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Abstract. The study aimed to address the impact of art therapeutic methods on the development
of empathy among psychologists. The methodology was based on the analysis of research on group
and individual classes, where students could express themselves through creativity and analyse
personal emotional states. The main results of the study demonstrated that after art therapy, students
significantly improved their skills in perceiving emotions, reflecting and active listening. The study
revealed an increase in emotional sensitivity and non-verbal signal comprehension, which is a
substantial component of psychological practice. In addition, the group sessions contributed to the
development of social empathy, as students actively empathised with each other through discussions
of their artworks and emotional experiences. The results also indicated a positive impact of art
therapy on students' ability to cope with emotional stress and difficult situations, which is important
for their professional activities. The results of the study demonstrated that art therapy contributes
to the development of empathy in psychologists, as it stimulates the improvement of emotional
sensitivity and the ability to determine the emotional states of other people. The use of creative
techniques such as drawing, modelling, and dance-movement therapy helped students to reflect on
emotions more deeply and improve their active listening and empathy skills. After completing the
art therapy sessions, the students demonstrated improvements in emotional self-reflection, social
empathy and readiness for professional interaction with clients. The practical significance of the
study is determined by the fact that its results can be used by teachers of psychological disciplines,
practising psychologists and art therapists to improve the methods of developing empathy in
students and professionals working in the field of interpersonal counselling
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Introduction

In the modern world, where interpersonal inter-
action and emotional intelligence are becoming
increasingly important, the development of em-
pathy is becoming essential for the training of
psychology professionals. Empathy is a critical
skill as it allows for a deeper understanding of
emotions and needs, which is particularly im-
portant for psychologists involved with clients
in conditions of constant stress and change. The
modern challenges, such as social isolation, psy-
chological disorders and growing anxiety levels,
require new approaches to training professionals
who can effectively support people. The use of
art therapeutic methods creates opportunities for
a deeper study of emotional processes and the
development of interpersonal skills in students.

Art therapy is one of the most promising
methods for the development of empathy, as it
combines creative processes with psychothera-
peutic methods. Studies show that engaging in
artistic practices, such as drawing, music, sculp-
ture, and dance, stimulates the development of
emotional reflection and empathy. For instance,
R. Sperandeo et al. (2021) demonstrated that em-
pathy can be developed in both online and offline
therapeutic settings, but creative methods have a
unique impact on deepening the emotional con-
nection between therapy participants. I.Z. Numa-
neea et al. (2020) also emphasise the role of the
creative process, in particular, the use of English
to develop empathy in students through interper-
sonal communication experiences. These studies
show that engaging students in creative tasks not
only promotes the development of social skills
but also a deeper understanding of the emotional
states of others.

Self-reflection and active listening tech-
niques contribute to the development of empa-
thy, as confirmed by J.L. Rohrer et al. (2021). They
argued that empathy can be developed through
the development of so-called soft skills, such
as compassion and active listening. Their study
demonstrated that these skills are important
for enhancing the professional competence of

psychologists and can be improved through cre-
ative approaches to learning. Self-reflection im-
proves awareness of personal emotions and al-
lows students to analyse their interactions with
others more deeply,which helpsincrease their lev-
el of empathy. Active listening, which involves full
immersion in the perception of the client’s mes-
sages without interruptions, helps to create an at-
mosphere of trust during the therapeutic process,
which is key to successful psychological practice.

Another area of research in this area is the
study of the role of self-expression through art in
the context of empathy development. K.K. Sacco
& K.E.Amende (2021) demonstrated that self-re-
flection through creative practices such as draw-
ing and writing helps psychology students gain a
deeper understanding of personal emotional re-
actions and better navigate the emotional states
of others. These creative methods allow students
to create visual images or write texts that serve
as tools for exploring inner experiences. This is
also confirmed by A.K. Kuhnley et al. (2023), who
determined that participation in online art ther-
apy workshops promotes empathy in students,
improving their ability to self-reflect and actively
listen. Notably, creative practices not only expand
knowledge of personal emotions but also devel-
op skills in understanding the emotions of others.

One of the key aspects that was insufficiently
covered in previous studies is the comparison of
different art therapeutic methods and their im-
pact on the emotional and cognitive components
of empathy.H.Ngo et al. (2022) demonstrated that
different art therapy techniques have different
effects on the development of empathy in psy-
chology students, and further research is needed
to determine which techniques are most effective
for different groups of students. This study also
emphasises that students participating in paired
assignments demonstrated better results in the
development of empathy than those who worked
individually. Despite the positive results of pre-
vious studies, the effectiveness of art therapy
for different groups of students, including those
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with low levels of emotional sensitivity, remains
insufficiently studied. S.L. McIntyre & L.W. Sam-
stag (2022) demonstrated that emotional sensi-
tivity is a significant factor in the development
of empathy, but students with low emotional per-
ception may experience difficulties in the initial
stages of art therapy.Accordingly, further research
should address the development of methods ena-
bling students to overcome barriers to emotional
sensitivity and empathy.

Another relevant issue is cultural empathy
and its role in psychological training. N.M. Levitt et
al. (2022) demonstrated that clinical and cultural
empathy is critical for the effective professional
activity of psychologists, but these aspects are
not always sufficiently considered in educational
programmes. This highlights the need to develop
art therapy programmes that incorporate cultural
context and promote cultural sensitivity in psy-
chology students. Despite the positive impact of
empathic techniques in psychotherapeutic prac-
tice, certain studies question their effectiveness
without a deeper context. R. Elliott et al. (2023)
noted that empathic reflections alone are not
sufficiently effective if they are not supported by
other techniques and tools for deeper analysis.
This emphasises the need to integrate different
approaches in the training of psychologists so
that they can effectively use empathy in practice.
Thus, the introduction of art therapy techniques
can be substantial in the development of empa-
thy as a complex process.

