao6nuusa 10
Pe3ynbTatun, orpumadi 3a gonomororo Metoguku KO3

IMNe McuxonoriyHa xapakrepuc- Kinbkictb gocnigxysaHux (%)
TMKa 3 BMCOKUM MOKa3HUKOM I3 3HWKEHNUM NOKA3HUKOM
BUPAXKXEHOCTI MCUXOMNO- | BUPaXEHOCTi NCUXOSOrYHOT

ri4YHOI XapaKTeEPUCTUKK XapakTepucTuUKn
1 KoMyHikaTuBHI 34iGHOCTI 55 45
2 OpraHizaTtopcbki 34i0HOCTI 70 30

3a pesynbTaTamn, HaBeAEHUMMU Y
Tabn. 10, y 6inbwocTi [ocnigxyBaHnx

nobpe po3BUHYTI OpraHi3aTopcbKi 34i6HO-
CTi, HDK KOMYHiKaTuBHi. Lle moxe cBiguntu

BUCOKNMN piBEHb PO3BUTKY KOMYHIKaTUB-
HMX Ta OpraHi3aTopcbKkMx 3aibHOCTEN, Npu
YOMY 3Ha4yHO yYacTiwe npeacTaBHUKK
CTYOEHTCbKOro CamMoBpsa4yBaHHS MaloTb

npo Te, WO, YMiloYM YITKO CnsiaHysaTu
NeBHy cnpaBy, BOHW MOXYTb Big4vyBaTtu
TpygHowi y ToMmy, wWo6 AOHEecTM CBOH
inero IHLLIMM.

Taonwuusa 11

Pe3ynbTatun, oTpumaHi 3a gonomororo CAMOAIJI (wkana «noTpeba y ni3HaH-

MNe lMcuxonoriyHa xapakrepuc-

Kinbkictb gocnigxysaHux (%)

THKa 3 BMCOKNM NOKa3HUKOM
BUPaXXEHOCTI NCMXOI0-
ri4YHOI XapaKTePUCTUKK

I3 3HVKEHUM NOKA3HUKOM
BUPAXXEHOCTI NCUXOSOFIYHOT
XapaKkTepUCTUKK

1 MoTtpeba y nisHaHHI

60 40

3a pesynbTatamu, HaBegeHUMU Y
Tabn. 11, GinbLIOCTI AocnigpKyBaHUX Bra-

CTUBMA BUCOKUM piBeHb noTpebun y ni-
3HaHHI.
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Taonwuuya 12

PesynbTatu, oTpumaHi 3a Metogukoro «unnomaTtuyHUM i aBTopuTapHUmn
cTuni noBeAiHKU Ha ginoBin Hapagi» €. . InbiH

IMNe McuxonoriyHa xapakrepuc- Kinbkictb gocnigxysaHux (%)
THKa 3 BMCOKMM MOKa3HUKOM I3 3HWKEHUM NOKa3HUKOM
BUPAXXEHOCTi MCUXOMO- | BUPaXEHOCTi NCUXOSOrYHOT
rYHOT XapaKTEPUCTUKN XapaKTEPUCTUKN
1 JvnnomatnyHMn CTunb cni- 15 85
NKYBaHHS

HaHi Ttabn. 12 3acsigyytoTb, WO
nepeBaxHin BiNbWOCTi  AocnimXKyBaHUX
BNacTuBi TPyAHOLWi Y AOTPUMAHHI TaKToO-
BHOCTIi, AMNNOMAaTUYHOCTI, BigHaXOO>KEHHi
NpPaBUITbHOIO TOHY CMIiNIKYBaHHS.

BucHoBKM i nepcnekTuBu. Takum
YWMHOM, npoBedeHe eMnipuyHe [Jocni-
DXKEeHHS fae nigctasu Ang BUCHOBKY MpO
cbopMOBaHICTb Yy NpeAcTaBHUKIB CTyae-
HTCbKMX NigepiB Ynmmarnol KinbKoCTi SKoC-
Ten, HeobXigHMX Anga nigepcbkoi No3uuil
B NoganbLlUOMy XUTTI Micna 3aBepLUeHHS
3BO, Ta gouinbHICTb ynpoBamXeHHs 3a-
xohiB 3 IX uinecnpamoBaHoro oopmMyBaH-
HA. [lepcnekTvBol noganbwmnx Aocni-
[XKeHb [OaHOro HanpsMmy € MnpoBefeHHS
eMNIPUYHOro AOCHIMKEHHSA Ha BinbLuin
BMbipui Ta po3pobka nporpamu NCUXOsio-
rYHOro TPEHiHry nigepcrea ons cTyaeH-
TiB 3 ypaxyBaHHAM OTPUMaHUX pesynbTa-
TiB.
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LEADERSHIP POTENTIAL OF STUDENTS
Martyniuk LA.

Abstract. The article substantiates the psychological characteristics of the cogni-
tive, communicative and motivational sphere of the individual, which make up the psycho-
logical portrait of leaders needed by the modern united territorial communities of Ukraine.
The purpose of the article is to analyze the strengths and weaknesses of the leadership
potential of contemporary student youth. In order to study the strengths and weaknesses
of the leadership potential of contemporary student youth, a diagnostic study was con-
ducted in April 2019. Its participants were students — representatives of student self-
government institutions of higher education in Ukraine of agrarian profile, with a total num-
ber of 20 people. The study used a package of diagnostic techniques to study: 1) self-
assessment of legal preparedness; knowledge of community resources for its develop-
ment; knowledge of ways to activate the economy; ability to find people and work in a
team, to manage a team, the ability to attract a team of followers; willingness to engage in
self-education; strategic thinking; ability to see development prospects; 2) revealing the
level of flexibility and originality of thinking; 3) diagnosis of the level of critical thinking; 4)
study of openness to change, ease in learning new; 5) diagnosis of the ability to success-
fully solve complex problems in a critical situation; 6) diagnosis of desire for cooperation;
7) exploring the ability to negotiate, manage and resolve conflicts; 8) diagnostics of level of
development of organizational abilities, ability to inspire and motivate others, level of de-
velopment of communication skills and ability to communicate with people; 9) studying the
expression of the need for cognition as basic in the pursuit of self-development and self-
improvement, the development of their unique abilities; 10) identification of tendency to
tact, diplomacy, ability to find the right tone of communication. The empirical study provid-
ed grounds for the conclusion that the student leaders have formed a considerable number
of qualities necessary for leadership in the future life after completion of the university, and
the feasibility of implementing measures for their purposeful formation. The prospect of
further research in this area is to conduct empirical research on a larger sample and to
develop a program of psychological leadership training for students, taking into account
the results obtained.

Keywords: Leadership potential, psychological portrait of leaders, students, psy-
chological characteristics of the cognitive sphere of the leader, psychological characteris-
tics of the communicative sphere of leaders, psychological characteristics of the motiva-
tional sphere of leaders.
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AHomauiss. Y cmammi obrpyHmoegaHo HeobxiOHicmb Momuegauii Hag4aHHs 8 rnpouyeci
opmyesaHHs1 nidepcbKuUx sskocmel cmyOeHmig. Po3Kpumo rnoHsmmsi Momueauisi, Momus,
Momueauisi Hag4daHHs, rnompebu, bixesiopucmcbKy meopito mMomueauji. 3a3Ha4yeHo Mo-
museyody posib OUIHKU, MPOoeIOHI Hag4YasibHi Momugu cmydeHmie, eriue cmusito OisifIbHO-
cmi suknada4a, BuokpemrieHo emanu MomugauyiliHo2o npouecy, Wsxu nidsuueHHs Mo-

museaujitHoi OisiribHocmi cmydeHmis.

Knroyoei cnosa. Momus, momuesauisi Hag4aHHs, MomueauitiHut rnpouec, Momuea-

uitiHa disinibHicmb, nompeo6u.

AKTyanbHicTb. MoTmnBauia mae Be-
NNKNA BNNMB Ha NOBeSiHKY 0COBUCTOCTI,
1T B3aEMOBIOHOCUHM 3 OTOYYHOUYMMU, HaB-
YaHHSA, OISNbHICTb, CTABNEHHA A0 XUTTS.
Tomy npwn gocnigXeHHi ocobucTocTi He-
obxigHoO BpaxoByBaTuU MoTmBauito. MoTu-
BaUis € BM3Ha4yanbHOW npobnemot B
NMCUXONOril HaBYaHHS.

PiBeHb pO3BUTKY CycnifibCTBa B CbO-
rogeHHi BMMaralTb BMCOKOI OCBIYEHOCTI
criedianicTie. Yac Bumarae Big Buknaga-
YiB CTBOPEHHSA Takux ymoB, W00 cTyaeH-
TN 3acBOKOBanNuM BESNUKY KiNbKiCTb iHOp-
Mauii, 3000yBaTM HOBi 3HaAHHHA, BMITK
NPakTUYHO IX 3acTocoBYBaTU 3a Manuu
NPOMIXOK vacy. MoTumBauia CTydeHTiB €
OOHIE 3 HaWcKknagHiwmx npobnem Ais-
NbHOCTI BUKNagaya. Yepes senuki obcsarun
iHbopMauil, Ky HagalTb Megia, iHTep-
HeT, QyXe CKnagHO MOTUBYBATWU CTyOeH-
TiB 4O HaB4YaHHSA, MOCTINHOI cucTemaTund-
HOT po60TK, NOLLYKY HOBUX OXepen iHgo-
pmauii. MoTnBauinHuMn npouecamm CTy-
AEHTIB  HeoOXxigHO ynpaBnaATM 33
CTBOPEHHS YMOB PO3BUTKY BHYTPILLHIX
MOTUBIB Ta CTUMYOBAHHSI.

AHanis ocrtaHHix mpxepen Ta ny6-
nikauin. NMpobnema MoTMBaUil HaB4arnb-
HOI OiANbHOCTI BUCBITIIEHA B OCHOBHOMY Y
npausx CydacHUX BiTYU3HAHUX OOCHIgHK-
KiB, 30Kpema BIiTYM3HSHI BYeHi, gk B. |.
AnekceeHko, B.l.brioHcbka, €. O. KoH4a-

kosBcbkuin, B.O.Hikonaes, O. P. CgarTiok,
IHO. Wynbra, O. I. AweHko Ta iHWi, a
TaKOX 3aKopAoHHi BYeHi: k. . benkep,
€.MN. Inbin, . MaHco, B. Mewncon, . [x.
BorTtc, P.J1.XeHemeH, C. Ltpaccep Ta
iHLLI.

MeTta crtaTTi nonsirae B OGrpyHTY-
BaHHi akTyanbHOCTI MOTMBALil HaBYaHHS
K YMOBW (POpMYBaHHS NigEePCbKNX SKOC-
Teun CTyOeHTIB.

Metoau. Y npoueci pobotn Hapg
cTaTTeld 3aCcTOCOBaHO Taki MeTogu Hay-
KOBOro JOCHiMKEeHHA $IK aHarni3, CUHTES3,
y3arasibHeHHS, NOPIBHSHHS.

Pe3ynbTtatn. MoTtmBauia HaB4YaHHS
Bidirpae BM3HA4yHE Micue B couianbHin
iepapxii. Bneplwe cnoso mMotmMBauis BXUB
A.WoneHrayep (1910 p.). MoTtueadito po-
3YMilOTb SIK CYKYMHICTb (pakTopis, WO nig-
TPUMYIOTb | HaNpaBnATbL MNOBEAiHKY Ito-
AnHN. ABO SIK CMOHYKY, AKa BUKIIMKAE aK-
TUBHICTb i BM3HA4Yae HanpaBneHiCTb Ito-
AnHKU. AGO K npouec NCUxivyHoi perynauii
KOHKpEeTHOI AisanbHOCTi. ABO SIK CyKYMHICTb
MOTUBIB. Tak 4yuM iHaKLwe MoTMBaLif € BTO-
PUHHOKO MO BIAHOLIEHHIO OO0 MOTMBY. Bo-
Ha BUCTynae g9k 3acib abo mexaHiam pea-
nizauii y)xe HagBHMX MOTMBIB. Hanpu-
knag, A.JIEOHTbLEB poO3yMie MOTUB HAK npe-
OMEeT 3aJ0BOSfieHHs noTpebu. Tomy Mo-
TMB He Tpeba copmyBaTu, noro Tpeba
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aKTyanisysaTun, BUKAWKATM Yy CBIZOMOCTI
nognHn noro obpas.

He MoXxHa 30BHI B npoueci BUXO-
BaHHA dopMyBaTU MOTUBKU, a MOXHa
TiNIbKW CONpUATK LbOMY npouecy. MoTtus —
ue CcKragHe rCuUxXororiyHe YTBOPEHHS,
sike NOBMHEH nobyayBaTn cam cyb’ekT. Y
npoLeci BUXOBaHHSA i couianisauii ocobu-
CTOCTi hopMyeTbCA TOW ByaiBeNbHUA Ma-
Tepian, skun 6yae B noganblUOMy BUKO-
pucToByBaTUCb [ONA MOTMUBAUil Tiel 4u
iHWOT AiT Y1 BYMHKY. Linm maTtepianom €
TakKi OCOOMCTICHI YTBOPEHHS K iIHTEPECH i
HaxXunuM, MopasnbHi NPUHLMMN, YCTAHOBKM i
caMoOOLiHKa, (OopMyBaHHA HKUX € 3a-
BOaHHAM neparoriku. OTXe, 30BHi hop-
MYIOTbCSl HE MOTMBM, a MOTMBATOpPU (MO-
TMBaUinHy cdepy ocobuctocTi). Lli Bnnu-
BN MOXYTb OyTW Yy BUrMsAi NPOXaHHs, BU-
MOr®, nopagwv, HaBilOBaHHA i NpurmaTu
xapaktep IHOPMYyBaHHSA, IHCTPYKTYBaH-
HHA, CTUMYITIOBaHHSA | 3ab0OpoHu (iHTepau-
Kuist).

Yacto metorw BnnuBy cyb’ekta b
(iHiuiaTopa BnnMBY) Ha cyb’ekta A (agpe-
caTa BMAMBY) € Taka 3MiHa MOTMBIB, Ha-
MipiB OCTaHHbLOrO, sika cnyxwuna 6 3ago-
BOSIEHHIO noTpeb, Haxunis, iHTepecis
nepworo. 3gasanoca 6, wWo meta nega-
rora, 3MiHUTUK y KpaLly CTOPOHY NoBeiHKY
BMXOBaHUsA. Hacnpaegi X BiH pobutb ue
e W ToMy, WO Y HbOro € noTtpedba, b6a-
XKaHHSA 3aMMaTUCb BUXOBAHHSAM.

MoTuBytoMa pornb OLUiHKW HaB4Yaslb-
HOI JiSNbHOCTI HE BUKMMKAE CyMHIBIB, ane
YacTe OUiHIOBaHHSA MNPU3BOAUTL OO TOro,
LLIO oTpuMaHi JoOpi OUiHKM CTalTb CaMo-
uinno. BigobyeBaeTbca 3cyB HaB4anbHOI
MOTMBaLUil i3 caMol AisnbHOCTI, 3 T Npo-
uecy i pesynbTaTy (3HaHHSA, BMiHHS i Ha-
BUYKM) Ha OUIHKY, sika «aobyBaeTbca»
baratbMa HeyecHumu cnocobamu. Lle
BUKINUKAE 3racaHHs MOTUBY OCOBUCTOI
HaBYanbHO-Mi3HABaNbHOI OiANbHOCTI i 4O
aedopmauii po3sBuTKy ocobucTocTi. Bax-
nuBo, WO6 OLiHKa MicTUNa SAKICHUN, a He
TiNbKW KiNbKICHM aHani3 HaB4YarnbHOI Ais-
nbHocTi. [MigkpecnioBanncb NO3MBHI MO-
MEHTU, 3PYLUEHHS1 Y 3aCBOEHHI HaByvarb-
HOro MaTepiany, BUSABNSANNCL MNPUYMHM
HeaonikiB.

Cnig 3asHaunTtn, WO aBTOpUTap-
HUW CTUMb LIANBbHOCTI BUKNagada dop-
MY€E 30BHILUHIO MOTUBALO YYiHHA, MOTUB
«YHUKHEHHA HeBAa4», 3aTpuUMye opmy-
BaHHSA BHYTPILWHLOI MOTUBaLil. [lemokpa-
TUYHUA CTUNb HaBMakm CNpuUsie BHYTPILL-
HiM MoTmBauii, a nibepanbHUA CTUNb
3HWXKYE MOTMUBALIIO YYiHHSA i popmye MoO-
TUB «HaAil Ha ycnix».

MpoBigHUMKN HaBYaNbLHUMU MOTU-
BaMU y CTYAEHTIB € «NpOMeECinHi» i «Bna-
CHOrO MpPEecTMXy», MEHLW 3HaYUMUMK
«nparMatuyHi» (oTpumatn aunnom) i ni-
3HaBarbHi. Ha pi3Hux Kypcax ponb OOMi-
HYOUMX MOTMBIB MOXe€ 3MiHIOBaTUCb. Ha
nepwomMy Kypci npoBigHWA MOTUB —
«NPOMECINHMIY; HA OPYroMy — «BIlacHO-
ro MNpecTuxy», Ha TpeTboMy — obuaga
nonepegHi; Ha 4eTBepTOMY «npodecin-
HUNY», «BMACHOro MPEeCcTUXy», «rnparma-
TUYHUN Y.

A. PeaH BusBMB, LLIO BMCOKa MO3u-
TMBHA MOTUBaLiS MOXe BigirpaBaTu posib
KOMMNEHCYYOoro gaktopa y BUNagky He-
JOCTaTHbO BUCOKUX 3AibHOCTENn, ane BU-
COKUWM piBeHb 34iBHOCTEN HE MOXe KOM-
NneHcyBaTu BI4CYTHICTb HaBYarbHOro MoO-
TMBY YM HU3bKY MOrO0 BUPAXEHICTb Ta He
MOXe NPU3BECTM OO0 3HAYHUX YChiXiB Yy
HaBYaHHI.

A.Pansynnaes BuUAINAE y MOTUBa-
LinHOMY npoueci 5 eTani.:

1) 8UHUKHEHHS i yceidomrieHHs 36y-
OXXeHHs, BKNovae B cebe ycBiaOMMEHHS
NpeaMeTHOro 3MICTy 30ymKeHHs (AKui
npegMeT noTpibeH), Ain, pesynbraty i
cnocobiB BTINEHHA uux din. B skocTi yc-
BiQOMSIEHOro 30YKEHHS MOXYTb BUCTY-
naTn TakoXx NoTpebu noTary, Haxmnu abo
Oyab-sike iHWe siBMLEe NCUXIYHOT AisfbHO-
cTi (obpas, aymka, emouis). OgHak 36y-
[PKEHHS ue we He MOTUB. [[0rnoBHO NOro
O3HaKOK € YCBIAOMIMEHHA Uboro 36y-
DXKEHHS, ane YCBIQOMIEHHS HE BUYepnye
CYTHOCTi MOTUBY.

2) npuuHsmms momusy. [puima-
E€TbCA pilleHHs pobuTn 4Ym He pobutu.
YcBigomneHe 30ymKeHHS npu  LbOMY
CniBBIAHOCUTbLCA 3 iepapxieto
Ccy6’EKTMBHO-O0COOUCTICHUX LiHHOCTEN, WO
BKMIOYEHI Yy CTPYKTYpY 3HaAYMMUX BigHO-
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cuH noguHn. TobTo nogmHa 3ictaBnsio-
4M 3i CBOIMW MOpPanbHUMKU MPUHLMNAMMU,
LIHHOCTAMW BUPILLYE HACKINbKN 3Ha4YMma
BMHMKNa npobnema, noTar i 4m BapTo Mo-
ro 3afoBOSIbHATU. TOMYy roBOpsiTb MpoO
BNaCTUBOCTI MPUNHATHOCTI MOTMBaLINHO-
ro YTBOPEHHS, TOMY MOTMB Yy Ui pasi
Noro opmyBaHHA HabyBae He TiNbKu
CMOHYKanbHICTb, YCBIOOMMEHICTb, Hanpa-
BMNEHICTb, ane n CMUCIOYTBOPKOYY (DYH-
KLLitO.

3) peanizauis momusy. [MpoTarom
LbOro eTany B 3anexHocTi Big YMOB i
cnocobiB peani3auii Moxe 3MiHUTUCSA
NCUXONOTYHUIA 3MICT MOTUBY.

4) 3akpinneHHss momusy. B pe3ynb-
TaTi YOro MOTUB CTa€E PUCOID XapaKkTepy.

5) akmyanizauis  NMOMEHUiUHO20
36yoxeHHs. Tig aKoo po3yMmiloTb YCBIOo-
MIEHUN YN HeyCBiOOMIIEHU MPOSAB MNeB-
HOI pUCK XapaKTepy B YMOBax BHYTPIL-
HbOT Y1 30BHILLUHbOT HEOOXIAHOCTI , 3BUYKMK
4n BaxkaHHS.

