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Abstract. The relevance of this study stems from the dynamic changes taking place in the labour
market, which have heightened the demand for professional development in both Ukraine and China. In
light of this, the study aimed to identify the key characteristics of professional development systems in
Ukraine and China and to classify them according to their alignment with contemporary requirements. To
achieve this aim, methods of theoretical and documentary analysis, as well as comparative analysis, were
employed. This article examined the functioning and development of professional development systems
in Ukraine and China. Based on an analysis of policy frameworks supporting and regulating the labour
market, alongside a review of the legal and regulatory provisions concerning professional development
in both countries, it was found that the features of these systems differ significantly due to each country’s
distinct political and social context. The comparative approach enabled the identification of both shared
features and unique elements shaped by the socio-economic, legal, and cultural conditions specific to
each country. The mechanisms for organising professional training, the models and formats used for
professional development, as well as the role of the state and educational institutions in this process,
were analysed. Attention was also given to the practical aspects of implementing education policy
and the extent to which training programmes meet the needs of the modern labour market. Based
on the identified differences and similarities, recommendations were made for improving professional
development systems, taking into account international experience. The practical value of this study
lied in the potential for its findings, derived from the comparison of professional development systems
in Ukraine and China, to expand the theoretical and methodological basis for enhancing the process of
forming an effective human resource pool in the labour markets of these countries.This research may also
play an important role in supporting the implementation of proposed initiatives aimed at incorporating
the experience of China and Ukraine into professional development strategies in other countries
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Introduction

Professional development systems play a crucial
role in enhancing occupational skills and main-
taining the competitiveness of workers in an
increasingly dynamic labour market. Across dif-
ferent countries, approaches to organising these
systems can vary significantly, depending on eco-
nomic conditions, legal frameworks, cultural tra-
ditions, and educational policies. A comparative
analysis of professional development systems in
Ukraine and China reveals both common trends
and distinctive features shaped by the socio-eco-
nomic and cultural contexts of each country. Con-
temporary developments in the education system
emphasise the leading role of teacher profession-
alism, as this is directly linked to student success
(Lyubarets et al., 2020). However, there is current-
ly no consistent system for organising knowledge
on teaching practice or supporting educators in
their professional growth. There is also limited
consensus on which key components should be
included in effective strategies for the profession-
al development of educators (Shevchenko, 2024).

According to the analysis by O. Kefeli-lano-
vska & L. Lymar (2025), higher education insti-
tutions in Ukraine employ academic staff drawn
from various professional backgrounds. These
include former secondary school graduates, post-
graduate and doctoral researchers following the
defence of their theses, graduates of specialised
pedagogical institutions, and other professionals
who have received high academic recognition
within the higher education sector. The main
entry requirements for teaching in higher edu-
cation include either a teaching qualification, a
Candidate of Sciences degree (which typically
involves the study of pedagogy as part of doc-
toral training), or a certificate of completion from
a teacher training course. In Ukraine, such cours-
es are generally provided through either formal
or semi-formal education. Semi-formal courses
are offered by private entrepreneurs engaged in
the education business, independent platforms,
or global MOOC platforms such as Coursera and
Udemy, as well as their Ukrainian equivalents.
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Formal courses are delivered by higher educa-
tion institutions that specialise in training edu-
cators. Secondary school teachers with no prior
teaching experience are required to complete
an initial five-week course (150 academic hours,
equivalent to 5 ECTS credits), followed by adher-
ence to the principles of continuous professional
development. This typically involves obtaining 1
ECTS credit (30 academic hours) per year. Other
methods of professional development for higher
education teaching staff include participating in
academic conferences, presenting research inter-
nationally, engaging in peer exchange, producing
educational materials, and applying for academic
fellowships. ALl such activities are regulated and
monitored by the relevant governing bodies and
human resources departments within higher edu-
cation institutions.

The study conducted by Z.Zhang et al. (2024),
which contributes to the theoretical foundation
of contemporary research on professional devel-
opment, aimed to examine the influence of ed-
ucation, professional rank, work experience, and
personal agency on the continuous professional
development (CPD) of academic staff. The au-
thors surveyed 620 university lecturers in China
using a questionnairebased approach. The re-
sults indicate significant differences in levels of
professional training depending on educational
qualifications, academic ranks, and years of expe-
rience, with professional training levels varying
in accordance with these factors. Furthermore, it
was found that teacher engagement has a strong
positive impact on cognitive development, with
higher levels of teacher activity correlating with
more advanced cognitive outcomes. The findings
also showed that teacher agency plays a signif-
icant and positive role in professional develop-
ment, particularly in the areas of knowledge re-
newal, reflection, and collaboration.