Thus, the main purpose of this study was to
investigate the impact of art therapy on the de-
velopment of empathy in psychology students on
the development of the emotional and cognitive
components. The study addressed two main ob-
jectives. The first objective was to evaluate the
effectiveness of various art therapy techniques
(drawing, collage, music and dance-movement
therapy) in the development of empathy in psy-
chology students. This task included an analysis
of the impact of each technique on the develop-
ment of emotional and cognitive empathy. The
second task was to investigate the role of cultural
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empathy in the educational process of psycholo-
gists, highlighting its importance for successful
professional training and interaction with clients
from different cultural backgrounds.

Materials and Methods

The methodology of this study was based on the
analysis of scientific sources and concepts that
study the development of empathy in students
using art therapy practices. The study was con-
ducted by systematising and summarising the
available theoretical data on art therapy as a
method for developing empathy, as well as eval-
uating appropriate approaches to teaching psy-
chologists. Analysis was one of the main meth-
ods used in the research process. It was used to
conduct a detailed study of scientific sources,
including research on the impact of empathy on
the professional activities of psychologists and
the role of art therapy in the development of
emotional sensitivity. The main art therapy tech-
niques were analysed: emotion drawing, collage,
clay modelling, dance and movement therapy. The
analysis revealed the links between art therapy
and psychotherapeutic practices.

Synthesis was used to combine the results
of the analysis into a single system. It was used
to integrate various aspects of theoretical re-
search related to empathy, art therapy and psy-
chologists’ professional training into a coherent
concept. Thus, the synthesis was used to combine
the available data from different sources and
form a general idea of the relationship between
the development of empathy and the use of cre-
ative methods in the training of professionals.
The generalisation method was primarily used
to form the conclusions of the study. Based on
the synthesis of the results of previous studies,
conclusions on how art therapy promotes the de-
velopment of empathy and its importance in the
educational process were drawn. The generalisa-
tion was used to identify the general patterns of
the impact of art therapy on the emotional de-
velopment of students and the formation of their
interpersonal skills. Subsequently, the scientific
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material was structured using the systematisa-
tion method, which was used to logically present
information about various art therapy techniques
and their impact on student’s emotional states.
Systematisation was also used to organise the
knowledge about the techniques used in art
therapy into a clear classification, which empha-
sised their impact on different aspects of empa-
thy development.

For the literature analysis, a careful selection
of scientific sources was carried out according to
the following criteria: peer-reviewed source, the
relevance of the study to the topic of empathy
development and art therapy, and year of publi-
cation (preference was given to studies published
in the last 4 years).Articles describing modern ap-
proaches to the development of emotional sen-
sitivity in the professional activities of psycholo-
gists, as well as studies on the implementation of
art therapy in the educational process, were prior-
itised. The literature search was carried out in the
Scopus, Web of Science and Google Scholar data-
bases. The keywords used in the search included
the following terms in English: ‘empathy devel-
opment”, “art therapy’, ‘emotional intelligence in
psychology”, “psychological education”, “student
emotional sensitivity”, “therapeutic techniques for
empathy” and others. The use of various databas-
es provided a wide coverage of scientific sources,
which was used to analyse both theoretical and
practical aspects of the impact of art therapy on
the development of empathy. The comprehensive
application of the methods of analysis, synthesis,
generalisation and systematisation, highlighted
the essence of the problem and identified the
main ways of integrating art therapy techniques
into the training of psychologists.

Results
Empathy is a key component of psychology, as it
provides a deeper understanding of the emotion-
al states and needs of clients. The term ‘empathy”
comes from the Greek word ‘empatheia”, mean-
ing “to feel’, i.e. the ability to feel other people’s
emotions as if they were your own (Goldstein &

Michaels, 2021). Empathy is a complex process
that includes both emotional and cognitive com-
ponents. The emotional component is the percep-
tion and empathy of another person’s emotions
and is based on a natural response to emotional
cues. According to this concept, empathy is an in-
nate ability to empathise that develops through
constant emotional contact with other people.
This theory emphasised that emotional empathy
is not so much dependent on intellectual effort,
but rather on emotional sensitivity and the ability
to intuit emotional states (Abramson et al., 2020).
The cognitive component involves the compre-
hension of the inner world of another, and the
ability to recognise their experiences and points
of view. According to this theory, empathy is de-
veloped through a person’s intellectual ability to
analyse and interpret the emotions of others. It
allows not only to feel the emotions of others but
also to rationally understand them, which is im-
portant for the correct response in interpersonal
relationships.

In the psychological profession, empathy is
not limited to feeling emotions but also involves
active listening, non-verbal communication, and
the ability to create a safe and supportive envi-
ronment for the client. During a consultation, a
psychologist can use empathic techniques to help
a client feel heard and understood. For instance,
one of these techniques, emotion mapping, is
when a psychologist verbally or non-verbally
confirms the client’s emotional state by naming
the emotions they observe (Hoemann et al., 2021).
This helps the client acknowledge that their feel-
ings are understood and accepted. Paraphrasing
is a technique in which the psychologist repeats
the client’s main thoughts or feelings using the
client’s words to demonstrate understanding and
clarify information. Another important technique
is active listening, which involves paying full at-
tention to the client without interruptions, with
appropriate non-verbal responses such as nod-
ding or eye contact to maintain a sense of rap-
port. It also uses empathic questions that allow
the client to explore their feelings more deeply,

Humanities Studios: Pedagogy, Psychology, Philosophy. 2024. Vol. 12, No. 3



such as: “How does this feel for you?” or “How
are you feeling right now as you talk about this?”
(Chui et al., 2022). These techniques help to cre-
ate an atmosphere of trust and support, which
increases the effectiveness of the therapeutic
process, as the client feels emotionally safe and
ready to work more deeply on their problems.

