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Information technology appeared with the emergence of the information
society. Academician VM Glushkov first analyzed the concepts and perspectives
of development of information technology (IT). IV Robert explored the didactic
problems and perspectives of using of IT in education

Y.l. Mashbits identified psychological foundations of computer training
M.I. Zhaldak proposed and justified system of training teachers to use IT in the
education process. S. Papert formulated the idea of "computer learning
environments."

Modern information technologies open to students access to non-traditional
sources of information, increase the efficiency of individual work, give up entirely
new opportunities for creativity, finding and fixing all sorts of professional skills

that can realize radically new forms and methods of teaching.



The article deals with the importance of the use of modern information and
computer technologies in the preparation of highly qualified specialists of
engineering specialty in teaching the discipline "Installation of electrical
equipment and control systems." The types of models used were examined in the
given preparation.

The relevance of the study. The development of computer technologies in
Ukraine began in the mid 70-ies of XX century. Algorithmized computer systems
(reference and Testing) became the most widely used.

Starting point of new information technology in higher education is
considered to be a government resolution "On Measures to provide students of
secondary and higher education institutions with computer literacy and widespread
introduction of computer technology into the learning process,” adopted in 1985.
Working Group under the leadership of academician AP Ershov submitted for
discuss the concept of education informatization, which defines the concepts of
"informatization of society", "informa-tion of education" and implemented the
term "new information technologies".

Information technology appeared with the emergence of the information
society. Academician VM Glushkov first analyzed the concepts and perspectives
of development of information technology (IT). Teaching Problems and
perspectives of using IT in teaching process were explored by I.V. Robert.

Y. Mashbits identified psychological foundations of computer training.
M.I. Zhaldak proposed and substantiated the system of training teachers to use IT
in the learning process. S. Papert formulated the idea of "computer learning
environments™ [1, P.110].

Modern information technologies offer students access to non-traditional
sources of information, improve the efficiency individual work, give up entirely
new opportunities for creativity, finding and fix-ing all sorts of professional skills

that allow to realize the entirely new forms and methods of teaching.



Information technologies of education to achieve didactic goals provide the
teacher with an opportunity to use certain types of training and to project
educational environment.

Tools (software - designers of sessions) allows teachers operatively update
the content of training and monitoring programs in accordance with the appearance
of new knowledge and technologies. The teacher receives additional opportunities
for supporting and guiding the development of students' personality, creativity and
organization of their work together.

The purpose of the article is to investigate the importance of using
information technology in teaching the subject "Installation of electrical equipment
and control systems."

Information Technology training system(ITS) is a methodology and
technology of educational process with using the advanced electronic means of
learning, including computers.

Information Technology System (ITS) offers for students access to non-
traditional sources of information increases the effectiveness of self-study, gives a
completely new opportunities for creativity, finding and securing professional
skills.

In modern literature, modern information technology (ITS) is defined as
the set of methods and technical means of collecting, organizing, processing,
transmission, presentation of information wusing computers and computer
communication.

Informatization of Education - is the process of providing education with
theory and practice of development and use of modern forms of information
technology-oriented implementation of psychological and educational purpose of
of training and education.

The concept of information technology appeared with the emergence of the
information society, the foundation of social dynamics in which are non-
traditional, physical, and information resources - knowledge, science,

organizational factors, and intellectual abilities of people [1, p.75].



Academician V.M. Glushkov first analyzed in detail the prospects of IT.

Information technology — is human-machine technology of collection,
processing and transmission of information.

To improve the quality of training of engineering disciplines - technicians,
electricians, the level of training and material base is of essential significance.
Wide application into the educational process of modern means of training — is the
use of modern information technology. It gives possibility of organizing teaching
and learning activities of students at a higher level, increasing of teachers and
students working abilities. Skillful application of training can significantly increase
the share of selfness of students, expand the capabilities of organization on the
lesson in their individual and group work, to develop mental activity and initiative
in mastering the work material in the discipline, which is the key in the specialty.

In the organized academic cognition students are given the opportunity to
sensory perception of the phenomena studied and objects that can not always be
directly replicated in the classroom. With means of training (drawings, diagrams,
models, software) in the minds of students images of events and objects are
memorable. Relying on visual images, the teacher leads the students to realize the
essence of phenomena and objects. This approach is associated with abstract
thinking, using abstract concepts. Thus visual images provide a link thinking of an
object, phenomena, provide the thinking of necessary information, helping to
reveal the intrinsic properties of the phenomena, the object. ICT provides a real
opportunity to improve the efficiency of teaching activities in teaching lectures,
laboratory and practical classes, and improve self-study and self-study of students
for the classes on the discipline "Installation of electrical equipment and control
systems." ICT can not only make radical changes in the understanding of the
category of "teaching tool" about the learning process, but also greatly affect the
objectives, content, organizational forms and methods of training, education and
development of professional abilities of future engineers and technicians.

The use of computers are effective at all stages of the process of teaching

the discipline



1) on stage of presentation educational information to students;

2) at the stage of learning during interactive communication with the
computer;

3) the stage of repetition and consolidation of learned knowledge and skills,
at the stage of intermediate and final control and self-control of achieved training
results;

4) during correction of the learning process and its results through the
improvement of educational material dispensing, its systematization.

However, the use of computers in education should not displace training
specialists in real objective direction, scilicet the replacement of real physical
phenomena only model (virtual) representation of the computer screen is not
allowed [3, p.98].

When carrying out laboratory practical work of the discipline the use the
following organizational models of educational interaction between students of
computer technology: class-task, project-group-ing, individual activities is
recommended.

Class-training model is characterized by the fact that students and teacher
work area is equipped with computers. Interaction with the computer, is usually
organized in such a way that all students complete the same type or a similar
action. Teacher's problem in this case is simplified, he raises the problem,
showing how to solve and control the process.

Project group model is characterized by the fact that a group of students
decides the overall learning task (developing a draft) by means of mastering certain
knowledge. The project activity involves the existence of different roles involved.
The computer is used when necessary in accordance with the the expansion of
roles between students. For 6-8 project teams 2-3 computers is enough to ensure
the work of the entire training group. This organizational model is difficult for the

teacher, especially evaluation of academic performance of each student.



Project group model is effective even with a limited number of computers
at the educational institution, because it can effectively be employed at the
organization of independent testing work of students.

The model of individual work is implemented in the best way at presence
of the home computer, but it can be applied if the library of the institution has 1-2
computers for example.

This model allows us to master the computer as a tool, working tools, using
different software (engineering and computer software) that embodies an artificial
environment by creating a virtual reality application of simulators into the life [3,
p.99].

Model of individual work creates the conditions to manage their own
information when the computer user collects materials that require special
attention to the organization of their conservation and restoration.

During the conduction of laboratory work on the discipline with students it
is effective to use the class-training model with the using of engineering software
of the type «Compass-3D-V13», «Autokad-2013». This engineering software
allows students firstly to simulate the sequence of installation (connection) of the
scheme using engineering software and then perform the given work directly at lab
conditions. It allows the teacher to check the ability students to think of
engineering and be able to analyze errors when doing connection (installation) of
electrical equipment at the workplace. This in turn increases the rate of electrical
circuits construction and appropriately the quality. It reduces the amount of
disadvantages, and therefore the number of emergency regimes of the equipment,
which in turn will increase its service life and integrity.

This will allow to student to analyze pre-order of operations with the
mounting of equipment before the the direct schemes construction at the
workplace and getting acquainted with the technical-graphics applications that are
essential for the future engineer. In studying the subject material that is submitted

for self-work it is reasonable to use the model of individual students' activity,



which is being implemented easily at presence of the personal computer and
appropriate software at almost every student's home.

This model allows to train future engineers at high technical and
engineering level.