The study by L. Loy (2024) explored the role
of continuous professional development in fur-
ther education (FE) through a small-scale investi-
gation involving two general FE colleges and two

Humanities Studios: Pedagogy, Psychology, Philosophy. 2025. Vol. 13, No. 3



Pedagogy | Comparative analysis of professional development systems...

independent training providers (ITPs) in England.
Focus groups were used to gather teachers’ ex-
periences of their ongoing professional develop-
ment. This encouraged participants to reflect on
both formal and informal learning, as well as the
training opportunities they had taken up. Data
analysis revealed that the aims of these devel-
opmental activities fell into two main categories:
organisational and professional. Organisation-
al training was designed to deliver knowledge
aligned with externally defined institutional
goals, while professional development focused
on updating subject-specific expertise and en-
hancing classroom pedagogy.

The article by O. Myroshnichenko (2024) fo-
cused on the role of micro-credentialing in the
professional development of educators, using
the Open University (United Kingdom) as a case
study. It was emphasised that the implementation
of micro-credentials is a growing trend within the
European Higher Education Area. The study found
that the increasing number and influence of mi-
cro-credentialing initiatives in the United King-
dom, alongside the lack of a universally accept-
ed definition, have prompted efforts to ensure
quality assurance in this field. Micro-credentials
were shown to be based on learning achieved
at a “micro-level” - that is, independent, focused
content smaller in scope than a full academic
qualification. The Open University’s experience in
introducing micro-credentials for educator devel-
opment was examined through the example of
the Mentoring and Coaching in Professional Prac-
tice micro-credential. The University promotes a
flexible, inclusive, adaptive, and accessible educa-
tional system that values learner autonomy and
self-direction. Micro-credentials enable students
to acquire practical skills aligned with their ca-
reer goals and personal interests, without the
need to complete a full academic degree.

The dilemma of continuous professional
development and strategies for addressing it
were analysed by researchers such as K. Zhang et
al. (2024). They concluded that the constant pro-
duction and dissemination of diverse information

in the digital age compels higher education in-
stitutions to innovate and integrate their knowl-
edge more effectively. By conducting in-depth
interviews with 28 administrators and lecturers
from four north-western universities in China, the
authors of this study employed qualitative meth-
ods to examine current challenges related to con-
tinuous professional development and educators’
digital competencies. Based on these findings,
they proposed improvement strategies that ad-
dress the identified issues.

According to A. Friedman (2023), continuous
professional development is an essential yet still
largely undervalued component of lifelong learn-
ing (LLL). CPD encourages critical reflection on
the educational level of higher education grad-
uates from an early stage. It also highlights the
role of certain organisations, professional associ-
ations, and regulatory bodies, which act not only
as providers of educational services but also as
facilitators of ongoing learning cycles - thus link-
ing lifelong learning to professional identity. The
study presents policy data on CPD from a large-
scale survey conducted in the United Kingdom
every three years between 2003 and 2018, sup-
plemented by interviews, focus groups, and other
staff surveys within these organisations in the
United Kingdom, as well as in Australia, Canada,
and lreland. These findings have been reported
across multiple publications.

Building on the theoretical contributions
of the aforementioned authors, the evolution of
CPD and the resulting transformations in both
the continuous learning of professionals and the
functioning of the organisations involved have
been significant. In the case of Ukraine, due to its
historical and political context, the country has
been actively developing its system of profes-
sional education, adapting it to meet internation-
al standards and the requirements of European
integration. China, in turn, has, over recent dec-
ades, transformed from a closed economy into a
major global power with a dynamic and rapidly
evolving education system aligned with the de-
mands of the global labour market.
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This study aimed to conduct a comparative
analysis of the professional development sys-
tems in Ukraine and China, to identify the key
factors influencing their development, and to
evaluate the effectiveness of educational pro-
gramme implementation in the context of each
country’s economic conditions and social needs.
The research examined various models and tools
used for professional development in both coun-
tries and considered the potential for mutual ex-
change of experience.

Literature Review

The development of professional development
systems is shaped by a combination of internal
and external factors specific to each country.
These include the level of economic development,
political context, cultural traditions, education-
al characteristics, and labour market demands.
Against this backdrop, particular interest lies in
exploring the distinctive features of professional
development systems in Ukraine and China - two
countries with unique socio-economic and cultur-
al profiles. Ukraine, with its transitional economy
and specific challenges in the education sector,
and China, with a rapidly developing economy and
distinctive educational features, provide compel-
ling case studies for analysing the influence of
these factors on the development of professional
development systems.

Professional development for teaching and
academic staff is a vital component of the edu-
cation system, promoting professionalism and
supporting the ongoing improvement of teaching
processes. According to Clause 2 of the Procedure
for the Professional Development of Teaching and
Academic Staff (Resolution...,2019), educators are
required to continuously refine their professional
skills. This is seen as a crucial element in uphold-
ing the high quality of education in Ukraine.