Art therapy is an effective method for de-
veloping empathy, as it combines creative tech-
niques with psychological practices aimed at
deepening emotional perception (Table 1). One
of the main methods of art therapy is drawing,
and visualising emotions and feelings. During
such sessions, thoughts that are difficult to de-
scribe using words are expressed, which improves
self-reflection and develops empathy for oneself
and others. This method is actively used both in-
dividually and in groups, helping participants to
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better understand each other’s emotions. Anoth-
er popular method is sculpture, which involves
physical interaction with materials, contributing
to increased sensitivity to personal emotions and
those of others. In the process of creating a sculp-
ture, participants concentrate on shapes and tex-
tures, which allows them to focus more on feel-
ings. This helps increase the level of emotional
sensitivity and helps better understand not only
personal feelings but also the feelings of others.
Dance-movement therapy is also an effective
method for developing empathy, as it involves
bodily expression. Participants convey their emo-
tions through movement, which allows them to
better understand the emotional states of other
group members. In general, art therapy is a unique
method for understanding emotions through cre-
ativity and self-expression (Brown, 2023).

Table 1. Basic art therapy techniques

Technique Description Impact on the development of empathy
. Creation of visual images that reflect It improves self-reﬂechon an'd promotes'a
Drawing . ) deeper understanding of one's own emotions
emotions and internal states.
and those of others.
Collage Clipping images from magazines or Develops cognitive empathy and helps
9 newspapers to create a composition. analyse social and emotional relationships.
Clay Creation of three-dimensional objects that Increases ta}cnle sensitivity and promotes
. ) : the expression of complex emotions through
modelling symbolise emotions or states. : .
physical action.
Dance and . . Increases the perception of non-verbal
Expressing emotions through movement and . . .
movement - - signals and improves the perception of
bodily expression. X .
therapy others’ emotions through movement.
. . . Stimulates emotional sensitivity and
Music Use of music to recreate emotions and create
. ; promotes empathy through rhythm and
therapy emotional connections.
melody.
Use of different materials to create three- Ass!sts students in gnderstandlng personal
Sculpture feelings and the feelings of others through

dimensional shapes.

working with materials.

Use of sand to create scenes that reflect

Sand therapy feelings.

Improves introspection and expression of
emotions through symbolic images.

Source: J. Schaverien (1999)

The development of empathy in future psy-
chologists is an important component of their
professional training. One of the most effective
methods for developing this skill is the use of
art therapy. Art therapy combines creative prac-
tices with psychotherapeutic methods, allowing

students to explore personal emotions and ex-
periences more deeply, as well as to better un-
derstand the emotional world of other people.
Through participation in creative processes such
as drawing, sculpture or collage, students can ex-
plore different forms of self-expression and, at
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the same time, develop emotional sensitivity and
perception of the emotional states of others. Em-
pathy is developed through engaging in creative
practices that activate introspection and increase
the ability to reflect. For instance, when students
create images that reflect their emotional state or
life stories, they can gain new insights into their
experiences. Importantly, during the group art
therapy sessions, students learned to empathise
with each other by discussing their artwork and
the feelings they had during the creative process.
This contributed to the development of both the
emotional component of empathy and the cogni-
tive component, which includes the ability to un-
derstand other points of view (Levitt et al., 2022).

Art therapy is based on the use of creative
processes to identify and express emotions,
which in turn increases the level of emotional
sensitivity and empathy. To assess the impact of
art therapy on empathy, comparative studies are
conducted before and after therapy sessions. This
approach can be used to evaluate changes in the
cognitive and emotional components of empa-
thy that result from the integration of creative
practices into the educational process. Before art
therapy, the level of empathy in students is of-
ten assessed using specialised questionnaires or
scales, such as the Davis Interpersonal Reactivity
Scale or the Barrett-Lennon Empathy Inventory.
These instruments measure both the cognitive
and emotional aspects of empathy, including the
perception of emotions and empathy. The study
D.Meacham (2024) shows students’initial level of
empathy before art therapy may be relatively low,
as most young people do not yet have enough
experience to deeply understand the emotions
of others or to express their feelings appropri-
ately. In art therapy, students engage in various
creative exercises, such as drawing, sculpting or
collage, that help explore personal emotions and
reflect them in creative works. For example, the
use of art therapy techniques that involve the re-
production of emotions through symbols or met-
aphors allows students to better understand the
emotional states of others. In addition, group art

therapy sessions promote the development of
social empathy through discussions of works and
feelings that arise in the process of creation. Re-
search shows that engaging in such practices in-
creases students’ ability to empathise with each
other and better understand emotional experi-
ences, leading to increased levels of empathy.