BixeBiopuctcbki  Teopii  MoTuBauil
po3yMinu nig MmoTuBamu noTpebu, noTarn
(Opansun), WO MalTb TiNbKK (i3ioNorivyHy
npupony. bixesiopuctn  nodcHooBanu
npupoay MOTUBY Yepe3 Cxemy «CTUMYS-
peakuis» po3rnagalyM  NoapasHuK Sk
aKTUBHe [MXeperno peakuil opraHiamy. [ns
OixeBiopuctiB npobnema MoTMBaUii He
Ma€ 3Ha4YeHHs, TOMy WO OpraHiam € pea-
rYlOMMM Ha Pi3Hi nogpasHuKM 30BHI. Arne
OopraHiaMm He 3aBXau pearye Ha nogpas-
HUKM 30BHi. TOMY BBOAUTLCS MNOHATTS
«MOTUBaUii». PakTop MOTMBALi NOACHIOE
TIfTbKW PISHULIO PEeaKTUBHOCTI OpraHismy,
TO6TO 3gaTHICTIO cneundivyHO pearysBaTu
Ha pi3Hi NoApa3HUKMN.

M. AkobcoH A0 BaXNMBMX MOTUBIB
HaB4YanbHOI AiSNbHOCTI CTYOEHTIB BigHO-
CUTb | Ti MOTUBMW, AKi NOB’SA3aHI i3 BY3bKO
ocobucticHumu iHTepecamu. lMNpouec Ha-
BYAHHA NpU UbOMY PO3rMAOAETbCA SK
WNax o ocobucTtoro Gnarononyyys, Sk
3acib npocyBaHHA MO Kap’epHin gpabuHi.

epakniT po3rnsggaB  CrOHyKarnbHi
cunu noTdary, notpedu. 3 1Moro ToYKM 30-
py, notpeba BM3HA4Ya€ETbLCA YMOBaMu
XUTTSA, TOMY CBWHI pagitloTb 6pyay, ocnu,
He3BaXkaloum Ha iCHyBaHHA 30510Ta Haja-

I0Tb NepeBary CoroMi, MTaxy 3Hal4u Npo
HaABHICTb BOAMW, KynarlTbCs B MUMIOLI i
3oni. lepaknit 3ayBaxysaB, WO MOMIp-
HICTb B 3a40BOSIEHHI NOTPeb cnpuse pos-
BUTKY, BOOCKOHaNEHHIO iHTeneKkTyanbHUX
3nibHoOCTEN NOANHM.

MnTaHHa akTyanbHe, HenpocTe |,
He3arnexHo Bif cneuianbHOCTI, BaXnvee 3
TOYKM 30pYy nNpodpecinHOl NiAroToBKN doa-
xiBuiB. BigBigyBaHHA cTygeHTaMu 3aHATb,
MOTKBALiA HaB4YanbHO-Mi3HaBanbHOI Aida-
NbHOCTI, CBigOMe i BignoBiganbHe cTaB-
NEHHSA CTYOEeHTIB 40 CBOIX OBOB’A3KIB —
LUe TPW Pi3Hi NUTAHHSA i, K sBULLA, BOHU
MaloTb CBOI OB’EKTUBHI i Cy®’eKTUBHI Npu-
YMHW. [ONOBHI 06’ EKTUBHI NPUYMHM:

1) BMEHLLEHHS KiNbKOCTI BUMYCKHUKIB
WKiN; 2) YCKNagHEeHHA YMOB MpUNOMY
(83HO, 6ropxeTHe Mmicue 3a CTygeHToM,
npioputeTn); 3) NpuB’'A3Kka WTaTiB 40 Yu-
CenbHOCTI  CTYAEHTCbKOMO KOHTUHIEHTY
(MparHeHHs 3a BCSAKY UiHY 30epertu cTy-
AeHTa); 4) nepMaHeHTHa eKOHOMiYHa
Kpusa (CTygeHTamMmun 3a[0BOSIbHAKTLCS
NnepBuHHI, 6asanbHi, a He couianbHi NoT-
pebun); 5) BTpata NnpecTuKy BULLOI OCBITH
(BOHa He MOXe po3B’a3aTu Npodbnemy, LWo
CTOITb nNepen MOMoAMM  MOKOSTIHHAM;
OCBiTa He rapaHTye BMUCOKooMnavyBaHe
poboye Micue); AKWoOo, Hanpuknag, B €B-
ponencekin cninbHOTI, abo B Amepuui,
abo B ABcTpanii — € NpAMUIA 3B’A30K MiXK
piBHEM OCBITU NIOANHU W yCnixom Yy i
npodecii, il MatepianbHUM CTaHOM, TO Y
Hac B YKpalHi Takoro npsiMoOro 3B’s3KY
Hemae; 6) HebaxaHHs CTydeHTiB npauto-
BaTW Ha ceni (BiACYTHICTb iHppaCcTPyKTy-
pu) Ta iHLi.

"0noBHi Cy0’€EKTUBHI NPUYMHN:

1) BiCYTHICTb FHYYKOCTi, 3a0praHiso-
BaHiCTb i OropokpaTu3auia yHiBepcuteT-
CbKOro XutTa (pexum poboTn (nekuii-
ceMiHapu, yce no KoMaHgax i A3BiHKax —
Cnyncbk), WoaHA 3anoBHOBATU HOBI OO-
KyMEHTU, Tabnuykn, 3BiTM y pisHMX op-
Max, CTaTUCTUYHI, PiYHi, HAyKOBi, 3 MiX-
HapOAHOI  OisANbHOCTI, iHBeHTapu3auii,
PENTUHIW, akpeauTauii (oe TyT CTyaeHT?);

2) 3MicT OCBITU (3acTapinui, He Uika-
BUW, HE MPUKIAZAETbCA O XUTTA | Man-
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OyTHbOI npodpecii, He BUKNUKAE iHTepe-
cy);

3) kagpoBe 3abe3neyvyeHHs1 OCBITHLOIO
npouecy (rotoBHicTb HIMI go HaBYyarnbHo-
BUXOBHOI poboTtn (ctygeHTtn IMIP: cras-
NeHHA A0 cTyaeHTa (MoparnbHIicTh), Kpea-
TUBHICTb, YMIHHA LikaBO Mnogatn Kopwuc-
HUW MaTepian, iHopMauiHa KOMNeTeH-
THICTb, 3a[0BOSIEHICTb, CTPECOCTINKICTb,
npodpecioHarniam, noYyTTa rymopy Tta iH-
Lui);

4)irHopyBaHHS iHAKWOCTi HUHILLHIX
CTyAeHTIB (NOKOMIHHA Z) X LjiHHICHMX Opi-
€HTaUin, BIKOBMUX i MCUXONOrYHUX OCOO-
NNBOCTEN: CTYLAEHTU SKi pOCTyTb cepefn
LMPPOBUX TEXHOMONIN, BENUYE3HOI Kifb-
KocTi iHdopmadii, IHTepHeTy i npsimoro
edipy; 3Manky OTOYeHi Komn'toTepamwu,
HoyTOyKamu, nnaHweTamu, cmapTdoHa-
MU Ta iIrpoBMMU MpUCTaBKamu; Asis NoKo-
NiHHA Z BaxnuBa (PYHKLUIOHANbHICTL Ta
NPaKTUYHICTb YCbOro, WO X OTOYYE — Bif,
ragkeTiB OO HayKoBMX KOHUenuin; wob
cTaTu KMMOCb, BOHW He rOTOBi 4YekaTtw,
AOKN BUPOCTYTb, @ HamarakTbCsA CaMo-
peani3yBaTuUCb TYyT i 3apas; «3eTu» BOJIO-
AiloTb 3HA4YHMM O0CBIOOM BEO-NOLUYKY i
4acTO CaMOCTINHO HaB4YalTbCA 3 OHSANH-
pKepeny; BOHU WBMOKO afanTyloTbCa OO0
HOBMX TEXHOSIOMN i MOXYTb HaB4yaTuCA
ManbyTHin npodecii OHNanH; BOHWU MyIb-
TM3adaudHi i LWBMAOKO NepeMukarTbCca 3
OAHOro 3aBAaHHsA Ha iHwe; IM npuTaman-
He «KMinoBe MWUCIEHHA» (MOXIMBICTb
cnpurMmaTtn  iHpopmMauito  ManeHbLKUMmn
nopuisgmMun) Ta BMiHHS TpuUMaTtn (POKYC He
noslle 8 cekyHf, OpieHTauilo Ha wBua-
KiCTb, @ He Ha MMUOVHY i SIKICTb BUKOHAHHS
3aBOaHHs; BOHM CTypbOBaHi BNIMBOM
nogen Ha HaBKOMULIHE cepenosuLle,
3aMMaloTbCs BONIOHTEPCHLKOK LIASBbHICTIO,
PO3YMIlOTb BUKMWKA CbOrOLEHHS; BMMa-
raloTb PIBHOCTI i Xo4yTb ByayeBaTtu 3 Jo-
POCNUMM MAPTHEPCbKI CTOCYHKWU; rOSoB-
HWUI NpUMHUMN Ansa HMX — ceoboaa i Biano-
BiJanbHICTb 3a HAacnigkn CBOIX Ain; MO-
nogb Tpeba yTBepaKyBaTU B IXHIiN 3pino-
CTi, @ We — BYNTUCH Y HUX; Le MOomnoapb,
fgKa LiKaBnATbCS eKCnepuMeHTasbHOK
HayKol, BOHa - He Oyae BUYMTU TeEOpito,
ane rotoBa ekCrnepuMeHTyBaTW, CTBOPIO-

BaTu. Nota bene: y cTyaeHTiB He MOXHa
MTNW Ha noBody, NoTypaTtu IXHIM MnoTpe-
0am, a HaBnaku BigkpmBaTh iM HOBI 06PI.

BMoTuByBatn — 03Hayae akrtyanisy-
BaTW MNeBHy noTpeby. Aki noTpebu cnig
aKTyanizyBatu y Halumx CcTyaeHTiB? Taki:
notpeby 3000yTTA npoduecii; notpeb vy
BMCOKOOMMayyBaHin poboTi; noTpeby y
Kap’€pHOMY pocTi; notpeby y BUCOKMX
AOCArHEHHsIX, noTpeby KOHBepTyBaTU
KOMMNETEHTHICTb y 3apobiToK i MmaTepianb-
He Gnarononyy4sa (3HaHHS TOBap — BOHU
MatoTb OyTu niKBigHUMN).

WnaxM nocuneHHa MoTuBauil Ha-
BYyalibHO-Ni3HaBarbHOI AiANbHOCTI:

1) nigBuwWweHHA edeKTUBHOCTI npod-
opieHTauinHoi poboTu (3a gaHum cTaTuc-
TMKN 20% CTyOeHTiB MOMUNATLCH 3 BU-
bopom npodpecii), CTyaeHTCbKi  ariT-
Opuragn, couianbHi Mepexi, canTt, nigro-
TOBYiI Kypcu, sipMapkm npodecin, cninbHi
3axoau 3 YYHAMM, KOHpepeHUii, ceMiHa-
pu, dectnBani, CMNOPTUBHI 3MaraHHs;
CTYOEHTCbKO-YYHIBCbKi HAyKOBI NypTKU;

2) 3abe3neunTn pexunm poboTu, AKkui
BpaxoBye nACbKi noTpebn  (CTygeHT,
xodewl ICTM — X, MU KaBy, NPoOBOAb 3a-
HATTS Ha CBIKOMY MOBITPI, XO4eLw BUANTU —
Buxoab, Tpeba nepepBy — Oyab-nacka;
TpuBanicTb nekuin 45 xB; yHiBepcutet —
CniBTOBApUCTBO NpodecopiB i CTyAEHTIB,
BilbHOQYMalOUMX NOAen, sKi «BUXOOATb
3a pamMKny);

3) CTpyKTypyBaTH dYHKUiOHanNbHi
000B’A3KN, 30CcepeaouTn BUKNagada Ha
AIKICHY NiAroTOBKY OO0 3aHATbL (Hayka, 6to-
pokpaTifs-agMiHICTPYyBaHHA, BUKIagalbka
poboTa, BMXOBaHHSA, iHHOBAaUiMHA Aisnb-
HICTb — HaBaHTaXXeHHHA HaBYalbHe pi3He;
BiQAiN niueH3yBaHHA | akpeguTauil, 9Kk
Mae BepTuKamnb ax OO0 KOXHOI Kadpeapw;
npuknag WesveHka — 200 roa. HaBYanb-
HOrO HaBaHTaXeHHs; npodyecop Bickor-
CIHCbKOrO  MiKHapOOHOro yHiBepcuteTy
CLWIA mae no XUTTEBUA KOHTPaKT, npa-
ytoe 4 micaudi Ha pik, 8 micauis po3suBa-
€TbCH, MNi3HAE, eKCNepuMeHTYe, 13aUTb No
CBiTy, nepenmae pocsia, 3b6aradyeTbes
IHTeneKkTyanbHO; Taki BMKNagadi Uikasi
ONa CTYOEHTIB, IM € WO ckasatn i Yomy
HaBYMTM MOMOAb);
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4) pearnbHe OHOBJIEHHSA 3MICTY OCBITH,
CTBOPEHHA YMOB A5t BUBOpY CTyaeHTamMu
OVcumMnniH, neBHa IHepuia KOmNeKTuBy,
HOBi KypcW, Hanpuknag: KypC 3 OCHOB
nporpamMmyBaHHs Big [apBapACbKoro yHi-
Bepcutety (Oesin Manan), «CekpeTt
xutTtay (desig JlaHgep), «OcHoBM wac-
Ta», «MipKkyBaHHS Npo aAMiHICTpyBaHHS i
nigepctBo» (Anosa), «[llpaBocyogsa» Ta
iHLLI;

5) nigBULLEHHA nefaroriyHol mauncre-
PHOCTI BUKNagaya i HacTaBHUKa (BUKOPU-
CTa@HHA CMapT-TEXHOMOrih, TEeXHOMOorin
nNpo6aemMHOro HaB4aHHs, MPOEKTHOI TeXx-
HOMOrii, TEXHOMOrSA NepeBepHYTOro Has-
YaHHSA, TEXHOMOriI KOHTEKCTHOrO HaB4YaH-
HS; IHHOBaUiMHI bopmMn, MeToan, NMPUNo-
MU, 3acobu);

6) obGip uikaBoro maTtepiany y pam-
Kax nporpamu Kypcy, 34iMCHEHHSA BNMBY
Ha eMOLMHO-NOYYTTEBY Chepy CTYAEHTa;

7) pO3BUTOK iH(pOpMAaLINHOIMO OCBIT-
HbOro cepepoBuwa yHisepcutety (E-
learn); ouaakTUYHI iNbMU, OH-NanNH cep-
BicM Ta Kypcu (nnaTHi) iHwWe; (Yac Bukna-
Aada — gnga Toro wob crtBopuTn Tpeba
yac, TBOPYICTb negarora no KoMaHgi He-
MOXJIMBA, BiH HE MOXEXHUK);

8) BMKOpPUCTaHHA HaoudHOCTI (iHdopr-
padoika, MeHTarbHi KapTu, npeseHTauii) —
Lie BUNNMBAE i3 0CODNMMBOCTEN MUCNEHHSA
NOKONIHHA Z;

9) 3anpoBa)KEHHA eneMeHTiB  Aaya-
NbHOT OCBITU (NOEAHAHHA HaBYanbHUX
3aHATbL i3 poboTo 3a haxom Ha peanb-
Hogito4YMX Moaensix BUpobHULTBA); CTas-
NeHHs 0o cTygeHTa 3a npuHumnom «100
©aniB aBaHCOMY.

BucHoBku. OTxe, npoaHanisyBas-
WM HaykoBO-MedaroriyHy  niteparypy,
y3aranbHeEMO pesynbTatv. Motmauia —
CYKYMHICTb BHYTPILUHIX | 30BHILIHIX pYy-
LWiIMHMX CWA, WO CMNOHYKalTb 0 AiSfIbHO-
CTi, 3agalTb Mexi i opMn OiANbHOCTI i
CNPAMOBYIKOTb LK AiANIbHICTL Ha [OCAr-
HEHHS NEBHUX LiiNen.

MoTuByBaHHA —BWL  AiSNbHOCTI,
CMPSIMOBAHUN Ha CMOHYKaHHA OO0 Aisnb-
HOCTi, WO 3abesnedyye [OOCATHEHHS BU-
3HaYeHuX Uinen; cuctema CroHyKaHb, SKi
3YMOBIOOTb aKTUBHICTb OpraHiamy i Bu-
3HayvaloTb Ii CIPSIMOBAHICTb.

MoTMB HaBYaHHS — BHYTPILLHSA CrMoO-
HykanbHa cuna, sika 3abesnevye 3any-
YeHHS 0coOUCTOCTI A0 nisHaBanbHOI Aisa-
NBHOCTI, CTUMYIIOE PO3YMOBY aKTUBHICTb.
MoTuBamn MOXyTb ByTM NOTpedU 1 iHTe-
pecu, nNparHeHHs 1N emouil, YCTaHOBKU 1
igneanun. 3 NCUXONOriYyHOro nornsiay MoTu-
BM € BHYTPILWHIMK PYLIAMX HaBYarbHOI
disnbHOCTi. Big piBHA coOpMOBaHOCTI
MOTUBIB BGarato B YOMY 3anexuTb yCrill-
HICTb | ePeKTUBHICTb HaByYanbHOI Aisnb-
HOCTI.
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LEARNING MOTIVATION AS A CONDITION
FORMING LEADERSHIP QUALITIES OF STUDENTS
Sopivnyk R.V.

Abstract. The article substantiates the need to motivate learning in the process of
forming leadership qualities of students. The concept of motivation, motive, learning
motivation, needs, Behavioral theory of motivation. The motivating role of assessment,
leading educational motives of students, the influence of the style of the teacher’s activity
are indicated. The stages of the motivational process, ways to increase the motivational

activity of students are highlighted.

Keywords. Motive, learning motivation, motivational process, motivational activity,

needs.
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AHomaujis. Y cmammi sucgimnoembscs meopemuko-ginocogcbki 3acadu npoghe-
CitiHoI' cy6’ekmHOoCcmi MaubymHb020 haxieyss no4yamkosgoi wkonu. OcmaHHIM Yacom cei-
moea nedaecoziyHa OyMKa ece binble KOHUEHmMpPYyemMbCs Ha momy, sk nobydysamu ocei-
MHbO-8UX08HUU rpouec mak, wob 8iH rnpuHocue 8id4ymms wacms 8ciM U020 y4aCHUKaM.
Yeaxxaembcs, wo ue Hosa inocoghis MeHedXXMeHmMy 83azarsli, Xo4 ii sUMOKU € 8 0a8HbO-
epeubKux Oxepenax, 8 IKUX cmeepdXyembCs, WO fuWe wacuge Xumms Mae 3HadyeHHs1
i UiHHICMb.3’s5c08aHO, W0 npogheciliHa cyb’ekKmHicmb ydumers no4amkosux Kracie € ea-
20MOH0 MPOhecCiliHO 3HaYywor skicmio ocobucmocmi. [Noka3zaHO cmpykmypy 3a3HaqyeHo-

20 (heHOMeEHY.

Knroyoei cnoea: npogpecitiHa cyb’ekmHicmb, MalubymHil ¢haxieeyb, noyamkosa
wkona, ginocogcbkul acrekm, cyb’ekmHa no3uuis mMatibymHbo20 nedazoea, 0C8iMHbO-

8UX08HULU ripouyec,

AKkTyanbHicTb. [Mpobnemun ocBiTU
0e3 nepebinblUeHHs HanexaTb A0 Han-
CKNagHiWunX i HancynepeynmBnx He nuile
B nefaroriyHii ciniocodcbkin Hayui, ane
N B HayLi 3aranom.

B iHTenekTyanbHin icTopii noacTea
BiOMa TiCHa B3aemogis dgoinocodil i ne-
paroriku. bygb-sika negaroriyHa cuctema
3aBXgu CBOIM NiAgrpyHTSIM Mana neBHY
dinocodcbKy cuctemy, a byab-aka ino-
copcbka cuctema K npukragHe BTiNeH-
HA peanidyBanaca 4epes nefaroriyHi
npuvHUMnNu Ta igei. Te, WO Ui CEermMeHTu
HayKu, KynbTypWu, OYXOBHOMO >XUTTS CycC-
NiNbCTBa AK TaKOro nos’dA3aHi ogHe 3 of-
HUM, — oyeBungHo. | negarorika, i ginoco-

dia 3anmarTbCs NAUHOK, OpMyBaH-
HSAM 11 yXOBHOrO CBITY, 3arasnbHOl Kyrb-
Typu, NIArOTOBKOK OO XUTTA B camMoOMy
LUMPOKOMY PO3yMiHHI Liboro crosa [1].