Clause 1 of the same Procedure states that
the professional development of teaching staff
is to be provided by their founders or authorised
bodies, as well as by the management of edu-
cational institutions within the scope of their
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authority and following current legislation. This
implies that the responsibility for organising and
funding this process lies with the educational in-
stitution’s leadership, which must operate within
defined regulations and standards.

Furthermore, the internal quality assurance
system established by law includes measures
aimed at improving the qualifications of teach-
ing staff (Clause 4 of the Procedure). This ensures
alignment between the qualification requirements
for educators and the broader objectives set for
educational institutions. Teaching and academic
staff in Ukraine are permitted to undertake profes-
sional development both domestically and abroad,
provided that the country in which the training
takes place is not designated as an aggressor or
occupying state (Clause 5 of the Procedure). This
is a crucial provision, as it ensures that educa-
tional programmes comply with national security
requirements. Professional development may take
a variety of forms and involve a combination of
different learning methods, including institution-
al (full-time, part-time, distance, or network-based
learning), dual education formats, as well as on-
the-job or workplace-based training. This flexibili-
ty allows the professional development process to
be adapted to the specific working conditions of
teaching staff (Clause 6 of the Procedure).

Types of professional development include
training through specialised programmes, par-
ticipation in seminars, workshops, webinars, and
masterclasses, as well as internships. Certain
activities may also be recognised as valid forms
of professional development, such as participa-
tion in academic mobility programmes, research
internships, self-directed learning, and obtain-
ing an academic degree or a higher education
qualification (Clause 7 of the Procedure). These
opportunities not only enhance professional ex-
pertise but also contribute to the broadening of
academic and cultural competencies. The process
for recognising such activities as profession-
al development is determined by the academ-
ic councils of educational institutions (Clause
26 of the Procedure). Importantly, teaching and
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academic staff have the right to choose the forms
and types of professional development that best
suit their individual needs and professional in-
terests (Clause 7 of the Procedure). In addition,
teaching staff at institutions of preschool, out-of-
school, vocational, and specialised education are
required to undergo professional development at
least once every five years, per relevant legisla-
tion. Meanwhile, staff at general secondary and
professional pre-tertiary education institutions
must do so annually (Clause 14 of the Procedure).

The main areas of professional development
include the enhancement of professional compe-
tencies in subjects such as knowledge of the cur-
riculum, teaching methodologies, psychological
and physiological characteristics of learners, and
the use of modern information, communication,
and digital technologies (Clause 15 of the Proce-
dure). All these activities are aimed at improving
the effectiveness of the teaching process and en-
suring a safe and inclusive learning environment
(Peculiarities..., 2023).

The professional development process often
involves training at postgraduate education insti-
tutes through differentiated programmes, as well
as internships for teaching staff at enterprises
and research institutions. However, this process
faces several challenges. Changes in enterprise
ownership, reduced production volumes, outdat-
ed technical infrastructure, and a general lack of
interest from enterprises in cooperating with ed-
ucational institutions for the training of teaching
personnel complicate the organisation of intern-
ships. In such cases, teachers are often left to or-
ganise their own internships, independently seek
out relevant information, and acquire new knowl-
edge and technologies.

Short-term internships are becoming increas-
ingly popular, particularly among teachers of spe-
cialised subjects. These internships are typically
initiated by the teachers themselves and, with the
approval of their institution’s management, al-
low them to explore new production or teaching
technologies and modern equipment - either at
industrial enterprises or universities. This form of

internship is flexible and does not require formal
procedures. However, its effectiveness depends
largely on the teacher’s intuition, creative approach,
and commitment to self-development. The content
of professional development is updated in line
with societal demands for educational quality, the
latest scientific and practical advancements, and
the individual needs of education professionals.
This encourages greater interest among teaching
staff in theoretical knowledge necessary for solv-
ing practical challenges in vocational education.

China’s vocational education system has un-
dergone significant transformation over recent
decades, driven by the state’s efforts to respond
to the challenges of globalisation and internal
reforms. The evolution of China’s national policy
in vocational education reached a milestone with
the launch of the so-called Double High Plan in
2019 (Xiaomin, 2020). This plan aims to devel-
op high-level vocational colleges and discipline
clusters with Chinese characteristics, reflecting
the PRC’s intention to systematically modernise
vocational education in the context of global
pressures and domestic reform. A clear continuity
can be traced: from national demonstration col-
leges (2006), through key institutions (2010), to
the innovation plan of 2015-2018. The new stage
represents not only a qualitative leap, but also an
ideologically significant transformation, position-
ing China as a leader in shaping a global model
of vocational education.