Conclusions. Modern information technologies have absorbed into itself
an avalanche achievement of electronics and mathematics, philosophy, psychology
and economics. As a result the formed viable hybrid marked a revolutionary leap
in the history of information technology. Modern education is filled and riddled
with streams of information that needs treatment. Therefore without information
technology, as well as without energy, transport and chemical technologiessociety
is unable to function properly. A question of the application of modern information
technology in the preparation of highly qualified specialists and conducting lessons

with technical subjects has raised sharply.
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MAIN INDICATORS OF POLITICAL SUBJECTIVITY OF THE
STUDENTS

Statement of the problem. Civic and political participation, as a
manifestation of self-organization and autonomy in making social and political
decisions today are increasingly manifests itself as an effective factor in
determining the growth and subjective human capabilities, in transforming reality
and it yourself (“"self-realization™). It therefore seems important allocation of
political subjectivity as a specific piece of research, knowledge and understanding.
Universal and necessary basis of political subjectivity, as well as power relations
are human individuals who have not only some natural potential, but specifically
human bodily, mental, spiritual, social, proprietary, economic, and at a certain
stage of its historical and individual development — political potential.

Construction of civil society, the analysis of actual social processes involves
the study of factors that explain instances of political activism, the formation of
citizens, particularly young people, an adequate level of social interaction skills
and capacity for active citizenship. Purposeful formation and skills of political
participation requires scientifically based technologies. Therefore, there is need for
an integrated holistic examination of all personality constructs that are responsible
for the formation of political subjectivity young man.

Judging analysis of theoretical approaches in psychology, most researchers
distinguish the following constructs subjectivity as competence, rationality,
conflict, tolerance, resistance, aggression, activity, consistency, rehlamentovanosti,
spontaneity, interaction, autonomy, identity. In our research, we settled on the

rationale for the most important ones. Therefore, the purpose of the article was



based on a theoretical analysis of the problem of subjectivity in psychology, the
study of key indicators of political subjectivity students.

Analysis of research and publications. In recent years there has been many
approaches to the description of human activity, its activity as well enjoy the
deeply intertwined concepts and phenomena as "active", "subject”. It turns out two
important points. First, the introduction into circulation of concepts “subject of

life", "subject life", "an objective activity", "subject knowledge", "the subject of
creativity", "subject of consciousness" , "an identity"”, "an education™ is associated
with the development of new lines of human psychological knowledge
(K.O. Abulkhanova-Slavska, O.H. Asmolov, A.V. Brushlinskii, A.M. Matyushkin,
V.V. Rubtsov, V.I. Slobodchikov, D.C. Tikhomirov, D.I. Feldstein, B.D. El'konin).
Second, the fact of its distribution allows to draw attention to the differentiation of
definition and understanding of the subject as a whole, which to some extent
indicates uncertainty "dilution™ of the relation of psycho-pedagogical science to its
subject. It is clear that the specific person (child, adolescent, boy, girl, adult) does
not explain the numerous definitions. Understanding this fact encourages
psychologists to find common definitions and in this way one of the objectives of
our study was to actively study the relationship between diverse definitions of
"entity"” in the understanding of the possibilities for the use of "meta-features” in
the construction of an integrated tier theory (A.V.Petrovsky, D.A. Leontiev,
V.I. Slobodchikov), connective ‘vertical' which best match up to properly
interpreting psychological texts of different schools.

Subject-activity approach in psychology, which views a person as the
subject of their own activities, activity, represented by a number of scientists,
B.G. Ananev, K.O. Abulkhanova-Slavska, L.l. Anciferova, G.A. Ball, 1.D. Bech,
O.F. Bondarenko, A.V. Brushlinskyy, A.O. Derkach, Z.S. Karpenko,
S.L. Rubinstein, V.A. Tatenko, T.M. Titarenko, D.M. Uznadze etc.

The fundamental definition of the subject gives Encyclopedia of Philosophy:
"The subject (from the Latin. Subjects — while lying down, which is at the base,

from sub — under, jack — throw, lay the foundation) — subject-media practices and



knowledge (individual or social group), the source of activity aimed at the object”
[14].

K.O. Abulkhanova-Slavska when the subject understands the individual who
has the ability to self-regulation and self-conscious at work. Man as an entity — an
active creator of his own history, his career in some socio-economic conditions. In
this subjectivity can be understood as the human capacity to produce inter-change
the world and himself [1].

The concept was an interesting development in the works of
A.V. Brushlinskii, indicating that the subject — a person / people at the top of each
of these levels of activity, integrity, autonomy, etc. [4]. This, at first glance, the
contrast difference between the above definition of "entity”, there is no
inconsistency, and it becomes clear if the "transpersonal”, "hyperactive"”, "highest"
existence and identify the individual in its different life plans we defined as
disclosed by the same entity "platform™ social property. It is defined as a person's
potential (in its historical and cultural sense, where a chain of transformations can
be distributed also at the level of individual biographies), for which, by
M.O. Berdyaev, climbing path to individual development is primarily the unity of
spiritual and practical properties [14].

Today, considering the subjectivity in two ways: as a capacity for
autonomous, independent, proactive, and in every historical period and in every
society asserts its own type of entity (K.O. Abulkhanova-Slavska, B.G. Ananiev,
L.I. Antsyferova, O.H. Asmolov, A.V. Brushlinskyy, A.N. Volkov,
A.A. Konopkina, A.N. Leontiev, D.C. Osnytskiy, V.A. Petrovsky, S.L. Rubinstein,
D.M. Uznadze, B.D. El'konin et al.), and how to construct the integral properties of
the integral structure of personality. In particular, local researchers
(Z.M. Adamska, O.F. Bondarenko, Z.S. Karpenko, G.K. Radchuk, V.A. Tatenko,
T.M. Titarenko) define subjectivity as an integral feature of personality. Sharing
this view, in this study we will operate the following definition: subjectivity — is an
integral property of the individual, which is the result of self lies in the sense of

authorship of their lives and awareness of the responsibility for its implementation,



the ability to reflexivity, positive selfattitude , self-understanding , meaningfulness
of life in the pursuit of fulfilling itself own capacity for self-development, for
professional growth and self-actualization [2].

Considerable attention of scientists (Z.M. Adamska, O.H. Asmolov,
K.O. Abulkhanova-Slavska, L.l. Bozovic, A.V.Zavgorodnyaya, Z.S. Karpenko,
V.I. Slobodchikov, V.A. Tatenko, T.M. Tytyrenko, I.S. Yakymanska etc.) attract
subjective quality, which, in turn, determine the position of subjective rights.
Accordingly, a person builds an image to the world, "quasi-dimension in which she
called objective world. This — the semantic field, the system of values "[13]. We
hypothesized that the formation of the political image of the world is one aspect of
the formation of political subjectivity. By definition 1.V. Samarkina, the world
political — one aspect of political subjectivity, which is a dynamic system of ideas
about the political system, power mechanisms of policy, models of political
behavior and so on. The main elements of the political world view are:

* basic conceptual and symbolic concepts of social and political system
(especially for key policy concept of "power™ and its symbolic component);

* images of important social and political actors: institutions and persons,
event number;

« urgent problems of social and political spheres and their solutions;

* geopolitical component;

* the image of "I" in politics. [18]

A. Oslon add to these items are common in the community definition,
explanation and ideology, as well as understanding of the structure and the
structure of the modern political world, it adopted norms, rules and values [21].

The term "world view" is often used as a synonym for "image of the world"
(S.L. Rubinstein, A.N. Leontiev, S.D. Smirnov, V.V. Petukhov, K.B. Sokolov), or
"world model™ (V.V. Abramenkova, V.A. Vasyutinskii, N.F. Kalina) or "semiotic
field" (T. Nelson, A.E. Sapogova) and others.

According to S.D. Smirnov, the picture of the world as a multilevel system

of ideas about the world, about the place of the subject in it "mediates, refracts



through itself any external action™ [20, p. 142]. According to V.A. Vasyutinskii
"object, which directed the general attention of the interaction is presented for each
of them in the discourse of his subjective interpretation, but also in the discourse
inter subjective exchanges ..." [5, p. 94], that is the basic idea of the meaning and
value of economic discourse of political engagement can make based on an
analysis of the political world view of one of the actors.