IHTerpauis YkpaiHm Oo 3aranbHo-
€BPOMENCLKOIO  OCBITHBOMO  MPOCTOPY,
KapauvHanbHi 3MiHA Ha PUHKY npaui noT-
pebyoTb nepernagy TpaguuinHux nigxo-
AiB 00 NiAroToBKN haxiBLiB Yy BULLIN LLKO-
ni Ta MOHITOPUHIY edEeKTUBHOCTI 3Ai1cC-
HIOBaHUX 3axoais [2].

OaHMM i3 cTpaTeriyHux Hanpsimise
npouecy Aep>XaBOTBOPEHHSA B YKpailHi Ha
cydacHoMy eTani € pedopMyBaHHA CUC-
TeMn BULLOI OCBiTU. OCHOBHIi 3aBOaHHA
oo ii po3byaoBu i JOKOPIHHOMO OHOB-
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NeHHs1 Bu3Ha4veHi 3akoHoM YkpaiHm «[po
ocBiTY», Ykaszom [lpesungeHta YkpaiHu
«llpo OCHOBHI HanpsmMu pedopMyBaHHS
BULWOI OCBITU B YKpaiHi», HauUiOHanNbHO
nporpamMoto «OcsiTa» (YkpaiHa
XXI cTtonitrs), iHWWMW  OOKYMEHTaMM.
«PosbygoBa cuctemMn OCBITH, T OOKOPIH-
He pedOopMyBaHHS, MalOTb CTaTU OCHO-
BOKO BITBOPEHHS IHTemneKkTyanbHoro, Oy-
XOBHOrO MoTeHuiany Hapoay, Buxoay BiT-
YM3HAHOI HayKW, TEeXHiKW, KynbTypu Ha
CBITOBUA piBEHb, HaLioHanbHe Bigpo-
[PKEHHS, CTAHOBMNEHHS [OepXXaBHOCTI Ta
Aemokpartumaadii cycninbctea B YKpaiHi»
[3, c.3].

AHani3 ocTtaHHiX gocnipgxeHb Ta
nybnikauin. [Npobnemy cyb'ekta i
cyb’ekTHOCTI NMoauHK gocnimkysanu i-
nocogwm, neparoru [ MCUXONOTN:
B. I". AHaHbeB, A. B. bpyLwniHcbkun,
B. B. 3eHbkiBCbKUH, B. IN. 3iH4yeHko,
O. B. 3anopoxeup, I". C. KocTlok,
B. A. PomeHeup, C. I1. PyGiHWTENH,
I. O. Cikopcbkuin, [I. M. Y3Hagse.

Y Haw 4ac [JocrnigpKeHHA npoBo-
AATb K. O. AbynbxaHoBa-CnaB-cbka,
B. AHapyLeHko, B. O. BeginsinuHa,
O. l.Tanan, A. O. depkauy, B. |. Ocboano,
B. A. lNeTpoBcbkui, |.Mepenbopcbka,
B. O. TateHko, B. B. Arynos Ta iH.

Meta cratTi. 3’AcyBaT OCHOBHI
TeopeTuko-dinocodCcbki 3acaan npode-
CiHOI cyb’ekTHOCTI ManbyTHboro daxis-
LS NOYaTKOBOI LLKOSIN.

Pe3ynbTatn. OCTaHHiM 4Yacom cBi-
TOBa nejaroriyHa gymka Bce binbLue KoH-
LEHTPYETLCSA Ha TOMY, sik nobyayeBaTtu
OCBITHbO-BMXOBHUWM Mpouec Tak, Wob BiH
NPUHOCKB BIOYYTTS WACTA BCIM NOro y4va-
CHMKaMm. 30KpemMa LUMPOKOro 3acTtocyBaH-
HA B Kutal Habyna KoHuenuia mMeHeax-
MEHTY LLaCTs, dka nonsirae B TOMy, LUO
npouec eaykauii Mae 34iNCHIOBATUCS Tak,
lwob sgkomora nOBHiIEe 3a0d0BOJSIbHATHU
notpebu Bcix noro cyb’ektiB. MeTta i pe-
3ynbTaT HaBYaHHSA N BUXOBAHHS — 3p0obu-
TV NIOLMHY LWACANBOLO.

YBaxaeTbCs, WO ue HoBa hinoco-
it MeHeKMEHTY B3ararsii, Xod 1I BUTOKK
€ B [aBHbOrpeLbKkux mKepenax, B SKUX
CTBEPOKYETHLCS, WO NMLLE LAaCNUBe XUT-

TS Mae 3Ha4YeHHs i LiHHiCTb. Kutancbkumn
yyeHun [y [ecaH yBaxae, WO Teopid
MEHe)KMEHTY LWacTd — LUe MexXaHi3M i
npouec, y pesynbtaTi AKoro posym noam-
HW KOOPAWMHYE PEecypcu i CNpuUsie Makcu-
ManbHOMY HabnMXXEHHI0 0 WacTs.

OcHoBHiI igel Teopii MeHeLKMEHTY
LacTs :

- B3aeMHa nosara MK ycima
y4yacHuKamMu egykauinHoro npowecy;

- NIOANHOOPIEHOBAHUMA  NPUH-
LuUN BUABY iHILiaTUBK B OCBITHIN cdepi;

- CMPUSAHHA PO3BUTKY MNOTEH-
Uiany noguHu;

- 3abe3neyeHHsT BUCOKOI KO-
CTi peanisauii ocobucTocTi;

- ob’eagHaHHA iHOMBIAYaNbHUX
Linen KOXHOro yyacHuKa HaB4yalibHO-
BMXOBHOMO MpoLecy 3 uinaMmu 3aknaagy, B
sIkOMy BiabyBaeTbCA Len NpoLec;

- onTMMaribHe BWKOPUCTAHHSA
pecypciB ANg CTBOPEHHSA coLianbHUX LiiH-
HocTen BCiM cyb’ekTam eaykauiiHOro
npouecy.

Peanisauisa koHuenuii MeHeaXmeH-
Ty WacTa BMMarae BUXOBaHHS BUCOKOI
KynbTypu B YCiX y4aCHUKIB efyKauiHOro
npouecy, AOTPUMAHHA NPUHLUMMIB NOaN-
HOLLeHTPU3MYy, NMOBHOI BiOMOBW Big aBTO-
puTapHoi OCBITHbOI Mogeni. HoBa Mo-
Aenb HaBYaHHA 6a3yeTbcs Ha noBasi 4o
TUX, XTO HaB4YaeTbCs, TypOOTi Npo ixHe
ncuxocoMaTuyHe 300poB’st Ta Npo 3bara-
YeHHs1 TXHbOro [OYyXOBHOIO XMWTTS, 0OCO6-
NWBO TUX, XTO HABYaETbCA B €K3aMeHa-
LinHO-opieHTOBaHOMY pexumi. MNMobynosa
BIQHOCUH MiX cyb’ekTamMyn HaBYaHHs Oa-
3yETbCA Ha OCHOBI B3aEMHOI nosaru, O-
Bipu, TypboTH.

MpodecinHnin yunteno mMae 6yTu
KOMMNETEHTHOI, BMCOKOETUYHOK Ocobuc-
TICTIO, €HTy3iacTOM CBO€i crnpasu. Jlnwe
KOMNETEeHTHUM i WacnMBum y4nTesnib Mo-
XK€ BMXOBAaTU KOMMNETEHTHOro M LLIACNMBO-
ro y4Hs, CTygeHTa.

CyyacHa KoHUenuis MeHemXMEHTY
LacTa B OCBITHIM ccepi cyroriocHa 3 Aay-
MKOK BMOATHOrO YKpalHCbKOro dgoinocoda
[. A. ®paHka : «... WKona, X0O i K BaXKHa
Ta CBsTa piy, BCe-Taku € Ans foaen, a He
noan onsa wkonu...» [4, c.93].
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A. O. [lepkay cnywHoO NigKpecrioe,
LLIO «BUCOKOrO pPiBHS PO3BMHEHOCTI Ntoaun-
HKU aK cyB’ekTa noTpebyroTb COLIOHOMIYHI
npodecii...» [5, ¢. 10], oo skux i Hane-
XUTb npodoecis  BUYUTENA MOYATKOBUX
Knacis.

C. |. IbsikoB CTBEPOXYE, WO «PO3-
BUTOK OCOBUCTOCTI 9K cyG’eKkTa XuUTTeai-
ANbHOCTI, PO3KPUTTS MOro TBOPYOro Mo-
TeHuiany, JOCArHEHHA 3pinocTi Ta Manc-
TEPHOCTI HanbinbLl CyTTEBO BiaOyBa€ETLCS
B npodpecivHin aisnbHocTi. NegaroriyHa
OiANbHICTb, 9K ocobnuBM BUA, BMMarae
crneuianbHUX 30aTHOCTEM | KOCTEN 0Co-
BucTtocTi, ocobnmMBo TUX, AKi MNOB’A3aHi 3i
CaMOCTIVHICTIO Yy BUOOpi BapiaHTIB AN i
NPUMAHATTA PiLLEeHHS, PiLWYYiCTO Ta Hano-
NErnuBICTIO, OpraHi3aTopCbKMMKM Ta nige-
PCbKMMU 30aTHOCTSMMW, BIOKPUTICTIO poO-
3yMy Ta aKTMBHICTHO TBOPYOro MOLUYKY,
TO6TO € cyB’eKTHMMK nposiBaMM.... Y4un-
Tenb — ue «OcobucTicTb» 3 BENUKOT niTe-
pu. BiH Bege, BUMTb, BUXOBYE CBOIM OCO-
OMCTUM NpUKNagoM, CBOIM BNACHUM >XUT-
TAM, Y YOMY MakCUMaribHO NPOSABASETbCA
noro cyb’ekTHICTbY [6, C. 54-55].

O. I. ManaH nponoHye Taki nepea-
yMOBU nosiBU npobriemu cyB’eKTHOCTI: —
«PO3BUTOK HayKOBO-CBiTOrnagHoro, di-
nocodCbKo-NegaroriyHOro  3HaHHg, Y
SAKOMY MOCTynoBo 36aravyyBaBcsi CMUCHO-
BUA KOHTEKCT MOHATTA «Cyb’eKkT», couio-
KynbTYpHi npouecu, WO BNAMBanu Ha po-
3YMIHHS poni JIIOANHU B XXUTTE3AINCHEHHI;
— CYCMifIbHO-MONITUYHNI paKypC Po3rnsay
0COBUCTOCTI; — 3anuT Ha NiAroToBKY Mig-
POCTAYOro MOKOMIHHA [0 XWUTTS B KOHK-
PEeTHO-ICTOPUYHNX YMOoBax» [7, C. 4].

Ha pgymky K. O. ABynbxaHoBOi-
CnaBcbKol «Cyb’ekT Jae 3MOory 3HanTu y
Pi3HMX OCOOMCTOCTEN PI3HY Mipy iXHBbOI
aKTMBHOCTI, Pi3HYy Mipy iHTerpaTUBHOCTI,
Pi3HWI CTYNiHb CAaMOBU3HAYEHHSI; PO3KPU-
TW CNIBBIOHOLWEHHA igeany po3BUTKY i
peanbHO OOCArHYTOro pPiBHSA, MOXMMBOC-
Ten ocobucTocCTi i peanbHOI Mipu i akTu-
BHOCTI. Tak 30iMCHIOETLCA CUHTE3 MOHATH
cyb’exT, 0COBUCTICTb, iHaMBigyanob-
HiCTb...» [8, c. 49].

P. Xappe (R.Harre) y Teopii
cyb’ekTHOCTI BMAINse mopenb cyb’ekTa:

«Hanbinblw 3aranbHOK BMMOIOK OO Mto-
6oi ictoTun, Wwob ii moxHa 6yno BBaxaTtu
cyb’ektom, WO6 BOHA Mana NEBHy CTy-
neHb aBTOHOMII. [1ig He A po3ymito, Lo
1T noBepfiHka (Aii Ta akTW) He MOBHICTIO
AeTepmiHOBaHO ymoBamu 6eanocepenHiv
oTOYeHHAM» [9, c.246]. CyB'ekT — ue
«...IcTOTa, sika CaMOIHTErpyeTbCs No «BU-
CXigHiM» HaBKOMNO CBOEI CYTHOCTI, caMo-
CTiIHO, BIifIbHO | TBOPYO 34iIMCHIOE CBOMO
XUTTEQIANBHICTL | PO3BMBAETLCA B LN
SIKOCTi MPOTArOM YCbOro XUTTS Y OpMi
ocobucTocTi, iHAMBIQyanbHOCTI K cne-
UndiyHO  nacbkux  yTBOpeHb»  [10,
c. 185].

Onedip B. O. posymie cyb’ekT «sK
SKICTb, WO BWUHMKAE i pO3BUBAETLCSH NPO-
TArom xuTTts. NpoTe, y3aranbHOKYN PisHi
TOYKM 30pY, MOXHa BUAINUTU LesKi YHi-
BepcanbHi atpubytn cyb’ekta, Taki SK
aKTMBHICTb, UIMICHICTb, IHTErpaTuBHICTb,
KpeaTuBHICTb, pedneKkcuBHiCTb, cBoboay
BMOOPY, aBTOHOMHICTb i HEe3amneXHiCTb,
camoeTepMiHaLito, 3gaTHICTb A0 caMOo-
praHisauii, ctaBneHHs go cebe Ta iHWKuX
Ak oo cyb’ektiB» [11, c. 78].

C. |. ObsikoB BWUCNOBMOE AYMKY,
WO «...NnpodoeciHe CTaHOBIIEHHS Nefa-
rora sk cyb’ekta mMae BupillanbHe 3Ha-
YyeHHs. Lle BigHOCUTbLCS, B mepLuy 4epry,
00 Monoaumx nepjarorie i CTyAeHTiB, §K
Oyaywmm negaroram, siki NOYMHaKOTb ne-
pexoguMTn 0o CaMOCTINHO, Y T.4. i npode-
cinHoro xuntta» [12, c. 9].

Mwn norogXyemocb 3 OYyMKOK Hay-
koBuiB (Koponb B. H., KpbiwTans H. A.,
Arynos B. B.), Lo npodpecinHa
Cyb’eKTHICTb — Ue «...iHTerpanbHa npo-
decinHa npoecintHoO BaxnmBa SKICTb
(Bnain. Hawe) daxiBus, 3MICTOBHI acnek-
TN (popMyBaHHA, akTyanisauil Ta nposiBy
SIKOI BM3HAYalTbCA TUMOSOriE Ta crne-
undikoro npodecinHO 3yMOBIIEHUX 3a-
[ad, xapaktepoM npodyecinHol B3aemogil
Ta ymoBaMu npoecinHoro cepenoBuLLa;
BOHa MoOxe OyTu npeactaBneHa sk
CyB’eKTHICTb, sika peani3yeTbCs i po3BuU-
BaeTbCS Ni BMAMBOM BHYTpILWHbOAETEpP-
MiHOBaHOI aKTMBHOCTI y NpocTopi npoge-
CiMHOI [ianNbHOCTI iHTepecax BUpILLEHHS
cnyx6oBux 3aBgaHb, NpogecinHoro cra-
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HOBIEHHS, BAOCKOHaNeHHs, po3BUTKY Ta
camopo3BuTKy» [13, c. 78].

MpodecinHa cyb’eKTHICTb yunTens
Nno4aTKOBMX KraciB € Baromor npogecin-
HO 3HA4yLLOK SKICTHO OCOBUCTOCTI, LWO
3abesnedvye uinecnpssMoBaHy 1M onTuma-
NbHY peanisayito CBOIX MNCUXIYHWUX, OCO-
OuCTiCHUX pecypciB NS PO3B’A3aHHS
NPodeCinHNX Ta XUTTEBUX 3aBAaHb, sika
NPOSABNSAETLCHA B MParHeHHi 40 camMoBU3-
HayeHHsl, camojeTepmiHauil, camopery-
nauii Ta camoBLOCKOHaneHHs y npode-
CinHIn pianbHocTi. CTpykTypa uboro de-
HOMEHY MICTUTb CyB’ekTHY npodecinHy
no3uLiito, negarorivyHy aKTUBHICTb,
cyb’ekTHMI O0CBIA, 3aaTHICTL A0 pedne-
KCil, aHTUumnauito, notar 4o cy6’eKTHOro
camo3fifNcHeHHs. AHani3  cneudianbHoOl
HayKoOBO-MefaroriyHoi  nitepatypn Aae
3MOry BMWAINMUTU HU3KY METOOO0MOriYHMX
nigxoais, SIKi CNpUAKTb He nuwe posy-
MiHHIO CYTHOCTiI NOHATTH Cy6’€KTHOCTI, a 1
POpMyBaHHIO  CYBO’€KTHOCTI  ManbyTHix
yuuTeniB y npoueci ¢axoBoi NigroToBKu
[14, c. 82-83].

O. O. liHHiK — BMOKpeMUna MeTo-
AOMNOriYHi Ta TeOpPeTUKo-MeTOANYHI OCHO-
BW NiArOTOBKM ManByTHbOro BYMTENS Mo-
4YaTKOBOI LUKONW OO0 opraHisauii cy®’ekT-
cyb’eKTHOI B3aeMO/il 3 YYHAMMU, LLO TpaH-
CnboOBaHa 4epe3 Taki Nigxoau: «KynbTy-
POMOriYHMA, aKCiONOrYHUNA, CUCTEMHUN,
CUHEPreTUYHNN, CyB’eKTHO-AIANbHICHUNA,
cepeaoBULLHMA, KOMMETEHTHICHUI, rep-
MEHEBTUYHMM Ta AianoriyHUn, KOHKPEeTU-
30BaHMX Y MpUHUMNAX: CaMOPO3BUTKY,
KynbTYpOBIANOBIAHOCTI, Cy6’eKTHOT 30pie-
HTOBAHOCTI, LiHHICHO-CMMCMNOBOro CTaB-
NEeHHs A0 B3aeMogil, OpieHTauil HaB4YaHHA
Ha UiHHOCTI npodecinHOro cepeaoBuLLa,
TEKCTOLEHTPM3My, cnisnpadi CyO’ekTiB Yy
BCiX chepax gisnbHOCTi, cBoboan Bnubopy
TpaekTopii po3BUTKY, Aianorisauii ocBiT-
HbOro cepegosuay [15, c. 16].

BuUCHOBKM i nepcnekTMBu. Y Haul
Yyac akTyanbHUMW € nNUTaHHSa BcebiyHoro
opMyBaHHA 0cOBUCTOCTI, 3gaTHOl Ao
CaMOBUXOBaHHS, CaMOPO3BUTKY Ta TBOP-
4yoi camopeanisauii. IcHye notpeba ans
BUPILLEHHA NMOCTaBNEHOro 3aBAaHH4, LWO
00yMOBMEHO couianbHUMK, KynbTyposio-

riYyHMMN, NegaroriyHUMM YMHHUKamu. Le |
3aga€e HeobXigHICTb MOLWYKY AiEBUX 3aco-
0iB (pbopmyBaHHs ocobucTocTi. B ubomy
MATaHHI BenuKe 3Ha4YeHHs HadaeTbCH
NpoMecinHin  cyb’eKTHOCTI ManbyTHBLOro
draxisug, 30Kpema no4aTKoBOI LLUKOSIN.

3’sicoBaHo, Lo npodecinHa
CYB’EKTHICTb yunTensa novaTkoBMX Knacis
€ Baromor NpogeCinHO 3Ha4YyLLo SKiC-
TI0 ocobucTocTi, wo 3abesnevye uinecn-
pAMOBaHY W oONTUMarbHy pearnisauito
CBOIX MCUXiYHMX, OCOBUCTICHMUX pecypciB
ANs po3B’si3aHHs NPOMECIMHNX Ta XUTTE-
BUX 3aBaHb, ika NPOSIBNSAETLCA B npar-
HEeHHi 0O CaMOBW3HAYeHHsA, camogeTep-
MiHauil, camoperynsuii Ta caMOBOOCKO-
HaneHHa y npodecinHin gisneHocTi. [lo-
Kas3aHO CTPYKTypy 3a3HayeHoro peHome-
Hy.
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professional subjectivity of officers]. Yzv-

PROFESSIONAL SUBJECTIVITY OF A FUTURE PRIMARY SCHOOL TEACHER:
A PHILOSOPHICAL ASPECT
Bida O.A., Kuzminskyi A.l.,, Kuchai O.V.

Abstract. The article covers the theoretical and philosophical foundations of the
professional subjectivity of a future elementary school specialist. Recently, the world of
pedagogical thought has become increasingly focused on how to construct the educational
process so that it brings a sense of happiness to all its participants. It is considered to be a
new philosophy of management in general, though its origins are in ancient Greek
sources, which state that only a happy life matters and values. It has been found out that
the professional subjectivity of elementary school teachers is a significant professionally
significant quality of personality, which provides purposeful and optimal realization of their
mental, personal resources for solving professional and life tasks, which is manifested in
the desire for self-determination, self-determination and self-determination. self-
improvement in professional activity. The structure of this phenomenon is shown.
Professional subjectivity of elementary school teachers is a significant professional quality
of personality, which provides a purposeful and optimal realization of their mental,
personal resources for solving professional and life tasks, which manifests itself in the
pursuit of self-determination, self-determination and self-determination.