The final indicators of empathy after art ther-
apy demonstrate a significant improvement com-
pared to the initial results. Students can under-
stand emotions of others’ more easily, are more
sensitive to non-verbal cues, and demonstrate
more compassion. One of the significant factors
in this development is introspection, which is ac-
tivated through creative processes. Students in-
volved in art therapy often note that they better
understand not only their emotions but also the
emotions of others, which is confirmed by ques-
tionnaires and psychological tests conducted af-
ter the therapy. In addition, art therapy helps to
develop the ability to actively listen, which is an
important component of empathy. Students who
have learned to express their emotions through
art become more attentive to the feelings of oth-
ers and can apply these skills in their professional
activities (Shafir et al., 2020).

Changes in behavioural reactions of students
after art therapy are noticeable and are associat-
ed with improved empathy. Art therapy promotes
not only the development of emotional sensitiv-
ity but also has a positive impact on students’
behavioural reactions in interpersonal communi-
cation. Before starting art therapy sessions, many
students demonstrate a low readiness to openly
discuss their emotions or interact with others on
the level of empathy. This is often expressed in
avoidance of discussions on emotional topics or
insufficient attention to non-verbal signals that
other people may transmit. After art therapy, stu-
dents begin to demonstrate much more adaptive
behavioural responses. For instance, students be-
come more attentive to non-verbal signals dur-
ing communication, such as facial expressions,
tone of voice, and gestures. This is essential for
psychologists, who are expected to recognise the
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hidden emotional states of their clients. In addi-
tion, participants in art therapy usually become
more open to expressing emotions in conversa-
tions, which helps improve their active listening
skills. Students can also cope better with emo-
tional stress, which affects their ability to have
deeper emotional empathy and understanding of
others. Art therapy promotes group dynamics and
collective empathy, which also changes students’
behavioural patterns in team environments. They
become more willing to participate in joint dis-
cussions, support each other, and better manage
conflict situations by using empathy skills to re-
solve disputes (Mastandrea et al., 2019).

Practical implementation of art therapy in
the educational process of future psychologists
not only contributed to the development of em-
pathy but also provided significant changes in
their approach to interaction with clients and per-
ception of personal emotions. Specific art thera-
py techniques used during the training covered
a wide range of methods, each with its specifics
and practical results. One of the most common
techniques used in art therapy is emotion draw-
ing. During such sessions, students created imag-
es that reflected their emotional state or certain
life events that had a strong emotional impact on
them (Schneider & Rohmann, 2021). Drawing al-
lowed students to express complex emotions that
were not always possible to communicate verbal-
ly. It is possible to conclude that this technique
contributes to a better understanding of the inner
emotional world and the development of emo-
tional reflection.

Another important technique is collage,
which aims to integrate different elements into
a single picture. Participants are asked to clip im-
ages from magazines or newspapers that reflect
their emotions or relationships with other people
and create a collage. This technique helps devel-
op the cognitive component of empathy, as stu-
dents are forced to reflect on different emotional
and social aspects of their lives and how they per-
ceive others. Collage is also useful for exploring
the topic of social relationships, which is critical
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for psychologists as it contributes to understand-
ing the emotional needs of clients.

Clay modelling is another effective technique
used in art therapy. It promotes the development
of tactile sensations and helps to create a phys-
ical object that can be a metaphor for the par-
ticipant’s emotional state. Sculpting can be used
to express complex emotions through physical
actions, which can help students find new ways
to express themselves emotionally and under-
stand the feelings of others. Many students report
that after modelling classes, they begin to better
understand themselves and their emotional re-
actions, which contributes to the development of
empathy and the ability to empathise.

Group art therapy sessions also include group
creativity, where students work together to create
a single piece of artwork. This helps develop com-
munication and collaboration skills and increases
social empathy. Collaboration on an art project
promotes awareness of different points of view
and emotional states, which is necessary for psy-
chologists. For instance, by drawing or sculpting
together, students can discuss emotions, contrib-
uting to a better understanding of the emotions
of other group members (Shafir et al., 2020). This
technique is beneficial for developing interper-
sonal skills and the ability to manage emotional
situations in professional activities. Art therapy
with meditation elements is often used in the
educational process, where participants combine
drawing with relaxation and concentration tech-
niques. This technique helps develop awareness
of personal emotions and those of other people.
For instance, after a short meditation, students
are asked to draw what they felt during the pro-
cess. This not only helps to develop emotional
reflection but also increases the ability to empa-
thise, as participants become more attentive to
the emotional signals they receive from others.

The analysis of factors influencing the devel-
opment of empathy through art therapy should
address both external and internal aspects that
contribute to or limit the effectiveness of this
process (Table 2). Empathy is formed under the
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influence of several factors that can be divided
into several key groups: individual characteristics
of students, group dynamics, types of art thera-
py techniques used, and the influence of external
conditions. Internal factors include the individual
psychological characteristics of students, such
as their emotional sensitivity, openness to new
methods of self-expression, and ability to intro-
spect. For instance, students with more developed
emotional reflection and sensitivity to the emo-
tional states of others may be more effective in
art therapy. It is easier for them to interpret per-
sonal emotions through art, which contributes to
the development of empathy. Other students may
experience difficulties in expressing personal

emotions, which affects the pace of development
of this skill. However, even students with low in-
itial levels of empathy show significant progress
after art therapy sessions (De Witte et al., 2021).
Another important internal factor is the motiva-
tion to participate in art therapy. Students who
are actively involved in the process and open to
exploring their emotions usually achieve better
results. If participants are intrinsically motivat-
ed to improve themselves and strive to develop
communication skills, their progress will be more
significant. On the contrary, students who partic-
ipate in the sessions without an intrinsic desire
may show less pronounced changes in their em-
pathy levels.