Thus, discourse interaction of political socialization can be studied through
the prism of ideas, concepts and meanings represented in the world political
student youth and comparative analysis of nuclear structures worldview of young
people with peripheral structures, as well as to the underlying values and semantic
constructs presented in the rhetoric, policies and political practices of other
participants interactions, will enable us to identify the particular structuring of the
world political youth and contradictions field of political socialization, contributing
to the development of the political culture of student youth or inhibit it.

A.G. Zuckerman and A.V. Brushlinskyy propose to investigate factors such
as competence, rationality, conflict, tolerance, resistance, aggression, activity,
consistency, regulations, spontaneity interaction will reveal features as a process of
interaction, and subjective expressions of the participants. Monitoring of these
factors is not only diagnostic but also prognostic value [21, 15].

It is also important to analyze the strategies that young people use to
construct a political world view, because of how methodical, rational, logical
analysis of the subject topics and offer political discourse, largely depends on the
closeness of the political world view to one or other of the extreme points of the
continuum "naive" — "special."

The study of the political world view takes into consideration its features

such as agility, integrity, multilevel, tsentrovanist on the "I" of the subject,
emotive, historical dependency, symbolic potentiality (the variety of deployment
possibilities) Contextually, openness, incompleteness [ 21].

The development of political subjectivity of youth people should be

considered as a path to personal autonomy, emphasizing authorship in the creation



itself, as a subject of his own life and development. In particular, F. Rice notes to
the young man took a variety of social roles and responsibilities of an adult, you
need a certain autonomy, identity. The researcher considers two types of
autonomy: behavioral and normative.

Behavioral autonomy is understood as independence, freedom of action,
actions [21]. The results of studies of M. Cle shown that teenagers and young
adulthood pursuit of behavioral autonomy increases dramatically [10]. However,
the achievement of economic independence, young people show less
dissatisfaction with the level of personal freedom than students who are
economically dependent on their parents. Conflicts of students with family can be
interpreted as an expression of the desire to be independent, while remaining
economically dependent on their parents. The process of emancipation, as an
expression of autonomy, including emotional, shows how boys emotional contact
with their parents, compared with the attitude to others (love, friendship).
However, I.S. Cohn notes that after the critical period when the ends emotional
contact is restored at a higher conscious level.

As for the regulatory autonomy, it shows whether youth oriented the same
standards, values, and parents or others [12]. H. Remshmydt argues that the
process of separation from parents includes dimensions or components' interaction
in the field of communication, regulatory control of parents over children,
emotional connection and solidarity, economic dependence (or independence)
"[17, p. 138].

In sum, we conclude that the development of autonomy as independence,
freedom, independence and, consequently, the development of political
subjectivity, depends not only on the young, but also their parents, significant
people, environment.

According to V.A. Chernobrovkina, the capacity for autonomy characterizes
man as the subject, the author of his life, allowing him to build his own choice to

be open solid, unfinished system capable of change, improvement and



development [22]. Therefore, in the forefront the issue of creation itself, the
planned implementation of a plan of life, self-realization.

Based on the semantic analysis of a large German-Russian Dictionary, New
Encyclopedia of Philosophy, we have found that self-realization — is both a process
(the movement to its intrinsic, true principles) and the result (being the truth, and
the truth of being) [3, 14]. According to O.V. Selezniova self-realization suggests
that active in the movement goes to the essence of the person, that can only make
himself the man himself, self-realization as articulated as a goal-ideal result makes
for self-development rights in general [19].

By K.G. Jung, the essence of self-realization is to bring together opposing
attitudes and mutually compensatory consciousness and the unconscious. In the
first stage of self-realization is the unconscious leading installation: there is a
deliberate weakening of installation and dive into the depths of the unconscious,
the contents of which are unknown to consciousness, the second — in the
foreground installation conscious and unconscious material processing is done to
enrich the mind and expands its boundaries, on third — mutually revised and altered
conscious and unconscious elements of the subject are synthesized and create a
new wholeness — Self [7].

By V.l1. Kolyada expression of self-realization is the integrity of the person
in philosophical studies associated primarily with its uniqueness and originality.
Under this condition, the integrity of the person in favor of its autonomy. [11]

A large number of domestic research is devoted to finding the factors that
determine civic and political participation, political behavior, political choices of
young people (M.V.Bilyk, LI. Bilous, M.J. Boryshevskyy, V.M. Duhnevych,
L.A. Kiyashko, A.O. Lisnevska).

Well-known Ukrainian psychologist M.J. Boryshevskyy found that the
mental mechanisms of personality can actively operate "in the presence of
conscious and unconscious person integrating and stimulating principles or factors,

which acts as some vital idea. If this idea is defined socially positive content is



morally valuable load, it causes effects in the Developing awareness and can also
affect the system as a whole personality "[5, p. 69].

Conclusions. Today it is extremely urgent to build a civil society and an
analysis of actual social processes. Therefore, there is need for the study of factors
that explain the cases of political activism, the formation of citizens, particularly
young people, an adequate level of social interaction skills and capacity for active
citizenship.

Civic and political participation, as a manifestation of self-organization and
autonomy in decision-making is increasingly becoming today an effective factor in
determining and increase in subjective human capabilities, transforming it into
reality and himself. It therefore seems important allocation of political subjectivity,
the formation of a certain political image of the world as a special subject of study.
We consider the development of political subjectivity boys as a way to personal
autonomy, emphasizing authorship in the creation itself, as a subject of his own life
and development.

The the world political — one aspect of political subjectivity, which is a
dynamic system of ideas about the political system, power mechanisms of policy,
models of political behavior and so on.

It is also important to explore how such personal constructs of autonomy,
freedom, emotional self-regulation, the intelligence, the process of political
decision-making, honesty, integrity. This will allow carrying out a holistic study of
all personal factors that are responsible for the development of political
subjectivity students.
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FORMATION OF GRAMMATICAL COMPETENCE IN TRAINING
FUTURE TRANSLATORS

Amelina S.N., Dr.Ed.

The article deals with problems of the formation of grammatical competence
as an important component of foreign language communicative competence of
future translators. This competence is implemented primarily through the
development of skills and abilities in the major types of speech activity, covering
reception, production, interaction and mediation. Grammatical competence of
translator is defined as the knowledge and ability to use the grammatical resources
of language. A comparison of the benefits of mastering grammar in communicative
contexts and formal teaching of grammar is made. The levels of formation of
grammatical correctness in accordance with the European requirements for
language education are submitted. The need to study grammar in practical use is
emphasized. The formation of grammatical competence grammar is viewed not
withdrawn from the context, and integrated in the communicative situation or
communicative context. That can promote successful communication. The features
of the work of future translators over grammatical errors are described. Means of
forming grammatical competence of future translators are provided. Grammatical
competence may be formed by the conscious assimilation of regulations or in
combination with semantic and situational characteristics of communicative
interaction. It is advisable to form grammatical competence based on text
grammar.

Key words: grammatical competence, communication, methods, foreign

language, student.

Statement of the problem. Learning foreign languages on the background
of globalization processes is becoming increasingly important in the training of

future professionals; particularly those successful professional activities directly



dependent on the formation of their foreign language communicative competence —
linguists, language teachers, translators. The question of formation of the
appropriate competences arises, in particular, formation of grammatical
competence. Recently, the advantages and disadvantages of formal teaching of
grammar in the context of promoting the study of languages are discussed.
However, most researchers in the field of applied linguistics consider functional
use of grammar in communicative contexts as necessary condition for language
learning.

The purpose of the article is to consider the formation of grammatical
competence of future translators in the course of their training.

Analysis of research and publications. Various aspects of foreign language
competence formation of linguists and translators have been the subject of research
of N.Borysko, T.Kyyak, L.Nahirny, S.Nikolayeva and other. The question of
learning grammar was studied by L.Volkov, E.Paly, T.Stechenko and other, the
formation of grammatical competence of future philologists by V.Osidak (English)
and D.Rusnak (French). However, the question of the formation of grammatical
competence of translators and interpreters requires detailed study.