Keywords: professional subjectivity, future specialist, elementary school,
philosophical aspect, subjective position of future teacher, educational process.
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AHoTauif. Y cmammi npoaHanizogaHo ocobrnueocmi po38UMKY 2€HHOI IHXeHepii
ma ii ennuey Ha mpaHcghopmayitHi npoyecu 8 couiymi XXI cmonimms. Po3ansiHymo e3a-
EMO38’5I30K PO3BUMKY 2€HHOI IHXEHEpPIi ma HayKu 3az2asioM, a makox OOCIliOXEeHO eriue
8rposad)xeHHs1 MexHos102il 2eHHOI iHXeHepil Ha rnnaHemapHUU couiym.

Knrwo4oBi cnoBa: ceHHa iH)XeHepisi, HayKka, couiyM, mpaHcgopmauii, mexHonoaii

AxtyanbHicTb. Cy4yacHun cBIT nio-
AVHWN nocTae ckrnagHow 6araTtopiBHEBO
AWHaMIYHOI CUCTEMOID, SKa nepebyBae B
NOCTIMHOMY PO3BUTKY. PO3BUTOK L€l CUC-
TeMU 3a3Hae NOCTIMHMX SIK BHYTPILLHIX Tak
i 30BHILWWHIX BMANUBIB, SIKi B CBOK 4epry
MOXYTb NPU3BECTU [0 KapAWHanbHUX
TpaHcdopMaLin couianbHOro ByTTs.

Baxnueum enemeHTOoM TpaHcdop-
Mauil uiei cMcTeMmn rnoctae Hayka Ta Tex-
Honorii. Came Hayka NpOAYKYye HOBITHI
3HaHHA Ha OCHOBI AKUX (POPMYIOTLCA Te-
XHOSOTIil, 3aCTOCYBaHHA AKX MOXe Crpu-
YUHUTN PyHOAMEHTanbHI NepeTBOPEHHSA
nigBanuH IiCHyBaHHA JfloACTBa.  Takuwn
edeKkT Manu OOCArHeHHs B KibepHeTuui
Ta po3pobka iHpopMaLinHMX TEXHONOTIN
B KiHUi XX cTonitTa o6’egHaBLUM nnaHe-
TapHWUA IHpOpMaLiHMIA NPOCTIP B €QuHE
uine, 3aBOsIkKM BCECBITHIM Mepexi IHTep-
HeT. IHdopMauiHa peBontoLia TpaHcdo-
pMyBana npoLlecu KOMYHiKauil NpakTU4HO
y BCiX cepax nogcbkoro OyTTtH, Hagas-
LM MOXITMBICTb 3 OQHOrO 6OKY NPaKkTUYHO
MUTTEBOI Nepegadi iHdopmauil, a 3 iHLWo-
ro BiAKPWBLUM BiflbHUMMA OOCTYyN OO CBIiTO-
BUX iHGbOpMaLiMHNX pecypciB, siKi B CBOK
Yyepry BigirpaloTb ponb PynopiB YvM TO B
€KOHOMIYHi, Y1 NONITUYHIN, YX couianbHIn,
YN KyINbTYPHIN | HaVBaXxnuBsille B HayKo-
Bi cdoepi po3BUTKY couiymy. |HTepHeT
CcTaB OOHUM 3 ronoBHUX dhakTopis rnoba-
nisauji cyyacHoro cycninbctsa [5].

Ha cborogHiwHin OeHb ofHieto 3
HanBaXXNMBILWINX i BOAHOYAC HaWAUCKYCU-
BHILLMX chep pO3BUTKY HAYKOBOIO 3HAHHS
€ reHHa iHxeHepis. OcMucnoyM gaHun
beHOMEH, CyCnifbCTBO Ta HaykoBe CniB-
TOBapMUCTBO PO3LINUIOCL Ha CBOro poay
ABa npoTunexHi Tabopn. 3 ogHoro 6oky
Ti WO BUCTYNAOTb 3@ NPaKTUYHO HeramHe
BNPOBaKEHHSA 3000YTKIB reHHOI iHXeHe-
pii, @ 3 iHWOro Ti XTO NparHe 3’sicyBaTu ki
X Hacnigknm ©ygyTb Big BAPOBaKEHHS
METOLMK FEHHOI IHXeHepil.

AHania ocTaHHiX pocnigkeHb i
nyonikauin. HaykoBa pguckycia wono
pesynbTaTiB Ta HacnigkiB BNpoBaLXKeHHS
TEXHOMOrN Ta MEeTOAUK FeHHOI iHXeHepil
0OroBOpPIOETLCH SK B HAyKOBi niTepaTypi
Tak i 3acobax macoBoi iHopmauii. [JaHa
npobnemaTtuka HeoQHOPA30BO po3rnsaga-
nacb B poboTax cyyacHux 3axigHux Ta
BiTYM3HAHMX pocnigHukie K. [JoHHennaHna
[1, 2], Bb. TInika, W. Mattrena [4],
0. Meun [9], O.0yana, C. WtepH6epr [3],
M. Kicak [8], B. Jlyk'aHusa, H. 'puHYnwnHa
[6].

MeTa gocnigxeHHs npoaHanisysa-
T 0COBNMBOCTI PO3BUTKY MEHHOI iHXEHEe-
pil Ta 1i BNNMBY Ha TpaHcdopmalito CBi-
Tornagy B nnaHetapHomy couiymi XXI
CTONITTA.

PesynbTatn. OgHum 3 HanBM3Hau-
HiLKMX gocsarHeHb Bionorii B gpyrin nono-
BUHi XX CTONITTA CTano CTBOPEHHSA HOBUX
ranysen — KniTUHHOI Ta FeHHOI iHXeHepil.
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PO3BUTOK LMX HanpaAMIiB MOXHa MOPIBHSI-
TV MabyTb TiNbKN 3 PO3BUTKOM iHpOpMa-
LINHMUX TEXHOMOrIN i LbOMY CNpUATbL OBI
Baxknuei obctaBuHn. lMo-nepwe, e Oyp-
XJSIMBU PO3BUTOK CyHaCHOT MOJSIEKYSISPHOT
Gionorii Ta reHeTuKKn, kM BiadyBaeTbCA
Ha OCHOBI JOCArHeHb B XiMil Ta qoisnui, sKi
B CBOK 4Yepry AO3BONUMN BUKOPUCTOBY-
BaTU MOTEHLian XnBUX KNiTUH B NpakTny-
HiM pisnbHocTi noguHu. [o-gpyre, ue
notpeba y CTBOpPEHI HOBUX TEXHOSIOriN,
Aki © Haganu MOXNUBICTb NOAVHI 3abe3-
neynTn ii NpakTu4Hi noTpedbu Lwono 3a-
Ge3neyvyeHHA niKBiAyBaHHA HecTadi npo-
AOBOMbCTBA, @ TaKOX CTBOPEHHS HOBMX
METOAMK, WO B NOAAanbLOMy MOXYTb Oy-
TU BUKOPUCTaHI B CUCTEMiI OXOPOHU 310-
poB’s.

"eHHa iHXeHepia chopmyBaBLLUCH B
cimaecaTtux pokax XX CToniTTs, cTae og-
HIEO 3 NPOBIgHUX ranysen MonekynsapHol
Oionorii i reHeTnKn, 3aBaaHHAM AKOI NOC-
Tae BMBYEHHA NPUAOMIB eKCnepuMeHTa-
NBHOrO BTPYYaHHS B CTPYKTYpPY reHOMYy,
KOHCTPYIOBAHHSI rEHETUYHUX CTPYKTYp 3a
3asganerigb HaMideHUM NyIaHoM, a TakoX
CTBOPEHHSA OpraHi3mMiB i3 HOBOK reHeTny-
HoOl nporpamoto. OCHOBHI NPUHLMMNKU FeH-
HOI [HXeHepil BKNOYalTb TPWU OCHOBHI
etanu: 1) OTpUMaHHA reHeTUYHOro maTte-
piany (WTy4YHMA cuHTE3 abo BMAINEHHS
NPUPOOHUX TEHIB); 2) BKIMIOYEHHA UUX re-
HIB Y FTEHETUYHY CTPYKTYpPY, SKa pensiky-
€TbCA aBTOHOMHO (BEKTOPHY MOSEKyny
OHK), To6T0 cTBOpEHHS pekoMBiHaHTHOI
monekynu OHK; 3) BBeOEHHs1 BEKTOPHOI
MONEKynn (3 BKIKOYEHUM Y HEI FreHOM) Y
KNITUHY-peuunieHTa, e BOHA BMOHTOBY-
€TbCS B FTEHETUYHUIN anapar.

Hanbinbworo nowuvpeHHs1 3acTocy-
BaHHSA NPOAYKTIB reHHOI iHxeHepii 3000y-
BalOTb B CiflbCbKOMY rocrnogapcTsi Ta Me-
OVNLNHI.

MonynapHICTb NPOAYKTIB FEHHOI iH-
XeHepil B CinbCbKOMY rocnogapcrtsi 3y-
MOBJEHa [eKiflbkoMa BaXMBUMU NpUYn-
Hamu. No-nepule, Le nocTinHa noTpebda B
npoaykTax xapdyBaHHS, Mo-Agpyre, ue
LWBMAKICTb BUBEOEHHS HOBUX COPTIB (3a-
cobamu TpaguuUinHOI cenekuii HoBUN CopT
POCINH BUBOOUTBLCS B cepegHboMy 3a 10-

15 pokiB, TOAi X SIK 32 JOMNOMOIrOK reHHOI
iIHXXeHepil uen npouec TpuBae nuwe pik
4y aBa), No-TPeTeE, Le 3HaYyHa maTepiarnb-
Ha BWUroga Ta MpocToTa B BUPOLLYBaHi
reHHo-MouikoBaHUX pocnvH. Tomy B
CydacHOMY CBITi iCHyYBaHHSI TpaHCreHHWUX
POCIMH | TBApWH CTano 3BUYHUM SIBU-
Lem, a geski 3 HUX Habynm NPoMMCNoBO-
roO 3HaYeHHS.

Mepwa ycniwHa reHHa Moaudikauis
pocnunHn Bigbynaca y 1983 poui, B pe-
3ynbTati fAkoi Bigbynocsa nepeHeceHHs
reHy CTIMKOCTI 4O KOMax Y THOTIOHY. Jlnwe
yepes3 oanHaauATb pokiB, Bynun go3sone-
Hi nepwi reHHo-MoaudikoBaHi POCINHM,
AKi Morna cnoxueaTtu nogunHa. Lle 6y
copT nomigopa (FlavrSavr) pospobneHun
bioTexHonoriyHoo komnaHieto Calgene.
OcobnuBicTio gaHoro copty byna nokpa-
LLleHa 34aTHICTb Ao 30epiraHHs, Npo 3ro-
AOM B CUNY HWU3KM MPUYKNH BiH ByB BuBe-
AeHun 3 puHKy. HesBaxaroumn Ha Le came
Len NPOAYKT FeHHOI iHXeHepil BigKpuB
enoxy npoOMMUCITIOBOrO BUPOLLYBaHHS reH-
HO-MOANIKOBAHMUX POCINH B CiflbCbKOMY
rocnogapcTsi.

Y 1995 poui TpaHCHaUioHanbHa Ko-
pnopauis Monsanto, gka € cBiTOBUM Tli-
aepom BioTexHonorii pocnvH, Bunyctuna
Ha CBITOBUW PUHOK CiflbCbKOrocrnogapchb-
KOT NpoAyKuii COpT reHHo-MoandikoBaHoI
col (RoundupReady). OcobnusicTio LbO-
ro copty Oyno BNpOBamKEHHSA 4yXopia-
HOrO reHy And niaBULLEHHSA 30aTHOCTI
KynbTypy NpOTUCTOATH Byp’siHaMm.

B pesynbTaTi Takoro poay BnpoBa-
[PKEHb Ha CbOroAHI ICHYHTb: KapTonss,
sika MICTUTb FeHn 3eMnsHol BakTepil, LWo
BOMBalOTb KOMNOPALCbKOro >Xyka; CTika
00 MOCyX MNWEHUUS, B SKYy BXUBUNKN reH
CKOpnioHa; nomMigopu 3 reHamum MOPCbKOI
kambanu; cost Ta nonyHuusa 3 reHamn b6a-
kTepin. CrMCOK POCNUH, SKi BAPOLLYIOTL i3
3aCTOCYBaHHAM METOAUK FeHHOT iHXeHe-
pil oyxe Benukun ue: a6nyHa, cnvea, Bu-
Horpad, kanycta, ©OaknaxaHu, Oripok,
MLEHNUSs, COS, PUC, XUTO | Be3niy iHWnx
CifTbCbKOrocrnogapCbkux pPoCrivH. A Takox
cnig 3ragatyM npo reHHo-mMoauikoBaHi
POCMNWNHN, AKi 3aBAOSKKM CBOEMY BAOCKOHa-
NEHHIO 3aaHi BUPOONATM BaKUMHU Ta Miku
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NPOTU Pi3HUX XBOPOO (canaT-naTtyk, sKun
BUpobnsae BakuuMHy npoTu renatuty B,
OaHaH, Wo MICTUTb aHanbriH, pUC i3 BiTa-
MiHOM A).

Ha paHui MmomMeHT BignoBigHoO A0 iH-
TepHeT-pecypcy International Service for
the Acquisition of Agri-biotech
Applications B cBIiTi BUpOLLYyETLCA Ta BU-
KopuctoByeTbCcA 424  COpPTU  TEHHO-
MOANMIKOBaAHUX PoOCinH B 43 KpaiHax
cBiTy [7].

HesBakatoum Ha BCi Ti NO3UTUBK SKi
Hece reHHa moaudikauia pocCrinH B Cy-
YacHOMY CBITi HasiBHa nonemika LWodo
WKIOMBOCTI YM He LWKIANUBOCTI TaKmX
pocnuH. Takoro poay OUCKYCia BUHMKNA
NpakTU4YHO oapasy nicna BBEOEHHS Ha
PUHOK CiflbCbKOrocnogapcbKol npoaykLii
nepwwmx CcopTiB reHHO-MoandIKOBaHNX
pocnvH. MpuYnHOK UBOro ctano Te Wo
OiNbLUICTb reHHO-MOANMIKOBAHUX POCIINH,
OKpiIM TeHiB WO AodatwTb M HaxaHux
BJSTACTUBOCTEN, TAKOX MICTATb MapKepHi
reHNn CTIMKOCTI A0 aHTUBIoTUKIB, SAKi B
CBO 4epry MOXyTb OyTM nepeHeceHi B
KNITUHW naTtoreHHnx abo CUMBIOHTHUX
MiKpOOpPraHiamiB, LWO XWBYTb LUSTYHKOBO-
KMLLIKOBOMY TPaKTi XXMBUX OpraHiamiB Ta
BUKIMMKATWU CTiINKICTb OO0 aHTUOIOTUKIB, a
ue B CBOK 4epry Moxe npu3Bectu A0
npobnem B MnikyBaHHi XBOpPO6.

B npoueci gaHol guckycii cdopmy-
BaBCA LiNUW nepenik pusukiB, AKi Moxe
HEeCTu BUKOPUCTaHHSA reHHO-
MoaundpikoBaHux pocnuH. Cepen HuX:
onocepenkoBaHnn  4n  BesnocepenHin
BMSIMB TOKCUYHMX ab0o anepreHHnX reHHo-
MoaundikoBaHux OinkiB Ha NOAUHY Ta iH-
LUMX TEMNSIOKPOBHUX; Nepenaya reHa crin-
KoCTi Ao repbiumgy cnopigHeHUM OUKUM
BMaaMm, WO HagacTb MOXIUBICTb M ne-
peTBopuTUCA B repOiunaocTiviki «cynep-
Oyp’aHWN»; MOXNUBICTb FEHETUYHOro 3a-
OpyOoHEHHsT He  reHHo-moamdikoBaHNX
POCIWNH; 3HMXEHHA TpaguUinHOI COPTOBOI
(abopureHHol) Pi3HOMAaHITHOCTI; 3HWULLIEH-
HA He UinboBMX (KOPUCHUX) BUAIB KOMaX
(Bt-TOKCWH, SIKMW BUAINSETLCA TPAHCreH-
HOK KapTonnew Aie He TiNbku konopag-
CbKOrO XyKa, a 1 we Ha 150 Buais kamax,
AKi He € LWKigHMKaMn KapTonni); BUCHa-

XXEHHS 1 NOpYLUEHHSA NPUPOLHOI poakYyO-
CTi I'PYHTIB (reHHO-MOoAMdIKOBaHi KynbTy-
pyv 3 reHamu, Lo NPUCKOPEHOro 3pOCTaH-
HS N PO3BUTKY POCIWH, 3HA4HO OinbLue,
HiDK 3BMYalHi, BACHaXYIOTb I'PYHT).

OpHak, Bcyneped nobolBaHHAM Ta
HeneBHOCTI, 06cArn BUPOLLYBaHHA Ta BU-
KOPUCTAHHA TeHEeTUYHO MOoANIKOBaAHUX
POCINH Ta OpraHiamiB y 6araTtbox KpaiHax
CBITY TiflbKM 3pOCTal0Tb, OCKIfIbKA MOMIT-
HOro LUKIOANMBOro BMSIMBY Ha 340pOB'S
noanHn, TBapuH Ta 6Giocdepy 3aranom
3adhikcoBaHo He Gyno.

e opHieto 3 cdep BUKOPUCTAHHA
FeHHOI iHXXeHepil Ta 3acToCyBaHHSA 11 Me-
TOAUK € BMBEOEHHSA reHeTU4HO Moaudi-
KOBaHUX TBapuH And notpeb CinbCbKoro
rocnogapcTtea, papmakosnorii Ta mMeau-
LINHWN.

eHHa iHXeHepis BigKpMBaE HOBI
MOXITMBOCTI nepen HayKoBUSAMW, SAKi [O-
CUTb LUBMAKO CTalOTb peanissMm cy4acHo-
ro Xuttd. 'eHHa mogudikauia TBapuH €
AOCUTb BaroMoK anbTepHaTUBOK Tpaau-
LIMHOT cernekKuii, OCKiNbK1 TpaguuinHe Bu-
BeJEHHS HOBUX Mopig 3avmae [oBofii
TpuBanui nepiog, B TOW Yac reHHa iHxe-
Hepia 003BONSIE Le 3pobuTtn 3a BigHOCHO
KOPOTKMIM nepios.

MepLwi cnpobu ycniwHOI reHHOT Mo-
andpikauii TBapuH Oynu 34iNCHEHHI 3 MK-
wamun. B reHom muwi 6yno sBOygosaHo
reH, KU Koaye roOpMOH pPOCTY Lypa, LWo
B CBOW 4epry npmsBeno npullIBUALLIEHHS
IX pocTy GinbLu HiX B ABa pa3n Ta LOCAr-
HEeHHSA Mawmxe BABIMiI OiNblWMX pPO3MIpiB B
MOPIBHAHHI 3 KOHTPOSNbHOK rpyrnot. Yc-
NiLWHICTE Takoro poay eKCnepuMeHTIB
CMPUYNHMNO CBOrO poay endopito y Hay-
KOBOMY CMiBTOBapUCTBI, LLIO B CBOK Yepry
Npu3BeNo OO PO3BUTKY Pi3HOro poay Tpa-
HCreHHMX gocnigkeHb. 3 ogHoro 60Ky ue
Oynu JocnigKeHHs OpieHTOBaHI Ha peani-
3aLilo CyTO HAyKOBOro iHTepecy, AKi Npus-
BOOAUNM OO0 AOBOMi KYPMO3HUX pe3yribTa-
TiB (csaoui pubkn (GloFish), npo3sopi xa-
Oun, 30M0TUN MOPCLKUA KOHUK Ta iH.), a 3
IHLIOro ue CcyTo NPakTU4HI SOCIKEHHS
A5 pO3po0BKM TEXHOMOrIN 3a AOMOMOrOH0,
SAKUX KOMMaHIT siKi 3aMMaloTbCs TBapWH-
HALUTBOM MoOrnn 6 oTpuMmyBaTuU Hagnpwu-
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OyTkn (Hagm'a3ncTi cBuHi, 6e3nip'acTi
KypyaTa Ta iH.).

MpoTe He3Baxaw4yn Ha OOCUTb BU-
COKi OOCSArHEHHs1 reHHOI iHXeHepii B MO-
Andikauii TBapMHHOro CBiTY, 0Cco6nMBOro
NPaKTUYHOro NOLUMPEHHA OaHi TEXHONMOTIiN
B TBApMHHMLUTBI MOKM WO He Biabynoco,
X04a Ue «MNOoKM Lo» € AO0BOMi BiAHOCHUM
Ta HETPMBANUM.