From an academic perspective, the reform
reflects an institutional transformation based on
strategic planning and centralised governance
of the vocational education system. The Double
High Plan exemplifies a socio-engineering ap-
proach, whereby the state is not merely adjusting
the existing system but is instead constructing a
new educational architecture focused on inno-
vation, quality, and alignment with international
standards. It also clearly emphasises the integra-
tion of education with the economy and labour
market, with colleges positioned not simply as
educational institutions but as hubs for training
personnel in priority sectors. This aligns with the
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concept of education as a resource for national
development, which is characteristic of contem-
porary Chinese policy. A notable weakness, as
identified in the Double High Plan and confirmed
by the experience of other countries, is the limit-
ed agency of teaching staff, who are still largely
regarded as implementers of reform rather than
its co-creators. Without greater engagement and
professional autonomy for educators, the success
of such reforms may remain limited.

In the view of the author of this article, the
Double High Plan represents a systematic and
wellconsidered initiative by the Chinese state
aimed at ensuring that vocational education
occupies a respected place alongside academic
education. However, the implementation of such
an ambitious strategy requires more than fund-
ing and formal indicators - it also demands pro-
found changes in staff management, enhanced
motivation and qualifications among educators,
and the development of their professional iden-
tity. While the modernisation of vocational ed-
ucation is a commendable goal, its success will
ultimately depend on effective feedback mecha-
nisms and sensitivity to regional contexts, insti-
tutional diversity, and the genuine needs of both
learners and educators.

Materials and Methods
For the purpose of conducting a comparative
analysis of professional development systems in
Ukraine and China, a range of research methods
was employed, including theoretical analysis,
comparative analysis, and empirical methods
based on the examination of existing legal frame-
works, educational standards, and profession-
al development programmes in both countries.
Theoretical analysis involved reviewing existing
academic publications concerning professional
development systems in Ukraine and China. This
included exploring general approaches to the
organisation of educational systems, legislative
features, educational standards, and the influence
of economic and cultural factors on the develop-
ment of educational programmes. Comparative
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analysis entailed the use of a comparative ap-
proach to identify similarities and differences in
the structure and organisation of professional
development systems in both countries. Particu-
lar attention was paid to methodological ap-
proaches, legislative norms, and how educational
programmes are implemented in response to the
economic and social needs of Ukraine and Chi-
na. Document analysis consisted of examining
regulatory documents governing professional
development processes in both countries. This in-
cluded the study of laws, government resolutions,
and policy documents aimed at regulating and
improving the vocational education system.

The methods employed in this study enabled
a deeper understanding of the specific features
and developmental prospects of professional de-
velopment systems in both countries, as well as
the formulation of recommendations for improv-
ing these systems in line with current realities
and labour market demands.

The informational basis of the research in-
cluded articles by Ukrainian, Chinese, and inter-
national scholars such as S. Pokazanyiova (2022),
K. Zhang et al. (2023) and L. Loy (2024). Signifi-
cant attention was devoted to analytical and
empirical studies, particularly those by J. Ruth &
Y. Xiao (2019), T. Scott et al. (2023) and A. Fried-
man (2023), which explore the influence of pol-
icy, institutional support, and motivation on
the professional development of teaching staff.
A key document used as a reference for analys-
ing Ukraine’s professional development system
was the White Book of National Education of
Ukraine (Foreign Intelligence..., 2021), while in
China, the Ministry of Education’s official website
and the documents published there formed the
primary source. Drawing on both regulatory and
theoretical-methodological sources, the research
produced systematised conclusions regarding
the development of professional development
systems. It also identified challenges stemming
from the current conditions of uncertainty and in-
sufficient regulation and proposed directions for
mitigating the impact of these issues.
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Results and Discussion

Specific features of the professional
development systems in China and Ukraine
According to Foreign Intelligence... (2021), par-
ticular attention is paid to analysing the state of
education in the context of globalisation and con-
temporary challenges. The key characteristics of
modern education are its human-centred approach,
democratisation, innovation, continuity, and infor-
matisation. These principles have formed the foun-
dation of the education development strategy in
the information society, ensuring a high standard
of educational quality (Pokazanyiova, 2022).

At the current stage of development of the
Chinese education system, it is important to pre-
serve traditional forms of professional develop-
ment that have proven effective, while simulta-
neously advancing innovative methods. In China,
teachers undergo professional development
every five years, with an emphasis on training
that aligns with current teaching requirements.
Continued education for school principals is also
considered a priority. The pedagogical system for
teacher development includes professional cen-
tres based at 35 universities across the country
(Website of..., n.d.). According to the classification
by N. Kotelnikova (2012), forms of professional
development for Chinese teachers can be divided
into collective, group-based, and individual for-
mats. Among the most popular are lectures, sem-
inars, training sessions, creative groups, teacher
associations, mentoring, and self-education.