The main material. Most researchers understand the concept of
"grammatical competence™ as knowledge of the language grammatical means and
the ability to apply it. J. van Ek generally reduces linguistic competence to
grammatical competence, interpreting it as "the ability to produce and interpret
statements that meet certain grammatical rules and meanings” [5, p. 39].

Thus, the grammatical competence of the translator can be defined as the
knowledge and ability to use grammatical resources of language.

It should be noted that despite the recent trend towards teaching of
communicative competence, teaching grammar in the course of studying foreign
languages at universities is mainly traditionally built: progression on formal
linguistic categories, description and explanation of linguistic phenomena by

teacher, learning and practice the rules through exercises and translation.



Under the provisions of "Common European Framework of Reference for
Languages: Learning, Teaching and Assessment" formal grammar can be seen as a
set of principles that govern the amount of elements and arrange it in a meaningful
and complete series (sentence). Grammatical competence is the ability to
understand and express meaning, producing and recognizing phrases and sentences
correctly executed in accordance with these principles (which is the opposite of
learning and reproduction as stable formulas). The grammar of any language in this
context is very complex and far from being able to have complete certainty or
completeness. There are a number of relevant theories and models for the
organization of words in a sentence [1, p. 167].

The "Common European Framework of Reference for Languages: Learning,
Teaching and Assessment” gives the scale of grammatical correctness. Using it,
students can examine and identify:

- what grammatical theory they base their work at;

- which grammatical elements, categories, classes, structures,
processes and relations will be required by the students, what they need to
learn and use.

The study of grammar should be aimed at the student, to consider his wishes,
needs and goals, as well as the tradition of learning and their own language,
because contrastive dimension, understood as the conscious perception of
similarities and differences between languages, contributes to language learning [8,
p. 885].

The study of grammar should not be the ultimate end in itself, but also must
meet its role in the actual use of language, that is to be a tool that contributes to
successful communication. So, it is rationally to represent the grammar to future
translators not divorced from the context, but in particular communicative situation
or communicative context. Therefore, we consider it appropriate to examine the
formation of grammatical competence of future translators from a functional point
of view in communicative speech activity.

From this perspective, it is advisable to turn to the methodological principles
of "Framework Programme of the German language for professional



communication for universities in Ukraine", that is the basis for planning and
organizing learning German, oriented to the "Common European Framework of
Reference for Languages: Learning, Teaching and Assessment”. The program is
aimed at practical interdisciplinary and professional guidance classes in German,
the focus is a student. It’s essential purpose is orientation of the learning process on
the formation and development of basic skills and knowledge in social and
professional communication, i.e. foreign language communicative competence.

Foreign language communicative competence is a set of skills, abilities and
knowledge that allows to learn, to work and to communicate in a multicultural
society and to achieve understanding and interaction with representatives of other
cultures in equitable dialogue [3].

This competence is implemented primarily through the development of skills
and abilities in the major types of speech activity, covering reception, production,
interaction and mediation, and implemented in both written and orally [1].

Developing communicative competence in a foreign language provides
students with the opportunity:

- to improve their skills in reading, listening, writing and
speaking to produce skills to work with texts of different types from all
information sources based on already acquired knowledge about the
world; to seize, to analyze and to organize, to select and to transmit
information;

- to form an opinion based on the obtained information, to justify
it and to give the necessary explanations;

- to recognize the intentions of messages that meet certain
varieties of texts with their grammatical structure and rules, to understand
and to transfer it to appropriate situations [3, p.10].

Linguistic competence includes the following components:

- phonetics, phonology: spelling, orthography;

- grammar: morphology, syntax;

- lexis: vocabulary, lexical relations, derivation / neology;

- discourse: language rules of text structure.



In evaluating the formation of foreign language communicative competence
in addition to content, coherence, lexical adequacy, sufficiency phonetic rules, the
grammatical correctness (compliance with the rules of spelling and punctuation,
correct use of different grammatical structures) is also taken into account.

Thus, the study of grammar and the formation of grammatical competence
must be logical and important part of the process of forming foreign language
communicative competence of future translators.

Grammatical competence is manifested in the speaker's ability to produce
and understand sentences and texts.

Working with grammar should not be a separate purpose, and linked to the
practical use of language as an aid to successful communication. Therefore, the
formation of grammatical competence grammar is not considered withdrawn from
the context, and embedded in the communicative situation or communicative
context.

Formation of grammatical competence of future translators is based on the
description of the grammatical organization of the language, which includes:
elements (morphemes — roots and affixes, words); categories (number, case,
gender, concreteness / abstractness, active / passive voice, grammatical tenses);
classes (declination, conjugation, open word classes — nouns, verbs, adjectives,
adverbs, closed word classes (such grammatical elements as articles, pronouns);
structures (composite words and complex expressions; phrases — nominal, verbal,
etc.; components of the sentence — principal clause, subordinate clause,
independent clause; sentences — simple, compound, complex), processes
(nominalization, ablaut, transposition, transformation), relations (control,
congruence, valence).

Knowing about parts of speech and grammatical patterns knowledge is
acquired by analyzing word order that occurs implicitly and automatically, i.e. the
knowledge of words in combinations of words and phrases. Students memorize

phrases, parts of sentences and sentences; parse (unconsciously and automatically)



IS conducted later. However, a very large number for each syntagmatic
grammatical phenomena should be acquired for this implicit analysis.

Thus, grammatical competence can be formed by conscious perception of
expressing language as remembering clearly perceived syntagmas related to
semantic and situational characteristics of communicative interaction. But it can
also be understood abstractly — as the conscious perception of patterns and rules.

However, one of the competencies cannot be singled out in the practice of
learning a foreign language. However, a number of tools to perform targeted
methodological influence on its formation and development can be defined. In
particular, it is advisable to form grammatical competence based on the grammar
of text.

It should be taken into account that the development of oral grammatical
competence is positively affected by teaching writing.

Formation of grammatical competence is possible with the use of an
inductive approach, particularly in the process of reading, that simultaneously
contributes to the awakening of interest in the study of grammar and, consequently,
to more effective learning. In addition, students learn the tools that will help them
discuss grammatical phenomena.

The advantage of this approach is the authenticity and relevance of the
classes. While it is possible to avoid the unwanted elements of the educational
process, namely demotivation of students. Indeed, a significant disadvantage of
traditional grammar exercises is a lot of errors that discourages students, especially
with poor knowledge.

This suggests that linguistic phenomena are presented and discussed in their
natural environment. In particular grammatical phenomena such as the use of
articles, forward pronominalization, subjunctive mood, passive voice, constituents
of clause, are perceived true only at the level of discourse or text.

It should be noted that special attention should be given to work on
grammatical errors. Thus the immediate correction of errors in the study of

language norms, by grammar exercises are appropriate and useful, but during the



production of content is inappropriate because it may interfere with
communication activities of the student. An effective means is also encouraging
students to identify and correct grammatical errors.

Confirmation of this view is found in the proposal of Brinittser M., Dumm
F. They offer a method of studying grammar based on actantial model as the basis
of grammar of sentence and text. Grammatical competence is considered in this
case as owning the students basic grammatical structures needed to understand
each other in the language of communication on the topics studied. In this case
grammar is given supporting role [4].

Conclusion. Formation of grammatical competence is an essential component
to fostering foreign language communicative competence of future translators and
interpreters. Grammatical competence may be formed by the conscious study of
patterns and rules or in conjunction with semantic and situational characteristics of
communicative interaction.

Prospects for future research may be associated with the development of means
of forming grammatical competence of future translators and interpreters and test their
effectiveness.
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ESSENCE OF THE CONCEPT "COMPETENCE APPROACH" IN
SCIENTIFIC AND EDUCATIONAL LITERATURE

N.P. Antipova, graduate student

One of the main ways to solve this problem listed in the National Strategy
for the Development of Education in Ukraine for the period up to 2021. This way
IS modernization of the structure, content and organization of education on the
basis of competence-based approach [10].