OpHoto 3 HarBaxnumBiwKnx cdep 3a-
CTOCYBaHHs 3400YTKIB rEHHOI iHXEHepIl €
cydacHa wmeauuuHa. Hacamnepepg cnig
3a3HaunTK, WO HaMBaXMBIWLMM 3 npak-
TUYHUX OOCArHEHb TFEeHHOI iHXeHepil €:
CTBOPEHHS NpoAyLEHTIB BioNoriYyHO akTu-
BHMX OinkiB — iHCyniHy, iHTepdepoHy,
3ropTyBaya KpoBi Ta rOPMOHY POCTY; po-
3pobka cnocobiB akTuBi3auil naHutorie
oOMiHYy pevyoBUWH; po3pobka cnocobis
OTPMMaHHA CyTO OBINIKOBUX BaKUWH NpPOTH
BipyciB renatuTy, rpuny, repnecy, sypa.

CuctemHa Ta Hanonernmea poboTta
HayKoBLiB [403BOSMMMA 3a [JOMNOMOroH
FeHHOT iHXeHepil CTBOPUTK UINIMA CNeKTp
HanpsmiB AOCNIKEHb MParHEeHHAM SKUX
€ BOOCKOHAarneHHs1 Ta CTBOPEHHHA HOBWUX
MeToAUK IiKyBaHHA noanHKU. [pote TyT
MU CTUKaAeEMOCS 3 [JO0BOSTi AUCKYCIMHOM
CUTyaui€ero, OCKINbKW, KONW NOCTaEe NUTaH-
HSA NPO pobOTY 3 reHeTUYHUM MaTepianom
noguHn, ogpasy X QopmyeTbcs rpyna
NUTaHb, SIKi NOB’A3aHi 3 eTUKO-NPaBOBUMM
Ta KynbTypHO-UMBINi3aUiMHUMK 3acagamu
nyaHeTapHoOro couiymy.

Ha cborogHillHin geHb MOXHa BWO-
KPEMUTU [OeKiflbka OCHOBHMX Hanpsimis
PO3BUTKY AOCHIAKEHb TEHHOT iHXeHepil.
OgHMM 3 nepwmx MOXHa BUOKPEMUTU
HanpsiM, K ceporo AOoCNiAKEHb SKOro €
BBEAEHHS TeHiB NoauHM B reHom nabo-
paTOpPHMX TBaApWH 3a4nsa BUBYEHHA Mone-
KyNnsipHUX MeXxaHiaMiB XBOpoO noanHu, a
Takox byna cpopmoBaHa rpyna Hanpsimis
DOCIIOKEeHb B FEHHIi iHXeHepil, aKi npak-
TUKYIOTb OOCHIKEHHA 3 FEHOMOM noaun-
HM Ta BXe MOXYTb BUKOPUCTOBYBATUCb
AN NiKyBaHHA NIOOUHMN.

HOBITHI PO3BUTOK FEeHHOT iHXeHepil
HEPO3PUBHO NOB'A3aHNIN 3 PEBOMIOLINHOK
METOANKO penaryBaHHS reHis
CRISPR/Cas9. |i nosisa noe’sisaHa 3 goc-

nipkeHHamn B3aemogail OHK 6akrtepin 3
Bipycamu.

CRISPR (Clustered Regularly Inter-
spaced Short Palindromic Repeats) — ue
KOPOTKi NaniMHOPOMHI NOBTOPW, po3Tallo-
BaHi B rpyni yepe3 ogMHaKOBi 3MiHWU ne-
pemuyku. MNMepwi onybnikoBaHi pesynbTa-
™ pocnigxeHb CRISPR 3’asunuchk B KiHUi
BiCbMMOECATUX  ABaAUATOrO0  CTOMITTA.
BuyeHux uikaBMNO NUTaHHS, 9K B HaNNpoc-
TilLwMm BakTepisiM MinbMOHM POKiB BAABa-
nocsa nNpoTucToATU Bipycam BakTtepioda-
ram. B pesynbTtaTti gocnigpkeHb i€l npo-
6nemn, HaykoBUSIM BAanocs 3’sicyBatw,
wo AHK 6aktepin mictaTb iHpopmauito, B
CBOIX HYKNEeOoTUAHUX NOCNIAOBHOCTAX NpPO
BipycH, sIki konn-Hebyab atakyBanu Gak-
Tepito. Konu Bipyc nonagas B KNiTUHY, B
Hi BKINKOYaABCA MEXaHi3M NOPIBHAHHSA MO-
ro reHy, 3 yxe HagBHUMU Bigpiskamu.
AKWo BMAINABCA iAEHTUYHUWA TeH, To Oi-
nok Cas9 pospizas [OHK Bipycy. lNporTe,
CMNpaBXHiN axioTaX BWHWUK, KOS BYEHI
3pO3yMinu, WO BIAKPUTUA MEXAHI3M MOX-
Ha BUMKOPUCTOBYBATU Ha KINITUHHOMY PiBHi
AN1S pegaryBaHHs reHoma.

Taknm YNHOM, OCHOBHMMW KOMMOHEH-
Tamun cuctemm CRISPR € 6inok Cas9 Ta
PHK-rig — KOpoTKM bparMeHT reHeTud-
HOro KoAy Ansi po3ni3HaHHA MocnigoBHO-
CTi. Lli KOMMNOHEHTU MICTATLCA B afeHo-
acoujioBaHoMy Bipyci i came 3 Nnoro fo-
MOMOrod BBOAATLCA B S4PO  KNITUMHMW.
3Hanwoswwu cnienagiHHa B JJHK nocnigo-
BHOCTI — PHK-rig BOyOoOBY€ETbCA MK HUT-
kamu noagivHoi cnipani. PHK-rig pospu-
Bae ix, a 6inok Cas9 pospisae reHom. Kni-
TMHA BUKOPUCTOBYE MEXaHi3M PEMOHTY,
Ans BiOTBOPEHHSI BUKOPUCTOBYETLCS TO-
monoriyHnin pparmenT OHK. Y opraHiamis
€ Konii reHomiB Big matepi Ta Big 6aTbka.
Y pasi BTpatn OiNAHKM OAHIEl 3 HUX NS
BiQHOBMEHHS KNiTUHA BUKOPUCTOBYE aHa-
NoriYyHMn oparMeHT 3 NapHOi XPOMOCOMMU.
AKWo B MOMEHT po3puBy pa3oM 3 Binlkom
Cas9 BBeCTM B KNITUHY YyXopigHUn pa-
rmeHT OHK, igeHTnyHy no kpaax pospisa-
HOI XpOMOCOMM, arne fka Bigpi3HAETLCA B
cepenuHi, KrniTMHa BUKOPUCTOBYE 1i AnNs
PEMOHTY pPO3puBY. HesanexHo Big Toro,
wo Oyae B cepeauHi, KnitMHa He poa3ni-
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dom is one of the central issues in the
humanitarian discourse of our time.

Methods. Authors used descrip-
tive, analytical, and hermeneutical meth-
ods to explore the topic of freedom. The
work is based on the unity of dialectical,
historical and idiographic approaches.

Results and Discussion. The
primary task of philosophy, beginning with
antiquity, was the liberation of thinking
from prejudice. From the standpoint of
R. Rorty, the place of Truth as a subject
of philosophical search for many centu-
ries, in the twentieth century Freedom
comes as a task. No philosophical prob-
lem had such a resonance in the history
of society as the problem of freedom. It is
especially acute in the Ukrainian perspec-
tive of the XXI century - at the time of
great political, moral and psychological
crises, socio-economic trials, humanitari-
an lessons and the search for its place in
a globalized world.

In the modern world freedom is an
ethical principle that is systematically vio-
lated, thus invoking the need for its pro-
tection. [2] In the history of mankind,
freedom has not become an absolute eth-
ical principle of activity, despite hopes for
this that aroused at different times and
were inspired by different thinkers and
leaders. In modern connotations, freedom
is reduced to understanding it as a
means: freedom from and freedom for.
Therefore, the problem of freedom is in-
terdisciplinary and is the key both in the
political-legal sphere and in the individual-
personal dimension. In particular, free-
dom is considered in ontological, socio-
philosophical, socio-legal, ethical, moral
and aesthetic contexts, and so on.

Eastern cultural tradition has signif-
icant differences in the interpretation of
freedom compared with the western one,
due to the peculiarities of historical and
cultural development and, accordingly,
the understanding of the ultimate grounds
of human existence. Thus, in Indian phi-
losophy and religion, the state of com-
plete self-sufficiency, superior liberation
and happiness, what is called "Moksha"

and "Nirvana", is seen as a possible way
of fusing the individual spirit with spiritual
principle of the world. Such a merger is
made possible by the abandonment of its
original self and the acquisition of a new
identity in a merger with the universal
primordial in a single impulse of cosmic
love. Such an understanding of the phe-
nomenon of freedom — as the liberation
of consciousness — also requires its
study. [5]

In our opinion, the identification of
the concept of freedom as a liberated
consciousness is to some extent an alter-
native interpretation of liberal freedoms,
which correlates with the contexts com-
mon in modern humanitarian discourse.
[3] Existential-anthropological analysis of
the problem of freedom is the theoretical
and methodological basis, a coherent
foundation for building a philosophical
paradigm of the cultural identity of the
individual. In practical terms, this makes it
possible to identify common determinants
of life optimization in the controversy of
the civilization process. At the present
stage of development of society, the ac-
tualization of this kind of interpretation of
the phenomenon of freedom is condi-
tioned by the crisis of European rational-
ism and culture, as well as the processes
of globalization. [6]

The subject of freedom has always
attracted researchers; it is central to hu-
manitarian studies of various philoso-
phers. Analysis of literature suggests that
the authors, while exploring the content of
the phenomenon of freedom, focused
mainly on only limited part of categorical
constituents. The most complete, espe-
cially within the classical tradition, is the
general, ontological nature of freedom as
a manifestation of freedom in the process
of self-realization of man, as his ability to
act in accordance with his interests and
goals. More than one generation of think-
ers investigated the general nature of the
phenomenon of freedom, significance,
rooted in the life of any person, regard-
less of its social status.
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The provisions were advocated by
a whole group of ancient thinkers, both on
the axiological (Protagoras) and ontologi-
cal (Epicurus) levels. These same posi-
tions became the object of sharp criticism
from the part of philosophers who actively
defended the autonomy of intellectual
activity (Plato, Aristotle, Stoics). As a re-
sult, the foundations of the tradition of
understanding of freedom as a process of
active development of the immediate ob-
jective conditions of life were formed. Ear-
ly New European Social Philosophical
Thought (M. Ficino, J. Pico della Miron-
dole, Erasmus of Rotterdam) took ad-
vantage of freedom as a special form of
intellectual activity that met the needs of
society in developing its reflexive poten-
tial on the eve of the fundamental chang-
es of the age of bourgeois revolutions.

Discussion. The article explores
the phenomenon of freedom as a liberat-
ed consciousness, as a problem of self-
realization of an individual, the formation
of his cultural identity by means of choos-
ing a philosophical and life position in a
situation of "existential tension” and ac-
tivity that is adequate to contemporary
criteria of culture, morality and responsi-
bility.

Freedom is an element of the sys-
tem of social relations, a characteristic of
modern society, which is expressed in the
fundamental reorganization of the sub-
ject-object structure of the existing expe-
rience. Equally relevant is the task of find-
ing a balance between theoretical studies
of the general patterns of disclosure of
the content of the phenomenon of free-
dom and its practical application in mod-
ern Ukrainian society.
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AHomauiss. [Jocnioxyrombscsi icmopuko-ghirnocogpcbki KoHomauji npobremu ceobodu
8 Mexax Krnacu4Hoi napaduamu gbirnocogpysaHHs. DeHoMeH c80600u € WUPOKUM ma
cknadHum. Ceobolda susHadyaembCsi sIK yMoga pearnisaujii rpas /toduHU ma epomMaidsiHUHa.
[Mpome wnsaxu po3e’sa3aHHs rpobrnemu c8obodu € iHOOI eKkpal npomunexHumu. Aemopu
docnioxyroms ce0b600y siK idero ma YiHHICMb, SK rpaeogy HOPMY ma emuYHUU rnpuHyuUr,
SIK CyCrninbHy pearnito ma xapakmepucmuky rnpakmu4yHoi XXummeoisaibHocmi couiymy ma
OKpemoz2o iHOusida.
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AHomauis. B cmammi po3ansidaemescsi 6avyeHHs XK.I[1. Capmpom npobriemu docsi-
dy IHwoeo 3 nosuuii gpeHomeHonoeii noansdy. [ocnidxyembcs cmamyc IHwoeo, e3ae-
MO038’d3KU 3 IHWwuM, o020 npucymHicmb ma ernaue Ha ceim pedel. B OaHiti cmammi nio
IHwum posymiemscs IHwul cy6’ekm abo X eminieHHs1 IHWo20 sik 0bpa3sy y pedyax ma rpe-

omMemax Hawoeo Xumms.

Knro4oei cnoea: doceid, cheHoMmeHosoz2isi noansAady, IHwul, ek3ucmeHuisi, pegrek-

cisl, iHmeprpemaujsi.

AxtyanbHicTb. CTBOpeHa M. ®yko
dinocodcbka KOHUENUis pernpecuBHOro
nornagy otpumMana noganblnin po3BUTOK
y cbeHomeHonorii nornaay XX.-M. Captpa,
B AKIN JOCNIOKYETLCA CTaH JIOANHK, WO
onuHunacsa nig Harnsgom, — nauHKY, 3a
SIKOKO CTEeXaTb.

AHani3 ocTaHHiIX gocnigXeHb Ta
ny6nikauin. lNMNpobnema gocsigy IHWOro €
npegmMeToM 3auikaBneHHsa 6araTbox Hay-
KOBLB, SIKi po3rnagatoTb 03Ha4YeHy cgepy
B KOHTekcTi deHomeHonoril. Cepen po-
CnigHMUbKMX pobiT, WO OnuUCyTb chneui-
anbHi obnacti gaHoi npobnematuku, Tpe-
0a Big3HaunTn pobotn E. lNyccepns, E.
JleBiHaca, b. BanbgeHgenbca,
E. lNpoeHca, M. Meprno-IonTi, B. CaBuy-
Ka.

Meta. PoarnsHytm ocobnmBoCTi
dopmyBaHHA CapTpiBCbKOro  KOHUENTYy
«nornag» B Mexax (eHomeHonorii Ta
eK3ncTeHUianiamy.

MeToau. [JocnigxeHHs 6asyeTbes
Ha KPUTUYHOMY Migxoni, a TakoX Ha 3ara-
NbHOMINOCOPCHKMX NPUHLMNAX
00’eKTUBHOCTI Ta iCTOPU3MY.

Pesynbtatu. XK. 1. CapTp, skui
po3pobuB opuriHanbHUM dEHOMEHOSOr -
YHUM NPOEKT 3 eK3UCTeHUianbHUM Haxu-
oM, y AaHOMy. BUNaAKy € UikaBuM $K
dyHaaTop dpeHomMeHonorii nornsay, LWo
3HOBY MNoBepTae Hac [0 npobrnemaTuku

IHTepCyO’eKTUBHOCTI, ane BXe B [AeLlo
IHLLOMY acrnekTi.

Ana dpeHomeHonoriyHoT dinocoii
AEecKpunuii OOoCBiAy «MNOKa3ylTb» OpPiEH-
TOBaAHICTb Ha Ti OMEBMAHOCTI, WO nexaTb
B OCHOBIi, TOOTO YTBOPIOKOTbL HaLU NOACH-
Knn cBiT. Taki onucu € «HoeMaTU4YHUMMU
AECKpUnuUisMn», agpke He MNpPOCTo «3Ma-
NbOBYIOTb» 30BHIWHIN BiK peyen Ta npe-
OMETIB, a N «BIAKPUBAKOTb» IXHIN CEHC K
Takux, WO X Yy NeBHU cneumdivyHmimi cno-
cib MoxHa nepexuBaTu: «[ocsig nepe-
AYyCiM O3Ha4vae nogito, B SKiN BUABNSAKOTb-
Cca «cami pedi», Npo SKi BiANOBIOHO WAe-
Tbes» [1, ¢. 13]. Take po3ymiHHA Jocsigy,
WO, Y CBOK 4epry, BUKIMKano nepesu-
TRNyMa4veHHs camoi  ¢peHomeHonoril,
O3Ha4dae aHTpornonorizauito PeHOMeHOo-
noril. [incHo, eHOMeHOoMorisi NeBHO
MIPOKD MOXe NOoCTaTh SK aHTPOMNOOris,
OCKifibKM B onucax nepebiry goceigy Boa-
HoYac 34INCHIOETBCA M MPOSICHEHHS «TO-
ro», KOMy [JOCBIiOYYyeETbCA CBIT Yy WOro
«SK», | BOAHOYAC HaronowyeTbCa Ha
cneundiui Takoro cnocoby iCHyBaHHS,
AKMA € BIAMIHHMM Big YCiX iHWKUX (TBa-
PUHHMX Yn pOCnMHHUX). Haronoc Ha cBi-
AOMOCTI Ta AECKPUNLUiAX aKTiB L€l X CBi-
AOMOCTI, Ha nepwnin nornsag, He nepeg-
Oavae noavHy. Jluwe notomy deHome-
HOMoris  BIOKPMBAE «HEMNOBHOLIHHICTbY
CBOIX OMWCIB N 3anuUTye BXe BnacHe npo
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JOCBiO, WO MOXHa HasBaTM «O0CBIOOM
YyXXOro», Ae MU BigHaxoguMmo, KpiMm rnpe-
OMETIB Ta aBuL, iHWKUX nogen — IHWux.
Takun pocsig ¢eHomeHonoris HasuBae
iHTepcy®’eKTMBHMM OOCBIOOM

CapTp noyuHae cBOi po3gymu npo
[HWoro 3 Toro, Wo AKWO IHWMM BUCTYNae
0o6’ekT (3 4oro, BnacHe, i NOYNHAETHLCA
Nnoro po3rnsag SK IHWoro), To Moro icHy-
BaHHS MOXHa BBaXaTu TifbKW Biporia-
HUM. OBG’eKkTHICTb AonaeTbcs, NpoTe, ue
BinOyBa€eTbCs PyxOM Bif NEPBUHHOI ca-
MOTHOCTI, WO NpuUTamMmaHHa TpaHCLEHOEeH-
TanbHiM Cy0’€KTUBHOCTI, [0 ICTOTHOrO
3B’513KYy, B SAKOMY |HLWINA BUSABNSAETLCA HE
3a AOMOMOroK 3HaHHSA (CNPURHATTS abo
iHLWKWX, Mi3HaBanbHUX CTPYKTYp), a 3 ca-
MOI HasiBHOCTI LIbOro 3B’3Ky K (beHOoMe-
Ha noscaAkaeHHocCTI. Onsa intocTpadil ga-
HoT npo6nemn CapTp NPOMNOHYE TaKy Kap-
TUHY: «A Yy MiCbKOMYy napky. Henoganik
rasoH, y3QoBX HbOro CTifnbLi. XTOCb Npo-
X0OuTb NMOB3 Ui CTinbui. A 6a4vy uo nogm-
Hy, S cripyimato ii BogHo4vac gk OB’eKT i
K nognHy» [MonyaHoB 47 ,368]. OTxe,
AKWO |HWKWM BUCTYNae TinNbku 06’€KTOM,
TO iICTOTHUM BUSIBNSIETLCA Te, LLO XOOHEe
HOBE BiAHOLWIEHHS He 3’siBUnocs 6 yepes
HbOrO0 MK LMW HAsBHUMUW pevyaMn Moro
YHIiBEPCYMY, SIKUA NEBHUM YUHOM € 3rpy-
NOBaHWUM i CUMHTE30BaHMM 3 MOro OOKy.
Axkwio [HWu — nognHa, To pedi Moro yHi-
BEpCyMy OpraHisoBytoTbca 6e3 BigcTaHemn
HaBKOJ1O LIbOro NpuBiNenoBaHoro ob’exTy.