With the advancement of information and
communication technologies, distance learning
has become a vital alternative to traditional for-
mats. In the 1980s, China introduced a system
of television and radio-based learning. With the
emergence of the Internet, it has become possible
to organise online courses, significantly improv-
ing access to training. Innovative formats such as
online consultations, video lectures, and webinars
enable teachers from various regions to exchange
experience and enhance their professional skills
without the need for travel.China,in particular,has
been actively developing an online course system

that allows teachers not only to acquire theo-
retical knowledge but also to improve practical
skills through collaborative work and co-author-
ship of academic papers.According to researchers,
this approach fosters the development of critical
thinking and enhances collaboration among ed-
ucators (Undergraduate..., n.d.). Thus, innovative
forms of professional development in China are
increasingly incorporating advanced technolo-
gies, enabling educators to improve their profes-
sional competencies while also contributing to
the quality of education and teachers’ research
activity (Shevchenko, 2016). Despite noticeable
progress, the professional development system in
China continues to face a number of significant
challenges that hinder its effective operation.
These issues can be categorised into several key
areas, each of which requires a comprehensive
approach to improvement (Xiaomin, 2020).

A primary concern is the underdeveloped
structure of professional knowledge, which is
particularly relevant in the context of transition-
ing to a labour-oriented education system. Unlike
academic education, which mainly emphasises
theoretical content, vocational education should
focus on the development of practical skills and
competencies. However, educators in vocational
institutions often lack the necessary experience
and expertise to achieve this aim. Lecturers are
burdened with routine tasks and have limited op-
portunities for self-education, while existing pro-
fessional development programmes often prove
ineffective. This leads to a decline in the quality
of the educational process and hinders teachers’
professional growth.

Another significant issue is the low social
status of vocational school teachers. These pro-
fessionals are frequently perceived as less pres-
tigious than their counterparts in higher edu-
cation institutions. This perception also affects
student motivation, which remains low in such
settings, limiting both students’ satisfaction and
their overall development. Teachers, in turn, often
view their roles in vocational schools as tempo-
rary positions, which reduces their commitment
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to long-term career development in the sector.
The low status of educators further undermines
their professional identity, diminishing their mo-
tivation for continuous improvement. Tradition-
al forms of professional development - such as
lectures and theoretical instruction - do little
to encourage teachers to meaningfully enhance
their skills. According to feedback from educa-
tors themselves, the effectiveness of such pro-
grammes is extremely limited. Additionally, inad-
equate funding for vocational education at the
local level restricts access to highquality training.
As a result, many teachers lack exposure to mod-
ern educational technologies and teaching meth-
ods, which further constrains their professional
development and impedes improvements in the
quality of education.

The implementation of China’s Education
Modernisation Plan to 2035 reflects the gov-
ernment’s strong commitment to improving the
quality of education. The prioritisation of contin-
uous professional development for teachers, as
mandated by the Ministry of Education, has had a
positive impact on talent cultivation and student
achievement at the K-12 level. However, the ef-
fects of this reform on Chinese higher education
remain insufficiently explored. This study exam-
ined the influence of academic optimism, institu-
tional policy and support, and teacher self-effica-
cy on the professional competence of lecturers in
Chinese higher education institutions. Data was
collected from 456 Chinese higher education lec-
turers, using a structural equation model to ana-
lyse the relationships between the independent
and dependent variables. The findings indicate
that both academic optimism and institutional
policy and support exert a strong positive in-
fluence on teacher effectiveness (B =0.645 and
0.2, respectively), whereas teacher self-efficacy
has virtually no impact (§ =-0.031). Institution-
al policy and support also have a significant ef-
fect on academic optimism (B = 0.652); however,
their impact on teacher selfefficacy is minimal
(B=10.032). The study concludes that institution-
al leadership plays a crucial role in fostering an
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academic culture that encourages and supports
ongoing professional development. Nonetheless,
individual motivation to pursue CPD remains lim-
ited (Scott et al., 2023).

China has long placed great importance on
the practical training of teachers in higher voca-
tional colleges. According to the Vocational Ed-
ucation Law, teachers are required to undergo
practical training at enterprises or training bases
for no less than one month each year (Education
Law..., 2021). However, despite the strong empha-
sis on practical experience, significant challenges
persist in the implementation of this initiative.

Firstly, business involvement in teacher train-
ing systems remains insufficient. Effective inte-
gration of education and industry demands active
engagement from enterprises, yet, in practice, laws
and regulations on vocational education primar-
ily focus on the obligations of enterprises, while
their interests are often overlooked. For instance,
although companies are required to accept teach-
ers for practical placements, there is a lack of clear
regulation addressing their interests within the
educational process. As a result, enterprise-based
training often fails to align with business needs,
increasing operational costs and reducing compa-
nies’ willingness to host teacher placements.