Analysis of recent research and publications. The problem of professional
competence formation of specialists in teaching in higher education is concerned
many scientists. In particular, L. Viktorova, A. Dankeyeva, I. Druz,, D.Kostyuk E.
Lugovskaya, Y.Rybalko, T.Yablonska, et al.

Competence approach in education is a subject of scientific research
Baydenko V., N. Bibik, IN. Bolotov, G. Havryschak, G. Golovan, I. Zymnyaya, A.
Lokshin, A. Ovcharuk, O. Pometun, S. Savchenko, C. Sysoeva, S.Trubachova, A.
Hytorskoy, V.Schadrikova et al.

According to scientists, competence approach in all aspects of the deepest
reflects the modernization of higher education as in all European countries and in
Ukraine. As the O. Ovcharuk: «The present education should form the ability to
operate new technologies and knowledge, be prepared to change and adapt to the
changing needs of the labor market, operate and manage information, to act, to
make decisions quickly, lifelong learning. Ukraine as a European country can not
avoid all of the above processes» [6, p.6].

The wording of the purposes of Article (problem). The aim of the paper is a
brief analysis of the essence of the concept of «competence approachy in scientific
and educational literature.

The main material of research. Nowadays higher education is to increase the
value of future professional expertise. Now it is important to be competent
professionals, not just skilled. Competent person is different from a qualified what
he sells in his work professional knowledge and skills, self-developing and always

goes beyond their discipline considers his profession a great value .



The concept of «competence» and «competency» in scientific and
educational literature appeared relatively recently: in the late 1960s - early 1970s
in foreign, in the late 1980s - in the Soviet literature, and by far not enough
investigated.

Russian scientists A. Hutorskoy and V. Krajewsky suggested to distinguish
between the concept of «competence» and «competency» Word of «competence»
(from Latin - Competentia) means a range of issues in which the person is aware
and has some experience. A competence is the possession of human competence,
which includes personal attitude to it and to subject of activity. In other words,
competence is the result of gaining of competence [5].

The national teacher-researcher A. Pometun indicates that the competence is
the terms of reference of any organization, institution or person [7, p.66].

Recently in Ukraine and abroad is actively working to implement the
competency approach in education. Therefore, scientists, teachers and practicing
teachers discuss the origin and essence of this concept.

Some scientists are concerned with competence distinguish three stages of
development of competence approach in education.

The first stage (1960-1970 years), there is an introduction to the scientific
apparatus and creating preconditions distinction between competence and
competency.

The second stage (1970-1990 years). is characterized by the using of
categories of competence and competency in the theory and practice of teaching,
fellowship, and analysis of specialists in the administration, management and
leadership.

The third stage (1990 to the present day) is characterized as a scientific
research competence as education category [4, p.36-37].

It should be noted that scholars interpret the concept of competence-based
approach in different ways.

N. Bibik notes that the transition to competency approach to education

«means a reorientation of the outcome of the process of education in terms of



activity , ensuring the ability of the graduate meet the new market requirements,
have the appropriate capacity to solve practical problems in life , finding his «I» in
the profession»[2 , p.45].

According to A. Pometun «the term» competence approach «means an
educational process focus on the formation and development of the core (base , key
), and object -wide competencies of the individual» [7 , p.64].

V. Hymynets completely agree with the above interpretation of colleagues
and notes that the main efforts of the traditional system of education has been paid
to the acquisition of knowledge and skills. It is formed knowledge approach to
learning. The main attention was focused on the most to knowledge , and that what
they do left unattended. Thus, the competence approach shifts the focus from the
process defined by the accumulation of regulatory knowledge and skills formation
and development of student 's ability to act practically and creatively apply the
acquired knowledge and experience in different situations [13].

According to N. Nagorno the term «competence approachy» means the ability
of students to solve problems that arise in the cognitive , technological and mental
activities in the areas of ethical, social, legal, professional and personal
relationships [8].

T. Oleynik finds that competency approach linked to personally focused and
active approach to learning and requires the transformation of educational content,
the transition from the model that there is an objective for all students in the
subjective domain per student , which can be determined [ 9, c. 69].

By definition, Y. Rybalko «competence approachy - is an approach that aims
to implement learner- oriented education of future specialists, forming its readiness
and capacity to carry out professional activities in accordance with the terms of
society, the ability to make decisions and take responsibility, ownership of the
necessary communicative qualities and capacity for self-education and self-
improvement , competitiveness in the labor market»[11].

V. Bolotov believes that the competence approach put forward in the first

place ability to solve problems that arise in different situations [3, p.10 ].



I. Frumin in the implementation of competence-based approach in education
notes four aspects: key competencies common substantive skills applied
substantive skills and life skills [12].

According to B. Avvo entity implementing competence-based approach in
higher education is that: students working on real tasks and real data processes,
learning not only by the teacher but also by each other, work with different
databases and informed choice and decision different solutions, learn to think
critically [1].

Russian scientist A. Khutorskoi under the competence-based approach
understands «approach to the educational process aimed at acquiring person a
certain amount of knowledge and experience that enable it to draw conclusions, to
express thoughts clearly and act adequately in different situations» [14, p.61].

Summarizing reviewed the literature on the issue of implementation of
competence-based approach to education, we have concluded that scientists notion
of «competence approach» is understood as:

- Orientation of the educational process in the formation and development of
the core (base, key) competences and subject identity (A. Pometun, V. Hymynets);

- Reorientation of the educational process, the outcome of the activity-and
learner-centered terms (N. Bibik, T. Oliynyk, Y. Rybalko, A. Hutorskyy);

- The ability of students to solve problems that arise in various activity fields
(B. Avvo, N. Nahorna, V. Bolotov).

We believe that competence approach - an approach that is aimed at
professional ability to effectively carry out professional activities and solve
problems of varying degrees of difficulty based on the knowledge and experience.

Findings from the study. Based on the above it can be concluded that the
competence approach, unlike traditional education involves not only the
acquisition of knowledge and skills, but also the development and formation of
students' ability to practice and creative application of acquired knowledge and
experience in a variety of situations, creating to graduate high readiness for

successful performance in real life.



Thus, the competence approach in education remains relevant and promising
line of research worldwide.

Prospects for further research will be to identify and study ways of
formation of professional competence of future plant breeders in agricultural

universities.



DAS STATIONENLERNEN ALS VARIANTE EINES
HANDLUNGSORIENTIERTEN (FREMDSPRACHEN-)UNTERRICHTS
Antje Kriiger, DAAD-Lektorin Dnipropetrowsk

Der vorliegende Artikel stellt eine in Westeuropa verbreitete, in Osteuropa noch
eher unbekannte methodische Variante des Unterrichts vor — das Stationenlernen.
In einem Uberblick werden die Entwicklung, die Merkmale, die praktische

Umsetzung sowie mogliche Vor- und Nachteile des Stationenlernens skizziert.

Schlagworter: Fremdsprachenunterricht, Methodik/ Didaktik,

Handlungsorientierung, offene Lernformen, Stationenlernen

Einleitung

Offene, handlungsorientierte Lern- und Arbeitsformen bestimmen immer
stirker den Unterricht an westeuropdischen Schulen und Universititen. Ein
Beispiel dafiir ist das Stationenlernen. Um dieser Methode auch in Osteuropa
Vorschub zu leisten, soll hier eine kurze Einfiihrung gegeben werden.

Das Stationenlernen wurde bisher noch nicht als Forschungsschwerpunkt
erkannt. Bisherige Publikationen dienen vor Allem Lehrern und angehenden
Lehrern als Anschauungsmaterial: die Methode Stationenlernen sowie zahlreiche
Beispiele aus verschiedenen Unterrichtskontexten werden vorgestellt — bei den
Autoren handelt es sich fast ausnahmslos um Personen, die selbst unterrichten und
das Stationenlernen ,ausprobiert® haben. Es mangelt also an aussagekriftigen
wissenschaftlichen Fachtexten. Dieser Bereich wire ein lohnenswertes
Forschungsgebiet fiir die Zukunft. Auch fiir diesen Artikel dienen eher praktische
Publikationen aus dem deutsch- und russischsprachigen Raum als Grundlage. Das
Hauptaugenmerk liegt auf der Durchfiihrung des Stationenlernens im Allgemeinen,
ohne jedoch konkrete Beispiele aus der Praxis zu bringen.