Table 2. Factors influencing the development of empathy through art therapy

Factors Type Description
. e Students with higher emotional sensitivity can better perceive the
Emotional sensitivity Internal ;
emotional aspects of art therapy.
—— - Students with high intrinsic motivation are more actively involved in
Motivation to participate Internal
the art therapy process.
. Self-reflection helps students to become more aware of emotions
Introspection Internal
and states.
. - Students who can express emotions are more likely to adapt to art
Expression capabilities Internal .
therapy techniques.
. The atmosphere in the group affects the level of cooperation and
Group dynamics External . ;
mutual understanding during art therapy.
. A competent therapist creates a safe environment and facilitates
Support from a therapist ~ External .
deep emotional engagement.
Type of techniques used External lefergnt art therap!gs affect different aspects of empathy
(emotional or cognitive).
Frequency and duration External Regularity of the sessions contributes to the gradual development of

of sessions

empathy and emotional sensitivity.

Source: L. Jackson (2020)

External factors include the influence of the
social environment in which art therapy sessions
take place. Group dynamics are important in
building empathy. If the group is close-knit, with
an atmosphere of trust and support, students feel
safer in expressing their emotions, which helps
to develop empathy. For instance, during group
sessions where students work together on com-
mon art projects, they learn to empathise and

better understand each other’s emotional states.

Interaction with other students promotes social
empathy, as discussions of artworks often reveal

a variety of points of view and emotions. In addi-
tion, an important external factor is the profes-
sional competence of the therapist. An effective
art therapist can create favourable conditions for
self-expression and guide students in the pro-
cess of emotional self-discovery. For instance, the
therapist can help participants analyse personal
artworks in more depth by asking questions that
promote introspection and reflection. The profes-
sional support of the therapist is key to ensuring
that students are deeply emotionally engaged in
the process and ready to engage in self-reflection.
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The choice of the type of art therapy tech-
nique also affects the effectiveness of empathy
development. For instance, techniques that in-
volve the reproduction of complex emotions
through symbolic representation or metaphors
contribute to a deeper understanding of emotion-
al states. Emotion drawing, clay modelling, and
collage are practices that help students create
visual images that reflect their experiences, and
these images serve as a basis for group discus-
sion and analysis. External conditions, such as the
length of the sessions and the frequency of the
sessions, also affect the outcomes of art therapy.
Long-term programmes that span several months
allow students to dive deeper into the process of
self-discovery and emotional development, which,
in turn, contributes to more significant changes in
empathy (Johnson et al.,2021). Successful art ther-
apy programmes provide regular sessions, allow-
ing students to gradually improve empathy skills
and maintain progress throughout their studies.

Integration of art therapy into the educa-
tional process of future psychologists can sig-
nificantly improve the quality of their training,
as it promotes the development of empathy,
emotional reflection and interpersonal skills. For
the effective implementation of these methods
in education, it is necessary to create structured
programmes that consider both theoretical and
practical aspects of art therapy. The first step is to
introduce regular art therapy classes into the cur-
riculum of educational institutions, which will al-
low students to gradually improve their skills. Pro-
grammes can be structured as separate courses
or integrated modules within general disciplines.
For instance, art therapy sessions can be held
once a week or incorporated into practical psy-
chology classes. It is necessary to ensure constant
feedback between students and teachers, which
will allow timely adjustment of methods and ap-
proaches, considering the individual characteris-
tics of each participant. This can be done by using
reflective journals or group discussions, where
students analyse personal emotional reactions
and their impact on professional development.
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Different art therapeutic techniques that
meet specific curriculum objectives should also
be used. To develop emotional reflection, for
example, it is advisable to use drawing, where
students express emotions through abstract or
specific images. Group projects, such as creating
sculptures or paintings together, help develop
social skills and increase the ability to empathise
and work in teams. In addition to the techniques,
the environment in which art therapy sessions
are held is of great importance. To achieve max-
imum results, it is important to create an atmos-
phere of trust and openness that allows students
to feel comfortable expressing their emotions.
Teachers and therapists should help students
open and support them in the process of emo-
tional self-discovery. For this purpose, it is ben-
eficial to conduct training for teachers to learn
art therapy methods and how to adapt them for
different groups of students.

Importantly, art therapy should become an
integral part of the curriculum and have a long-
term perspective. Long-term programmes that
span several semesters or years of study provide a
deeper learning experience and support students’
personal development. Such programmes allow
not only to integrate art therapy into the educa-
tional process but also to create a platform for
the continuous growth of the emotional compe-
tence of psychology students, which will prepare
them for effective professional activity. To inte-
grate empathy into the educational process, sev-
eral effective programs and training use different
approaches, combining theory and practice. The
“Empathy for Self and Others” programme on the
Coursera platform is one example of a successful
course that focuses on developing self-compas-
sion and empathy through practical exercises and
reflection. Students engage in activities that help
explore personal emotional responses and devel-
op skills in active listening and understanding
of others. The course, developed in collaboration
with the University of Arizona, is part of a broader
initiative to increase empathy in the profession of
psychologists and healthcare professionals.
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Another example is a programme from the
EmpathyWorks Learning Centre, which offers the
Empathy Roadmap to the WE Space course. This
is a more practically oriented course that com-
bines theoretical lectures with interactive exer-
cises aimed at improving empathy skills through
games and experiments. The course participants
can learn how to recognise personal emotional
reactions and those of others, improving skills
through real-life interpersonal interactions. In
addition to theory, the programme includes el-
ements of group discussions, allowing partic-
ipants to gain direct experience of empathy in
a dynamic environment. For allied health pro-
fessionals, it is especially necessary to develop
empathic skills, as they directly affect the quality
of interaction with patients (Yang et al., 2020).
The Empathetics programme, developed by
Dr Helen Rees, offers a wide range of training for
healthcare professionals in various specialties,
including doctors, nurses and physiotherapists.
The programme uses videos and real-life clini-
cal examples to help participants develop skills
to communicate effectively with patients and
improve patient outcomes. Studies conducted
as part of the programme have shown that af-
ter completing the training, patients reported an
increase in their level of trust in their doctors,
which had a positive impact on their treatment.