Secondly, the absence of an effective moti-
vation system within higher vocational colleges
exacerbates the problem. Teachers are frequently
overburdened with teaching responsibilities, mak-
ing it difficult for them to participate in practical
projects within enterprises. Poor organisation and
a shortage of qualified staff further diminish the
overall effectiveness of the educational process.
Although some incentive mechanisms are in
place to encourage teacher involvement in enter-
prise-based training, their implementation faces
numerous obstacles, which further undermine
the success of the programme.

Many educational institutions fail to give
sufficient attention to career planning for teach-
ing staff, resulting in a lack of intrinsic motivation
and a weak sense of professional identity among
educators. Comprehensive approaches must be
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adopted to establish support systems that encour-
age teachers’ professional growth and develop-
ment. However, such initiatives remain insufficient
inmost higher vocational colleges, leading to a pas-
sive attitude towards professional advancement.
The professional development system in Chi-
na thus faces a range of challenges, including un-
derdeveloped knowledge structures, the low status
of teachers, ineffective training formats, and Llimit-
ed engagement with industry. Addressing these is-
sues requires an integrated approach encompass-
ing improvements in the educational framework,
enhanced teacher motivation, the development of
practical training systems, and the active involve-
ment of businesses in the educational process.

Recommendations for improving professional
development systems based on

the experiences of China and Ukraine

An analysis of professional development systems
for teaching staff in Ukraine and China highlights
key differences in the approaches these countries
adopt to support educators’ professional growth. In
Ukraine, the education system allows considera-
ble flexibility in the forms and content of profes-
sional training, which is important for addressing
local needs and conditions. Nevertheless, despite
these advantages, the absence of a unified, stand-
ardised approach leads to inconsistencies in the
quality of training programmes across the country.

This highlights the need for centralised coordina-
tion and the introduction of clearer standards for
teacher professional development in order to en-
sure more equitable access to high-quality training
programmes across all regions. However, excessive
centralisation may restrict teachers’ creative poten-
tial and reduce the level of innovation within the
educational process. In the author’s view, Ukraine
should preserve flexibility while simultaneously
introducing best practices in the standardisation
of training courses to improve their quality.

In China, the professional development sys-
tem for teaching staff is considerably more cen-
tralised and standardised, enabling a high degree
of consistency and oversight of the training pro-
cess. This is especially important in a vast and di-
verse country where maintaining a unified stand-
ard of educational quality is essential. However,
such centralisation also presents drawbacks, par-
ticularly by limiting teachers’ freedom to choose
training programmes and formats that suit their
individual needs. Teachers in China may find
themselves unable to adapt training to their per-
sonal development goals or the specific context
of their region. This poses a significant challenge
to the long-term effectiveness of the model, as
every teacher has the right to an individualised
approach and to select development tools that
align with their specific needs and objectives.
A structured comparison is presented in Table 1.

Table 1. Comparative characteristics
of teacher professional development systems in Ukraine and China

Comparison criterion Ukraine

China

Level of centralisation
is predominated by
decentralised model

Educational institutions and regions
possess significant autonomy

High level of centralisation. The system is
managed and regulated at the state level

Flexibility of format
and content

High flexibility. Programmes
can be individually designed to reflect
local conditions and teachers’ needs

Low flexibility. Content
and formats are strictly regulated,
with limited room for variation

The absence of unified standards

Programme
standardisation

results in variation in programme
quality across regions

A high degree of standardisation ensures
a consistent quality level nationwide
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Table 1. Continued

Comparison criterion Ukraine

China

Insufficient coordination among
system stakeholders. Greater centralised
control is recommended,
without compromising flexibility

Coordination and
oversight

Effective centralised coordination
supports the implementation of unified
training approaches

Individualised
learning

Teachers are able to choose programmes
tailored to their professional interests

Individualised approaches are limited.
Programmes focus on standardisation
rather than personalisation

Consideration
of regional specifics

Regional differences are taken
into account in the development
and implementation of programmes

Regional characteristics are minimally
considered. The primary focus is on
adherence to a unified national standard

The flexible system encourages

Innovative . ’ . ; Centralisation reduces opportunities
the integration of innovative ) ) ;
approaches . - for innovation and experimental formats
teaching practices and methods
Potentially high, provided elements Effective for short-term goals,
Long-term

effectiveness )
are introduced

of standardisation and coordination

but may be limited in terms
of sustainable development

Main challenges

Lack of a unified quality assurance
system. Uneven access to resources

Insufficient adaptability to teachers’
individual and regional needs

Source: developed by the author

By comparing the professional develop-
ment systems of China and Ukraine, the author
of this article concluded that the most effective
model would be a hybrid one that combines the
strengths of both approaches. It is recommended
that Ukraine introduce a clear system of stand-
ards for teacher training while preserving the
possibility for regional variation and individual
choice, enabling teachers to tailor learning to
local conditions. Such an approach would help
optimise the quality of professional develop-
ment, making it both accessible and relevant for
teachers across the country. For China, it would
be advisable to consider granting teachers great-
er freedom in selecting professional development
courses. This would support innovation and mo-
tivate educators towards self-development and
creative engagement in their work.