Dieser Artikel stellt das Stationenlernen nicht explizit in den Kontext des

Fremdsprachenunterrichts, sondern skizziert das Verfahren im Allgemeinen. Es sei



aber angemerkt, dass die Anwendung sich fiir alle Bereiche des
Fremdsprachenunterrichts eignet, sei es im Bereich Grammatik, Literatur oder
Wortschatzarbeit".

Um sich zunéchst ein Bild vom Stationenlernen als einer Organisationsform
des Unterrichts zu machen, sei hier eine Definition von Rainer E. Wicke angefiihrt,
der sich als Praktiker des DaF-Unterrichts mit kreativen Methoden einen Namen in
der deutschsprachigen Methodik gemacht hat:

,Ein bestimmter Lerninhalt wird in mehrere Teilbereiche aufgeteilt. Zu
jedem Teilbereich erstellt die Lehrkraft ein Materialangebot, das von
den Lernenden selbststandig bearbeitet werden soll. Die Materialien
werden 1m Klassenraum oder auch auflerhalb an
verschiedenen ,Stationen' ausgelegt. Die Lernenden gehen einzeln oder
in Gruppen von Station zu Station und bearbeiten die Materialien®. [5,5]

Urspriinge

Neu ist der Ansatz des Lernens an Stationen zumindest in der westlichen
Methodik und Didaktik nicht. Bereits zu Beginn des 20. Jahrhunderts praktizierte
die amerikanische Pddagogin Helen Parkhurst diese Arbeitsform in Anlehnung an
Maria Montessori. Auch die Prinzipien der Reformpadagogik, die gegen Ende des
19. Jahrhunderts aufkam, erkennt man in den Charakteristika des Stationenlernens
wieder: die Selbststdndigkeit des Schiilers sowie ein aktiver Unterricht.

1952 fiihrten die Engldnder Morgan und Adamson das Stationenlernen
(,,circuit training®) in den Sportunterricht ein: die Schiiler absolvierten in einer
bestimmten Zeit selbstindig verschiedene sportliche Disziplinen.

Seit den 80er Jahren wird die Lernform Stationenlernen in Deutschland fiir
immer mehr Unterrichtsinhalte und Fécher, teilweise sogar facheriibergreifend,
angewendet.

Charakteristika

Im Folgenden werden anhand der Aufstellung von Rainer Wicke [5, 5] die

wichtigsten Charakteristika des Stationenlernens erlautert:

1 Hervorragende Beispiele fiir alle Altersgruppen finden sich im Heft 35 der Zeitschrift ,,Fremdsprache
Deutsch” (2006) (siehe Literaturverzeichnis).



Das Stationenlernen ist neben dem Projektunterricht u.a. eine Form des
offenen Unterrichts, bei der der Schwerpunkt auf der Handlungsorientierung liegt.
Die Lerner sind aufgefordert, selbstindig an den vorgegebenen Stationen zu
arbeiten. Dazu gehort auch, dass sie sich die Sozialform Einzel-, Partner- oder
Gruppenarbeit selbst auswdhlen — sofern es keine Vorgaben durch die
Aufgabenstellung gibt. In den Phasen der Partner- und Gruppenarbeit testen die
Lerner ihre Teamfahigkeit und versuchen, die gestellten Aufgaben ohne Hilfe des
Lehrers zu 16sen, d.h. sie entwickeln eigene Problemlésungsstrategien.

Im Unterschied zum {blichen Unterricht bekommen die Lerner auch
Aufgabenstellungen, die nicht nur die vier Fertigkeiten (Lesen, Horen, Schreiben,
Sprechen), sondern auch andere Sinne und Fihigkeiten trainieren: z.B. Ubungen
zum Riechen, Schmecken, Fiihlen sowie Zeichenaufgaben (Lernen mit allen
Sinnen). Dariiber hinaus wird das handwerkliche Lernen geschult, indem die
Lerner dazu angeregt werden, ein Produkt zu gestalten, z.B. eine Collage oder ein
Poster.

Zur Losung der Aufgaben sollten verschiedene Losungswege beriicksichtigt
werden, so dass sich stirkere und schwichere Schiiler gleichermal3en
angesprochen fiihlen (Binnendifferenzierung). Binnendifferenzierung meint aber
nicht nur die Einteilung der Lerner nach ihrer fachlichen Leistung, sondern
beinhaltet auch ein Eingehen auf unterschiedliche Lernertypen, unterschiedliche
Tempi beim Lernen usw.

Praktische Umsetzung

Bei der praktischen Umsetzung kann man zwei Arten unterscheiden: eine
festgelegte und eine freie Reihenfolge. Erstere empfiehlt sich fiir Lerngruppen, die
das Stationenlernen zum ersten Mal praktizieren. Dabei ist eine feste Reihenfolge
vorgegeben, in der die Stationen bearbeitet werden sollen.

Haufiger praktiziert wird jedoch die freie Variante. Dabei ist es den Lernern
tiberlassen, sich die Reihenfolge auszuwéhlen, in der sie die Stationen bearbeiten.
Doch sollte es hier stets ein Uberangebot an Themen und Inhalten geben, so dass

jeder Lerner jederzeit beschéftigt ist. Um einen ,,Stau* an einzelnen Stationen zu



vermeiden, wenn sich z.B. gleichzeitig mehrere Lerner fiir dieselbe Station
entscheiden, sollte der Lehrer sog. ,Pufferstationen® einrichten. Die Arbeit an
diesen Stationen dient der Erholung und sollte eher kreative oder spielerische
Aufgaben umfassen, die schnell zu bewiltigen sind.

Weiterhin ist auch eine Informationsstation zu empfehlen, an der die Lerner
weiteres Zusatzmaterial, Lexika, Worterbiicher vorfinden. Hier konnte der Lehrer
auch die Losungsschliissel der Ubungsaufgaben auslegen: im Sinne der
Selbstandigkeit sollen die Lerner auch die Selbstkontrolle trainieren.

Um der Forderung Produkterstellung/ handwerkliches Lernen gerecht zu
werden, sollte man Raum fiir die Prdsentation von Collagen, Postern usw.
bereitstellen. Dabei kann man auch eher aullergewohnliche Mittel wie Pinnwande
und Wischeleinen verwenden.

Die Tische im Unterrichtsraum kann man fiir das Stationenlernen umstellen,
doch es ist nicht unbedingt notwendig. Dariiber hinaus konnen auch Fensterbretter
und der FuBlboden genutzt werden. Die einzelnen Stationen sollten unbedingt durch
Nummern, Namen oder Symbole gekennzeichnet werden, um sie voneinander zu
unterscheiden.

An den einzelnen Stationen sollten die Arbeitsanweisungen ausliegen. Dies
ermOglicht den Lernern, selbstindig ohne die Erklarung des Lehrers die
entsprechenden Aufgaben zu bearbeiten. Als Hilfestellung kdnnen auch relevante
Redemittel und andere Hilfsmittel zur Verfiigung gestellt werden.

Die Aufgaben sollten die Charakteristika des Stationenlernens umsetzen,
d.h. der Lehrer muss bei der Vorbereitung des Materials verschiedene Lernertypen,
Tempi, Sinne berticksichtigen.

Als weiteres wichtiges Utensil dient der sog. ,Laufzettel, den im
Normalfall jeder Lerner vor dem Beginn erhilt. Auf ihm findet er einen Uberblick
iber alle Stationen. Nach der Erledigung einer Station wird dies auf dem Laufzettel
vermerkt. So erhilt auch der Lehrer im Nachhinein einen Uberblick, welcher

Lerner welche Sozialformen bevorzugt.