For teachers and psychologists seeking to ef-
fectively integrate art therapy into the educational
process, it is necessary to follow a few key recom-
mendations. First, it is necessary to create an en-
vironment of trust and openness in the classroom
or therapeutic environment. Teachers should en-
courage students to express emotions freely, as it
is a safe environment that fosters empathy and
emotional reflection. In such environments, stu-
dents can feel comfortable with the practice of
art therapy, which often requires deep emotional
immersion. Teachers should use a variety of art
therapy techniques, including drawing, collage,
sculpting, or drama. These techniques allow stu-
dents to express complex emotions that they may
not always express through words. For instance,

emotion drawing allows students to explore feel-
ings through visual language, which stimulates
the development of empathy. Group art therapy
sessions are also useful for building social em-
pathy and understanding the emotions of others.

An important aspect is an individual ap-
proach to each student. Psychologists and teach-
ers should address the emotional and psycholog-
ical characteristics of students, especially if issues
in expressing emotions or interacting with others
are present. In such cases, individual sessions
or the adaptation of art therapy methods to the
needs of a particular person may be useful. This
approach will create a more personalised learn-
ing experience that addresses the unique needs
of each student. Teachers and psychologists
should also constantly improve personal empa-
thy skills. They can attend empathy development
trainings that teach specific techniques for active
listening, empathy and emotional support. Such
training will help teachers better understand the
emotional needs of students and more effectively
integrate art therapy methods into the education-
al process. Feedback from students is a significant
element for teachers. Regular reflective discus-
sions help not only students to analyse person-
al emotional development, but also teachers to
better identify which methods are most effective.
Encouraging open discussions helps students de-
velop active listening and empathy skills in re-
al-life situations.

Discussion
Creative practices such as art therapy are indis-
pensable for the personal development and pro-
fessional training of psychologists. They not only
develop emotional sensitivity but also contribute
to a deeper understanding of the emotional ex-
periences of others, which is key in psychological
practice. Empathy remains a central skill without
which a psychologist will not be able to respond
adequately to the needs of the client. The results
of the study indicate that art therapy helps im-
prove both the emotional and cognitive compo-
nents of empathy, which makes it an effective
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method in psychologists’ training. In addition, the
importance of this technique is supported by a
range of scientific studies. G. Kaimal et al. (2020)
demonstrated that the use of modern technolo-
gies,such as virtual reality,in combination with art
therapy not only stimulates the creative process
but also activates self-reflection. This contributes
to a greater awareness of personal emotions and
deeper analysis, which in turn develops empathy
for others. The analysis of the study showed that
art therapy is an effective method for helping
psychology students express their own emotions
and understand the feelings of others. This con-
firms that emotional reflection and empathy can
be significantly improved through engagement in
the creative process. Most importantly, art thera-
py provides students with the tools to symbolical-
ly and non-verbally express complex emotional
states that are often difficult to put into words.
This approach develops emotional sensitivity and
empathy, which are essential skills for future psy-
chologists. LJ. Morizio et al. (2021) also support
these findings, demonstrating that young people
who are actively involved in art projects show im-
provements in the cognitive aspects of empathy.
Their study highlighted that active involvement
in creative processes such as drawing and sculpt-
ing contributes to the development of social
awareness, as well as the ability to identify the
emotions of others. This correlates with the find-
ings of the present study, where group art therapy
sessions not only stimulated the development of
individual empathy but also improved communi-
cation between students. It is also worth noting
that active participation in the creative process
contributes not only to emotional development
but also to cognitive development, as students
are forced to analyse and understand various
symbolic images and metaphors. This contributes
to the development of both emotional sensitivity
and the cognitive component of empathy, render-
ing art therapy a multidimensional tool for train-
ing psychologists.

In addition to the development of empathy,
art therapy substantially contributes to assisting
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students in coping with emotional difficulties
and stressful situations. Students who face high
demands in their studies and future profession-
al activities often experience emotional stress,
which can hinder personal development and
professional growth. Art therapy provides them
with the opportunity to explore and express their
emotions through creativity, which helps to re-
duce stress and improve emotional well-being. It
also creates a space to develop reflective skills
that are essential for subsequent client engage-
ment. This is confirmed by S. Stanley & G. Mettil-
da (2021), demonstrating that social worker stu-
dents who participated in training programmes
with interactive and creative methods showed
higher levels of emotional intelligence and re-
flection. Their findings suggest that art therapy
not only helps develop empathy but also increas-
es self-reflection and personal emotion manage-
ment, which is important for future psychologists
and social workers. In addition, it is important to
emphasise that creative methods allow students
to better understand the causes of their stress
and find effective ways to overcome it. As not-
ed by S. Stanley & G. Mettilda (2021), practices
such as art therapy help students develop emo-
tional management skills, which reduces the risk
of emotional burnout. Thus, art therapy becomes
not only a method of developing empathy but
also an important component of students’ emo-
tional stability, which has a positive impact on
their overall professional training.