Overall, the study demonstrates that both
Ukraine and China possess certain advantages
within their respective systems of teacher pro-
fessional development, but also face a number of
challenges that require attention. In the author’s
view, the most effective approach should com-
bine standardised and individualised methods,
ensuring equal access to high-quality education

while allowing educators to adapt training to
their specific needs. Drawing on China’s experi-
ence could assist Ukraine in improving its teacher
development system, while Ukraine’s experience
may offer China valuable insights into enhancing
the flexibility of its educational programmes.
Based on the comparative analysis of teacher
professional development systems in Ukraine and
China, the introduction of a hybrid model has been
proposed, combining the strengths of both coun-
tries (Fig. 1). The figure presents a comprehensive
model of a professional development system for
educators that balances flexibility with standard-
isation. The system allows for the adaptation of
educational programmes to local conditions, in-
corporates a variety of learning formats and meth-
ods, and supports the individual and profession-
al needs of teachers. At the same time, it places
strong emphasis on quality assurance, alignment
of programmes with standards, monitoring, and
outcome analysis. The model particularly high-
lights the importance of continually updating
content, integrating innovations, and fostering
professional communities. As such, it represents a
balanced approach that combines individualised
learning with consistent educational quality.
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Figure 1. Conceptual model of an effective teacher professional development system

Source: developed by the author

In Ukraine, it is important to develop a clear
system of standards for professional develop-
ment courses, while retaining the flexibility to
adapt programmes to regional specificities. This
is reflected in the study of S. Leu-Severynen-
ko (2022), who highlights the need for the re-
construction and further development of voca-
tional education and training, as presented by
the Ukrainian government at both national and
international levels. As a result, the author pro-
poses potential directions for the development of
vocational education and training that align with
the ongoing reform processes in Ukraine. N. Ku-
lalaieva & S. Leu (2019) also offer a perspective
on professional development as a process that
incorporates elements of duality - an approach
regarded by the authors of this article as crucial
for advancing interdisciplinarity and inclusivity.

China, in turn, should consider granting ed-
ucators greater freedom in selecting educational
programmes, which would foster innovation and
enhance motivation for self-improvement. ). Ruth
& Y. Xiao (2019) draw attention to the trend of

Chinese authorities transforming universities into
instruments of ideological control, agreeing that
this poses a challenge to educational develop-
ment. In this context, the argument advanced in
this article for expanding academic freedom gains
scientific relevance. Such an approach would con-
tribute to improving the quality of education and
enhancing the effectiveness of professional de-
velopment for educators in both countries.

Conclusions

A comparative analysis of professional devel-
opment systems in Ukraine and China has re-
vealed significant differences in approaches to
the organisation of vocational training, largely
influenced by historical, cultural and socio-eco-
nomic factors. Ukraine is actively integrating
international standards, aligning itself with the
European education system, while China is un-
dergoing extensive reforms, notably through the
Double High Plan, reflecting the country’s am-
bition to become a global leader in vocational
education and training.
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Particular attention was paid to examining
the methodological approaches employed in
professional development systems, differences in
legislative frameworks and the implementation
of educational standards, as well as the impact of
cultural and economic factors on the organisation
of training and vocational preparation in each
country. As a result of this analysis, conclusions
were drawn that not only deepen the understand-
ing of existing differences and common trends in
professional development, but also offer possible
directions for improving vocational training sys-
tems in both countries.

The models of professional development in
Ukraine and China possess distinctive features
shaped by their respective cultural and economic
traditions. In Ukraine, flexibility in training for-
mats and alignment with both national and in-
ternational standards is of key importance, while
in China, significant emphasis is placed on in-
tegrating education with economic and market

Chao

modernisation of vocational education, there re-
mains a need to enhance the professional auton-
omy of educators. Future research should focus
on evaluating the effectiveness of educational
programme implementation in both countries
and on fostering exchange of experience, par-
ticularly in the context of teacher professional
development. Success in this field requires atten-
tion not only to material aspects, but also to the
cultural and institutional differences that shape
the organisation of training. Recommendations
for improving professional development sys-
tems in Ukraine and China include encouraging
greater educator involvement in reform process-
es, integrating advanced technologies into cur-
ricula, and promoting academic and educational
partnerships. These measures would help ensure
high-quality education and enhance the interna-
tional competitiveness of the workforce.
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MopiBHANBHMIA aHaNi3 cucTeM NigBULLLEeHHA KBanidikauii B YKpaiHi Ta KuTai