Zur Beschreibung des Ablaufs teilt Nelzina [2,2] das Stationenlernen in
verschiedene Phasen ein: wihrend der ersten Phase (Informationsphase) im
Plenum fithren Lehrer und Lerner ein einfithrendes Gespréch, in dem der Lehrer
auf die Besonderheiten des Stationenlernens eingeht, den Bezug zu vorherigen
Unterrichtsstunden herstellt, und Regeln zur Durchfiihrung aufstellt. Dazu gehort
z.B. die Lerner darauf hinzuweisen, dass die Stationen nach der Arbeit wieder in
Ordnung zu bringen sind und keine Losungen dort gelassen werden diirfen.

Wihrend der zweiten Phase (Orientierungsphase) gehen Lehrer und Lerner
die Stationen ab und der Lehrer erklért an jeder Station die Aufgabenstellung usw.
Daran schlieBen sich Auswahl- und Arbeitsphasen an. Die Menge der
Arbeitsphasen hiangt u.a. von der Zeit, der Sozialform und dem Arbeitstempo ab.

Die  Abschlussphase beinhaltet eine Evaluation des gesamten
Arbeitsprozesses, die Lerner werden nach ihrer Meinung gefragt, man reflektiert
gemeinsam tiiber Ziele, Methoden und Lernerfolge. In dieser Phase werden auch
die entstandenen Arbeiten besichtigt und entstandene Dialoge, Rollenspiele usw.
vorgefiihrt.

Diese Phase erweist sich oft als die problematischste, da die Zeit flir eine
effektive Auswertung oft zu knapp bemessen wird.

Die Rolle des Lehrers

Die Rollenverteilung zwischen Lehrer und Lernern éandert sich beim
Stationenlernen drastisch: stand im traditionellen Unterricht der Lehrer im
Mittelpunkt, tritt er nun diese Position an die Lerner ab. Er bewegt sich eher im
Hintergrund des Geschehens, ohne jedoch jemals tiberfliissig zu sein. Als Begleiter
des Lernprozesses steht er den Lernern stets zur Verfiigung. Er hilft ithnen aber nur
auf ausdriickliche Bitten hin: schlieBlich ist ein Charakteristikum des
Stationenlernens, eigene Problemldsungsstrategien zu finden und auszuprobieren.
Rampillon [3,45] ordnet dem Lehrer im offenen Unterricht verschiedene
Funktionen zu — mit der Bemerkung, ecine nicht vollstindige Auflistung

anzubieten:



Zunichst bereitet der Lehrer das Stationenlernen vor. Wie schon beschrieben
muss er dabei Riicksicht auf verschiedene Lernertypen, Interessen,
Voraussetzungen, Lernziele usw. nehmen (Organisator, Anbieter von
Lerngegenstinden). Wihrend die Lerner die Stationen bearbeiten, iiberpriift der
Lehrer, ob iiberall ausreichend Material vorhanden ist, er gibt Tipps und steht fiir
Fragen zur Verfiigung (Ratgeber, Experte, Ermunterer). Kommen die Lerner mit
Aufgabenstellungen nicht zurecht, gibt es Probleme bei der Gruppenarbeit oder mit
der Zeitorganisation, greift der Lehrer vorsichtig ein (Moderator, Koordinator). In
der abschlieBenden Phase wertet er den Unterricht gemeinsam mit den Lernern aus
(Auswerter).

Chancen und Schwierigkeiten

Beginnen wir mit den positiven Seiten der Arbeitsform Stationenlernen: Die
selbstindige Arbeit erlaubt es den Lernern, ihr eigenes Tempo, ihre bevorzugte
Arbeitsform zu bestimmen. Dadurch unterliegen sie weniger dem Erfolgszwang.
Ute Rampillon fasst den Nutzen von offenen Lernformen im Allgemeinen mit den
folgenden Worten zusammen: ,,Offene Lernangebote fordern die Lernbereitschaft
und vermindern Stress* [3,44].

Stationenlernen fordert aber nicht nur die Selbstindigkeit der Lerner,
sondern auch das soziale Lernen: im stdndigen Miteinander sind die Lerner
gezwungen, aufeinander Riicksicht zu nehmen, und sie haben die Chance,
voneinander zu lernen.

Gehort die Methode Stationenlernen des Ofteren zum Unterricht, kann der
Lehrer die Lerner auch stirker bei der Vorbereitung involvieren und von ihnen
eigene Aufgaben erstellen lassen.

Das Stationenlernen eignet sich bevorzugt fiir das Uben eines schon
eingefilhrten Themas oder fiir Wiederholungsstunden. Dabei kann das schon
bekannte Thema in einen neuen Kontext eingebettet werden. Vorstellbar wiére das
Stationenlernen auch zur Uberpriifung eines behandelten Themas.

Die beobachtende Position des Lehrers, die damit einhergeht, dass nun die

Lerner im Mittelpunkt stehen und ihnen mehr Verantwortung fiir den Ablauf des



Unterrichts iibertragen wird, gibt ithm die Moglichkeit, schwicheren Lernern
individuelle Hilfestellung zu geben.

Insgesamt ist der handlungsorientierte Ansatz des Stationenlernens
hervorzuheben.

Das Stationenlernen bietet sehr viele Vorteile, doch sollte man an dieser
Stelle auch mogliche Probleme nicht verschweigen.

Der am hiufigsten angefiihrte Nachteil des Stationenlernens liegt in seinem
enormen Arbeits- und Zeitaufwand bei der VVorbereitung durch den Lehrer. Darauf
kann man aber erwidern, dass sich mit einer gewissen Routine bei der
Durchfiihrung zumindest der Zeitaufwand verringert. AuBBerdem konnen auch
Ubungen aus dem verwendeten Lehrbuch zum Stationenlernen herangezogen
werden, so dass die Vorbereitung weniger aufwandig ist.

Des Weiteren wird oft kritisiert, dass keine direkte und umfassende
Kontrolle und Korrektur durch den Lehrer erfolgen kann. Auch die
Leistungsmessung bereitet Probleme, denen man aber durch alternative
Bewertungsmafstibe aus dem Weg gehen kann.

Durch die Verdnderung der Rollen von Lehrer und Lernern wird ein enges
Verhiéltnis zwischen ihnen vorausgesetzt, mit den Worten Ute Rampillons: ,,Offene
Lernsituationen erfordern Mut und Vertrauen auf beiden Seiten® [3, 45].

Zusammenfassend kann man sagen, dass das Stationenlernen eine
empfehlenswerte Abwechslung im Unterricht bietet. Natiirlich sollte diese
Methode nicht die bestimmende sein, sondern eine Variante im Rahmen von
Methodenvielfalt. Sie verspricht, die Motivation der Lerner zu wecken und sie
ganzheitlich in den Unterricht einzubeziehen. Dabei nimmt das Stationenlernen
nicht nur Schiiler fiir sich ein, sondern kann mit einer altersgerechten Anpassung
auch Studenten begeistern.

Literatur

1. 3aceoamenesa, M.I'. IlpoBeneHue UTOroBOro KOHTpoJs mo teme "OceHp" Ha

YpPOKax HCMCUKOI'O A3bIKa B 6-M KJ1acce OCHOBHOM IIKOJIBI C



WCITOJIb30BAHUEM METOIHUKH "00yUdeHHUs 1Mo cTaHusm" //

http://festival.1september.ru/articles/517541/

. Henv3zuna, E.H. O0y4eHne «I10 CTAaHIIMAMY Ha paHHEM dTare OBJIaJcHUs

WHOCTPaHHBIM SI3BIKOM //

http://www.school2100.ru/upload/iblock/99f/99f815cba4544046fc7eabflead

6827b.pdf

. Rampillon, U. Offenes Lernen — auch in der Lehrerfortbildung? //
Fremdsprache Deutsch Sonderheft. 1996. S 44-48

. Wicke, R. Aktiv und kreativ lernen. — Ismaning, 2004.