This study confirms that group art therapy
sessions are effective in developing social em-
pathy among students. During such sessions,
students not only self-reflect on emotional expe-
riences but also learn and analyse the emotions
of others through joint discussions of creative
works. This contributes to a deeper understanding
of the emotional states of their classmates and
improves their empathy skills. An important as-
pect of these sessions is the collective interaction,
which helps students to better understand the
social and cultural contexts of their colleagues.
S.V. Ouedraogo (2021) confirmed the importance
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of intercultural experiences for the development
of empathy. Participants in collective art projects
that included people from different cultures
demonstrated an improved ability to understand
social and cultural differences. This is consistent
with the findings of this study, as through collec-
tive discussion and exchange of ideas, students
can learn from the experiences of others, which
strengthens their social and emotional skills. In
addition, the creative process in the group helps
to create a space for the free expression of emo-
tions, which contributes to the creation of a sup-
portive environment necessary for the develop-
ment of social empathy. Thus, group art therapy
sessions are essential for developing not only
individual but also social empathy, rendering this
approach effective in training psychologists and
social work professionals.

The study showed that art therapy has a
positive effect on the behavioural reactions of
students on non-verbal communication and the
ability to recognise emotions through non-ver-
bal signals. This is especially relevant for psy-
chologists, as awareness of non-verbal aspects
of communication is an important component of
professional interaction with clients. These re-
sults are consistent with the findings of K.Jack &
S. Illingworth (2023), who also demonstrated that
artistic practices, in particular poetry, contribute
to the development of emotional sensitivity. Their
research highlights that through creativity, a per-
son understands emotions better, thus improving
reflection and social skills such as empathy. Ad-
ditionally, creative activity activates not only the
emotional but also the cognitive component of
empathy, which allows students to better under-
stand not only themselves but also the state of
other people. After art therapy sessions, students
reported improvements in their ability to read
the emotions of others through non-verbal cues
such as facial expressions, gestures, and tone of
voice (Jack & Illingworth, 2023). This correlates
with the research of other authors who point to
the importance of non-verbal communication in
therapeutic practice.

This study demonstrated that students who
participated in art therapy sessions achieved
significant improvements in active listening
and emotional reflection. These skills are crit-
ical for future psychologists, as they must not
only recognise the emotions of their clients but
also empathise with them effectively. During art
therapy sessions, students learn to better rec-
ognise emotional cues through active listening,
which in turn helps them to better understand
the emotional experiences of others. H. Egan et
al. (2022) confirmed that techniques such as
self-compassion and reflection not only contrib-
ute to a better understanding of the emotions
of others but also have a positive impact on
academic performance and overall emotional
well-being. Reflection allows students to be-
come more aware of their own emotions, which
is important for building trusting relationships
with clients. This is consistent with these find-
ings, where students demonstrated improved
active listening and self-reflection skills after
art therapy sessions, which contributes to their
professional development.

The results of this study highlight certain
limitations that should be addressed in fur-
ther research. The analysis may demonstrate
that not all students are ready to immediately
accept art therapy as a method of emotional
expression, especially without any previous ex-
perience with creative practices. This situation
emphasises the need for a more detailed study
of the factors that influence the effectiveness of
art therapy for different groups of students, par-
ticularly those who are less emotionally open or
do not have developed reflection skills. K. Con-
radie & E. Swart (2023) also emphasised the
importance of an individual approach to teach-
ing empathy. The study noted that the level of
emotional sensitivity and readiness for creative
expression can vary significantly among stu-
dents. Some students may need more time and
support to open up fully in art therapy sessions.
K. Conradie & E. Swart (2023) also suggest the
inclusion of other methods, such as literary
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works and theatre practices, which can be addi-
tional tools for developing empathy, especially
for those students who respond better to verbal
forms of expression.

Thus, art therapy is an effective tool for de-
veloping empathy, emotional sensitivity and
self-reflection in students preparing for the pro-
fession of psychologist. It promotes not only a
better understanding of one’s own emotions, but
also a deeper analysis of the emotional experi-
ences of others, in particular through collective
creative sessions. Participation in creative pro-
cesses, such as drawing or discussing symbolic
images, improves the cognitive and emotional
aspects of empathy, active listening skills,and the
ability to recognise non-verbal cues.

Conclusions

The study determined that art therapy is effective
for the development of empathy in psychology
students. The process of engaging with creative
practices, including drawing, modelling and oth-
er methods of self-expression, improves com-
prehension of personal emotions and those of
others, which is critical for professional training.
A significant achievement of the study was that
after participating in art therapy sessions, stu-
dents demonstrated improvements in their ability
to reflect, actively listen and perceive non-verbal
signals, which are often the main elements of
communication in psychological practice.

In practical terms, the results of the study
indicate the need to introduce art therapy into
the educational process to develop important
professional skills. Art therapy sessions help
students to become more aware of personal and
other people’s emotional experiences, which
contributes to a more effective performance of
future professional duties. Notably, the develop-
ment of empathy is important for both individu-
al and group therapy as it improves understand-
ing of different perspectives and the quality of
interpersonal interaction. Importantly, during
the art therapy sessions, certain difficulties
were recorded for students who had no previous
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experience with creative methods. This indicates
the need to individualise teaching approaches
and adapt methods for students with different
levels of emotional readiness. At the initial stag-
es, some students faced problems in expressing
their emotions, which emphasises the impor-
tance of additional support from teachers and
session leaders.