[HWK1MK cnoBamu, BiACTaHb PO3ro-
PTAETbCS, NOYMHAKYN 3 NIOANHU, SIKOT S
0avy, NpU4YOMy TakKMM YMHOM, LIO BUHU-
Kae BigHOLWeEHHSA 6e3 YyacTuH, gaHe Bigpa-
3y, BCEpEeaVHi SKOro po3ropTaeTbCcs HOBa
NPOCTOPOBICTb, WO BXE He MOXHa BBa-
XXaTu MOEK NPOCTOPOBICTIO. 3'ABNAETLCS
HOBa OpieHTaUisl, aka yHuKae meHe. [Npu
yomy, Ak nuwe CapTp: «besnepeyHo, ue
BigHOLWEHHA 06e3 gucTaHuii i 6e3 yacTuH
ax HisiKk He € TMM NepBICHUM BIOHOLWIEH-
HAM [HWOro OO MeHe CcaMoro, KoTpe s
LUYKato: CrnoYaTKy BOHO CTOCYETbCS fuLle
noanHKn i pedven ceiTy» [ 4, ¢. 369]. Kpim
TOro, Uue BigHoweHHs 36epirae 4ucTy
BNacTMBICTb  MMOBIPHOCTI:  nepeaycim,
iIMOBIPHUM € Te, WO uen ob6’ekT NanHa,

Bi4TaK, HaANeBHO, WO BOHAa TyT OAHa, nu-
e MMOBIPHO, WO BOHA 6aunTb rasoH y
TOM MOMEHT, Konu § 1i nomivaw, amxe
BOHa Morfa npo Wocb 3agymMaTtucsa 4u
B3arani paHiwe BTpaTtuna 3ip. [1poTe BXe
TYT, KON 9 BNepLue Cnpunmato NoguHy,
WO MAae no rasoHy y3[oBX CTinbLUiB, BU-
HUKa€e BIOHOLWEHHA NOAMHM-00’eKTY 00
ob’ekTy-rasoHa (nepwe BigHOLWEHHA A0
[HWoro 3 nosuuii BMUAUMOro CBITY), Npo
IO MOXHa CcKasaTW, WO Le BCe-X Taku
ocobnvBe BIiOHOLWIEHHS: BOHO [AA€ETbCS
BiApasy, LINIKOM, OCKINIbKM 3Haxo4uTbCs
TYT, B CBITi, IK 00’€EKT, KM 1 MOXY 3HATK
(TobTOo nepenbayaeTbCsl KOHTEKCT, THNO
CBITYy, SIKMA cknagaeTbca 3 00’exTiB, nNpo-
Te caMi Ui 06’eKTn MOXYTb OyTU pi3HUMK),
i Bigpasy X NOBHICTIO BUCNM3AE Big MeHe,
OCKIlNMbKN BUABNAETLCA, WO BUOAUMUA [H-
LUMA € LUEHTPOM LbOro BiOHOLUEHHS, LLO
BiAKPNBAETLCS.

Ana CapTpa TyT nepeycim noctae
npobnema TOro, Wo S He MoXe NocTaBu-
TN cebe B LUEHTp: «...ONCTaHUis MiX raso-
HOM i NMOONHO, YepPEe3 CUHTETUYHE BUHU-
KHEHHS1 LIbOro NEPBMHHOIO BiAHOLLEHHS, €
3anepeyeHHsIM gUCTaHLUil, KOTpY A BU3Ha-
4YMB — SIK YACTOrO TUMY 30BHILLUHIO HEraLito
MK uUuMMmM  gBoma obO’ektamu. BoHO
3'ABNSAETLCSA SK YNCTa AesiHTerpauisa Big-
HOLLEHb, SKi 1 cnpurMaro Mk o6’ekTamu
MOro yHiBepcymy» [ 4, c. 369].

OTxe, BUCNN3AHHA O3HA4ae BTpa-
TY MHOK LEHTpY CBITY, Ue AesiHTerpadis
BIQHOCWH, SIKy S1 CpUMato Mixk o6’ ekTamm
MOro yHiBepcymy Takun AesiHTerpoBaHum
yHiBepcyM BigHOocMH CapTp MOpiBHIOE 3
CBOEPIOHUM TINOM peYen, dKke BUCIU3ae
Bi MeHe (To6TO cno4aTtky came s Moro
posroptatlo abo — s BOfoAito intosieto Ta-
KOro pO3ropTaHHsl) i 4OAAETbCA HUM 330-
BHi (IHWwwMMm). Bei ui po3gymmn go3sonsaoTb
CapTpy 3pobuTn Takmm BUCHOBOK: «OTXe,
nosBa cepeq OOG’€KTIB MOro yHiBepcymy
SIKOrOCb enemeHTa AesiHTerpauii uboro
YHIBEPCYMY O3Hayae, WO S BUKANKAK No-
SIBY SIKOICb NOANHU Y MOEMY YHIBEPCYMi.
[HWKIA — Le NocTinHa BTeYa peden OO Tiel
KpamHbOI MeXi, KOTpy 9 ocsrato siKk 06’ekT
Ha MeBHIN BIACTaHi, i KOTPUN MEHEe YHU-
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Kae, posropTarounm HaBkono cebe cBOi
BNacHi BiacTaHi» [ 4, c. 369].

[Hwun 3a CapTpom — Ue TOW, XTO
34aTHUW neperpynyBaTn MNpPOCTip, MOMic-
TUBLUM | MEHE B HbOIO Pa3oM 3i CTaTyelo,
naskoto, gepesoM. [1pu ubomMy S He MOXY
nepenbauntun, K Ui npegMeTn CTOCYTb-
ca |HWoro: BOHM TPyNyOTbCA HaBKOJSO
HbOrO MO WMOro BflACHUX 3aKOHaX, $Ki,
OCKiSTbKW BOHW MEHi He 3po3yMmini, € Bia-
MiHHUMM Big MOIX (TOOTO, BUSABMSETLCA,
LLIO Ha crnpaBii HEMaE HISAKOI TpaHCUEH-
AeHTanbHoI Cy6’eKTUBHOCTI i €4MHOT CTPY-
KTypu cBiTy. Cam CBIT, BUABNAETLCS, MO-
Xe 6ytn moim Ta IHWoro, To6TO AincHO
YYXKUM).

MpoTe gani CapTp nigkpecntoe, LWo
Takun |HWKUM BCce wWe 3anuiiaeTbca ang
MeHe O6’€KTOM (MOXHa HaBiTb JogaTn —
cneundiyHum, agxe i o6’ektn ByBaloTb
Pi3Hi): Le O3Ha4vae, WO Xo4a YHIBEPCYM i
AesiHTerpyBaBCs, 3HaNULWOB HOBUWN LEHTP,
Le BCE Le TOW YHIBEPCYM (3 UMM, MiX iH-
LUMM, MOXHa nocnepeyatucs). TobTo B
AaHin cuTyaudii MM € HemoB [Bi peui-
00'eKTH, WO KOHCTUTYIOKOTb CBIT. IHWNA —
ue Hacamnepen ob’ekT-nopoxHeya, cnyc-
TOLWYyYa Jipka, WO 3aCMOKTYE M CBIT.
Mo>xHa npoiHTepnpeTyBaTh Le Takum 4u-
HOoM: «binbLle Toro, Maemo cnpaBy 3 Tu-
MOM 4YacTKOBOI OO’€KTUBHOCTI, [O0CUTb
6nusbko ao Tiel, aky E. N'yccepnb nos-
HayaB crnoBoMm «BigcyTHICTb», He 3a3Ha-
yawum, ogHak, Wwo IHwun Bn3Havae cebe
He SK BiOCYTHICTb NeBHOI CBIZOMOCTI Mo
BiAHOLWLEHHI 0 Tina, sike 4 6ady, a 4Yepes
BIICYTHICTb CBITY, KOTPUA 9 CnpunmMaro B
camomy ocepgi uboro cBiTy. CTOCOBHO
LUbOro iHWWN € 06’eKTOM CBITY, SKUN OaE€
MOXIMBICTb BU3HA4MTK cebe yepes CBIT»
[4, c. 371].

Otxe, 3a Captpom 51 6a4y IHWoOro,
KU € He nuwe o6’eKToM nopy4y 3 MHO-
KMHOKW OO’EeKTiB, 3a AOMOMOro SAKUX 1
OpraHi3oByl0 BfnacHWW CBIT, ane Te, LWO
BiH LLle W ntoauHa, He NepeTBOpHE NOro
BXe Ha cyb’ekT, xo4ya Te, WO 9 nomivato,
K [HWKnKM 6a4nTb iAEHTUYHUIA MEHI CBIT, a
BipHiWe, A ue nuwe npunyckar, — Hagi-
ng€ Noro piBHUMU Nopsia 3 MOIMKU Npasa-
MW, 30aTHICTHO CXOXWUM MEHi YMHOM opra-

Hi3oByBaTM MUp, WO, 9K gymae CapTp, i
nonsirae Moro BTeda Big MeHe. Ha uin
nepLwin cragii po3yMiHHA |HWOro 1moro
OO’EKTHICTb nepeBaXkae, OCKINbKN BiH €
HeBigaiNbHUM Big HALIOro CrniflbHOro 3
HUM CBiTY. Ha ubomy nepiomy wabni 4
NPOCTO YCBIZOMIOK, LLO LEen CBIT Hace-
NEeHUN He Nue MHOL, WO He TiNbKN S €
noro rocrnogapem. Take NepBUHHE pPO3Yy-
MiHHS [Hworo CapTp no3Havae sk BTevy i
BIACYTHICTb 3BMYaNHOro, MOBCAKAEHHOIo
CBITY AnA MeHe. [lpyrmn Kpok nonsirae B
TOMY, WO BIPOrigHICTb TOro, wo IHWun
3gatHun 6aunTK, NiATBEPAXYETLCS, KONU
S CaM OMUHAICA B MNoni MOro nornagy.
[HWKUN Ak 06'eKT NepeTBOPIOETLCA TaKUM
YMHOM Ha |Hworo B poni cyb’ekta, a A
(moxHa cnpobysaTn 3pobUTU BUCHOBOK
3a Captpom) 3 cebe pgincHoro (wo 6a-
4NTb) NepeTBOptOtOCH Ha cebe MOXNINBO-
ro sik BiporigHoro 6yTTs ons nornsgy IH-
LLOro.

OOMiH nornsggamn, 3 SIKOro MNoYu-
HaeTbCsd MO€E BnacHe nepebyBaHHA nig
nornagoMm, sk MoXxHa 36arHyTu, € nepLunm
KPOKOM pecdpnekcii: s Binblie He npunyc-
Kato, Wo |HWmn, To6TO TON, XTO € NEBHUM
npuBinenoBaHnmM O6’€KTOM B CBITi pi3HO-
MaHITHUX 06’eKTiB, — 6aunTb, Tenep a ue
3Hato. Ane ue ganeko He Bce. A 3Hato
TakoX — Big4vyBLUM Ha cobi noro nornsag —
O BiH TEX BXE HEe po3rnsgae MeHe ¢k
o6’ekT. [NpoTe yomy Le BiabyBaeTbCA?

Llo6 BignoBicTM Ha Ue NUTaHHS,
CapTp npuxoaumTb OO HACTYMHOrO BU3Ha-
YeHHs |Hworo: «lHWun — y npuHUMNi €
TOW, XTO Ha MeHe auButbcsa» [ 4, c. 372].
Y Takomy pasi, rosoputb CapTp, IHWUN
PO3YMIETBCA Ha OCHOBI PO3YMiHHSI CEHCy
noro nornagy. OTxe, B YoMy nonarae
3HAYEHHS1 TaKOro €eK3UCTEHUiany sK nor-
nan?

Mo-nepwe, [lornsg BUABNSETLCS
He nuwe B CNpPAMOBAHOCTI HA MeHe OBOX
OYHUX s6nyK, ane i B LWenecTi rinok, B
LWYyMi KPOKiB,LLO CrigyloTb 3a TULLEK, B
nefb BIOXWUNEHIW BIKOHHWUi, B IErkomy
pyci dipaHkn. Lle € BiporigHui nornag:
BiH NpuxoBye odi (i Togi, Konn B Hac BAu-
BNSETLCS, | TOAI, KONWM HaM NPOCTO 34a-
€TbCH, WO 3a HaMu cnocTepiratTb). o-
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apyre, nornag, 3 ogHoro ©oOKy, 3Haxo-
OuTbCcs B MeHi 6e3 BigcTaHi, 3 iHLWoro,
HaBMaku TPMMaE MeHe Ha BiACTaHi, ToO6TO
noro 6eanocepenHa NPUCYTHICTb MO Bia-
HOLLEHHIO 0 MEHE PO3ropTae AUCTaHL,HO,
fAKa Bigganse MeHe Bifi HbOoro.

Mpobnema npu ubOMYy MNonsirae B
TOMY, LLIO M1 HE MOXXEMO OZIHOYaCHO OCH-
raTu CBiT i cnpunmaTu nornsag (xo4ya TyT 3
CapTpoMm 3HOBY MOXHa nocrepeyaTucs,
afke nornsia MoXe Hac 3aHypuTth B cebe,
€ Pi3Hi nornsan, nornag Moxe i NoBepHy-
TW HaM CBIT, a He TifbKN Noro BigibpaTu
TOMY LLIO CBOIM NMornsaom IHWun gemMoHc-
Tpye cebe B CBITi, a, OTXe, i cam CBIT K
Takun). 3HaxoauTucs nig nornagom IHwo-
ro 03Ha4ae MaTu YCBIOOMIIEHHS TOrO, LLO
€ TakuMm, Wo po3rnsgaetbcs. MoxHa 3po-
OMTM NpUNyLLEHHS, WO Ue i € nepwa go-
pMa CBiOOMOCTI, sika, TakKuM YMHOM, BMU-
KnnkaetTbca [HWMM abo MOXXNKUBICTIO TOrO,
O A onuHKCcA nig nornaaom |Hworo. [H-
aKLwe Kaxyyu, CBIiZOMICTb cnoyaTky i €
MOXIMBICTIO OMUHUTUCS, Nig Nornsaom
I[HWoOro, 3 yoro BUXOOUTb, WO MOE iCHY-
BaHHA — Le CniBiCHYBaHHS, WO CBIT - Le
HaLl CBIT, NNOpasibHUM CBIT.

Mpuyomy BCce Ue 3anuaeTbcd
MOXMMBUM 0 TOr0 MOMEHTY, JOKN A Ain-
CHO He BunpoOyt nornsg. MoxHa, npoTe,
ckasatu, WO came nig nornNggom £
3’ABMNAOCSA Ha CBIT | BCE MOE XUTTS — Le
OuiKyBaHHs — i3 cTpaxom abo pagicTio —
Takoro nornsgy, a CBigOMICTb — Le Tou
MOMEHT B MOEMY XMUTTI, KOnn nig unm
nornsagom S BigyvyBa, AKMM YMHOM MOE
ICHYBaHHSI MepPeTBOPIETLCS, BUOO3MIHIO-
€TbCS, MOANMIKYETLCS.

TobT10, BUXOauTh, WO A € ansa ce-
©e camoro nuwe YMCcTuM BigcuNaHHSaM o
IHworo. (Tyt CapTp He BpaxoBye, WO IH-
LUWA NEBHMM YMHOM arnesne OO0 MEHe,
afke BiH YOMYCb Ha MeHe OMBUTbLCS, BU-
SABNSETLCA, 9 WMOMY, YOMYCb MOTpPIGEH,
AKMMKM 6 yTUNITapHUMK i 3NOBICHUMU He
Oynn RMoro uini — CUMHOHIMM RNOro npo-
©nem; BiH NPOCTO He MOXe XUTn B6e3 To-
ro, Wob He AMBUTUCA Ha MeHe). Y TakoMy
pasi [HWnn — AK TON, XTO Ae3iHTerpye Miu
CBIT i B TOM e 4ac, K TOW, XTO ANBUTLCS
Ha MeHe, € YMOBOK CTAHOBMEHHSA MeEHe

camoro i CBiTy, NepecTpPyKTypyBaHHA Me-
He B npocTopi. [pote Tyt CapTp He Bpa-
XOBYE TOM0O MOMEHTY, WO S MOXY Y MO-
MEHT BUSIBNEHHSI CBOro OyTTs nig norns-
JoM |Hworo BignosicTM Ha uUen nornsaa,
no6aymTn, TakMmM YMHOM, CBIT IHWOrO, a
He npoCTO MOro camoro, TOro, XTo0 Au-
BUTbCA Ha MeHe i ToMy Yepes norngag -
LLIOro AOTOPKHYTUCA [0 MOTo CBITY.

Y Takomy pasi |[HWun He BUKpaga-
TUME MOI MOXIMBOCTI, Ha YOMY Haroso-
wye CapTp, a HaBMaku, MeHi 1xX nosepTa-
TMMme (NpaBga, O0COGAMBUM YMHOM, OCKi-
NbKW Hi MOIMM, Hi TUM OinblLEe MOXNNBOC-
TAMM [HWOro 9 He MOXY BOJSIO4ITU: TYyT
BMHMKaOTb OCOGNMBOro poAy BigHOLLEH-
HS — WBWAOKOMMMHHOIO OOTUKY 6e3 oTpu-
MaHHS LWiNbHOCTI i BNagn, MOXNMBO. Bia-
HOCMHM HennaToHIBCbKOI NboBI i ApyX-
Oun, aKi We HanexuTb onucaTtn. TyT MOX-
Ha nonuwutn CapTtpa. MoxHa ckasaTw,
LLIO BiH MEBHMM YMHOM PO34apoBYE CBOIM
KOHLIENTOM, apxe nogonasLum
06’eKTHICTb |HLWIOro, BiH 0OMEXMBCA TUM,
Lo KOHCTaTyBaB MO0 BNacHy
00’EKTHICTb, NepeTBOPEHHS B 0O’EKT MeHe
CaMoro siKk TOro, XTO po3rnsagacTbes, ne-
pebyBac€ nig Yy>Xum nornagom.

CtaH Takoro a-o6’ekta — ue nepe-
aycim TpuBora Ta copoMm: «OpgHave co-
pOM, SIKUA MW BU3HA4anm Ha novatky po-
34iny, — ue copom cebe , BU3HaAHHSA TOro,
O 5 BCE X € UM O06’eKTOM, KOTpUM IH-
WM posrnagae n ocyoxye» [4 , c. 377].
Tomy 3a CapTpom cTpax, Lo 9 MoXy by-
TV nobavyeHnin Hackpi3b; OTXe, cTaTn Ans
Koro ob’ektom, — LUe i € Te, WO BKNaga-
€TbCS B NeBHY hopMyny (MOXHa ckasaTw,
Lo MOBa Wae, ckopiwe, npo TpaHCUeH-
AeHTanbHy 06’eKTMBHICTb), TO6TO € abco-
MOTHO NMPO30PUM.

Y paHomy Bunagky CapTp roBo-
pUTb, NPO (PaKT MPUCYTHOCTI YyXOI CBO-
0oan, sika € 3arpo3ol MOIN. |HWKM He €
rotoBe OyTTs (OCKiNbKM BiH Oinblie He
npeseHTye cebe K 3BMYanHMM 06’€EKT),
BiH BMHMKAE y NEBHOMY BIHOLUEHHI 00
MeHe, To6To B cBOoeMy nornsagi. | B ubomy
Hebe3neka: HeBiQOMO Ha WO BiH MOXe
nepeTBOpUTUCH. | BCe X TakM BUHUKAE
nigospa, wo CapTpy sikpas ue i BigoMo: y
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paba abo naHa. (TyT QawTbCA B3HaKu
reresniiBCbKi MOTUBMW). l7I0|\/|y 30a€eTbCA, WO
Yy nornag, Wo ornsgae noro Tino,
BMKpadae Moro y Hboro camoro, abo, Ha-
BMakW, AeMOHCTpaLia CBOro Tina pobutb
[Hworo ©6e33axucHuMm, i Uen |HWum Tum
camum obepHeHui B pabcTso.

MpoTe uUe — nuwe aABa NOMKCK,
MDK SKUMW TiNbKN | pO3ropTaeTbCs Bce
pisHOMaHiTTs cBiTy. Pabom s ctato Togj,
Konn ocsdrato |HWoro K naHa Lboro YyHi-
BEpPCyMy, KON B HbOMY BMilleHUA BeCb
CBIT Ha naHa 9 NepeTBOPIOOCH, KONU pPo-
3yMit0, WO |HWKUM OMBUTBCA Ha MeHe §K
Ha psATiBHMKA. He BunpobyBaTu BigyyTTH
paba abo naHa o3Havae, AK BXe 3a3Ha-
yanocs, noba4yntn B nornagi IHwWoro mnoro
BNacHW CBIT, B AKOMY € i MO€E Micue, To-
MY WO IHWKK anBuTbCA Ha MeHe. Ane ue
He npuBinenoBaHe Micue - ue Micue ce-
pea Micupb, Lie CBIiT, B AKOMY Halli norng-
AN 9K cTaBnAaATb |HWKUX Nig NUTaHHA, Tak i
3aTBEPAXYHOTb OYTTS [HWKMX.