LLao Yao

AcnipaHT

HauioHanbHwuii yHiBepcuTeT BiopecypciB i NpUPOAOKOPUCTYBAHHS YKpaiHu
03041, Byn. lepois O6opoHu, 15, M. Kuis, YkpaiHa
https://orcid.org/0009-0000-8875-0209

AHoOTAaLifl. AKTyanbHiCTb po60TM 06yMOB/IEHA AMHAMIYHMMM 3MiHaMMU, SKi BiAOYyBalOTbCS HA PUHKY NpaLi,
i aKki nigBuwyoTb NoTpeby y 3pocTaHHi nigBuweHHs KBanidikauii B YkpaiHi Ta Kutai. Bpaxosyrouu ue,
METOK AOCNiAXeHHs Byno BUSBNEHHS XapaKTepHUX pUC CUCTEM MiABULLEHHS KBanidikauii B YkpaiHi
Ta Kutai Ta CTpyKTypyBaHHS iX 3a CTyneHeMm BiAMOBiAHOCTI Cy4yacHMM BuMoraM. [Ins pocsrHeHHs
NMOCTaBNEHHOI MeTW [OoCNigKeHHS Oyno BMKOPUCTaHO METOAM TEOPEeTUYHOro Ta JOKYMEHTaNbHOro
aHanisy, a TakoX MOPiBHAHHA. Y AaHiit poboti Byno pocnigxeHo ocobnnBocTi dyHKLIOHYBaHHS Ta
PO3BUTKY CMCTEM MiABULLEHHS KBanidikauii B YkpaiHi Ta Kutai. Ha 6a3si aHanisy gokymeHTanbHoi 6a3u
NiATPUMKM Ta perynsuii puHKY npawi, @ TakoX 03HAKMOM/IEHHS 3 HOPMATMBHO-MPABOBMMM aCNeKTaMu
niaBuWweHHs kBanidikauii B YkpaiHi Ta Kutai 6yno Bi3gHayeHo, Wwo ocobamnBoCTi KpaiH Bigpi3HAOTLCA
B paMKax iX MOMITMYHOrO Ta COLiaNbHOrO CTaHOBMEHHS. [MOpiBHANbHUIA NiaXis A03BOMMB BUSIBUTU
SIK 3arafbHi puUCK, TaK i YHiKanbHi acnekTu, 3yMOB/EHi COLiafbHO-EKOHOMIYHUMU, MPABOBUMU Ta
KYNbTYPHUMM YMOBaMM B KOXHIM 3 KpaiH. byno npoaHanizoBaHO MexaHi3MuW opraHisauii npodeciiHoro
HaBYaHHA, BUKOPUCTOBYBAHI MoAeni Ta opmath niaBuLeHHs KBanidikauii, a TaKoX ponb Aepxasu Ta
OCBITHIX YCTAHOB Yy LbOMY npoueci. Takoxx 6yno npuaineHo yeary NpakTMYHWMM acnekTaM peanisauii
OCBITHbOI MONITUKM Ta BiANOBIAHOCTI NporpaM notpebam Cy4acHOro puHKy npadi. Ha ocHOBI BUSBNEHUX
BiAMiHHOCTEN i momibHocTel 6yno 3ampoOMOHOBAHO HAMPSMKM BAOCKOHANEHHS CUCTEM MiABWLLEHHS
KBanidikauii 3 ypaxyBaHHSM MiXXHapoLHOro AocBiay. [pakTuyHa LiHHiCTb po60TM Nongrana y MoXamnBoCTi
BMKOPUCTaHHSA pe3ynbTaTiB NPOBEAEHOr0 MOPIBHAHHA CUCTEM NiABULLEHHA KBanidiKaLii B YkpaiHi Ta Kutai
ANS pO3WMPEHHS TEOPETUKO-METOA0NOrYHOT 6a3M yAO0CKOHANEHHs npouecy GopMyBaHHS edeKTUBHOro
KaApOBOro MOTeHLiany pUMHKY Npaui HaBeLeHWX KpaiH. BaxnuBy ponb gaHe LOCNIMKEHHS MOXe MaTtu
LN peanisauii 3anponoHOBaHOI MporpamMu BpaxyBaHHS focBigy Kutas Ta YkpaiHu ong nigBuleHHs
KBanidikawii y iHWKMX KpaiHax

KniouoBi cnoBa: Oe3snepepBHa o0cCBiTa; NpodeciHWii PO3BUTOK NELArori; OCBITHA CUCTEMa;
KBanidikauiiHi BUMOrM; Mi>XKHapOAHWUIA AOCBIA
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