In addition, the study demonstrated that art
therapy is effective in overcoming emotional
stress and difficulties in self-expression. This is
especially relevant for future psychologists, as
they often face emotionally challenging situa-
tions in their professional work. The use of art
therapy helps students not only to better under-
stand the emotions of others but also to learn
how to effectively manage personal emotional
reactions, which contributes to emotional sta-
bility and increases professional effectiveness.
The results of the study also indicate the pros-
pects for the development of group dynamics
and collective empathy during joint creative
classes. This is essential for the development of
interpersonal skills, which is key in the profes-
sion of psychology. The students who participat-
ed in group art therapy sessions demonstrated
improvements in their ability to empathise and
work in a team, which can be used to conclude
that such methods are relevant in training spe-
cialists. Further study should address the long-
term impact of art therapy on students’ training
and professional effectiveness. This will not
only improve training methods but also de-
termine which techniques are most effective
for developing key skills of psychologists. Thus,
the study can become the basis for the develop-
ment of more systematic training programmes
using art therapy methods, which will signifi-
cantly improve the training of future psychology
professionals.
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Po3BuTOK emnartii y CTyAeHTiB (CTyAeHTiB-Ncuxonorie) 3aco6amu apT-Tepanii
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AHoTauifa. [laHe pocnimkeHHs 6yno CnpsAMOBaHE HAa BMBYEHHS BMAMBY apT-TEPANEBTUYHMX METOLIB
Ha pO3BMTOK 34aTHOCTI A0 eMmnatii cepen ManbyTHix ncuxonoriB. Metogonoris 6asyBanacb Ha aHanisi
L0CNioKeHb WOAO rpynoBMX Ta iHAMBIAYaNbHUX 3aHATb, A€ CTYAEHTU Manu 3MOry CaMOBUPAXaTUCs Yepes
TBOPYICTb TA QHANI3yBaTU BNACHI eMOLilHI cTaHn. OCHOBHI pe3ynbTaTv AOCAIAXKEHHS NoKasanu, Wo nicns
apT-Tepanii CTYAEHTM 3HAYHO MOKPALLMAN CBOI HABMYKM Y CIPUMAHATTI €MOLLM, 34aTHOCTI f0 pednekcii
Ta aKTMBHOIO C/yXaHHS. byno BUSBNEHO 3pOCTaHHS PiBHSA €MOLIMHOI YYTAMBOCTI Ta 34aTHOCTI pO3yMiTH
HeBepbanbHi CUrHaNM, WO € BaX/IMBOK CKIALOBOK MNCMXONOriYHOI npakTuku. OKpiM LpOro, rpynosi
cecii cnpusinM po3BUTKY CoLiaNbHOiI eMNaTii, OCKINbKKM CTYLEHTU aKTUBHO CMiBNEPEXMBAIN OLHE OLHOMY
yepe3 06roBopeHHs pobiT i eMoLiiHMX NepexuBaHb. Pe3ynbTaTv TakoX CBiAYMAKM NPO NO3UTUBHUI BMIMB
apT-Tepanii Ha 34aTHICTb CTYAEHTIB CNPABASTUCS 3 €MOLIMHUM CTPECOM i CKNAAHUMU CUTYaLisSIMK, WO €
BAXK/IMBMUM AN IXHbOI MarbyTHLOI NpodeciiHoi AisnbHOCTI. Pe3ynbTaTv A0CNIIKEHHS NOKas3anw, Wo apT-
Tepanis CNpUsE po3BMTKY eMnaTii y MalbyTHIX NCUXONOTiB, OCKIIbKW CTUMYNIOE MOKPALLEHHS EMOLLIMHOT
YYTIMBOCTI Ta 34ATHOCTI PO3YMiTV €MOLLiIMHI CTaHW iHWKX Ntoaei. BUKOPUCTAHHS TBOPUMX TEXHIK, TAKMX K
MastoBaHHsS, NiNAeHHs Ta TaHLOBaNbHO-PYX0Ba Tepanis, AonoMarano CTyaeHTaMm rmubwe pednekcyBaTu
CBOI eMoLiii Ta BAOCKOHAMBATU HaBUYKM aKTUBHOIO CJTyXaHHS Ta CMiBnepexuBaHHs. [1icns npoxomKeHHs
apT-TepaneBTUYHUX CeCili Yy CTYAEHTIB CrnoCTepiranocb MOKpaLleHHS B €eMOLiMHIM camopednekcii,
couianbHin emMnaTii Ta roTOBHOCTI A0 NpodeciiHoi B3aEMOAIi 3 KaieHTaMu. [TpakTMYHe 3HaYeHHs AaHoi
pob0oTU nongrae B TOMYy, WO ii pe3ynbTaT MOXyTb GYTW BUKOPUCTAHI BMKIaZaYaMu MCUXONOMiYHUX
AMCLMNAIH, NPAKTUKYHOUMMM NCUXONIOFaMMU Ta apT-TepaneBTaMu /s BOOCKOHANEHHS METOAMK PO3BUTKY
eMnarTii y CTyaeHTiB i daxiBuiB, WO NpaLIOOTb Y Chepi MixKOCOBUCTICHOrO KOHCYNLTYBaHHS

KniouoBi cnoBa: TBOpue CaMOBMpaXeHHs; pednekcis; KpeaTMBHI TEXHiKM; couianbHa B3aEMOMs;
ecTeTMYHe CNPUNHATTS
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