. Wicke, R. Stationenlernen — was ist das eigentlich? // Fremdsprache Deutsch.
35/2006. S. 5-13


http://festival.1september.ru/articles/517541/
http://www.school2100.ru/upload/iblock/99f/99f815cba4544046fc7eabf1ea96827b.pdf
http://www.school2100.ru/upload/iblock/99f/99f815cba4544046fc7eabf1ea96827b.pdf

COMPETENCE RESEARCH AND TEACHING STAFF

Bilan L.L, Ph.D., Associate Professor

The article discusses the essence of professional competence of university
teachers (high school teacher) as a complex personal-professional quality system,
which provides on a personal level it self-organization in accordance with the
requirements of professional work in higher education. The analysis of its
structural components, which must be periodically modified, adjusted due to the
rapid development of science and practice.

Competence of high school teacher, college, professional and pedagogical

activity.

Formulation of the problem in general. At all stages of the development
of society, the formation of national economies, the formation of socio- cultural
and spiritual horizons of any problem of rational use of teaching and academic
staff in the specialty has always been the key, inexhaustible sources of improving
the efficiency and quality of functioning of educational and pedagogical
institutions and organizations.

Original legal documents for the formation of the qualifications of academic
staff of higher educational institutions I1I-1V levels of accreditation are:
Resolution of the Cabinet of Ministers of Ukraine "On approval of the list of posts
of teaching and academic staff”, General Directory professional qualification
characteristics of workers, Guidelines on the formation professional qualification
characteristics of employees approved by the joint order of the Ministry of Social
Policy and the Ministry of Education and Science, Youth and Sports of Ukraine,
"Model Regulation on certification of teachers, the Ministry of Education and
Science, Youth and Sports of Ukraine" on ordering the payment conditions and
approval schemes tariff categories of employees of educational institutions,

educational institutions and research institutions, " Classification of Occupations



DK 003:2010 approved by order Derzhspozhyvstandard Ukraine, etc.

The notion of scientific competence of teaching staff as an integral part of
general pedagogical process has always been in the focus of attention as teachers-
practitioners and theorists, as it is the main characteristic of professionalism of the
teacher, which is intended to ensure the effectiveness of not only training, but also
education and formation of the younger generation. In the context of higher
education reform in Ukraine and its entry into the Bologna process has changed
understanding of the purpose of teaching profession, and the new socio-economic
and political circumstances are placing new demands on the teacher, so the
question of the competence of the scientific and teaching staff is quite topical.
Various aspects of the issue devoted to the works Aleksyuk B., G. Ball,
I. Zyazyun, S. Ermakova, E. Klimov, V. Kuzmina, A. Markova, V. Nesterenko,
A. Obrivkina, V. Slastonina.

The purpose of the article — to analyze the basic components of scientific
competence of teaching staff and uncover qualification characteristics of academic
staff.

The main material. Qualification characteristics of teaching and academic
staff of educational institutions and educational institutions contribute to the
selection and placement of personnel, improve their business skills, rational
division of labor, the creation of an effective mechanism of differentiation of
functions, powers and responsibilities between the employees and the
establishment of common approaches in determining their job responsibilities and
qualification requirements, they are subject to.

Qualification requirements are used as regulations and can serve as a basis
for the development of job descriptions that contain a specific list of duties of
employees, taking into account characteristics of the organization of labor and
management, their rights, responsibilities and competence. If necessary duties
specified in the qualifying characteristics of the worker, may be distributed among
several performers.

The qualifying characteristic of each post has three sections: "Duties"”, "Must



Know" and "Qualifications".

Under "Duties™ contains a list of the main job functions that can be fully or
partially charged to the employee occupies a certain position in view of
technological homogeneity and relationship activities, to ensure optimal
specialization for decision makers, professional and expert.

The "Must Know" contains the basic requirements for employee
professional knowledge as well as knowledge of legislative and other normative
legal acts, regulations, instructions and other documents, methods and means that
the employee must apply in the performance of official duties.

In the "Qualifications" required to perform certain duties professional level
employee to certify documents on education and work experience requirements.

Individuals who do not have the appropriate education or work experience,
qualification requirements established but have sufficient practical experience and
successfully operate in full their tasks and responsibilities, may be, as an exception,
left in office or appointed to corresponding positions on Attestation Commission
recommendations.

In order to improve the organization and efficiency of employees of
educational institutions and educational institutions, extending the scope of their
duties as compared with the responsibilities identified by relevant qualifying
characteristics. In these cases, without changing the title of the post with the
employee 's consent may be entrusted with the duties stipulated qualifying
characteristics of the other posts that are similar in scope of work, similar in
complexity, the implementation of which requires a different specialty,
qualifications and activities are directly linked to academic and pedagogical
process.

In addition, the qualification characteristics of teaching, research and
teaching staff should be reflected his competence. When this is understood by
professional quality employee's actions to ensure adequate and effective solution
professionally important substantive problems with bad character, and a

willingness to take responsibility for their actions. To the main components of the



competence of teachers include: professional, communicative, innovative, legal.

Professional competence - quality employee actions, provide an effective
solution of professional pedagogical problems and typical professional tasks that
arise in real-world situations or pedagogical research and teaching, and depends on
the skills, shared values of morality and ethics, ownership of educational
technologies, technology, educational assessment (survey, individual and group
interviews) and psycho-pedagogical correction, life experience, continuous
improvement and putting into practice the ideas of modern pedagogy, teaching
methods and teaching disciplines and subjects, the use of scientific literature and
other sources of information to create modern forms of education, the introduction
of an assessment and reflection of values [1, p. 102].

Information competence - the quality of employee's actions for an efficient
search, structuring of information, its adaptation to the peculiarities of the process
of pedagogical and didactic requirements, formulating educational problem various
information and communication means, qualified to work with various information
resources, professional tools, ready to program-methodical complex, allowing
design solution to educational problems and practical problems, the use of
workstations pedagogical and scientific- teaching staff in the educational process;
regular independent cognitive activity, readiness to conduct remote education
activities, the use of computer and multimedia technology, digital educational
resources in the educational process, documentation of educational places on
electronic media [2, p. 101].

Communicative competence - the quality of employee actions, provides an
effective and direct feedback from the person learns, contact with students ( pupils,
children) of all ages, students, parents (or persons in loco parentis ), colleagues, the
ability to develop strategies, tactics and technology cooperation with people,
organizing their joint activities to achieve certain socially significant goals, ability
to persuade, to argue its position, fluency in the official language, spoken and
written literate business speech, oratory, professional etiquette and public

presentation skills performance, the ability to choose the appropriate forms and



presentation techniques [3. 34].

Legal expertise - quality employee actions, makes efficient use of
professional activity of legislative and other normative documents of public
authorities to address relevant professional tasks [4, p. 56].

Willingness to research and teaching employees to professional pedagogical
activity is mastering the whole of expertise ( on the subject of discipline, of course)
of psycho-pedagogical action in higher education and social relations, of formation
and maturity of professionally significant qualities of personality and social [1, s.
103].

Professional qualification is the ability to predict the outcome goals and
pedagogical impact, in building information models, independent decision-making,
etc.

Be professionally competent pedagogically means having a multicomponent
structure of the integration of professional knowledge and skills, provides
awareness of arbitrary decisions, perform actions on designing creative learning
and simulation of communication links.

So, professional readiness of scientific pedagogical worker to teaching
involves his professional qualifications and specific set of personality traits and
characteristics.

Professional qualifications of scientific pedagogical worker includes the
following components: a specially - subject competence psycho- pedagogical
competence, communicative competence, sociocultural competence.

Specially -subject expertise includes deep and comprehensive knowledge of
the discipline ( rate), which sets out the research and teaching staff, as well as
erudition in this scientific domain.

Psycho- pedagogical competence of scientific pedagogical worker has his
profound theoretical knowledge of psychology and pedagogy, as well as the ability
to put them into practice the educational process in higher education.

Psycho- pedagogical competence consists of the following groups of skills:

psychological ( psychodiagnostic, cognitive, motivational, psycho- emotional-



sensual, advisory ) operational and methodical; constructively projective;
evaluation and monitoring; expert analyti