BucHoOBKM i nepcnekTuBu. Takum
YWMHOM, TYT BUHUKAE LiNUN pag OOMOMIX-
HUX, a Hacnpaegi, OCHOBOMOSIOXHMX MO-
HATb, SAKi, NPOTe, NPUBOAATL HAC CKopille
po E. JlesiHaca ta M. Mepno-lloHTi. Ta-
KUMU MOHATTAMW BUCTYNaKTb MNOHATTSA:
BIiAKPUTOI iAEHTUYHOCTI | nsopanbHOro
OyTTda, cuctema A-IHWKMA-CBIT, IHTEHLUIN
OaXkaHHs, 3 AKOI NOYMHAETLCA CTaBMEHHSA
[0 |HWoro i sika, K MOXHa 3a3Ha4dunTw,
BigoOpaxkeHa B nornsgi: IHWun anBuTbCcsA
Ha MeHe nepLl 3a BCe TOMY, LLIO HE MOXe
He OMBUTUCA, TOMY WO baxae OyTTa 3i
MHOI0, TOMY LLO CBIT € nropanbHUM, i B
MeHi BiH LUyKae UbOMY MigTBEPOKEHHS,
TOMY WO Aecb rMMBOKO BCepeauHi nomy
CaMOTHbO i XONIOAHO B CBITi i TOMY, LLO BiH
He MOXe, gk OM oMYy LIbOro He XOTiNocH,
3NMNTUCA 3i MHOK B €AHICTb: nornag IHwo-
ro TaK i 3anuMnTbCcAa NOrnNsaoM, CBIiT Tak i
3annwnTbCSA cBiTaMu i BCe-TaKu
noB’sa3ytoda NMoro nosipHa egHicTb (nepe-
XpelleHHa nornagis) 3abesneunTb  LWe

O[HEe BUMIPIOBAHHSA CBITY — BUMIpPOBaHHSA
Hagii Ha cymicHe ByTTS.
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EXPERIENCE OTHER IN PHENOMENOLOGY OF THE VIEW OF J.SARTR
Lauta O.D, Geiko S.M.

Abstract. The article deals with the vision of J. Sartr problems experiencing the
Other from the phenomenology of view. It examines the status of the Other, its relationship
with the Other, its presence and its impact on the world of things. In this article, the Other
means the Other subject or the embodiment of the Other as an image in the things and
objects of our lives._The philosophical conception of repressive look created by M. Fou-
cault is investigated got further development in the phenomenology of look of J.-P. Sartr,
the state of man that found one self under surveillance is investigated in that man after that
watch. In the article the features of forming of J.-P. Sartr of concept are examined "look™"
within the limits of phenomenology and existentialism. It is analyzed, that J.-P. Sartr, that
worked out an original phenomenological project with existential inclination, in given. It is
been a case by interesting as a founder of phenomenology of look that again returns us to
the range of problems of interpersonal activity, but I'm also in a different aspect.

Key words: experience, phenomenology of view, Other, existence, reflection, inter-
pretation.
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Abstract. The article deals with the main language concepts that existed in the his-
tory of philosophic views, considers some peculiarities of foreign languages teaching, and
defines teaching tasks in the context of language education. Interests in language, its ori-
gins and characteristics and other problems related to language go beyond linguistics lim-
its and are regarded as one of the most important philosophic problems. The basis of sci-
entific knowledge, as you know, are the ideals and norms of research, the scientific picture
of the world, as well as philosophical foundations. Philosophy is actively involved in the
nomination and construction of theories, the approval of new phenomena designed to re-
veal one of the aspects of the scientific picture of the world. The philosophical foundations
of the development of science are different. There are, as you know, dialectical materialis-

tic, metaphysical, idealistic, positivist foundations and their varieties [1].
Key words: language education, linguistic picture of the world, communicative ac-
tivity, communicative behavior, linguoculture, linguosocium.

Introduction.  Language interest,
origin and characteristics, and other lan-
guage-related issues go beyond linguis-
tics and language can be said to be one
of the most important philosophical prob-
lems.

The problem of the impact on the
results of the cognitive process of the
methodological preparedness of the re-
searcher is not new. However, with the
advent of the dialectical-materialistic phi-
losophy, scientists received the most
comprehensive methodological tool for
studying reality.

The development of the methodol-
ogy is inextricably linked with other sci-
ences, mainly of a humanitarian profile, in
particular, with philosophy, logic, peda-
gogy, with various sciences of the linguis-
tic cycle.

Why do these sciences primarily af-
fect the teaching methodology and are
directly related to it? If we are talking
about the methodology, the center of our
interest is focused, firstly, on the learning
process, which cannot be carried out

without taking into account the pedagogi-
cal and psychological laws that determine
the necessary rationality of educational
activity; and, secondly, on the material of
the subject itself, the object of study itself,
i.e., a foreign language, the nature and
laws of development of which are ex-
plained by linguistics [2].

Analysis of recent researches and
publications. An analysis of recent
sources and publications shows some
interest scientists as Ukrainian:
F.Batsevich, T.Wozniak, V.Kalyuzhnyi,
I.Draft and foreign: N.Galkova, N.Gez,
N.Gutareva, V.Kanke, U.Laiken, G.
Kemp, S.Soames and other problematic
guestions regarding the essence of phi-
losophy of language and communication,
the main categories, concepts, practical
problems of functioning and use of lan-
guage in the world.

Purpose. The purpose of the arti-
cle is to review current trends and per-
spectives on foreign language learning in
higher educational establishments.
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Methods. Language interest,
origin and characteristics, and other lan-
guage-related issues go beyond linguis-
tics and language can be said to be one
of the most important philosophical prob-
lems.

The problem of the impact on the
results of the cognitive process of the
methodological preparedness of the re-
searcher is not new. However, with the
advent of the dialectical-materialistic phi-
losophy, scientists received the most
comprehensive methodological tool for
studying reality.

The development of the method-
ology is inextricably linked with other sci-
ences, mainly of a humanitarian profile, in
particular, with philosophy, logic, peda-
gogy, with various sciences of the linguis-
tic cycle.

Why do these sciences primarily
affect the teaching methodology and are
directly related to it? If we are talking
about the methodology, the center of our
interest is focused, firstly, on the learning
process, which cannot be carried out
without taking into account the pedagogi-
cal and psychological laws that determine
the necessary rationality of educational
activity; and, secondly, on the material of
the subject itself, the object of study itself,
i.e., a foreign language, the nature and
laws of development of which are ex-
plained by linguistics [2].

The methodological basis of teach-
ing foreign languages is philosophy. The
method takes into account its provisions
on the unity of language and thinking,
language and society, on the forms of
cognition of reality. Any phenomenon of
language and speech can be correctly
understood and assimilated if it is consid-
ered in connection with other previously
recognized and assimilated elements of
the language. The phased formation of
mental actions is based on the fact that
each mastered operation becomes a step
for the subsequent one.

Indeed, there are many reasons
why language was the subject of study for
philosophy, and, of course, these reasons

were different at different periods in the
development of philosophy. Sometimes
the interest in language absorbed philos-
ophers to such an extent that the pro-
found philosophical problems themselves
were touched only superficially. In other
periods, failure to comprehend the prob-
lem of language may have been detri-
mental to research. There is no doubt,
however, that language was the subject
of analysis by many philosophers. You
can choose several topics in the spirit of a
certain tradition. The choice of a slightly
different system draws into a variety of
philosophical and linguistic reflections on
society, history, consciousness, activity
and man.

Why is language constantly being
the subject of study for philosophers?
Not a single answer is true for the entire
sphere of Western philosophizing from
Plato to the present day. There is no
need for a general answer even to the
guestion of why language is the subject of
study for modern philosophy. If there
were a true and general answer, we
would not have reached immediate
agreement.

What is the relationship between
the period of the foreign text, for which
Locke and Berkeley are typical, and the
period represented by Feyerabend and
Davidson? On the one hand, we have a
finished object, namely the philosophizing
of the 17th century, which | call the hey-
day of attention to ideas. We may disa-
gree on his description, but we know what
he is, and we are ready to highlight his
most characteristic features. On the oth-
er hand, we are experiencing a changing
activity that we call modern philosophy.
Moreover, we still cannot say with certain-
ty what is characteristic of her. Despite
the fact that comparing these two periods
is risky enough, they have the same
structure, but differ in content.

Modern philosophers of science
teach us that theory is a system of state-
ments or propositions. This doctrine is
crystallized in the classical analysis of
scientific explanation.
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Important is the fact that the hey-
day of attention to meanings is only a
small part of the vast movement that co-
vers most aspects of the intellectual life of
the era under discussion. Frege perfectly
captured the beginning of a certain tradi-
tion of analysis, which became popular
among Anglo-American philosophers and
analysts. He did even more: we use his
example to characterize the meaning of
“‘value”, on which our attention will be fo-
cused in the future. Frege believed that
Sinn must exist, since there is a common
foundation of knowledge passed down
from generation to generation. Sugges-
tions would not be able to fulfill this func-
tion; proposals should be based on un-
derstandable meanings, which are real
carriers of beliefs and knowledge. Values
make public discourse possible [3].

Results. Any natural language re-
produces the diversity that occurs in ac-
cordance with the Sepir-Whorf theory.
The Sepir-Whorf hypothesis says that the
structure of a language determines the
structure of thinking and the way of know-
ing the outside world. Consequently, lan-
guage is an instrument of interpretation.
This hypothesis grew out of the philo-
sophical and linguistic theory of W. Von
Humboldt. It follows from it that there is
no exact correspondence between trans-
lations from one natural language to an-
other. G.G. Gadamer notes: “Where
translation is required, one has to put up
with a discrepancy between the exact
meaning of what is said in one and repro-
duced in another language, a discrepancy
that can never be completely overcome”
[4, P. 447]. C. Agége adheres to the
same opinion: “Of course, if we consider
language as a system of signs, it should
be recognized that the structural connec-
tions between signs are very different in
different languages; it doesn’t happen
that a certain sign of one language occu-
pies exactly the same place in its system
as it occupies in the system of another
language the sign with which they try to
translate the first” [5, P. 46]. However,
despite the obstacle that impedes transla-

tion, each language has a remarkable
property — to be “semiotics (a system of
signs) into which all other semiotics can
be translated” [6, p. 231], including all
other languages.

In this regard, | would like to men-
tion the idea of the American philosopher
W. Quine, who speaks about the problem
of the uncertainty of a radical, complete
translation. “Methods of translation from
one language to another,” writes W.
Quine, “can be established in various
ways, each of which is compatible with
the totality of speech predispositions, but
which are incompatible with each other”
[7, C. 27]. The idea of W. Quine is seen
here as follows: since the values of the
expressions cannot be separated from
the ways of behavior, with any attempt to
accurately translate, it becomes neces-
sary to solve one equation with two un-
knowns, namely: we do not know the ver-
bal equivalent of the translated expres-
sion and the mode of behavior corre-
sponding to this expression is unknown.
W. Quine spread the thesis of the impos-
sibility of a radical translation even into
the “native” language. From his point of
view, each person has his own language,
which is ambiguously translated, inter-
preted into the language of another per-
son.

In principle, T. Kuhn and other au-
thoritative philosophers of the late 20th
century join this conclusion. In particular,
T. Kuhn notes: “Supporters of various
theories are probably similar to members
of various cultural and linguistic communi-
ties. Aware of this parallelism, we con-
clude that, in a sense, both groups are
right. With regard to culture and its de-
velopment, this position is really relativ-
istic” [8, C. 267].

Discussion. From the foregoing, it
could be concluded that representatives
of various cultural communities are not
able to understand each other, since
translation from a language of one type is
almost impossible into the language of
another. Such a point of view, in our
opinion, would be too radical. Although
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the Tower of Babel was not completed,
nevertheless, representatives of the same
cultural, historical and linguistic communi-
ty understand each other well. Much
more complicated is the situation with the
communication of representatives of vari-
ous cultures

Translation of a foreign language
text “is inevitably accompanied by ac-
guaintance with a foreign culture and a
conflict with it. In the process of this con-
flict, a person begins to become more
aware of his own culture, his worldview,
his approach to life and to people” [8, C.
24]. We are talking about a foreign lan-
guage text, the creator of which is the
individual as a representative of a sepa-
rate culture; the individual's self-
development is necessarily connected
with the resolution of this form of contra-
diction - the contradiction of cultures.
This is what mutually enriches the under-
standing of each other's cultures. There-
fore, foreign language is not just a unit of
communication or a means of transferring
information, but is the most important
mechanism for the formation of personali-
ty.

What is the exceptional importance
of language translation, as it leaves its
peaks in the categorical layers of philoso-
phy? Translation at the categorical level
is primarily a formation where there is a
dominance of foreign language, where
there is a split, the danger of a catastro-
phe of clashes between cultural commu-
nities, where each of them, following its
own logic, is only a fragment of a previ-
ously unified logic, a fragment possibly
destructive, dangerous for society, for
himself. This is a situation of high com-
plexity, in a changing, dynamic world.
This is very important, the point is not that
there are many languages, but that the
situation of foreign languages is growing,
changing, and becoming more complicat-
ed. The importance of translation is that
it creates the basis for bringing people
together on a new cultural basis. It is
here that the difference between transla-
tion as a craft and translation as interpre-

tation in the highest understanding, as a
permanent laboratory of interpretations,
innovations. Translation is therefore dual.
In addition, in its highest manifestations it
does not lock itself in a purely symbolic
sphere (strictly speaking, this is impossi-
ble, but you can strive for this and thereby
primitive the translation).

The translation of a professional
text is not just the translation from one
language of a word into a word, but the
development of intelligence, since mas-
tering a new language, mastering a new
culture, mastering another culture, devel-
opment takes place through a variety of
cultures. This two-way process, firstly,
leads to individual change and, secondly,
through the individual to mass change.
The cultural potential of a person in-
creases, which ultimately provides a new
incentive for the development of the indi-
vidual and society as a whole.

Modern society has assimilated in
itself everything that has been accumu-
lated over tens of thousands of years of
its evolution, and reproduces these quali-
ties, in particular, as the cultural basis of
personality. Therefore, no matter how
comprehensive definitions we use to indi-
cate the current state of society, they will
not accommodate the diversity of its
properties. At the same time, we can dis-
cover new trends in the development of
society, or that, which has been active for
a long time, but has acquired a different
dynamics, scale, and pace of develop-
ment. For us, those qualities that are not
fleeting, not bursts of random circum-
stances, but appear in the form of stable
tendencies that cause complex systemic
transformations and changes in people's
lifestyle are more interesting.
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®INOCODCHKI OCHOBU BUKNAOAHHSA | BABYEHHA AHIMMIMCbKOI MOBU
NMoHomapeHko O.T.

AHomaujis. Y cmammi po3ensdarombcsi OCHOBHI MOBHI MOHAMMAS, Wo icHysarsu 8
icmopii gpinocogpcbkux noansdie, polansidarombscs 0esiki ocobnueocmi 8uknadaHHs iHO3e-
MHUX MO8, 8U3Ha4YyeHi HagsyarsibHi 3ae0aHHsI 8 KOHMeEKCmi MOBHOI oceimu. IHmepecu 0o
MO8U, i MOXOOXEHHSI ma XxapakmepucmuKku ma iHwi npobnemu, nog's3aHi 3 Mogor, 8UX0-
0simb 3a MeXi niHegicmuKku ma po3ansdarombecs K 00Ha 3 Hausaxknusiwux ghiriocoghch-
Kux npobriem. OCHOBY HayKogUX 3HaHb, SIK 8i00MO, ckriadarome ideanu ma HopmMu OOCTli-
OXeHHsl, HayKoea KapmuHa ceimy, a makox irnocogcbki ocHosu. @innocogpis bepe ak-
MmueHy y4acmb y eucyeaHHi ma rnobydosi meopil, 3ameepOXXeHHI HO8UX S8UW, MOK/IUKa-
HUX pO3Kpumu OOUH i3 acriekmie HayKoeoi kKapmuHu cgimy. @ifocogCbKi OCHO8U po3sum-
Ky HayKu pi3Hi. IcHyromb, ik 8i0oMo, diarieKmu4Hi MamepiasicmuyHi, Memadgi3uyHi, idea-
Jlicmuy4Hi, No3umueicmcbKi OCHO8U ma ix pi3HO8UOU.

Knroyoei cnoesa. MosHa ocgima, MO8Ha KapmuHa cg8imy, KOMyHikamugHa Oisi/ib-
Hicmb, KOMyHiKamueHa rosediHKa, /1iH280KyIbmypa, J1iH280CoUiyM.
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Abstract. The article shades light on the role and influence of oriental philosophical
traditional views on the development of man, the process of his spiritual self-realization,
formation of spiritual values from the point of view of the concepts of modern philosophy.
The philosophical analysis of the phenomenon of individual freedom in ancient philosophy,
in particular, classical Indian yoga, has been carried out. Practical methods of achieving
the liberation of consciousness offered by the yoga system are analyzed. It is noted that
the value of yoga as a spiritual teaching lies precisely in its effective practical method of
self-perfection. Awareness of universal unity implies depersonalization as a way towards
liberation and the emergence of a new state of consciousness, to which the true reality is
revealed - the deep unity of all things. Emphasis is placed on spiritual freedom as a basic
concept in social philosophical cognition in classical Indian yoga and oriental philosophy.

Keywords: liberation of consciousness, spiritual values, spiritual freedom, yoga, be-
ing, personality, enlightenment, Buddhism, nirvana.

Introduction. The problem of the
influence of spiritual values on human
development is very urgent. The system
of spiritual values, spiritual freedom influ-
ences the formation of various qualities of
a person's personality. Nowadays, the
development of world culture tends to
bring cultures closer together and estab-
lish ways of intercultural communication.
Philosophers, cultural scientists and art
critics while studying the cultural heritage
of the ancient world, try to solve the prob-
lems that arise in the modern world by
resorting to traditional value systems,
such as antiquity, Confucianism, Taoism,
Buddhism, Christianity, Islam, Judaism.

Freedom as a factor of cultural
identity is one component of the study of
freedom that is complex and multidimen-
sional. The authors of the article are con-
vinced that the problem of freedom is as
much a concern for philosophers as for
poets are the theme of love, for lawyers -
justice, for aesthetes - beauty, for farmers
- harvest, for doctors - health.

Throughout the history of the de-
velopment of philosophical thought, vari-
ous and interesting concepts of freedom
were formed, reflecting the public opinion
of its time. In his work «Lectures on the
History of Philosophy», Hegel wrote that
world history is nothing but the develop-
ment of freedom. Speaking about the
complexity of freedom, Hegel wrote:
"About no other idea it can be so rightly
stated that it is well defined, meaningful,
and at the same time connected with the
greatest misunderstanding” [2,324]. Free
will is inherent in man both as a natural
and as a social being. However, its prac-
tical implementation is often at odds with
the conditions provided by society, with
traditions and stereotypes, moral re-
guirements and religious taboos. Free-
dom implies the possibility of free choice
and free action, while society often re-
stricts or denies this choice. So the ques-
tion of freedom is a question of the foun-
dations of philosophy itself.

Purpose of this work is to identify
the peculiarities of interpretation of the
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theme of freedom in the ancient philo-
sophical tradition.

Methods. Authors used descrip-
tive, analytical, and hermeneutical meth-
ods to explore the topic of freedom. The
work is based on the unity of dialectical,
historical and idiographic approaches.

Analysis of recent researches
and publications. The originality of
Eastern philosophy and its definition of
the problem of freedom attracted the at-
tention of many philosophers, including: ,
P. Lebedev, Ma Zing Ya, V. Malyavin, P.
Movchan, Y. Starostina, Hon Shu Ping,
Shi Jun, E. Clive. Specificity of the East-
ern type of thinking and its difference
from the Western perception of the world,
in particular, K.-Jung. M. Eliade, analyz-
ing the connection between freedom and
immortality, noted that for the East these
concepts are synonymous, they are inter-
preted through a merger with the world’s
absolute beginning. Freedom is won by
the efforts of the individual's conscious-
ness [6]. Regardless of whether or not
external reality is accepted as the only
true reality, the truth is that the existence
of man in this world, his activity and the
results of this activity are so small that in
the face of what precedes it and the fur-
ther infinite nothingness can be easily
equated to zero, to nothing.

Results. The position of Western
European philosophy has historically
been linked to the anthropological isola-
tion and the individualization of con-
sciousness. Due to this, the concept of
personality was formed - a key category
of humanism in its traditional interpreta-
tion. Philosophy is a way of being con-
scious of a mature personality whose
main purpose and value is freedom -
freedom is consciousness which derives
its power in knowing and understanding
the highest principles of being, in a toler-
ant stance toward the whole diversity of
life. Philosophy works first and foremost
on the formation of the world outlook of
man, on his becoming a unique person.
In accordance with the principles of toler-
ance, it focuses consciousness on a plu-

ralistic, flexible perception of reality in all
its multivariance, helping to restore the
disturbed harmony of life.

In the Oriental tradition, human
identification occurs through freedom as
liberation in the broadest sense. It con-
tains cultural, religious and philosophical
implications. For example, in Indian phi-
losophy, there is a notion that there is no
particular, final state that could be termed
"freedom”. There is a gradual and con-
sistent "liberation” that never ceases, the
liberation as a process of transition from a
more dependent state from certain exter-
nal factors and one's own internal states
to less dependent ones (ultimately, to
complete independence), and ways to
achieve such a state. In Indian philoso-
phy, there is a special term denoting lib-
eration as Moksha. Its main meaning is
that one should free oneself from the infi-
nite wheel of rebirths, for whatever body a
person receives at the next birth, in every
existence of life is still filled with untold
suffering.

According to the general concep-
tion of Indian philosophy, what is called
the psyche, soul or individual atman does
not collapse with the death of the physical
body of a living being, but is reborn, find-
ing refuge in another body. The transition
from one body to another is by the law of
karma. Man is not a passive object of ex-
ternal actions, a puppet in the hands of
unknown forces, but as the creator of his
own destiny, he is able to create himself,
and not only in another fleeting form of
being, but also in eternity.

A factor of cultural identification in
the Indian religious and philosophical sys-
tem is also yoga. The word "yoga" is of-
ten translated from Sanskrit as "taming"
or "oneness." Some of its elements ap-
pear in the early Upanishads, but have
reached a sufficiently complete form in
Pat Anjali’'s Yoga Sutras and Bhagavag-
gita. If the first source refers to the re-
lease as fullness and absolute inactivity,
the second emphasizes the need for ac-
tion, but with complete disinterest in its
results. "The devoted, by leaving the fruits
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of action receives the perfect world"
[1,109]. He who "restrained his senses,
heart and mind, who strives for higher
freedom, estranged from desires, fear
and anger - is free forever" [1,110]. In
both cases, consciousness seems to fade
away, becoming impartial. The radically
transformed consciousness will see its
own, pure image, in the mirror of which
the spiritual essence of the world - the
divine Purusha - will be reflected and thus
the higher levels of ascension to freedom
will be achieved. The union of what has
been torn apart in the limited forms of
being, and the attainment of the state of
Samadhi will signify final liberation as a
merger with the one, eternal, fundamental
foundation of all things.

Liberation is not only about letting
go of any kind, but also about putting on a
new burden, new responsibilities and
tasks. The meaning of imposing this new
burden, which is at the same time the
purpose of yoga, is to get rid of the illu-
sion of the world, as well as of the decep-
tion about oneself and one's position in
the world. Liberation is understood pri-
marily as liberation of consciousness.
Everything that causes its opacity should
be cleansed.

Unlike the Western tradition, where
activity is aimed at transforming the
world, the Oriental tradition looks at the
world as a given, the intervention in which
should be minimal. Therefore, the activi-
ties of man directed mainly to them-
selves: not outside, but within. Cognition
and transformation, changing one's own
attitude to the world, transforms, above
all, one's own spiritual world is the main
task. As a result of these changes, the
individual transforms himself into a whole
personality. Freedom, then, is not about
getting rid of the burden, but being able to
choose what is voluntarily accepted for a
specific, meaningful purpose. The libera-
tion of consciousness (spirit) in the prac-
tice of classical Indian yoga is perceived
as the main spiritual purpose, meaning of
life and moral duty of man.

Classical yoga understands free-
dom, liberation and the achievement of
complete separation of the spiritual con-
sciousness of the Higher Self from the
consciousness of the personal - that is,
the lower Self. The Higher Self is the Uni-
versal Consciousness or the transcend-
ent Spectator. The liberated spiritual as-
pects of consciousness remain complete-
ly unchanged and are in their own subjec-
tivity. There is no concept of "eternity of
change" for them. [3,199]

Thus, Indian society demonstrates
its belonging to a distinct, distinctive, orig-
inal culture that has overcome India's ter-
ritorial borders and spread throughout the
world. Cultural identity in this situation is
associated with a certain type of cultural
memory, in which understanding of free-
dom is reduced to the release of con-
sciousness, the denial of individual being
in favor of the transcendental, universal.
The liberation of consciousness in classi-
cal yoga is a way of the spirit to another
reality that exists outside of time and
space of the limited natural world. It is a
return to the origins of the Absolute Spir-
itual Being.

In order to control consciousness,
and therefore to achieve liberation, impar-
tiality is required, that is, lack of sensual
passions and indifference to sensual
pleasure, because constant pleasures
give rise to the dependence of the psyche
on sensory things. Instead of controlling
consciousness, a closed circle of con-
stant urges are obtained. But to achieve
impartiality through the practice of enjoy-
ment is impossible, because constant
enjoyment enhances the attraction to
sensual objects and, at the same time,
enhance the experience of feelings of
pleasure. But trying to achieve peace
through enjoyment is like trying to fill a
vessel without a bottom. Liberation is the
termination of the union of spirit and mat-
ter (in man), that is, the separation of the
Spectator - the Universal Consciousness
from the instrument of his experience -
the personal "ego" [3,124].
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Discussion. Thus, at the heart of
the spiritual system of yoga, the highest
purpose is the liberation of human spirit
from the power of matter, which means
the return of consciousness to its original
primary source - the Cosmic Super con-
sciousness. This goal is achieved through
yoga, which is understood as a spiritual
method or spiritual practice. The value of
yoga as a spiritual teaching lies precisely
in its effective practical method of self-
perfection. Yoga, unlike other teachings,
not only considers spiritual perfection,
calls for it, but also indicates how one can
lift one's spirit to a higher state and find a
higher Being. Oriental cultural and philo-
sophical tradition solved a twofold task: to
save a person from the fear of nothing-
ness and being - the fear of eternity.
Could it be something third? In Indian
philosophy, an attempt is made to show
this third - through human existence,
through human being. What is present
here is that, later in Western philosophy,
it has been called existential moment,
existence as freedom.
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®EHOMEH CBOBOAN Y ®110CO®Ii LABHBbOIO CXoAay

CaBuubka |.M., KpaByeHko A.T".

AHOmauis. Y cmammi euceimiyiioembCsi pofib ma 8ru8 CxiOHO-hirnocoghCbKuUX
mpaduuyitiHux rnoensdie Ha po38UMOK MOOUHU, rpouec ii OyxoeHOI camopearizauii, ¢hop-
My8aHHs1 OyX08HUX UiHHOcmel 3 roasisady cydacHoi ¢binnocoii. lNposedeHo hirnocoghcbKuli
aHani3 seuwa iHousidyarnbHoI c80b600u 8 aHMUYHIl ¢binocopii, 30Kpema, Kracu4yHoi iHOIU-
cbKoi tioeu. lNpoaHanizogaHo rpakmu4Hi Memoou OOCS2HEHHS 38iIbHEHHSI C8IOOMOCMI,
3arnporoHosaHi cucmemoro toau. 3a3Ha4yaembCs, WO 3Ha4YeHHs toau sk OyXO08HO20 84EH-
Hs1 riofifeae came 8 ii ebeKmueHOMYy rpakmu4yHoOMy mMemoOi caMo80O0CKOHasIeHHS. Ycai-
OOMIIeHHs1 yHigepcarsibHOI eOHocmi nepedbayae derepcoHanidauito K wWiisx 00 8U380s1eH-
HS ma 8UHUKHEHHST HO8020 cmaHy c8idomMocmi, 00 K020 PO3KpUBAEMbCS CrpasXHs pea-
JIbHICMb - 2nuboka eOHicmb ycix pedel. AKUeHmMoeaHo yeazy Ha Oyx0eHil ceobo0i sk ba-
308il KOHUenuji couiaribHO20 irIoCoOghCbKO20 Mi3HaHHS 8 KracuyHil iHOIUCKKIU (03I ma
CXIOHIU ¢pirocodpii.

Knroyoei crnoea: 38inbHeHHs1 ceidomocmi, Oyx08Hi UiHHOcmI, dyxoeHa cgoboda,
tioea, 6ymms, ocobucmicme, ripocgimneHHs, 6y0ousm, HipeaHa.
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®ITOCODIA CYHYACHOI XOPEOIPA®IYHOI OCBITU
. €. BIAKOK, mpeHep-s8uknaday xopeozpaghiyHoi cmyQdii «Imnepian»
(M. XMenbHUUubKull)
E-mail: biduk.de@ukr.net

AHomauis. AkmyarnbHicmbe rpobrnemu 3ymMosrieHa HOBUM 8E€KMOPOM PO38UMKY MU-
cmeybKoi oceimu ma mucmeubKoi neda2o2iku y KOHmeKcmi iHmezpauyitiHux, 2ymMaHicmuy-
HUX ma IHgbopmauyiliHUX BUKIIUKI8, @ maKoX hopMy8aHHsI ma pO38UMKY CydYacHOI gbiro-
cogbii xopeoepaghidyHoi oceimu. YcgiOoOMIeHHs U OCMUCIIEHHST 38’3Ki8 MiX CyYacHUM MUC-
meuymeom, rnedazo2i4HOK HayKowo ma gbinnocogiero darompb nidcmasu 0518 8UOKPEMIIEHHS
HOB0I, HayKogo-MmucmeuybKoi rnapaduamu xopeoepaghiyHoi oceimu. O6rpyHmoeaHo, Wo
cy4yacHa xopeoepaghidyHa oceima rnepedbayae sk MiOCUNEHHs i ecmemu4YHOi ma couiarib-
HOI KOMIMOHeHmM Ha 3acadax IF0OUHOUEeHMpPU3My, aHmMpOornoueHmMpuU3aMy ma Mixoucyurnsii-
HapHocmi. [JogsedeHo, wo rnompebyromb 0brpyHmMygaHHsI meopemuyHi 3acadu cy4yacHoI
XxopeoepapiyHOI oceimu, 30Kpema PO3WUPEHHS MEePMIHOI02IYHO20 [10/15, 8paxy8aHHs
rnpoepecusHux idel 3apybixHo20 doceidy. 3’scoeaHo, WO 8axriuee 3Ha4YeHHs O po3su-
MKy Cy4acHOI xopeoepaghidyHoi ocgimu Mae opieHmauiss Ha Kpaw,i ceimosi rpakmuku i 300-
6ymku, Wo 3MICmMOBHO 8uU3Ha4yae wWrisxu npoghecitiHoi camopeanidauji. lNpoecHocmMuYHuUl
pPO38UMOK Cy4YacHoOI xopeozpaghidHoi oceimu MoXrueul nuwe Ha 3acadax cy4acHo20 IH-
meegposaHo20 HaykKoeo20 OUCKYpCy Ha riepemuHi ¢hinocogbii, icmopii, aHmpomnosnoeii, Mo-
803Hascmea, emHozpadgbii, MucmeymeosHaecmea, rcuxosoeii, nedazoaiku, coujosioeii ma
IH.

Knro4oei cnoea: xopeoepaghiyHa oceima, xopeozgpaghidyHe mucmeymeo, iHmezpo-

gaHul Auckypc, ¢binocopisi ocgimu, modepHisauis oceimu

AKTyanbHicTb. XopeorpadiyHa
ocBiTa € edekTuBHMM 3acobom couiani-
3auil nguHu, po3BUTKY 1i CBITOrNSgHOT
KynbTypu, OpMyBaHHS 34aTHOCTI O
camoperynsuii Ta camMoBOOCKOHaNeHHs.
XopeorpadiyHy  OCBIiTY  po3rnagarTb
Kpi3b Npu3my dpinocodii, negaroriku, ncu-
xonorii, icTopil, KynbTyposnorii, Mmucreyr-
BO3HABCTBa Ta HU3KM IHWMKX HayK. YHi-
BepcarniaMm xopeorpadidyHoi ocBiTn dop-
MY€E FrapMOHINHY OCOBUCTICTb. Xopeorpa-
diyHa ocBiTa — Ue cknagHun, baratodyH-
KUiOHaNbHUA CUCTEMHUN PEHOMEH, Bia-
NnoBigHO PO3BMTOK Ta BNPOBaLXEHHS
OyOb-sIKMX HOBaLi 3 MeToK Ti eBOnoLi-
OHYBaHHS 3yMOBJSIOE 3MIHWN Y 11 CTPYKTYp-
HMX cuctemax. MogepHisauis xopeorpa-
divyHOI ocCBiTM B YKpalHi 34IMCHIOETLCA
NOBINbHO, 30KPEMa OHOBIIEHO HOPMAaTUB-
HO-npaBoBy 6a3y, NOMITHI 3MiHW y TpaH-
cchopmalii 3micTy xopeorpadivyHoi OCBITH
Ha 3acagax KOMMETEHTHICHOro nigxoAay,
aKTMBI3yBanucA HaykoBi OOCNIIKEHHA 3
MWUCTELbKOI  neparorikn,  negarorivyHoil
KomnapaTtumBicTukK, xopeonorii. BogHouac

YCNIWHICTb BMNPOBaPKEHHS HOBaLin 3a-
nexuTb Big 0OpaHoi cTpaTerii Ta BEKTOpY
MOAepHi3auili, po3pobreHol  KoHuenuii
xopeorpadivyHol OCBITWN, BpaxyBaHHs Npo-
rpecuBHUX igen 3apybixHoro gocsigy. Ha
TNi iHTerpavil YkpaiHn o eBponencbKoro
OCBITHBOIO MPOCTOPY BUBYEHHSA Mpiopu-
TETHUX CTpaTerin NPoBigHUX €BPOMEnNChb-
KMX KpaiH WoAo MOAEpPHi3auil xopeorpa-
divyHOT OCBITU iHTEHCUiKye pedopma-
LUiHI npouecu Ta Cnpusie OOCSArHEHHKO
NpOrpecmBHMX pesynbTaTiB y 3abeane-
YEeHHI 1T IKOCTi.

AHani3 ocTaHHIX gocnimkeHb Ta
nyo6nikauin. [JocarHeHHs xopeorpadii y
NSOLWMHI KYSIbTYPHO-OCBITHBOrO NPOCTOPY
€ 06’€KTOM HayKoBMX OOCrigKeHb, npea-
METOM 3aLikaBrneHHs xopeorpadis, cde-
PO OiANIbHOCTI TaHUIBHUKIB, apeHOK ans
nponaraHgM 340pOBOro Crnocoby XuTTH
Ta AeMOHCTpaLii i3NYHUX MOXIMBOCTEN
NIOANHKN, CEPOID 3aLikaBreHHS LWMPOKOT
rnagaubkol  ayamTopii. TeopeTudHy 1
NPaKTUYHY UIHHICTb CTaHOBNATbL [JOCHi-
PKEHHS B UapuHi  doinocodii cy4acHoi
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ocBitTn (B. AngpyuweHko, |. 3sasioH, B.
KpeMmeHb Ta iH.), icTopil xopeorpadivyHoro
MUCTELTBa Ta MOro 3B’53KYy 3 BUXOBaHHAM
Ta OCBITOIO, @ caMe: iICTOPUKO-KYNbTYPHUI
Ta inocodcbknin KoHTekcT TaHuw (I
Anies, HO.baxpywwH, B. Kpacoscbka, €.
KoponboBa, B. lMactoTuHcbka, HO. CraHi-
wescbkui, KO. Yypko, [. Wapukos Ta iH.),
npodecinHa xopeorpadivyHa obgaposa-
HicTb (1. Konosapcbkun, |.CocHiHa Ta
iH.), XopeorpagiyHe MUCTELTBO Ta WMOro
BMMAMB Ha BMXoBaHHS ocobuctocTi (l. Ne-
pacumoBa, B.Ypanbcbka Ta iH.), CyTHICHO-
3MiCTOBa OCHOBa Ta OCMWCIEHHSA MpuUpo-
an pyxis (A.BonuHcbkun, @. Jlonyxos,
P. 3axapoB Ta iH.) Towo. OCHOBHI Ha-
npssMuM  MoAepHisauil  xopeorpadidHoi
OCBITU Ta AMAaKTU4HI 3acaan npodecin-
HOI NigroToBkM daxisLiB xopeorpadiyHo-
ro mMucrteursa Yy 3apybikHOMY [ocsifi
0oOrpyHTOBaHO B HayKOBWUX KOMMapaTuBe-
HuX ctyaniax |. TkayeHko (HimevumHa), H.
Honroea, T. Tloeanin (Pecnybnika
Monbwa) Ta iH. Bigkputumn gns Hayko-
BOI AUCKYCIl € NMUTaHHS 3MICTOBOro Hano-
BHEHHSA MOHATL «MUCTeLbKa negarorikay,
«XopeorpadiyHa ocgiTa», «xopeorpadiy-
He MUCTeUTBO», «NpodecinHa nigrotoeka
xopeorpaduiB», «npodeciiHa KOMMNETEHT-
HIiCTb baxiBus 3 xopeorpadii».

Meta cTaTTi — pO3KPUTU Cy4YacHi
nigxoaum 0o PO3YMIHHA CYTHOCTI Ta Heob-
XiOHOCTI  MoAepHi3auil  xopeorpadidHol
OCBITH.

Metoaun. [ocsrHeHHIO MeTu aocni-
PKEHHSI  CMPUSINO BUKOPUCTAHHSA Takux
MeToAiB: aHani3 i CMHTe3, iHayKUia Ta ge-
AyKuig, cuctemaTtusauis Ta ysaranbHeH-
HS1, MOPIBHAHHS.

PesynbTatyn. [nHamika poO3BUTKY
xopeorpagiyHol OCBiTU 9K chepun Kyrb-
TYPHOrO CaMOCTBOPEHHSA iHAMBIAA BUSAB-
NAETLCA IHANMKATOPOM «OHTOJSIONMYHOI KO-
penaui» AyXOBHUX LiHHOCTEW CYyCMifibCT-
Ba, IX iICTOPMYHOI CBOEYACHOCTI Ta Jopeuy-
HOCTi, @ TakoX 1 CTaBNeHHa OO 3ararb-
HOMACLKOT KynbTypu. CyyacHa xopeor-
padpiyHa ocsiTa nepeabadae nigcUNeHHs
I ecTeTM4yHO! Ta couianbHOI KOMMOHEHT
Ha 3acagax IANHOLEHTPU3MY, aHTpoO-
NOLEHTPU3MY Ta MDKOMUCLMMNIHAPHOCTI.

JlloonHoTBOpYa QOYHKUiA OCBITM CcTana
BMCOKOIO i4e€ro cyyacHol hiniocodii ocBi-
™ (B. AHgpywieHko, |. 3astoH, B. Kpe-
MeHb Ta iH.). 3acnyroByTb Ha yBary no-
rnagu Ha o3HadveHy npobnemy B. Kpeme-
HA, SKWMW aKUeHTye yBary Ha ToMy, LUO
MNOHATTA  IIOANHOLEHTPU3MY  CMOBHEHE
rmmbokoro hinocodCcbKkoro 3micTy i BUKO-
PUCTOBYETLCA ANs NO3HAYEHHS pi3HOMa-
HITHUX W BOAHOYaC KOHUeNnTyanbHO
CNpsAMOBaAHUX  BIATIHKIB ~ doinocodCcbKol
AYMKK, 06’EKTOM sIKMX € nognHa. BueHuin
3a3Havae, WO MOANHOLEHTPU3M PO3KPU-
BaeTbCH Yyepes3 NeBHi hparMeHTn NocTin-
HO 3MiHIOBAHOI KapTUHM BYTTA NOOMHM,
AKi | pO3KpMBaIOTh 1l HOBI acnekTu, ane He
BMYEpPNYOTb HeCKiHYeHHoro 3micty. Ce-
pen uux gparmeHTtiB B. KpemeHb 0co06-
NMBO BiA3HA4Ya€e HaCTYMHi: TiNECHICTb,
0b6aapoBaHiCTb, OYXOBHICTb, OCBIYEHICTb,
MOparbHICTb, €roi3mM, PO3yMHICTb i Ljinec-
NPSMOBAHICTb. Y4YyeHun gopae, wo «di-
nocoiss NOOMHOUEHTPU3MY He MNPOCTO
yeproBe inocodcbke i aHTponosoriyHe
BUYEHHS, a NepeTBOPeHHs inocodysaH-
HS i3 TYMaHICTUYHUX MIpKYBaHb K TaKUX
Ha HOBWMW TUN MeTadinocoii i ceiTorns-
ay, 6esnocepefHbO OOTUYHUX OO0 BULLINX
cmucniB ByTTA, SKi OiloTb Yepes XUTTS |
Xuse mwucrieHHay» [4, c. 9]. CsitornaaHi
nepekoHaHHs B. KpemeHsa cTocyoTbCS
TaKOX MOXINMBOCTEN AN O0COOUCTICHOro
CaMOCTBEPKEHHSA, TONOBHUM KaTanisa-
TOPOM LbOro npouecy € TBopuicTb [5, C.
6-10.]. 3ayBaxxmmo, L0 KaTeropii «TBOPUA
AOiSiNbHICTbY, «TBOpPYE CaMOCTBEpPOKEH-
HA» € ogHMMK 3 6asoBux y inocodcbKo-
negaroriyHMx posgymax yyeHoro. Bigrak,
Ha Hawy OYyMKy, XopeorpacdiyHa ocBiTa
NOKNUKaHa OyTn NANHOLEHTPOBAHOLO,
CNpsIMOBAHOK Ha POpPMYyBaHHA haxiBus-
xopeorpaga TBOPYOro, BIAKPUTOro A0
iHHOBaUi, 3MiH, 30aTHOr0 KPUTUYHO i
NPOrHOCTUYHO MUCANTKU, CTaBUTU LiNi Ta
IX peanisoByBaTu, BignosigatM 3a pe-
3ynbTatn npodecinHol AianbHOCTI, noc-
TINHO po3BMBATUCA Ta JocAratm HOBUX
BEPLUVH y XopeorpagiyHoOMy MUCTELTBI.
B ymoBax pedopmyBaHHA BULLOT
OCBITW, NMigHECEHHS PiBHA KYNbTypwu i MUC-
TeuTBa B YKpaiHi BignosigHO OO0 €BPO-
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